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Tyiiin
Byn wMakanmazga MaTeMaTHKaHbl OKBITYIIBIH WHHOBAIMSJIBIK OJICTEepl JKaljbl KapacThIPhUIFaH.
MaremMaTHKaHbl OKBITYJa OKYIIbUIAPFa TYCIHIKTI 9pi KeHuT OONybl YIIIH WHHOBAIMSUIBIK SJiCTEpAiH
KaHIIAIBIKTBl MaHBI3/Ibl CKEHIH JKOHE KaHJIal OMIiCTEp/IiH KONAMIbl €KEHI JKaiibl alThUIFaH. AKIapaTThIK
KOMMYHUKAIMSUIBIK TEXHOJIOTUSJIAbIH WHHOBAIUSIIBIK 9/1ICTEP/II TOIBIKTHIPYFa MyMKIHIIK O€pETiH1 JKahIbl
alTHIIFaH.
Kinm co30epi: nHHOBAIMS, MaTEMaTHKA, CTYACHT, dJIICTEP
Pezome
B aT0#i cTaThe pacCMOTPEHBl MHHOBAIMOHHBIE METO/ABI OOYYCHHMS MaTeMaTHKe. Paccka3aHo O TOM,
HACKOJIbKO Ba)KHbI WHHOBAllMOHHBIE METOAbI W KaKWe METOJbl IOJIXOAAT ISl TOro, 4ToObl OOydeHHE
MareMaThKe ObUIO TOHATHBIM W JIETKMM JUIA  IIKOJIBHHKOB. [ OBOPUTCS, HH(GOPMAIIMOHHO-
KOMMYHHUKAIIMOHHBIC TEXHOJIOTHH MTO3BOJISIOT JIOMOIHUTS HHHOBAI[MOHHBIE METO/IbI.
Knouesvle crosa: nHHOBaAIIMS, MATEMATHKA, CTYIEHT, METO/IbI

Mathematics teaching has long embraced traditional methods: non-interactive way of teaching
mathematics is a way in which the student is the receiver of information from the teacher, and only
minimally a participant. Traditional approaches can be seen to be dominated by theory and not
address the needs of most students, it is even argued that these methods have not evolved much
since the times of ancient Egypt and Assyria 5000 years ago. However, the XXI century has been
calling for reforming mathematics instruction by considering more innovative pedagogical
approaches. Innovative methods carry new ways of interaction between “teacher and student”, a
certain innovation in practical activities in the process of acquiring educational material.

Mathematics is a compulsory subject of study, and access to quality education develops speed
and accuracy, logical thinking, estimation, and conclusion. We want mathematics which is
affordable to every child, and at the same time, enjoyable, and helps children to prepare for the
challenges they face in future life. We know that the teaching of mathematics is a complex activity
and many factors determine the success of this activity. The nature of instructional material, the
presentation of content, the pedagogic skills of the teacher, the learning environment, and the
motivation of the students are all important and must be kept in view to ensure quality in teaching-
learning of mathematics. The innovative method is a basic of all these, with new methods we can
deliver material, we can show skills as a teacher, and keep the audition in activity. The teaching can
be made more innovative and joyful by using different teaching methods and techniques. Teaching
methods are systematical procedures adopted by teachers in presenting the subject matter to the
students in an orderly manner to reach the goal. The main methods are the Problem-solving, Project
methods, and the Play -way method.

Problem-Solving Method: This method involves the use of reflective thinking and reasoning.
The main objective of the problem-solving method is to stimulate the reflective and creative
thinking of students. A method that provides an opportunity for the pupil to analyze and solve
problems faced by him based on previous knowledge. In the process of solving problems, the
students are required to use the information and skills available, gather data, and analyze and
interpret the information to solve the problem. Mathematics teaching primarily aims to make the
students able to solve problems with their independent efforts; this method helps much in the



attainment of these objectives. In the study of Mathematics students are constantly required to solve
different types of problems, this method will help them in developing divergent thinking.

Project Method: What is to be taught should have a direct relationship with the actual
happenings in life. This central idea forms the basis of the project method. It provides a practical
approach to learning. Learning takes place not only through doing but also through living. Children
are trying to relate learning to life. The project method cannot be used as a regular method of
teaching because Mathematics is a sequence subject and it must be taught and learned
systematically. The projects are useful to create interest to encourage and provide a sense of
achievement to the students. Small projects can be occasionally undertaken to provide necessary
supplements to regular teaching.

Play-way Method: It is one of the best methods of teaching Mathematics, especially in lower
classes. All types of knowledge should be impaired to the children through play way activities.
Children have spontaneity and interest in these activities. Irrespective of the time and energy
required. This method helps to develop interest in Mathematics and to motivate students to learn
more. For example: Gimkit , Kahoot .

How we can use technology in innovative methods of teaching mathematics, mainly concerns
interactive communication technologies. With the help of technology, we can create a creative
atmosphere and active participation of students. One of the most common innovative technologies
in mathematics lessons is interactive whiteboards. This tool allows teachers and students to interact
with the material more effectively. Using an interactive whiteboard allows you to demonstrate
examples, and conduct interactive lessons, tasks, and games, which makes lessons more fun and
memorable. Another innovative technology in mathematics lessons is various educational
applications and programs. With their help, students can playfully learn math, solve problems, track
their progress, and receive feedback. Such applications can be used for homework, which will make
the learning process more interesting and motivating. For example, in geometry lessons, the use of
the Geo-Gebra program will optimize the learning process and increase interest in the subject.

The mam of innovative technology in mathematics lessons is online resources. The Internet
offers an endless number of resources for learning mathematics, such as video lessons, online
assignments, tests, etc. This allows students to personalize their learning by choosing materials that
suit their level of knowledge and learning characteristics. Online resources can be actively used in
class, in extracurricular activities, and in preparing homework. Students have the opportunity to
listen to information, view it, and consolidate it when using various types of Internet services and
online tests. The ability to use the Internet is necessary in the modern world. Therefore,
communication with students by e-mail and the exchange of assignments and answers have become
in demand today.

Innovative technologies in mathematics lessons play an important role in modern education.
They make the learning process more interesting, accessible and effective, promote the
development of cooperation, critical thinking and problem-solving skills, which is essential for
successful adaptation to a rapidly changing world. The use of innovative technologies will help in
the educational process, it will increase the interest of students, developing the skills of self-control,
and will make the learning process clearer, easier, will allow to build a new methodology of
studying mathematics. It will also reduce the load on teachers and emotional strain. Use of
information and computer technologies (ICT) in mathematics classes it is explained by the need to
solve a problem searching for ways and means of activating the student’s cognitive interest, as well
as the development of their creative abilities. When used in educational process of computer tools,
the center of activity becomes a student who, based on his individual abilities, builds the process of
cognition.

Thus, the use of innovative technologies and methods in teaching mathematics allows you to
differentiate educational activities in the classroom, activates the cognitive interest of students,
develops their creative abilities, stimulates mental activity, encourages research activities.
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Tyiiinoeme

Makana >KOFaprel OKYy OpBIHAApPHI aFBUIMIBIH TUIl cabaKTapelHIA CTYACHTTEPAiH KOTHUTHB OLTY
KaOUIeTIH JaMbBITy MOCENECiHe apHaiFaH. O30€KCTaH pecmyOnmKachl OUTIM cajachlHIA, COHBIH IMTHAC
YKOFapFBl OKY OpPBIHIAPBIHAA KOTHHUTHUB JKaHTACyFa KAHIIAIBIK KOHIJI OOJIIHTEeHIH aHBIKTay MaKCaThIHIA OKY
OarmapiaMarnapbl, OKyJBIKTapFa TEPEH Tamayjap >Kypri3uIill, HOTHKECIHAE OoNl KyKaTTapmaa Oyn Mocerere
JKeTepIl KOHUT OOIHTeHIH eCenKe allbIl, eHAl TeK MYFAIIMIEPACH CTYISHTTEPIH KOTHUTUB OLTy KaOuTeTiH
JaMBITyFa KOHLUT 06Iiyl KepeKTiri oJIenIeHT eH.

Kinm ce30ep: xorHWUTHB Olly, JKOFapFel OKy OpHBI, TaJlgay, OKy OaFaapiaMalapbl, OIIE€yMETTIK
JIMHTBACTHKAJIBIK KY3BIPETTLTIK

Pezrome

CraThs moCBsIIeHa MPoOIIeMe Pa3BUTHS TO3HABATEIBHBIX CIIOCOOHOCTEH CTYIAEHTOB HA 3aHATHAX IO
AHTINIICKOMY SI3bIKY BBICHINX YYE€OHBIX 3aBEICHUU. BbUT TIpoBeneH yriryOneHHbIH aHaan3 00pa3oBaTelbHBIX
MporpaMM 1 y4eOHUKOB C TENBI0 ONpeeNeH s, CKOJIbKO BHUMAHMSI YAEISIETCS MO3HABATEIEHOMY Pa3BUTHIO
B cepe oOpazoBaHus PecrryOnmku Y30ekncTaH, B TOM YHCIE B BBICIINX YUE€OHBIX 3aBEICHHUSX. Y UHTHIBAS,
YTO B JTHX JIOKyMEHTaX NAaHHOW MpoOiieMe yIeNeHO AOCTaTOYHO BHUMAHUS, MPEIIaraercs, 4To Termephb
MIperioIaBaTeny JOJDKHBI YAEHSATh OONbIlle BHUMAaHUS Ha pa3BUTHE II03HABATENBHBIX CIIOCOOHOCTEH
CTYICHTOB.

Kuroueguvle cro6a: KOTHUTUBHOE 3HAHHE, BBICIIEe YIeOHOE 3aBEACHNE, aHAN3, yueOHbIE TPOTPaMMBL,
COIMOMMHTBUCTUYECKAst KOMIIETEHTHOCTh

Cognition is the process of acquiring knowledge through our thoughts, experiences, and
senses. The term cognition, or mental activity, refers to the acquisition, storage, transformation, and
use of knowledge [6;9]. Learning involves acquiring knowledge through experience, study, and
information being taught. Cognition refers to mental activity including thinking, remembering,
learning and using language. When we apply a cognitive approach to learning and teaching, we
focus on the understanding of information and concepts. If we are able to understand the
connections between concepts, break down information and rebuild with logical connections, then
our rention of material and understanding will increase.



Cognitive approaches to learning are concerned with how information is processed by
learners. Cognitive theories view students as active in “an internal learning process that involves
memory, thinking, reflection, abstraction, motivation, and meta-cognition” [1;17]. Ertmer and
Newby note that “learning is a change in the state of knowledge, and is a mental activity where an
active learner internally codes and structures knowledge” [3;58]. Cognitive learning is a way of
learning that helps students use their brains more effectively. This method of learning is active,
constructive, and long-lasting. It encourages students to fully engage in the learning process so
learning, thinking, and remembering get easier.

Observation and study of the experience of foreign language learning and teaching in higher
educational universities in Karakalpakstan, Uzbekistan allow us to conclude that students
experience certain difficulties in understanding the connections between concepts, break down
information and rebuild with logical connections. In particular, the students are not active in an
internal learning process that involves memory, thinking, reflection, abstraction, motivation, and
meta-cognition. Students need to be taught to organize old knowledge, scripts, and schema, find
relationships, and link new information to old ones, as learning is a change in the state of
knowledge. So, in our classes we, teachers should organize lessons according to real focus of the
cognitive approach which is on changing the learner by encouraging him to use appropriate learning
strategies.

In order to learn the amount of attitude towards using cognitive approach to learning in local
context we analyzed the syllabus of the subject “Foreign language” which is aimed to teach the
students of bachelor degree students, who will not be English language professionals and course
books used in this subject. So, the syllabus of the subject “Foreign language” designed by
G.Bakieva, B.Samatov, M.Tursunov, et all.and adopted by the Ministry of Higher and secondary
special education on 14 June, 2018 depicts the value of the subject in higher education and points
out that the purpose of the subject is aimed at developing (academic) language skills, language
competencies to be used in future professional activities. The aim of the subject is to prepare
specialists who can use the foreign languages in their everyday lives, professional and scientific
(academic) field. One of the aims is to develop learners’ logical thinking skills while dealing with
the issues on concerning to their professional field and everyday life [4].While learning the subject
students have opportunities to develop general, academic and career-oriented language skills and
competencies appropriate to B2 level. Self study learning is directed to the formation of motivation
to acquire skills and abilities to use the foreign language. The syllabus provides a detailed
description of required competencies, the graduates of B2 level should acquire in the subject
“Foreign language” according to State Educational Standards. They are the followings:

Linguistic competence, where students should be able to listen and understand the essence of
comprehensive speech or a statement of a series of complex ideas, lectures, detailed instructions,
scientific and professional presentations, inquiries and opinions; complex authentic speech in
familiar and unfamiliar contexts; to be able to take part in lively discussion and debate without prior
preparation, clearly express their views and opinions in a formal discussion; substantiate their
opinions in discussions, interpret and change correction; draw a clear generalized conclusion from
an article, report, or discussion; distinguish relevant information from articles and reports in their
professional fields; To write well-organized essays and reports in the right form and content;

Sociolinguistic competence, which includes deeper understanding of intercultural
communication including communication features like greetings, forms of address, courtesy
comparing English and Uzbek cultures.

Pragmatic competences where students should be able to use language accordingly in
different social, educational and professional circles; to be able to divide speech in the process of
communication, to add clarity, to interpret differently, use correction, completion, and other
strategies, and to apply in practice [4;3].

In order to develop the above mentioned competencies the role of cognitive approach is
significant. As cognition deals with the mental action or process of acquiring knowledge and
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understanding through thought, experience, and the senses it is important to pay attention in the
development of these competencies. Dealing with the tasks like clearly expressing views and
opinions in a formal discussion; substantiating opinions in discussions, interpreting and changing,
distinguishing relevant information from articles and reports in their professional fields scientific
and professional presentations, inquiries and opinions; deeper understanding of intercultural
communication, using language accordingly in different social, educational and professional circles
students need cognition i.e. thinking, understanding , evaluating and changing skills. So in this plan
we appreciate the requirements of the syllabus of the subject “Foreign language”.

In language teaching, input refers to the linguistic content of a course. It seems logical to
assume that before we teach the language, we need to decide what linguistic content to include.
Once content has been selected, it then, needs to be organized into teachable and learnable units as
well as arranged in a rational sequence. The result is a syllabus, which essentially covers the content
of teaching and learning.

So, the next document we analysed was the action syllabus. (it is called in our local place
“ishshi dastur, Rabochaya programma”) which was designed by the Nukus State Pedagogical
Institute English language teachers for the second year students of all bachelor degrees of the
Institute. The aim and objectives and requirements on learners’ achievement and outcomes are the
same as in the syllabus of the subject “Foregn language”. There are 34 practical lessons and 18 self
study tasks planned in the action syllabus. 17 topics are devoted to general themes like food, health,
shopping, daily activities, appearance and etc, 3 topics are devoted to professional field and in their
third year of study students have 5 and 6 professional topics[5]. According to syllabus students
learn vocabulary, grammar concerning to topics, develop their reading, listening, speaking and
writing skills. We like the idea of including skill based approach into the syllabus as they give
opportunity to develop students’ cognition.

Here, we’d like to mention several activities which we appreciate as appropriate activities for
developing cognition. So, in the topic “Career responsibility” students read the text “Career
responsibility is one of the leading stages of promotion”, they discuss causes and consequences of
career responsibilities, learn to write a letter of application. This kind of activities let learners think,
evaluate and foresee the situation, develop ability to plan their life and career development, solve
the problem, avoid the problematic situations and be polite. In the topic “Environment” students
should interview people about environmental issues and write opinion essay about environmental
problems. It is also one of the beneficial tasks, as it is not an easy thing to interview others. In order
to fulfill this task students have to design questionnaires where they should take into account the
logicality of questions, their influence on respondents, difficulty of questions, outcome of the
question and many other factors. And this requires some thinking, planning, rethinking, evaluating,
which is essential in cognition as well as creates understanding, tolerance, friendship and
cooperation among people. In the topic “My first experiment” students speak about their first
chemical experiment, which develop their reflective skills. But we’d like this kind of tasks to be
more, as they relevant to our learners’ life, interests and abilities, learners have opportunities to
acquire skills and experiences to solve real life problems.

And these tasks give us opportunity to reach the cognitive aims, the behavioural aims and the
emotional aims. In this plan we liked the content and objectives of the syllabus.

In order to get a full impression on organizing English courses directed to developing learner
cognition we thoroughly analyzed the course books suggested for this subject, which is “Scale up”.
Students book. 2 course. T. 2015, by Bokieva G, Rashidova F[2]. We designed checklist for
ourselves in order to clarify the points, which included the questions like:

1.Are all four skills adequately covered, and are they helpful for the development of
cognition? 2.Are materials for spoken English well designed to equip learners for real-life
interactions?

3. Are writing activities suitable in terms of cognition development?
4.Are the topics helpful in expanding students’ world knowledge and cognition?
7



Answers to these questions gave the following results. In all units relevance of skills aspect
toward course book are covered, but not all skills in one lesson. For example Unit 1is entitled
“Global problems and solutions” and consists of 3 lessons. Lesson 1 is called “Problem cause”, the
tasks are mostly directed to reading, We think that as it is the first lesson of the unit and it aimed to
supply learners with necessary information on the topic. Tasks look as following: Read the quotes
and discuss them; Read the anecdotes and write down their problem cause types; Read the text.
Match the sentence parts a-f and the paragraphs 1-6. Lesson 2 is called “Unintended consequences”
and task 3 is for developing listening skill. ““ Listen to the tape and fill in the blanks with appropriate
words and phrases”. More attention is given to reading tasks. Among 13 tasks of the lesson 5 tasks
are aimed to develop reading, 3- for writing, 4 for speaking and 1 for listening. Lesson 3 is entitled
“Solution”, where there are 14 tasks and 4 reading tasks, 4 writing tasks, 5 speaking tasks and 1
listening task. We should mention that most of the tasks are helpful to develop learner cognition.
For example: Task 1 of lesson 1. What problems do people have as a child, teenager, adolescent,
adult and aged? What are root causes of personal problems? Task 1 of lesson 2.p.10. Think and
write some inventions or discoveries of humanity in history which brought unintended
consequences. Task 10. P. 13. Do you agree or disagree with the statement “If any invention has a
negative unintended consequences then only the inventor is guilty”. Task 5 p. 15. Look back and
think when you faced either an academic or personal life problem. Use the phrases in Exercise 5 to
express your emotional state. Tell the whole group how you overcome the situation. All of these
tasks lead the learner to think, evaluate the situation, create possible solutions, reflect their life
experiences.

2.Are materials for spoken English well designed to equip learners for real-life interactions?
In order to answer this question we investigated whether the material was accompanied by
background information, were the questions and tasks lead to discussion and interaction, are they
easy to produce their points and experiences. The analysis of spoken tasks show that the tasks
though a little bit difficult, but interesting and motivating. They make learners speak and interact.
Reading quotes like “Every problem is a gift- without problems we would not grow” (Anthony
Robbins) or “ The difficult problems in life always start off being simple. Great affairs always start
off being small” ( Lao Tzu). Lesson observations make us sure that students are interested in the
task and tried to say at least one point and sometimes they quarreled and shouted, which means they
are motivated.

3.Are writing activities suitable in terms of cognition development? There are not so many
writing activities in the course book, just 16 tasks for writing. We liked the tasks as they are suitable
for the topics learned and can arouse learner interest. But we should mention they are much more
difficult for the ESP students, which were proved by students’ products. Students found difficult to
write opinion essays, cause and effect essay, problem solving essays. But the tasks are quite helpful
for developing cognition.

4.Are the topics helpful in expanding students’ world knowledge and cognition? The task here
is to identify whether the topics will help to expand students” world knowledge and cognition. We
should mention that this course book covers the information about problems, problem solving and
research issues and there are a great number of information which may enlarge students’ world
knowledge. For example, listening to the text “Unintended consequences ” students learn about
Great Sparrow War which happened in 1958 in China by the order of Chinese leader Mao Zedong.
And the task 5 on page 11 which includes the questions like “Can you remember any other human
deeds which brought to tragic but unintended consequences?” may the learners think, reflect their
learning, search the knowledge and find answers. In this way they gain knowledge and develop
their cognition. Another example is the text about Thomas Edison on page 35, which gives students
opportunity to learn about his inventions. And the task 1 on page 34. Matching the inventions and
the inventors arouses learner motivation to learn more about the issue and this leads to get more
world knowledge. We should mention that this kind of tasks are few, just only two or three
unfortunately.



Analyzing the above mentioned materials on teaching and learning English we came to the
conclusion that the government is paying attention to the cognitive development of our learners,
that’s why educators should change their attitude to teaching. Learning elementary English in the
classes, repeating the words learners already know, paying more attention to the grammar of the
English may demotivate learners. Teachers should think of developing learners higher order thing
skills, problem solving skills, cognition and evaluation skills. The teachers of higher educational
establishments are expected to be creative in teaching process, they should present the materials in
such interesting and challenging ways, so the students get enthusiastic in their study. Our classes
should be the places of discussions and debates, our lessons should give opportunities for learners
to create, to imagine, to investigate. This is the desire of our learners. In order to bring up
harmoniously developed, highly educated, modern-thinking young generation teachers should
improve the methodology of teaching English, and in this way prepare a good language learner,
who is able to find their own way of learning, can organize information about the language, make
their own opportunities for practice.
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VK 811.111
AHTJIMACKHUE UIAOMBI

bopoauna J[.C.- crynent Taranporckoro nacruryta um. A.Il.YexoBa (dumuan) «PI'DY (PUHX)»
Hayunsiii pykoBonutens: Koansckas M.A., crapmmii mpenoaaBarenb Kadeapsl pyccKoro
sa3bIKa 1 TuTepaTypbl Taranporckoro uactutyra uM. A.Il.YUexosa (dunmnan) «PTIY (PUHX)»

Pe3ziome
JlaHHast  CcTaThS MOCBSAIIEHA  OCOOEHHOCTSIM mepeBoaa MINOM AHTJIMICKOro S3bIKa Ha pyCCKI/Iﬁ.
OTMeueHO, KaK aHTIUHCKHE WIUOMBI HCIONB3YIOTCS B HOBCEIHEBHOU pedn, Kak 00oramaroT S3bIK U
MIpUOAIOT PEYH BBIPA3HTEIILHOCTD.
Kniouesvie cnosa: NI OMBI, aHTIINHACKUHA SA3BIK, (1)pa3a, BBIPAXKCHUEC, KOHTCKCT.
Summary

This article is devoted to the peculiarities of translating English idioms into Russian. It is noted how English
idioms are used in everyday speech, how they enrich the language and give expressiveness to speech.

Key words: idioms, English language, phrase, expression, context.

AHTIUICKMI s13bIK  OOTaT pa3IMYHBIMU BBIPOKCHUSAMHU U (pa3amMH, KOTOpble HEpEIKO
BBI3BIBAIOT YIMBJIICHHE W HEMOHUMAHUE Yy CTYACHTOB, U3y4YalOUIUX aHIJIMHCKUN s3bIK. OHON M3
HanboJiee NHTEPECHBIX U HECTAHAAPTHBIX YacTel aHTJIMHCKON peur SIBJISIOTCS UIUOMBL. «nnombl
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MIPEJICTABISIOT co00# (hpaseosoruueckue 060POThI, KOTOPHIE HMEIOT CKPBITOE 3HAYCHHE, OTIIMNIHOS
oT OYKBaJIbHOTO CMbIcia ciioBy [1, 83].

Wcnonp3oBanne W INOHMMAaHHUE AaHTJIMHACKHUX UANOM ABJISICTCA HEOTHEMJIEMOM YacCTBIO
BJIAICHUA A3BIKOM Ha INPOJABUHYTOM YPOBHC. BJIaI[eHI/Ie 9TUMH BBIPAXKCHUAMU IMO3BOJIACT TOBOPUTH
cBOOOJIHO, KPAacO4YHO M TOYHO IMEpelaBaTh CBOIO MBICIL. B HalleM HCCIICOBaHUH MbI Oyaem
U3y4darb aHTJINICKUE NIUOMBI — KaK OHM BO3HHUKIIM, 3a4EM ObLIN CO3JaHbl U KaKHNC 3HAUYCHUSA OHU
HecyT. Takke OyaeM paccMaTpuBaTh HCIOJIB30BAaHHE W MPAKTHYECKOC MPUMEHEHHE OTHX
BBIPAKEHUH B NOBCEAHEBHOMN KU3HU, YTEHUH, IUCbME U Pa3rOBOPHOM pedH, KaKue OINOKU MOKHO
AOIMYCTUTH IpHU NICPEBOAC UIUOM C OAHOI'O SA3bIKAa Ha ZIperfI, a TaK)KC UCCIICAYCM DAL IIYHKTOB I1I0
HU3YUCHHUIO U 3alIOMUHAHHNIO AHTIIMICKUX UINOM.

Ornpeenenne U UCTIOIb30BAHNE AHTITUINCKUX UIAMOM

AHITIMIICKAE HMIUOMBI - 3TO BBIPAXKEHMS, COCTABIEHHBIE M3 HECKOJIBKHX CIJIOB, KOTOpbIE
BMECTE€ MMEIOT OTJIMYHOE 3HAaYeHHE OT UX OYKBAJIBHOTO cMbIcia. OHM SBISIOTCS HEOThEMIIEMOMN
YaCThIO AHTJIMKMCKOTO S3bIKA M IIMPOKO HCIOJB3YIOTCS HOCHTEISIMHM M BJIaJCIbLIAMHM aHTJIHACKOTO
a3blKa. Mcronp30BaHMe UAMOM B PEYM MO3BOJISET TOBOPSILIEMY HE TOJIBKO Pa3sHOOOPA3UTH CBOIO
pedb, HO M BBIPA3UTh CBOU MBICIH 0Oojee TOYHO M APPEKTUBHO. BONBIIMHCTBO MAMOM HMEIOT
HCTOPUYECKOE WM KYyJIbTYPHOE IPOUCXOKJICHHE, MX CMBICI YacTO HEOYEBHUACH JUIsl JIML, HE
BIQJICIOIMX AaHIJIMICKUM  s3bIKOM. Hampumep, BblpaxkeHue "OpocaTb MOCTHI" 03Ha4aeT
MpeKpalaTh OTHOIIECHUS C KEM-JIN00, HO ero OyKBaJIbHBIM CMBICII - CTPOUTH WJIHM pa3pyliaTh MOCTHI
- HE MMEET HUKAKOI0 OTHOILIEHHUs K peabHOCTH. V3yueHne aHIIIMICKUX UIMOM SIBJISIETCS] BaXKHOU
YacThI0 M3YUEHUS aHTJIMHACKOTO s3bIKa M TOMOKET BaM CTaTh 0ojee CBOOOJIHBIM M IPaMOTHBIM
TOBOPSIIHM.

Hcropudeckoe mpoucxoxaeHue HANOM

«Hcropuueckoe MPOUCXOKIACHUE HUAMOM SBISIETCA BaXXHBIM AacleKTOM MpHU HU3Y4YEeHUU
aHTIUHCKOTO s3bIKa. Manombl mpenctaBisior cob6oil ¢pa3sl WM BBIPAXKEHUS, KOTOPbIE HE MOTYT
OBbITh TOHATHI OYKBAJIbHO U TPEOYIOT 0COOOr0 KOHTEKCTa JUIsl UX MOHUMAaHUS. XOTS CEroAHSIIHUE
UMOMBI MOTYT MOKa3aThCsA HEMOHSTHBIMH WJIM JJa)K€ CTPAHHBIMU, OHU YXOJST CBOMMHU KOPHSIMU B
HUCTOPHUIO U KYJIBTYPY aHIJIOS3BIYHBIX CTpan» [3, 156].

MHorue aHrIMiCKHEe MAUOMBI HUMEIOT CBOM KOpPHH B JIUTEpaType, OCOOCHHO B
IIEKCITMPOBCKOM 3moxe. BeipakeHus, Takue kak "ObITh B celbMOM HeOe" WM ""COTBOPHUTH 4yg0",
BO3ZHUKIIU U3 €0 MPOU3BEICHUI U COXPAHMWIKCH JI0 CUX MOp. [Ipyrue uamoMel MOTyT OTHOCUTBCS K
HCTOPUYECKUM COOBITHSIM WU NepcoHaxkaM. Hampumep, BoIpakeHue "Tosctas M TOHKas JTUHUA"
MIPOUCXOUT OT OMUCAHUSI BOCHHOM TaKTHKHU BO BpEMS aHTJIMICKON Ipa)KJaHCKOW BOMHBI.

HekoTopbie nanOMBI MOTYT UMETh CBOM KOPHHM B CEIbCKOM XH3HU. BbIpaxkeHue "kak JBe
KaIlJIi BOJbI" OTHOCUTCS K CPaBHEHUIO JIBYX 33Bellel Wi JI0AeH, KOTOPbIE BBITTSAAT UACHTHYHO,
KaK JIB€ KaIlJi BOJbl. DTO BhIPAXKEHHE UMEET CBOM KOPHHU B HAONIOEHUH, YTO KaXKJasl Karisi BOJbI
BOCITPOU3BOIUT CBOIO (hopmy.

NnuomMbl Takke MOTYT MPOUCXOJIUTh OT TOBCEIHEBHBIX MPEIMETOB WM JEHCTBUM.
Hanpumep, BeipakeHue "B34Th Kpaii'" 03Ha4YaeT B3ATh Ha ce0s OTBETCTBEHHOCTH WJIM PYKOBOJICTBO.
DTO BBIpaKEHHUE MOTJIO BO3HUKHYTh W3 CUTYaIluH, KOT/Ia KTO-TO OepeT JMHMUIO WM Kpaill TKaHW,
9TOOBI PYKOBOJUTD €€ JABHKECHUEM.

HOHy.]'ISIpHLIe AQHTJIMKMCKUE UAUOMBI U UX 3HAUCHUS

B aurmmiickoM s3bIK€ HIMOMBI SBISIOTCA Ba)XXHOM YacThbIO pa3r0130pH0171 pcuun. Onu
SABJISIFOTCA BBIPAXKCHUAMU, YHUKAJIBHBIMH IS KAXKAOTO fA3bIKd, U HMX HCBO3MOXHO IICPEBCCTU
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OykBaibHO. B naHHOM mojipasjiene pacCMOTPUM HECKOJIBKO MOMYJISIPHBIX aHTJIMHCKUX HIUOM U HX
3HAYCHUS.

[MepBas mamoma - "It's raining cats and dogs". Ona o3Ha4aeT OYCHb CHJIBHBIA JIOXKJIb.
Briepsrie Obia 3ancana B X VII Beke, HO MPOUCXOKICHHE 3TOH (ppa3bl Bce elie HEU3BECTHO.

Bropas umuoma - "Break a leg”. Dta ¢paza ucnosnb3yercs s MOXKEIaHUS yAadd Mepe
BBICTYIUIEHHEM Ha cueHe. HecMoTpsi Ha cBOM OyKBaJIbHBIN CMBICII, O3HAYaroLUi "cioMarh HOry",
9Ta UAMOMA HE SIBIISIETCS] HETaTUBHOM.

Tpetrbss uauoma - "Bite the bullet”. Ona o3HauaeT NPHUHATH HENPHUATHBIC WU TPYIAHBIC
peLIeHNs WM CUTYallud CMENIO M C MPSMOCTBIO. DTOT BBIPAXEHHE MPOMCXOJUT OT BPEMEH, KOria
XUPYpPrd ACUCTBUTEIBHO JaBaju OOJbHBIM ONUYM Juisi 00e300iMBaHMs, a 3aT€M MPOCHIU HUX
YKYCHTh CBHHIIOBYIO ITYJIIO, 9TOOBI O0JIbIIe HE 00JIEINO.

EcTh MHOXECTBO IPYTUX aHTJIMHACKUX MIUOM, KaX/1asi U3 KOTOPHIX UMEET CBOE YHUKAIILHOE
3HAa4YCHUE U POUCXOKICHHE

Kak ncnonbs30BaTh aHMIMICKUE UIMOMBI B TIOBCETHEBHOW peUU

Hcnonp30Banne aHTIMICKUX UIMOM B TMIOBCEIHEBHOM peurd MOXKET 3HAUYUTEITHLHO 000TaTUTh
Ballly KOMMYHHUKAlIMI0 HAa AHTJIUUCKOM si3bIke. «MAMOMBI — 3TO BBIPAKEHUSA, KOTOPHIE HMEIOT
OTJIMYHBIN OT TIPSMOTO 3HAYEHHS, W YaCTO HCIIOJIB3YIOTCS, YTOOBI TIEpeiaTh ONpeACICHHbIE UJIeH
unu curyaruu. Korga BeI UCIoib3yeTe UANOMY B CBOEM Pa3roOBOpPE, OHA J00aBISET KPaCOYHOCTh U
M3bICKAaHHOCThb Balllell peuH, U JesaeT ee Oojee 3alOMUHAIONICICS U MHTEPECHOM JUIsl caymiaTes.
OnHako, BAXKHO TOMHUTH, YTO HEKOPPEKTHOE MCIOJIB30BAaHUE UMOM MOXKET COMTH C TOJIKY BaIIeTo
cobecemHuka WM TIPUBECTH K HemoHuMmanwio» [2, 172]. Tlostomy, mpexiae dYem HadaTh
WCIIOJb30BATh MJAMOMBI B TIOBCEIHEBHOM pEYM, PEKOMEHIYETCS HW3YyYUTh WX 3HAYCHHUS U
MIPAaBUJIbHOE KOHTEKCTHOE HCIIOJIb30BaHHE. UTEHHE aHIIMNCKUX KHUT, MPOCIYIIMBAaHUE ayInO U
BHUJICO MAaTEpUaJIOB, a TaKXKe OOIIEHHE C HOCUTENIIMU S3bIKa MOMOTYT BaM MOHSThb, Kak U T
MCIO0JIb30BaTh UIMOMBI. [ToMHMO 3TOr0, MOKHO €CO3JaTh CIIHCOK HanboJiee yoTpeOIsieMbIX HANOM
U MPOBOJUTH CBOEOOPA3HYIO0 TPEHHUPOBKY, MPUMEHSSI UX B KOHTEKCTE pealbHON KU3HU. BaxHo
Takke ObITh BHUMATEJIbHBIMH K KOHTEKCTY, B KOTOPOM BbI IUTAHUPYETE MCIOJIb30BaTh UAHOMY, TaK
KAaK OHU MOTYT UMETh CBOM HIOAHCHI M UCIOJIb30BAaThCS TOJIBKO B ONIPEAEICHHBIX CUTYALUSX.

Kax YIIYy4IOIUTb 3HAHUC AHTJIMHACKUX HnJInoM

CymeCTByeT HECKOJIBKO CIIOCO00B YJIy4YIIUuTb 3HAHHUC AHTJIMHACKUX HIHUOM.

BO-HepBHX, HeO6XOI[I/IMO dKTHUBHO H3y4YaTb W HCIIOJb30BaTb UAWNOMBLI B HOBCCHHGBHOI;'I pcyun. 9T10
MOXHO CACIAaThb, O6I.[I8.HCB C HOCUTCILIMH s3blKa WM TIPOCIYyIIHWBAA ayAquoO3alluCu U
BuaACoOMaTrCpualibl Ha anrnuiickoM. IlocrostHHO IMPAKTHUKYACh, MOXKHO 3allOMHUTb U TIOHATH
Pa3JIMIHBIC HIUOMATHYCCKUC BbIPAKCHUA.

BO-BTOpLIX, IIOJIE3HO HUMCTH IIOA pYKOﬁ CJIOBapb HJIHUOM. Takoi CJIOBapb II03BOJIUT
pa306paTbc;1 B 3HAUYCHUAX MW HCIIOJIb30BAHHMHW KOHKPCTHBIX HJIHUOM. PGFYJ'IHpHOC YTCHHUC CJIOBaps
IIOMOIXKET 3aKPCIIUTb HOBBIC NAUMOMBI U PACIHUPUTD CJ'IOBapHHﬁ 3ariac.

TanKe, CTOUT 06paTI/ITB BHUMAaHHC HAa KOHTCKCT, B KOTOPOM HCIIOJIB3YHOTCA UINOMBEI. Yacto
3HAYCHUA UAUOM CBS3aHbI C KYJIbTYPHBIMU 0COOCHHOCTSMH M HIOAHCAMH SI3BIKA. HO3TOMy BaXXHO
Y3HAThb, KaAK UMCHHO U B KaKUX CUTyallUAX NPUMCHAKOTCA NaHHBIC NIUOMATHYCCKUEC BBIPAKCHUS.

HaKOHeH, OJHHUM H3 CaMBIX 3(1)(1)GKTI/IBHLIX CII0COO0B YIy4lIUTb 3HAHUC AHTJIMHUCKUX HANOM
- OTO YUTATh JIUTCPATYPY U CMOTPCTH (1)I/IJ'IBM]':>I Ha aHTJIMMCKOM SI3BIKE.

HeoObIunble aHTITHIICKIE HINOMBI

AHIIMICKUN SI3BIK M3BECTEH CBOMMH YHUKAIBHBIMM HJIMOMaMH, KOTOpblE MOTYT OBITh
3a0aBHBIMU M HEOOBIYHBIMHU IS HETOBOPSIIMX Ha HeM Jrojieil. HekoTopble U3 HUX MOTYT BBI3BIBATh
CMeX WJIM YJMBIIEHHE TpU MepBOM 3HakoMmMcTBe ¢ HUMH. Hampumep, "to break the ice" (mpoOuTth
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Je) UCIOJB3yeTCs Ul ONHUCAHUS AEUCTBUS, KOTOPOE OCBOOOXKIAET HANpsDKEHHE WM CO3/acT
HENPUHYXJICHHYI0O 00CTaHOBKY Ha BcTpeue wiu B Oecene. Emie ogna 3abaBHas uamoma — "to go
bananas" (cXoguTh € yma), KOTOpas OIMMCHIBACT YPE3MEPHO HHEPTUYHOE WM HeoOy3laHHOE
IIOBCACHUC. Baxxno MNOHMMAaTb, 4YTO 3TU HWAWUOMBI HC HMCIOT IPAMOTO 3HAUCHHUA U OOJDKHBI
TOJIKOBATBCA MO KOHTCKCTY. 3HAKOMCTBO C TAKMMH HEOOBIYHBIMH aHTJIHHCKUMUA nayuomMaMHu MOXKET
OBITE XOpOLIUM OIIBITOM IJId M3Yy4arolIuX A3bIK.
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Tyiiin

byn makamama kazipri omemze maima OONBIN JKaTKAH JXKaHAa MaMaHIBIKTap KapacTHIPBUIFaH. OJIEM
©3repill OTHIPAIBI JKOHE YHEMI KO3FalIbICTa Oojajpl, JKaHAa TEXHOJOTHSIAp Taimga Ooiambl, FHUTBIMHBIH
OpTYpAl canamapblHAa >KaHAJBIKTAP AallbUIANbl, JKaHA aypylap MeH KayinTi BuUpycTrap maima Oomaipsl,
amamM3aTKa KaKeT eMeC MaMaHABIKTap *KOUBUTBITT KETei, OWTKEHI olap ecKipreH jKoHe Imaiia 1a, COTTUTIK Te
okenmeiini. Kemnreren sxactap 61311 kaHa MIBIHABIKTHIH TaOAIIBIPHIFBIHAA KYTII TYPFaH ©3repicTep Typalibl
ovimamaiinel. Koramma 3 OpHBIMBI3ABI TaOy ymniH 0i3 Kaiita OkKpi, "akeuiapl"! 3D Oacemm mibirapy
MalllHaJIApbIMEH XYMBIC icTey/li YHpeHyiMi3 KepeK, TeHAiK-MoAn(HuKausIaHFal oHIMI jkacay Ke3iHme
aZam3ar 1eH TaOuFaTKa 3UsH KeITipMeyiMi3 KepeK, poOOTOTeXHMKAHbI cayaTThl OacKapa OuryiMi3 kepek. biz
Ka3ipri oJeMHeH ThIC KajMac YIIiH Oonamrakra KiM, KaHJai MaMmaH OONaTBIHBIMBI3 TYpajbl OailbIITHI
OWJIaHYBIMBI3 KepeK. ONUTKEHi, KONTEereH TaHbIMAI MaMaHIBIKTap KaKETCi3 OOJBIN KalTybl MYMKIH.

KinTri ce3mep: »xacaHapl €T, TeHAIK-MoAW(UKAIMIIAHFAH OHIMIEp, JKAaCaHIbl WHTEIUIEKT,

pPOOOTOTEXHIKA, YIIKBIIICHI3 YIITy armapaTsl, IPOH.
Summary

In this article, new specialties that will appear in the modern world are considered. The world is
changing and constantly in motion, new technologies are being created, discoveries are being made in
various fields of science, new diseases and dangerous viruses are emerging, professions that humanity no
longer needs are disappearing and disappearing, since they are outdated and do not bring any benefit or
success. Many young people do not think about the changes that await us on the threshold of a new reality.
To find our place in society, we need to retrain and learn how to work with "smart" 3D printing machines,
not to harm hu-manity and nature when creating genetically modified products, and be able to competently
manage robotics.
And, we need to seriously think about who, what kind of specialist we will be in the future, so as not to be
left out of the modern world. After all, many well-known professions may disappear as unnecessary.

Keywords: artificial meat, genetically modified products, artificial intelligence, robotics, unmanned aerial
vehicle, drone.
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Mup MeHsieTCss U HENPEpPhIBHO HAXOJIUTHCS B JBUXKEHUHU, CO3/IAI0TCSI HOBBIE TEXHOJIOTHHU,
JICNAIOTCSL OTKPBITUS B PA3HBIX 00JIACTSAX HAYKH, MOSBIISIFOTCS HOBBIC OOJIE3HU M OTIACHBIE BUPYCHI,
YXOIAT W HMCUYE3al0T MPOQPECcCCHH, B KOTOPHIX YEIIOBEYECTBO YK€ HE HYKIAeTCs, TaK KaK OHU
yCTapeau U He MPUHOCST HU MOJIb3bI, HU ycnexa[1].

Ha mnnanere 3emiis HECHOKOWHO: HAYT BOMHBI M HPOUCXOAST KOH(IMKTBL, 3eMIst
MIO/IBEPraeTcs pa3jIMuHbIM BUJIaM IKOJOTUYECKUX U TEXHOTEHHBIX OITACHOCTEH.

K nHambosee cOBpeMEHHBIM HAHOTEXHOJIOTUSIM OTHOCSATCS TaKHE OTPACiH, Kak reHeruka, 3D-
revyarb, HWCKYCCTBCHHBIH WHTEIUIEKT W HM300peTeHHe pOOOTOTEXHUKH, BHEIPEHHE U UX
HCIIOJL30BAHUE OCBOOOJAT MHMIUIMOHBI  JIFOJCH, 3aHATHIX B CEIBCKOM  XO3SiiCTBE, B
KUBOTHOBOJICTBE, B OTPACIISIX MPOMBIIIICHHOCTH OT TsHKENIOTO (hmu3mueckoro Tpyna. Hanpumep, B
KPYITHOM »HWBOTHOBOJYECKOM KOMIUIEKCE OyIyT BOCTPEOOBaHBI TaKHUE CIEIHAIMCTHI, KOTOPHIE
OyanyT 3aHUMATbCS BBIpAlIMBAHUEM HCKYCCTBEHHOTO MSCO B TPOOUPKE €3 OJHOW KIETKH
YKUBOTHOTO, WJIM pacrieyaThiBaTh Ha 3D-TipuHTEpE MSCHBIE MPOAYKTHI, BKYC TAaKOTO MsICO He Oyner
OTJINYATHCS OT OPUTHHAIIA.

B oTpacnu cenbckoro xossiiictBa B Oyayiiem OynyT BOCTpeOOBaHbI TaKHE CHEIUAINCTHI, B
00513aHHOCTH KOTOPBIX BXOJHUT CO3J]aHUE W BBIPAIIMBAHUE T€HHO-MOIU(MUIIUPOBAHHOMN TIPOTYKITUHU:
MIIEHUITY, pUC, KapTo(heab, MOPKOBB U T.J., B TAKOW MPOIYKIIMH OYJIET HAMHOTO OOJIBIIIE MOJIE3HBIX
BUTAMUHOB JUIsl OpraHU3Ma YeJIOBeKa. YUSHBIC arpapHOTrO XO3sIHICTBA 3aBEPSIOT, UTO BhIPAIIMBAHUE
T€HHO-MOIU(DUITMPOBAHHON MPOIYKIIUU TTO3BOJMT OCTAHOBUTH TOJIOA M KOJMYECTBO TOJIOJAAFOIINX
Ha Halllel IUIaHeTe, YJIYYIIUTh KAaudeCTBO M TMOBBICHUTh YPOKAaWHOCTh CEIbCKOXO35MCTBEHHOU
MPOAYKIIMUA, TOTEps BiIard (BOJa) YMEHBIIUTCA M, CaMO€ TJIABHOE, Takas MPOIyKIus Oyjaer
COXpaHATh CBOW BKYCOBBIE KadecTBa JOJTO, KaK M CPOK XpaHEHHUs. Takke ydeHbIe arpoHOMBI
npeaiaraloT TMEepeHECTH BbIPAUIMBAHUE HEKOTOPBIX OBOLIHBIX U (QPYKTOBBIX KYIBTYpP C
CEJIbCKOXO3SUCTBEHHBIX TMOJIEH HA KPBIIIM MHOTO3TaXHBIX BBICOTHBIX JIOMOB, TO €CTh CO3/1aBaTh
MHUHH-(GEPMBI U Takue PepMbl TIOTIONHSAT Ka3Hy KpYIHBIX TOpoA0B[2].

Koneuyno, B OyaymieM 3TO XOpOIIME MEPCIEKTUBBI JJIsl YEJIOBEYECTBA, HO M BO3MOXKHO
co3mact OonpImMe MpoOJEeMbI B Pa3BUTHH €CTECTBEHHOTO (NIPUPOTHOTO) CEIBCKOTO U
KUBOTHOBOJUYECKOTO XO3SHCTBA, CHELHMATU3UPYIOLINXCS Ha BBIPALIUBAHUU HKOJIOTHYECKU YUCTON
MPOJIYKIIMU, TPUBEJIET K MOSBICHUIO HOBBIX HEM3BECTHHIX 3a00JieBaHUU. Benp M3MeHEeHMs] TeHOB
CEJIbCKOXO3SUCTBEHHBIX KYJIbTYpP UCKYCCTBEHHBIM IIyTEM MpUBEET K moTepe (Iopsl MPUPOAbI Ha
Hame rmaHere. Takoe Oyaymee u  mpodeccuu, CBSI3aHHBIE C  CO3/aHUEM TEHHO-
MOAU(PHUIMPOBAHHON POAYKIIMHU, HACTOPAKUBAIOT U OUYEHD ITyraroT.

B coBpemeHHOM Mupe JIIOAM BCErJa MBITATUCh M MBITAIOTCS  CBSI3aTh  CBOIO
po(ecCHOHANIBHYIO JEeSTeIbHOCTh C HCKYCCTBEHHBIM MHTEIJIEKTOM, TO €CTh MepeaaTh TSHKEIYIo U
omacHyro paboty pobOoTorexHuke. Co3gaHHE YCOBEPILIEHCTBOBAHHBIX pPOOOTOB, 00IaJaIOIIUX
HCKYCCTBEHHBIM MHTEJUIEKTOM, IOCTEIIEHHO BBITECHST C PhIHKA TPYyJla MHOTHE CIEMATbHOCTH, TaK
Kak HuX paborTy OyAyT BBINOJHITh «YMHBIE MAIlIMHBD) POOOTOTEXHHWKA C HCKYCCTBEHHBIM
WHTEJIEKTOM.

He Oyner He0OXO0IMMOCTH B HH)KEHEPAX-CTPOUTENAX, APXUTEKTOPaX, BOJUTENISAX TOPOJICKOTO
TpPaHCIOPTa, MUIOTaX BO3IYIIHOM aBHAIIUU.

B obnactu cTpouTenbcTBE COBpeMeHHass poOOTOTEXHHUKA C HCKYCCTBEHHBIM HHTEIIEKTOM
MOJIHOCTHIO U3MEHST MOXO0 K CTPOUTENHCTBY LIETBIX TOPOJOB. Y MHBIE MAITHBI, 00pabOTaIOT BCIO
HE0OX0IMMYI0 HH(OPMAIHMIO, PACCUUTAIOT CHCTEMY DHEProCHA0KEHHsI U BOJOCHAOKEHHUsS JIOMOB
TaK, 4TOObI OHU caMu ce0sl 00ecreYrBaId C TOMOIIBIO MPUPOJIHBIX UCTOYHUKOB, TAKUX KaK BETED,
COJIHEYHOTO TeIUla W TOJ3EMHBIX BOJ, pacnedataloT Ha 3D-mpuHTepe 3aroToBKH Bcex
CTPOUTENBHBIX DJJEMEHTOB 3JMaHuU. M Takas «yMHas» TEXHHKA CTaHET OOBIACHHOW Jyis
yesjoBeuecTBa [3].

B ob6nacTu TpaHCHIOPTHBIX CPEACTB MPEAIOiaraeTcs, 9YTo pazpaboTaHHas poOOTOTEXHUKA C
MCKYCCTBEHHBIM MHTEJJIEKTOM, KOTOpasi MOYKET MPOU3BECTH TAKXKE U MaTeMaTHyecKoe, pusnaeckoe
¥ KOMIIBIOTEPHOE MOJAENTUpPOBaHUE, OyJIeT HaOMI0AaTh U KOHTPOIUPOBATH pabOTy OOCITY:KWBAaHUS
CBEPXCOBPEMEHHBIX TPAHCIOPTHBIX CPEACTB MEPEABMKEHUSI HA BOJE, B BO3JAYyXE U Ha 3eMIIE.
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ABTOMAaTHU3UPOBAaHHbIE HA3€MHBIE TPAHCHOPTHBIE CHEICTYXObl CMOTYT W OyAyT YAaJeHHO
YIIPaBIIATh OECHMJIOTHBIMH MOPCKMMH M BO3IAYIIHBIMH JlaifHEpamMH. A BOJUTEIM WM BOAUTEIb-
poOOT TOPOACKOTO ABTOTPAHCIOPTAa IO MHCTPYKIMHM WM TOJIOCOBOTO  COMPOBOXKJICHHS,
YCTAaHOBJICHHBIX Uil «YMHBIX» JOpOr, OyayT oOieraTh MO BO3YIIHOMY IPOCTPAHCTBY MeECTa
CKOIUIEHHS TPAHCIIOPTA, 3aTOPOB U HE CO3/1aBaTh aBapUIHbIEC CUTYaLUH.

Bbecriunotueie nerarenprbie anmnaparsl (BIIJIA) - HOBoe coBpeMeHHOE N300peTeHrE, KOTOPOe
ocobo momynsipHO B Hacrtosmiee Bpems. [losBunace moTpeOHOCTH, JHOOOTO TroOCynapcTBa, B
CTEUAINCTAaX, KaK OMEpaTop IpOoHa, K COKAICHHUIO MPO(ECCHOHAIOB, BUPTYO3HO YIPABIISIOIINX
OeCHIIOTHBIM ammaparoM majo. B Oymaymiem 3Ta crenualbHOCTh Oy/eT BOCTpeOOBaHA HA PBHIHKE
TpyAa ¥ B MHUPHOE W BOEHHOE BpeMms. J[pOHBI aKTHBHO HCIIOJB3YIOTCS B BOCHHBIX LENAX JUIS
ocMOTpa, oOcienoBaHus JIO00W  TEPPUTOPUM  CYXOIMYTHOTO, BO3AYIIHOTO M  MOPCKOTO
npocTtpaHcTBa. CHenuanucTsl APOHOB JOJDKHBI, KpoMe MpO(decCHOHANBHBIX 3HAHUN M yMEHHI,
o0mamath GU3NIECKON CHIION, aHATUTHYECKUM MBIIUICHUEM, JUTsI HAXOXKIACHUS M PEHICHUS BBIXO/1a
W3 OMACHBIX MOMEHTOB B KPUTHYECKUX CUTYAIUsX [4].

Taxum O6p330M, Mbl BUAWUM, YTO MUP HC CTOHUT Ha MECTEC, YTO HC Ka)KI[I:IfI YCJIIOBEK CMOKET
MOCTIETh IIaraTh B HOTY 3a MEpPeMEHaMH, KOTOpPBIE JKIyT MOJIOJ0€ TOKOJIEHHE Ha MOpOre HOBOM
peanbHOCTH. UTO MHOTHM MOJIOBIM JIFOJISIM, HEOOXO0IMMO MEePEyUrnBaThHCS JTHO0 HAWTH OOLTUHN S3BIK
C IOpPOABUHYTBIMU COBPCMCHHBIMU CIICHUAIMCTAMH, KOTOPBIC Haydar pa6OTaTI) C «YMHBIMH»
MallluHaMH U YIIPAaBJIATH pO6OTOTeXHHKOI>'I. I/I, MBI, JOJDKHBI CEPBE3HO 3aAyMaTbCsd KEM, KaKUM
crenuanucToM OyneM B OyaymieMm, yToObl HE OKas3aThCsl 32 OOPTOM COBpeMEHHOro mupa. Benpb
MHOTHE XOPOIIIO H3BECTHBIE TPOPECCHU MOTYT HUCUYE3HYTh 32 HEHAIOOHOCTHIO.

CHOmcok JTuTepaTypsl.
1. Pesankuna I'.B. 51 u mos ipodeccust. -M. I'enesuc, 2005
2. https://trends.rbc.ru/trends/education/5d6e48529a7947777002717b
3. https://www.agroxxi.ru/stati/top-agrarnyh-professii-buduschego.html
4. https://eguity.today/ professii-buduschego.html
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Every person lives among other people. Usually he maintains various connections with them:
trade, industrial, economic, cultural. The languages of the people in contact also experience mutual
influence: after all, they are the main means of communication.

People in the course of their history (since the 8th century) had a variety of connections with
the people of the whole world, which is clearly reflected in his language. The result of this was
numerous foreign words borrowed by the Russian language from other languages. Such words are
called borrowings.

The reasons for foreign borrowings can be external (extralinguistic) and internal
(intralinguistic). The main external reason is the borrowing of a word along with the borrowing of a
thing or concept.
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Foreign terminological vocabulary is an indispensable means of concise and accurate
transmission of information in texts intended for narrow specialists.

In our century, the trend of scientific and technological progress in the field of creating
international terminology, common names of concepts, phenomena of modern science, production
is also taken into account, which also contributes to the consolidation of borrowed words that have
acquired an international character (medical, space terminology).

Since the end of the 20th century, the leading position among the languages supplying the
Russian language with borrowings has been occupied by English and the so-called anglicisms.
Dictionary of Ozhegov S.I. defines Anglicism: "A word or figure of speech, in any language,
borrowed from or modeled on an English word or expression.” The influx of English borrowings
into the Russian language has greatly accelerated in recent years as a result of the fundamental
political, social, economic, and cultural changes that started in Russia in the mid-1980s as well as
the change of regime and transition to market economy in the early 1990s. In the perestroika period
(1985-1991) and the years following it, significant changes began in the Russian language. The
effects of political and economic reforms were reflected not only in changes of the vocabulary but
also in the liberalization of general language use. This process is detectable both in changes
concerning linguistic preference and the weakening of norms. Along with the Russian language
after the perestroika era, the linguistic norm has also changed, becoming more dynamic and
accepting of varieties.

There are a lot of words borrowed from English language, such as shorts, jeans, a pullover, a
sweater est. Last years the impact of English language on different areas of our life is increasing.
One of this area is fashion, clothes that we wear.

We name the items of clothes and sometimes we don’t know that these words were borrowed
from English. The fashion of teenagers, the words referring to this theme was greatly influenced by
English. Sometimes we are confused, and use them wrong way. If some years ago our parents and
grandparents had a choice to buy trousers, jeans and sport trousers, nowadays we are able to wear
and buy the great variety of them: cargo, boyfriends, joggers, leggings, jeggings and so on. So we
have to know the difference between them. Also a lot of new types of clothes came to us from
European countries, and their names were brought to us.

It is impossible to imagine the lexicon of a modern person without words denoting the names
of clothes. These items make up a huge part of our daily lives. People cannot do without them, as
they serve as a means of protection from bad weather: cold, rain, heat, etc. A person decorates
himself with the help of clothes, thereby expressing his inner content.

The history of the appearance of clothing and the words denoting it is parallel to the history of
the development of human civilization, since over the centuries the elements of the costume, the
nature of the fabric have changed, new styles have appeared.

The period of the late XIX - early XX century. called "times of English fashion designers". A
stream of new clothes in the "English style” poured into Russia and European countries.
Accordingly, this period in the development of fashion is represented by a large number of English
borrowings: breeches, jumper, cardigan, jacket, tuxedo, shorts, etc.

The process of borrowing English words continues in our time. Fashion glossy magazines,
online clothing stores illustrate the main trends in world fashion: they cover fashion shows, give
recommendations on choosing a seasonal wardrobe. Orientation to the global industry of beauty and
style causes the emergence of many foreign words, which, being assigned to a certain type of
clothing, are to some extent assimilated by the language and begin to function in it.

Many of the English-language names of clothing items entered the Russian language a very
long time ago and are considered such an integral part of the modern Russian language that often
their origin is not felt. But with the development of world fashion, words that cause difficulty in
understanding are increasingly appearing in our speech.

Every person lives among other people. Usually he maintains various connections with them:
trade, industrial, economic, cultural. The languages of the people in contact also experience mutual
influence: after all, they are the main means of communication.
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People in the course of their history (since the 8th century) had a variety of connections with
the people of the whole world, which is clearly reflected in his language. The result of this was
numerous foreign words borrowed by the Russian language from other languages. Such words are
called borrowings.

The reasons for foreign borrowings can be external (extralinguistic) and internal
(intralinguistic). The main external reason is the borrowing of a word along with the borrowing of a
thing or concept.

Foreign terminological vocabulary is an indispensable means of concise and accurate
transmission of information in texts intended for narrow specialists.

In our century, the trend of scientific and technological progress in the field of creating
international terminology, common names of concepts, phenomena of modern science, production
is also taken into account, which also contributes to the consolidation of borrowed words that have
acquired an international character (medical, space terminology).

Since the end of the 20th century, the leading position among the languages supplying the
Russian language with borrowings has been occupied by English and the so-called anglicisms.
Dictionary of Ozhegov S.I. defines Anglicism: "A word or figure of speech, in any language,
borrowed from or modeled on an English word or expression.”

There are a lot of words borrowed from English language, such as shorts, jeans, a pullover, a
sweater est. Last years the impact of English language on different areas of our life is increasing.
One of this area is fashion, clothes that we wear.

We name the items of clothes and sometimes we don’t know that these words were borrowed
from English. The fashion of teenagers, the words referring to this theme was greatly influenced by
English. Sometimes we are confused, and use them wrong way. If some years ago our parents and
grandparents had a choice to buy trousers, jeans and sport trousers, nowadays we are able to wear
and buy the great variety of them: cargo, boyfriends, joggers, leggings, jeggings and so on. So we
have to know the difference between them. Also a lot of new types of clothes came to us from
European countries, and their names were brought to us.

It is impossible to imagine the lexicon of a modern person without words denoting the names
of clothes. These items make up a huge part of our daily lives. People cannot do without them, as
they serve as a means of protection from bad weather: cold, rain, heat, etc. A person decorates
himself with the help of clothes, thereby expressing his inner content.

The history of the appearance of clothing and the words denoting it is parallel to the history of
the development of human civilization, since over the centuries the elements of the costume, the
nature of the fabric have changed, new styles have appeared.

The period of the late XIX - early XX century. called "times of English fashion designers”. A
stream of new clothes in the "English style" poured into Russia and European countries.
Accordingly, this period in the development of fashion is represented by a large number of English
borrowings: breeches, jumper, cardigan, jacket, tuxedo, shorts, etc.

The process of borrowing English words continues in our time. Fashion glossy magazines,
online clothing stores illustrate the main trends in world fashion: they cover fashion shows, give
recommendations on choosing a seasonal wardrobe. Orientation to the global industry of beauty and
style causes the emergence of many foreign words, which, being assigned to a certain type of
clothing, are to some extent assimilated by the language and begin to function in it.

Many of the English-language names of clothing items entered the Russian language a very
long time ago and are considered such an integral part of the modern Russian language that often
their origin is not felt. But with the development of world fashion, words that cause difficulty in
understanding are increasingly appearing in our speech.
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English changes a lot because of other languages. This study is about how other languages
influence English, like adding new words and changing how we speak. Political relations between
countries has some influence on language. English borrows words from many languages, like
Latin, French, and German. These borrowed words make English more interesting and diverse.
Understanding how other languages affect English means looking at different things, like words and
how they change. By studying how languages mix, we can learn more about how English grows and
changes over time. In this study, | will say where I got our information, so you know we're telling
the truth. By showing where | found our facts, | want to be fair and honest. By doing this study, |
hope to learn more about how languages connect and change. Exploring these connections can help
us understand more about people and cultures around the world.

The influence of other languages on English goes beyond just vocabulary. Grammar and
pronunciation are also affected. For example, English grammar has been shaped by the languages it
has borrowed from, leading to changes in sentence structure and word order. Additionally,
pronunciation in English has been influenced by the sounds and phonetic patterns of other
languages. This is particularly evident in loanwords, where the pronunciation often reflects the
phonetic rules of the language of origin. By exploring these various aspects of language influence,
we can gain a deeper understanding of the dynamic nature of English and its role in global
communication.

The Impact of German on English

German has had a big influence on English. Languages mix together, and one example is how
German has affected English. German has a long history and has deeply influenced English
vocabulary, grammar, and pronunciation. So, I’ll tell about explores how German has influenced
English, using examples and research to explain their connection.

Vocabulary Influence:

German has added lots of words to English, like "angst”, "blitz", and "kindergarten”. These
words now fit into English, showing the connection between Germany and English-speaking
countries. Adding these words has made English more varied and expressive.

Also, German has given English many science words, like "einsteinium" and "quartz”.

German has also given English some similar-sounding words, called cognates. Words like
"water" (Wasser), "father" (Vater), “house” (Haus), “sun” (Sonne) and "brother" (Bruder) are
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examples. This shows how German and English have shared words over time, making English more
interesting.

Grammar Influence:

German has also influenced English grammar, particularly in sentence structure and word
order. Both languages share similarities in how sentences are constructed, often preferring a
subject-verb-object word order.

*Some examples:

"Ich lese ein Buch™ (I read a book), where "Ich™ (1) is the subject, "lese” (read) is the verb, and
"ein Buch" (a book) is the object. Similarly, in English, you would say "I read a book™.This parallel
structure makes it easier for people who speak both German and English to understand and learn
each language.

Additionally, Germanic and grammatical features such as compound nouns and verb
conjugations have influenced the development of English grammar. Compound nouns, which
combine two or more words to form a single noun, are common in both languages. For instance, in
German, "Eisenbahn" (iron road) means "railroad”, and in English, "railway" has a similar
structure. Similarly, verb conjugations in German, where verbs change their form based on tense
and subject, have parallels in English verb conjugation, although they are less complex.

Pronunciation Influence:

German pronunciation patterns have also influenced English, particularly in the articulation of
certain sounds. For example, the guttural consonants characteristic of German, such as "ch™ and "r",
have been assimilated into English pronunciation. In German, the "ch"” sound is pronounced with a
raspy, throaty sound, as in the word "Buch" (book). Similarly, the German "r" sound is pronounced
with a uvular trill, unlike the English "r" sound. These sounds have been adopted into English
pronunciation, as seen in words like "achtung™ (attention) and "strudel” (a type of pastry).

Moreover, the Anglicization of German names and loanwords often involves adapting their
pronunciation to conform to English phonetic norms. This adaptation can lead to variations in
pronunciation based on context and regional dialects. For example, the German surname "Schmidt"
may be pronounced differently in English-speaking countries, with variations such as "Smith" or
"Shmidt" depending on the speaker's accent.

The impact of French on English

Languages mixing is interesting. One mix is French and English. French has a long history
and has changed English words, grammar, and pronunciation.

Vocabulary Influence:

French has added many words to English. Words like "cul-de-sac", "ballet”, and "rendezvous"
are now part of English. This shows the connection between France and English-speaking countries.

Moreover, French has influenced areas like food, fashion, and politics, where French words
are common. For example, words like "cuisine”, "menu"”, "couture"”, "chic", and "entree" are
everyday words in English, showing how French culture has influenced English.

In addition to specific words, French has also influenced English through phrases and
expressions. For instance, expressions like "faux pas", "joie de vivre", and "savoir-faire™ are widely
understood in English-speaking contexts, adding sophistication and elegance to the language.

Grammar Influence:

French has also influenced English grammar, especially in sentence structure and word order.
Both languages have similar ways of making sentences. For example, French and English both like
to say the subject first, then the verb, then the object.

* English: "I love pizza."

* French: "Je mange une pizza." (I eat a pizza.)

Additionally, French has introduced some grammatical features to English, such as gender
agreement and verb conjugations. In French, nouns have genders, and adjectives and articles must
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agree with the gender of the noun they modify. While English doesn't have grammatical gender in
the same way, French influence can still be seen in expressions like "le fiancé" (the fiancé) and "la
fiancée" (the fiancée) ".

Pronunciation Influence:

French sounds have also changed English. French has special sounds like nasal vowels and
liaisons, and these have become part of English words like "chalet" and "cliché¢”. When English
speakers say French words, they often change how they sound to fit English better. This can change
depending on where you are and how you talk.

The impact of Latin on English:

Vocabulary Influence:

The influence of Latin on the English vocabulary is extensive and can be observed in several
ways. Latin has directly contributed numerous words to the English language.

* These include common everyday words such as "eternal" (from Latin "aeternus"),
"celebrate” (from Latin "celebrare™), "expand” (from Latin "expandere"™).

* Many technical and scientific terms in English are derived from Latin: "biology" (from Latin
"biologia™), "astronomy" (from Latin "astronomia™), "molecule” (from Latin "molecula").

* Latin has heavily influenced legal and medical terminology in English: "pro bono" (for the
public good), "subpoena™ (under penalty), "ad hoc" (for this purpose).

* Prefixes, Suffixes, and Word Forms: Latin prefixes, suffixes, and word roots are integral to
English word formation: "pre-" (before) is used in words like "preview" and "predict”, Latin suffix
"-ology" (study of) is used in words like "biology" and "geology”.

Grammar Influence:

Latin influenced how we put words in sentences, like where we put the subject and the verb.
While English usually has the subject first, then the verb, and finally the object (SVO), Latin
sometimes has the subject first, then the object, and finally the verb (SOV). English mostly keeps its
SVO order, but in fancy writing or speeches, people might copy Latin and switch to SOV.

1) Latin: "Marcus libros legit." (Marcus reads books.)

English: "Mary saw the cat.”

Latin also changed how we change words to show their job in a sentence. In Latin, words
change their endings to show if they're doing something (like being the subject) or having
something done to them (like being the object). English used to do this too, but now it's less
common. We still see it in words like "who" and "whom" and in some verb forms like "sing,"
"sang,” and "sung." Latin has lots of different ways to talk about when something happens or how it
happens. English has few ways, but we still use some Latin-inspired forms, like the subjunctive
mood for imagining things or talking about possibilities. Latin also loves using verb forms that act
like adjectives or nouns. English does this too, and we got the idea from Latin. For example, in
Latin, you might say "running water," where "running” is like an adjective describing the water.
English does the same thing. Lastly, Latin uses certain words and phrases to give more information
about a noun. English does this too, using words like "who," "which," and "that" to connect
information to the right noun.

Pronunciation Influence:

Latin has affected how we say certain words in English, especially in science and academics.
Sometimes, we try to say Latin words like they are said in Latin, especially in formal situations. For
example, in science class, we might say "bi-O-lo-gy" like it's "bi-O-lo-gy" in Latin. But in everyday
talk, we often just say these words the way they sound in English. We might say "bi-OL-o0-gy"
instead, with the stress on the second syllable. So, Latin has influenced how we say some words,
especially in serious situations, but in regular talk, we usually just say them in the English way.

In conclusion, other languages have a big impact on English. They change its words,
grammar, and how it sounds. English keeps changing because it interacts with different languages.
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For example, when the Normans came to England, they brought French words with them. Later,
Latin and Greek words became part of English, especially in science.

English is now a global language, and this makes it mix with even more languages. Words
from all over the world become part of English. This makes English more interesting and helps
people from different cultures understand each other.

Studying how languages influence each other helps us understand English better. It also helps
us appreciate the many languages in the world. By learning more about this, we can celebrate the
diversity of languages and how they connect us all.

In conclusion, studying how languages affect each other helps us understand English and
appreciate the many languages in the world. This helps us celebrate the richness of our world's
languages and how they bring us together.
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Maxkanmana Kazakctan MeH YIBIOpUTaHHUSHBIH KYPBUIBIMIAPH  CANBICTHIpBUIAABI. Makanaia
CTYINEHTTEpJi NaiblHAay YIIiH OUTIM MeH JarApulapabl KaMTamachl3 €Ty CHSAKTHI MakKcaTTaphl YKcac
Kazakctan wmen ¥nelOpuTaHusSHBIH OimiM Oepy Kyienepi aHbIKTanFaH. JlereHMeH, OChl Makajaaa
TaJKbIIAHATHIH OYJI eNIepIiH CyObeKTiiepi apachlH/a Ja albIpMaIbUIBIKTap Oap.

Tytiin co30ep: OiiM, KOFapbI OUTIM, OKY Oarapiiamackl, Oarajay oicTepi MEH HOTHXKeNepi

There is no doubt that education systems play a crucial role in shaping the future generations
and their ability to become successful citizens of their homeland. | am intrigued to look into the
differences between the educational system of Kazakhstan and Great Britain. This report aims to
compare and contrast the education systems of the both countries, focusing on key aspects such as
structure, curriculum, assessment methods, and outcomes.

Kazakhstan’s education system is governed by the Ministry of Education and Science and
comprises three levels: primary, secondary, and higher education. Primary education typically spans
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grades 1 to 4, followed by secondary education from grades 5 to 11. Higher education includes
universities, institutes, and colleges. The curriculum in Kazakhstan emphasizes subjects such as
mathematics, science, languages (Kazakh and Russian), social studies, and physical education.
There is also a focus on vocational education and technical training. Assessment in Kazakhstan
involves both formative and summative evaluations, including regular exams and national
standardized tests (such as “ENT” or Unified National Testing). While Kazakh is the state language,
Russian remains widely used as the language of instruction in many schools [1].

We started school at the age of seven. After four years of primary school we went to
secondary school. Primary and secondary schools together comprise eleven years of classes are
compulsory in our republic.

Our school year began on the first of September and ended in May. It lasted 9 months. We
had four holidays a year: winter, spring, summer and autumn. On the 1st of September we got
acquainted with our teachers and had our first lessons. Every lesson lasted 45 minutes. Every day
we had 5 or 6 lessons.

The primary school curriculum included such as subjects Kazakh, Maths, Russian, Drawing
and Music. We had also Nature classes. Our school was not English but we had English classes
which started in the 2nd form.

Recently Kazakhstan has also developed several types of schools with greater specialization
such as gymnasium, technical, lyceums and private schools. Education is free, except those which
work on a commercial basic.

Today the educational system in Kazakhstan is presented by two languages: Kazakh and
Russian. Primary education is the most developed of the state’s educational system. Pupils receive
their primary education in schools of three different levels. Primary 1 - 4 grades, middle 5 - 9 grades
and junior 10 - 11 grades. After finishing the 9th grade children continue education in high schools
in technical - professional institutes, or in special schools.

About marks. The educational system in Kazakhstan is conducted in two languages - Kazakh
and Russian and consists of several levels of state and private educational establishments: infant
schools, elementary (or primary) schools, comprehensive schools, colleges and academies.

At secondary school pupils study English, Maths, Science, Geography, History, Art, Music,
Foreign languages and PT. there are some types of secondary schools in Great Britain. They are
grammar school, modern schools and comprehensive schools. One can attend modern school but of
a modern school don’t learn foreign languages.

If they go to grammar school they will have a good secondary education. This type of school
is most popular in England. At secondary school pupils study English, Maths, Science, Geography,
History, Art, Music, Foreign languages and PT lessons. English, Maths and Science are called
“core” subjects. Pupils take examinations in the core subjects at the age of 7, 11 and 14.

Recently Kazakhstan has also developed several types of schools with greater specialization
such as gymnasium, technical, lyceums and private schools. Education is free, except those which
work on a commercial basic.

There are some private schools in England. Boys and girls do not together study at these
schools. The son and daughters of aristocracy go to these schools. Their parents pay much money
for the education in private schools. The teachers of these schools pay personal attention to each
pupil.

In Kazakzhstan

5 — ore xkaxcel — excellent

4 — xaxcsl - very well

3 — KaHaFaTTaHAPIIBIK

2 — KaHaraTTaHapJIbIKChI3 — Unsatisfactory
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There is a considerable choice of post-school education in Britain. In addition to universities,
there are also polytechnics and a series of different types of assisted colleges, such as colleges of
technology, art, etc.

Some of these courses are part-time, with the students being released by their employers for
one day a week or longer periods.

Virtually all students on full-time courses receive grants or loans from the Government which
cover their tuition fees and everyday expenses (accommodation, food, books, etc.).

Universities in Britain enjoy complete academic freedom, choosing their own staff and
deciding which students to admit, what and how to teach, and which degrees to award (first degrees
are called Bachelor degrees). They are mainly government-funded, except for the totally
independent University of Buckingham.

There is no automatic admission to university, as there are only a limited number of places
(around 100,000) available each year. Candidates are accepted on the basis of their A-level results.
Virtually all degree courses are full-time and most last three years (medical and veterinary courses
last five or six years).

Students who obtain their Bachelor degree (graduates) can apply to take a further degree
course, usually involving a mixture of exam courses and research. There are two different types of
postgraduate courses — the Master's degree (MA or MSc) and higher degree of Doctor of
Philosophy (PhD).

In Kazakhstan

University education is partly funded by the government, although private universities charge
full tuition fees.

There are approximately 150 universities and higher education institutes spread throughout
the country. Some of the most renowned universities include:

- The Eurasian National University in Astana
- Kazakhstan’s National University, the oldest public university in Kazakhstan
- The Kazakh-American University, based in Almaty

- The University of Central Asia, an educational joint venture between Kazakhstan,
Tajikistan, and Kyrgyzstan.

Now it is difficult to compare education in Kazakhstan and the UK, but higher education in
Kazakhstan is gaining momentum. | hope that in the near future Kazakhstan universities will not get
worse, or even become more prestigious than British universities.

Now, let’s take a look into the education system of Great Britain. It is important to note that
education system here is decentralized, with each of its four countries: England, Scotland, Wales,
and Northern Ireland having its own distinct system. Education in England is divided into stages:
early years (ages 3-5), primary education (ages 5-11), secondary education (ages 11-16), and further
education (ages 16-18). Further education includes options such as sixth form colleges, vocational
colleges, and apprenticeships. The National Curriculum in England sets out the subjects and content
to be taught in state schools. Key subjects include English, mathematics, science, humanities, and
arts which appear to be something English education has in common with Kazakhstan’s system of
education. Assessment in England includes both internal assessments conducted by schools and
external examinations, such as the General Certificate of Secondary Education (GCSE) at the end of
compulsory education and the A-levels for post-16 education. English is the primary language of
instruction in schools across England [2].

Glossary. 1. Academia: A collective term for the scientific and cultural community engaged
in higher education and research, taken as a whole. The word comes from the academia just outside
ancient Athens, where the gymnasium was made famous by Plato as a center of learning.

2. Academic degree: A degree is any of a wide range of status levels conferred by institutions
of higher education, such as universities, normally as the result of successfully completing a
program of study.
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3. Course: in the United States, a unit of instruction in one subject, lasting one academic term

4. Education: A social science that encompasses teaching and learning specific knowledge,
beliefs, and skills. Licensed and practicing teachers in the field use a variety of methods and
materials in order to impart a curriculum.

5. Educational technology: The use of technology to improve education. It is a systematic,
iterative process for designing instruction or training used to improve performance. Educational
technology is sometimes also known as instructional technology or learning technology.

In Great Britain children start going to school when they are five and continue studying until
they are 16 or older. Compulsory education begins at the age of five when they go to primary
school. Primary education lasts for six years. First they attend the infant school from five to seven.

In infant schools children don’t have real classes. They get acquainted with the class - room,
desks, play and through plating. They learn numbers and how to add them. When children are seven
they go to junior school which they attend until eleven. Boys and girls study at junior school for
four years. There they have classes, read and write, do mathematics. Higher education in
Kazakhstan and Great Britain.

Education in Great Britain.

A - excellent - ete xakceI

B - very well — sxakcsr

C - satisfactory — xaHaraTTaHapJIbIK

D - poor — >xaman

E - unsatisfactory - kanaraTTaHapbIKChI3

School Uniform in Kazakhstan, the decision on mandatory wearing of a school uniform and
on the outward appearance thereof is made individually by each educational institution. In Great
Britain, uniform is mandatory in most of public and private schools. In several educational
institutions with great history a uniform is a symbol, which must be treated by pupils with respect
and care.

It is clear both countries have primary and secondary education systems, but the main
difference is that Kazakhstan has a centralized system, whereas Great Britain's system is
decentralized, with varying structures across its constituent countries. Both countries emphasize
core subjects such as mathematics and science; however it appears that Kazakhstan’s curriculum
includes a stronger focus on vocational education compared to Great Britain.

Now it is difficult to compare education in Kazakhstan and the UK, but higher education in
Kazakhstan is gaining momentum. | hope that in the near future Kazakhstan universities will not get
worse, or even become more prestigious than British universities.

In conclusion, while the education systems in Kazakhstan and Great Britain share some
similarities, they also exhibit significant differences in terms of structure, curriculum, assessment
methods, as well as language of instruction. Understanding these differences is essential for
policymakers and educators in both countries in order to improve educational outcomes and prepare
students for the challenges of the 21st century.
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VK 811.111
W3YUEHUS AHTJIMVCKOT O SI3bIKA C IOMOIIBIO ITPUJIOKEHUA

Typrait M. C. — Crynentka rpymnmst 1301-13 o6pazoBarensHoii nporpammsl «Ilenaroruka u
METOIMKA HAYaJIbHOTO O0y4YEHUS»

Hay4HbIil pykoBOAWTEINb: K.II.H., H.0.JOLIEHTa Kadeapsl MHOCTpaHHBIX s13b61k0B Kuscosa K.K.
HOxHo-Ka3zaxcTaHCKuii earorn4eckuii yHUBepCUTET MMeHn Y30ekanu YKanudekona

Pezome
B nanHOi1 cTatbe MbI paccMaTpUBaeM U U3y4aeM OCOOEHHOCTH M3YyUYEHHs aHTJIMHCKOTO S3bIKa
C MOMOIIBIO MPHIIOKEHMS], MPEAJaraéM BbIBOJbI U HPEUIOKUM IYTH COBEPIICHCTBOBAHUAO Ha
npumepe npuioxenust Duolingo. B cratbe BbleneHbl OCHOBHBIE c(epbl BIHUSHHUS MOOUIBHOTO
00yueHus! aHTJIMHCKOTO SI3bIKa, KOTOPhIE MOTYT IOMOYb 00yJaroUMCs B pa3BUTHH.
Knrwouegvie cnosa: wusydeHue aHTIUNACKOro, MpwiIoxkeHue, Duolingo, aHrmuiickuii B
HavyaJIbHBIX KJaccax.

W3ydyeHne aHIIIMHACKOTO fA3bIKa C TOMOIIBIO MOOHIIBHOTO TPUJIOKEHHUS - YIOOHBIM H
TOCTYIHBIN croco0. Bbl MokeTe yIuThCs B JII000€ yI0OHOE BpeMsl, JaXKe €CIIH Yy Bac OTPaHUIECHHOE
KOJIMYECTBO BpeMeHH. [IpHiiokeHns MmpeiararoT MIMPOKHA CIIEKTP MaTepHalIOB, BKIIIOYAs YPOKH,
UTPBI, TPEHUPOBKH TPOM3HOMIIEHUSI 1 MHOTOE JPYToe, YTO JENaeT MpoIecc 00yIeHUs] HHTEPECHBIM
U pa3HOOOpa3HbIM.

W3yueHre aHTIHIICKOTO SI3BIKa C MIOMOIIHI0 MOOMIIBHOTO TIPUJIOKEHHUS TaKXKe TO3BOJISIET BaM
MEePCOHAIN3UPOBATH CBOM OMBIT 00y4YeHHs. Bbl MOXkeTe BEIOMpATh TEMBI, KOTOPbIE BaC MHTEPECYIOT,
U YYUTbCA HAa CBOEM COOCTBEHHOM Ttemiie. Kpome TOro, MHOTHE NpUIOKEHHS MpeIaraioT
BO3MOHOCTh B3aUMOJICHCTBUSL C JAPYIMMH IOJIb30BaTeNsIMU, OOMEHa OIBITOM U MOJIYy4YEHHUS
00paTHOM CBSI3U OT HOCUTENEH A3bIKa, YTO MOMOTAaeT YIy4lIUTh HaBbIKKM 00meHus. Takum oO6pazom,
M3YYEHHUE S3bIKa CTAHOBUTCS HE TOJIBKO 3PPEKTUBHBIM, HO U YBIIEKATEIbHBIM IPOLIECCOM.

OmuH u3 cambIX 3((EKTUBHBIX MPUIOKEHUHN IJIsI U3YyYEHHs] aHTJIUHUCKOTO SI3bIKa SIBIISETCS
Duolingo.

Duolingo - 310 0AHO W3 caMbIX MOMYJISAPHBIX MPWIOKEHHUN Ui M3YYCHHS HHOCTPaHHBIX
s3pIK0B. OHO MpeJyIaraeT MUPOKUI BEIOOD S3BbIKOB M YPOBHEH CI0XKHOCTH, a TAK)KE MHTEPECHBIE U
sbdexTuBHBIe ypokH. llpuioxkeHue HCMONb3yeT HIPOBOM MOAX0A K OOydeHHuio, mpeniaras
M0JIb30BATENIO BBIMNOJIHEHUE PA3JIUYHBIX 3aJaHUN, TaKUX Kak IEepeBObl, BHIOOP MPaBUILHOTO
OTBETa, MPOCIYyIIUBaHUE U MOBTOpeHUE ¢pa3 u MHOroe npyroe. Duolingo Taxke mpenocrapisieT
CTaTUCTUKY MPOTpEecca, MOTHUBUPYIOIIUE JIOCTIKEHUS M BO3MOXKHOCTH OOIIEHUS C JAPYrUMU
nonb3oBarensiMu. OHO nocTynHO Kak Ha 10S, Tak u Ha Android, a Takke umeeT BeO-BepCHIO, UTO
JieIaeT ero yA00HBIM JIJIsl HCIIOJIb30BAHUS Ha pa3HbIX yCTpoicTBax [3].

W3ydeHue aHTIMHACKOTrO fA3bIKa C MOMOIIbI0 mpuiiokeHus Duolingo mpencrasiser coboit
UHTEpECHBIN U 3 deKkTUBHBIN crioco6. BOT HECKOIBKO KITIOYEBBIX 0COOEHHOCTEN ATOTO Mpolecca:

1) MUrposoit moaxon: Duolingo wucnons3dyer redimMudukanuio Aias  OPUBICYCHUS
noJip30BaTene. Ypoku o¢opMIIeHbl KaK HWIpOBbIE 3a/JaHUs, YTO JIeNaeT Mpolecc OOydeHHs
yBJIEKATEITbHBIM U MOTHBUPYIOIINM.

2) UntepaktuBHble ypoku: [IpunokeHue npeanaraetT pa3HooOpa3Hble YIpaxKHEHHS, BKIIOYas
NEPEeBObI, ayIuOo3alMCH, YIPAKHEHHs Ha 3allOMHMHAHWE U IPOM3HOIIEHHE. OTO IOMOTaeT
pa3BHUBaTh HABBIKU B YTEHHH, TUChbME, ayJUPOBAHUU U PA3TOBOPHON pEUH.

3) IlepconanuzupoBanHblii onbIT: Duolingo amanTupyer ypoku B COOTBETCTBUU C BalllUMU
3HaHUSAMH U nporpeccoM. OH mpejyiaraeT MOBTOPEHUE MaTepuana B TeX 001acTsX, Ie BaM HY)KHO
OoJIblIIe TPAKTUKH, YTO JiesIaeT 00yueHue 6osee 3pPeKTUBHBIM.

4) loctymHOCTh M THOKOCTB: BBl MOXkeTe ucmonb3oBath Duolingo B mr060€ Bpems U B TH000M
MecTe, UMesl JMIIb JIOCTYIl K MHTEpHETy. DTO JeNlaeT ero HJeaJbHbIM BBIOOPOM MJIS 3aHATHH B
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nopore, B 00e/ICHHBIH IepephIB WA B CBOOOTHOE BpeMsl.

5) CoumanpHoe B3aumojeiictBue: Duolingo mo3Bonser oOmarscss ¢ JAPYrUMHU
M0JIb30BATEISIMH, TPUCOCAUHATHCS K cooOliecTBaM M OOMEHMBATHCS 3HAHUSMHU. JTO TOMOTAeT
clieNiaTh MpoIecc U3ydeHus 0oJiee COLUABHBIM U HHTEpecHbIM [3].

B nenom, Duolingo mpenocrasisier Bce He0OXOAMMBIE HHCTPYMEHTHI JIJISl TOTO, YTOOBI 1eaTh
M3yYeHHE aHTIUICKOTO S3bIKa d()()EKTUBHBIM, YBIECKATEILHBIM U JIOCTYITHBIM IS BCEX.

Wutepecusie aktel 0 mpuitoxkennu Duolingo:

1. bonee 300 MmumoHOB mosb30oBaTeneii: Duolingo sBisieTcss OHUM U3 CaMbIX MOIMYJISPHBIX
MPUIIOKESHHUHN JJIS1 H3YYEHUS SI3bIKOB, IPUBJIEKass MUJLTHOHBI TIOJIB30BATEJICH CO BCETO MUPA.

2. PazButue HayuynsiMu Metoaamu: Ilnmatdopma Duolingo pa3paborana Ha OCHOBE Hay4YHBIX
uccienoBaHuil B o0iactu o0ydeHus s3bikaM. OHa HHTErpUpyeT METO/bl, TaKhe KaK MHTEPBAIbHOE
MOBTOPEHHE M TeiMH(UKanuIo, 4YTOOBl clenarh Mmpoiecc o0ydeHusl Oosee IPPEKTUBHBIM U
YBJIEKATEJIbHBIM.

3. UHrerpanus B obpazoBanue: HexkoTopble ydeOHbIE 3aBEACHUS U JaXK€ LIKOJbI BKIIOYAIOT
Duolingo B cBou nporpammbl 00y4eHHsl. DTO TO3BOJISET CTYyJCHTaM HU3Yy4aTh SI3bIKM BHE KIACCHOMN
KOMHATHI H B CBOEM COOCTBEHHOM TEMIIE.

4. "Dddexr yomunro": B 2012 romy mnpoBeneHHOE WCCIEAOBAHUE TIOKA3alo, YTO
nosp3oBarenu Duolingo, n3ydaBmime s3uiK Bcero 34 daca, MOTJIM IOCTAYD YPOBHS DKBHBAJICHTHOTO
MOJTyTOTMYHOMY KYPCY sI3bIKa B YHUBEPCUTETE.

5. CommanbHasg cocrapisitomas: Duolingo mo3BosisieT monib3oBaTensiM oOmaThest IpYyr ¢
JIpYyroM, CO3[aBaTh TPYNIBI JUIS COBMECTHOTO W3YYEHHS W COPEBHOBATHCS B Wrpax, 4TO
CHOCOOCTBYET MOTHBALIMHU U YIYUILIEHUIO PE3YIbTATOB.

6. JHocrynmHocth: Ilpunoxkenune poctymHo Ha Oonee dvem 30 s3bIKaX H  TIO3BOJISIET
10JIb30BATENSAM U3Yy4aTh pa3IMyHbIC S3bIKH, HAUMHAS OT MOIMYJSPHBIX 10 PEAKUX M K30 TUYECKUX.

7. bmarorBoputensHocTh: B 2012 romy Duolingo 3amyctun muunmatuBy "Duolingo for
Schools", mpenocTaBisisi y4uTeNnsiM HWHCTPYMEHTBI JJIs MCMOJb30BaHus Duolingo B kiaccHO
KoMmHare OecruiatHo [3].

Tak kak s Oynymuii megaror Ha4ajabHOIO Kilacca, 3TO MPUIIOKEHHE IPEJCTaBIsAET COOOM
MHTEPECHBbII croco0 H3ydeHHs si3blka uepe3 UrpoBoi ¢opmar. To ecTb ¢ MOMOIIBIO 3TOrO
MIPUIIOKEHHUS. MOTYT M3y4aTh HE TOJIBKO B3pOCIbIe, HO U YUEHUKH HAYaJbHBIX KJIACCOB, a TAKXKeE B
TOM MPWIOKEHUH KPOME AaHIVIMIICKOIO MHOIO MOMYJSpPHBIX $3BIKOB. B Oyaymem s mory
HapajieNIbHO MCII0JIb30BaTh 3TO MPHJIOKEHUE NONOJHUTEIbHO A W3YyYEHHs aHIJIMHCKOTO sI3bIKa
IUIsl YYEHUKOB. A Takke ydeOHUK B CBOOOHOE BpeMsl MOXKET U3ydaTh JIFOOOH sA3bIK MUpA Yepe3 3TO
npunoxenre. Ho TyT MOXKeT BO3HUKHYTh BONPOC: HETPYAHO JIM U3y4daTh A3BIK 4epe3 MPUIIOKEHHUE
JUI YUEHHKOB HayaJIbHBIX Ki1accoB. Kak mo MHe TpyaHOCTEH He JOKHO OBbITh, TaK KaK HbIHELIHHE
AeTH OBICTPO CXBATHIBAIOT HH()OPMALIMIO M XOPOILO BIAJICIOT ra/uKeTaMu [2].

Kax/iplif ydeHMK y Hac MHIMBHJ M KaX/Iblil y4EHHUK [10-Pa3HOMY BOCHPHUHUMAET M3y4aeMbli
matepuail. Kto-To Gojee mycTpslii, a KTo-T0 60Jiee macCuBHBIN. J[a, 1 HE OTPULIAO YTO ITOT METOA
0o0Oy4yeHHUsl aHTIMHCKOTOo sA3bIKa OyJeT TPYIHBIM AJIS NEPBOrO M BTOPOIO Kiacca, TaK KakK JeTH eré
MaJIeHbKHE W JUI HUX H3YyY€HHE JPYroro s3blka - 3TO YK€ OTPOMHBIN cTpecc. DTOT METOJ
oOy4yeHHsT MOXXKHO HauMHaTh C TPEThero kiacca. B aTom Bo3pacte HEOOXOAMMO MPEAOCTaBIATH
peOeHKy BpeMs Uil Urp U pa3Butus. Bpems, cBoOOJHOE OT KPY)KKOB M JOMAaIIHHUX 3aJaHHM.
[Toromy 4TO I€TH B 3TOM BO3pacTe JIIOOT MOUTPaTh.

U 1yt npunoxenre Duolingo B nomois, mpunoxenre Duolingo cama mo cede oveHsb sipkas,
a TaKke B HEM OYEeHb MHOTO HJUTIOCTPAIMiA, KaK pa3 mis nereit. «Ypoku» Duolingo kopotkue n
yBIIEKaTeIbHbIE — MAKCUMYM IISITh MUHYT.

Oco0y1o akTyanbHOCTh NMPHOOpEeTaeT pa3paboTKa 1EJI0ro CHEKTpa MOOMIBHBIX MPHUIOKEHUN
JUISL U3y4EeHUs] MHOCTPAHHBIX S3bIKOB, TAK KaK 3HaHHE MHOCTPAHHOTO S3bIKa CTAHOBHUTCS OJHUM M3
CaMbIX Ba)KHBIX HABBIKOB COBPEMEHHOI'O YCIIEIIHOTO YeJIOBEKA. BBIyUnTh HHOCTPAHHBIN A3BIK - 3TO
3aaya HEMpocTas, OCOOEHHO B YCIOBHSX COBPEMEHHOIO JWHAMHYHOIO MHpa. MoOHIbHBIE
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IIPWIOKEHNS TIOMOTAIOT PAaCUIMPUThH CIOBApHBIM 3alac, BbIyYUTh I'pPaMMAaTHKy, a TakKXKe HayyaT
BOCIIPUHUMATh YCTHYIO peub HOcUTeNel s3bika. KpoMe TOro, oHM JarOT BO3MOXKHOCTh H3y4aTh
A3BIK B JIF000€ BpeMsi: B JOPOTe, IMyTEUIeCTBY, CTOS B ouepeau u T.1.[1]
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VJIK 81°23
JIMHTBOKYJIbTYPOJIOITMYECKUI ACHEKT ITPY U3YYEHUHN
HNHOCTPAHHOTI'O A3BIKA
EntaeBa A.C., Omupanu A.C. — cTyIeHTH 00pa30BaTeNbHOMN TTporpaMmbl «MICTOpHS U ITEIarormKa
Hayunsiit pykoBoauTens: mokrop PhD Maxanosa XX.K.
0xno0-Kazaxcranckuit megarorndecknii yauBepcuter nmenn O.2Kannbekosa.
Tyiiin

By makanazna 1ier TUIAEPIH OKBITYIBIH TACULAEpl e3repyiHe OaiaHBICThI IIET TUTIHIH MOJICHHETI
APKBLIbI IIET Ti.]'[iH OKBITY JIMHI'BOMOICHHA 68,FBITTBIHBIH HeI‘iSi 60.HI)IH Ta6LIJ'IaTI)IHI)I TypaJibl KapaCTbhIPbLUIFaH.
JIMHTBOMONIEHN Ke3Kapac MIeT TUIAEPiH OKBITYABIH 3aMaHayHM TalalTapblH KepceTemi >koHe Oomamak
MaMaHJapra MOJACHH OUTIM, TUIMIK *KOHE KOMMYHHUKAIIMSJIBIK JaFabUIapabl OipiKTIpyre MYMKIHAIK Oepei.
Tin MeH MomeHHWETTIH e3apa opeKeTTecy HASICHl Ka3ipri OuriM Oepy mapaaurMachbiHma OelceHIi Typae
JKy3ere acelpputyda. byn Makamaja ImeT TUTIH OKBITY VIEPICiHIEri JIMHTBOMOACHUET TOCUTIHIH
MaHBI3ABUIBIFBI, OHBIH HETI3IHAC JTUHTBOMOICHU KY3BIPETTUTIKTEP/I KAJIBINTACTRIPYIBIH ©3CKTLTIr e
KapacTbIpbUIaas.

Kinm ce30ep.: TMHTBOMOIEHUETTaHY, JIMHIBOMSICHU OAFbIT, KY3IPeTTUTIK, TYJIFa-MOACHUET, MOJICHUET
IEH TUIIIH OaiiJIaHBICHI

Summary

In this article, it is considered that foreign language teaching through the culture of a foreign language
is the basis of the linguistic orientation due to the changes in the ways of teaching foreign languages.
Linguistic approach reflects the modern requirements of teaching foreign languages and allows future
professionals to combine cultural knowledge, language and communication skills. The idea of interaction
between language and culture is actively implemented in the modern educational paradigm. This article
considers the importance of the linguistic and cultural approach in the process of teaching a foreign
language, as well as the relevance of the formation of linguistic and cultural competences based on it.

Keywords: linguistic and cultural studies, linguistic and cultural orientation, competence, personality-
culture, connection between culture and language

OBnajieHne MHOCTPAHHBIM SI3BIKOM €CTh, NPEXIE BCEro, MpHOOILIEHHE YYEHUKOB K HHOMN
KYJIbTYpe, OBJIAJI€EHUE HMHM HOBBIM COLIMOKYJIBTYPHBIM cojepkaHueM. C yCHIEHHUEM PpOJIH
MHOCTPAHHBIX SI3bIKOB B JKM3HUM COBPEMEHHOro OOILIecTBa BO3pacTaeT MOTPEOHOCTh B
CMELUANNCTaX, CHOCOOHBIX 3(P(PEKTUBHO OCYLIECTBIISATE MPOLECC MEKKYIBTYPHON KOMMYHUKAIUH,
4YTO MpenanojaraeT (OpMUPOBAHME HE TOJNBKO S3BIKOBOTO, HO M KOTHUTHMBHOTO CO3HAHMS
oOyuyaeMbIix. O611e00pazoBaTeNbHbIE 3374l Kypca aHIIMHCKOTO S3bIKa MPEAIOoJaraloT YCBOEHHUE
YYEHUKAaMHU IIHPOKOTO Kpyra (POHOBBIX 3HAHMH O CTpaHAX M3Y4aeMOro S3bIKa, YTO JOCTUTAETCS BO
B3aUMO/JICHICTBUM C MaTEPUAIIOM CTPAHOBEIUECKOTO XapaKTepa, JIUTEPATypbl U UCTOPUU MHUPOBOU
KynpTypbl. OfHaKoO MeToauKa OOydeHHMs HMHOCTPAHHOMY SI3bIKY KaK K AacCHeKTy WHOS3BIYHOU
KyJIbTypbl B OOILIEMIKOJIBHON mporpamMme paspaboTana emé HenoctatouHo. (Oco3HaHME
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HEO0OXOIMMOCTH BKITIOUCHHSI HHOSI3BIYHOM KYJIBTYpHI B TIpoIiecc OOydeHUSI HHOCTPAHHOMY SI3BIKY B
OONBIIMHCTBE CIy4acB BbIpakaeTcs JuOO0 BO BBEICHUM  PAa3pO3HEHHBIX  (PparMeHTOB
CTpaHOBEIYECKON MH(POPMAIIMU HA YPOKAX aHTJIMHUCKOTO SI3bIKa B TEKCTaX, JIMOO HA ypOKaX JAPYrUX
JUCHUIUINH, HWCTOPUU JIUTEpaType U JpYrux, MOpU 3TOM TEPSETCsS IEJIIOCTHOCTh KapTUHBI
Bocnpusituss [1]. Ha mHacTosiumii MOMEHT HE CYHIECTBYET JOCTaTOYHOTO KOJIMYECTBA
pa3paboTaHHBIX METOJUK, MPEAIOJIAraloNIiNX MPHOOIICHHEe 00y4aeMOro K WHOSI3BIYHOW KapTHHE
mupa. [loaToMy npu M3yd4eHUN WHOCTPAHHOTO si3bIKa OOydaeMble BCETJa UCIBITHIBAIOT TPYAHOCTH
JIMHTBOKYJIBTYPOJIOTHYECKOTO XapakTepa, 4To, B CBOIO OUYEpPE/lb BIUSET HA MOTHUBALIUIO U KaYECTBO
oOpa3oBanus B 1eiaoM. CHEIHATUCTBI MPU3HAIOT BAXKHOCTh OOYYCHHSI WHOCTPAHHOMY SI3BIKY Kak
KOMIIOHEHTY KYJIbTYPbI  BUJIAT HEPa3pbIBHYIO B3aUMOCBS3H SI3bIKA U KYJIBTYPHI U €€ OTpaKeHHUE B
MPaKTHUKE.

B pamMkax JMHTBOCTpPaHOBEIUECKOTO TMOJXOJa K H3YYEHHUIO S3bIKa, TJIABHBIM 00pa3om
paccmarpuBaercs (HOPMHUPOBAHHE JIEKCUYECKUX HABBIKOB HAa OCHOBE JIMHTBOCTPAHOBEIYECKHX
MaTepuasoB, HE CTaBs Mepesl coOoi 3a1ad Mo GOPMUPOBAHUIO Y 00y4aeMbIX LIETOCTHOW KapTHHBI
WHOSI3BIYHOM COLIMOKYJIbTYPHOU JI€MCTBUTEIIBHOCTH, YTO S CUYUTAK0 HENPEMEHHBIM YCIOBUEM
YCHEMTHOCTH MEXKYIbTYpHOTO OO0mIieHus. [IpuMeHenne JIMHTBOKYJIBTYPOJIOTHYECKOTO TOIX0/1a K
00Yy4YEeHHIO WHOCTPAHHBIM SI3bIKaAM TO3BOJISIET, 10 MOEMY MHEHHIO, periaTh 3a1auu (popMUpPOBaHUS
KOTHUTUBHOTO CO3HAaHHMS BTOPUYHOM SI3bIKOBOM JIMYHOCTH. OTCIOla MOXHO CKa3aTh, 4YTO
CYIIECTBYET MOTPEOHOCTh pa3pabOTKU METOIUYECKOW OCHOBBI OOYUECHHSI HHOCTPAHHOMY SI3BIKY Ha
OCHOBE JIMHIBOKYJIbTYPOJIOTHYECKOTO TMOJX0/Ja C TPUMEHEHHEM Ha TMPaKTUKE, IOCKOJIbKY
MPUMEHEHHE CIOCOOCTBYET COBEPILIEHCTBOBAHUIO KOMMYHUKATUBHOU u JIMHTBO-
KYJIbTYypOJIOTHYECKOH KOMIIeTeHIIMA oOy4yaembiX. JlaHHas paboTa JOHKHA CTPOUTCS TaKUM
00pa3oM, 4YTOOBI OBJIAJCHHE WHOCTPAHHBIM SI3BIKOM OBLIO OPraHM30BaHO KaK WCCIICIOBAHNE
YYEHUKaMU JIMHTBOKYJIBTYPOJIOTHYEKOTO TOJIA, MO/JIETTUPYIOIIETO onpeaenéHHbIe
pernpe3eHTaTUBHBIC 0JIOKH HAITMOHAIBHOU KYJIBTYPHI.

['maBHBIM TOCTOSTHUEM BOCTIMTAHHOTO YEJIOBEKA SBJISIOTCS OOIIeuenoBedeckas KyiabTypa H
obmieuenoBeueckune 1eHHOCTH. «Ilo3HaHWe MEeHHOCTeH MPYyroil IS HaC HAIMOHAIBLHOW KYJIbTYPHI,
JAeT YHUKAJIBbHYIO BO3MOKHOCTh OOOTaTHUTh CBOM JYXOBHBIH MHp, PaCHIMPHUTh HE TOJIBKO CBOMU
KPyro3op, HO ¥ TPaHMIBI CBOCTO MHPOBOCHPHUATHS W MHPOOIMyIeHHs» [2, C.752].
[To3HAaKOMUBIINCH C BHYTPEHHHM YKJIQJIOM, CTpaHbl M3y4aeMOTro S3bIKa, €€ SKOHOMHUYECKUM H
KYJIbTYPHBIM YPOBHEM, UCTOPHECH, TPAJAUIMAMU U OOBIYASIMH, MBI TTIO3HAEM IIEHHOCTH JIPYroul IJis
Hac HAIMOHAJIBHOW KyJAbTYpbl. M3ydass MHOCTpAaHHBIN S3BIK, MOKHO HE TOJBKO IMO3HAKOMHUTHCS C
KYJIbTYypOH, UCTOPUEH, PETUSIMU U TPATULUSIMH CTPAHbl U3y4aeMOTo S3bIKa, HO TaKXE OCO3HATh
pOJIb CBOEr0 POJHOIO S3bIKa M KYJIBTYPHI B 3€pKajie KYJIbTYpPhl ApYroro Hapoja. B HacTosiiee
BpeMsi MHOTHE CEMbH HMEIOT BO3MOXXHOCTHh COBEpIIaTh 3apyOe)KHBIC TMOE3JIKH, YJalluecs
MPUHUMAIOT y4acTHe B MpOrpaMMax Mo OOMEHY, COCTOSIT B RIIEKTPOHHOM IMEPENHCKE CO CBOMMU
3apyOeXHBIMU CBepCTHUKaMH. [lpu oOmeHun ¢ JIJbMU U3 JPYTUX CTpaH, MPOUCXOAUT
MOCTOSIHHBIN 00MeH nHpopmanueit. [loaTromy 1l MONHOIIEHHOTO OOIIEHHsS] HEOOXOAUMO 3HATh, HE
TOJIBKO JIEKCUKY U TPAaMMAaTHKY, KOTOPYIO MbI IIPOXOUM Ha YPOKaX aHTJIMKMCKOTO SI3bIKa, HO TaKXKe
U UCTOPHIO CBOEH CTpaHbI, CTPaHbl M3y4aeMOIO SI3bIKA JJISi TOrO, YTOObI BIIOCIEACTBHH UMETh
BO3MOXHOCTh PacCKa3aThb CBOUM HMHOSI3BIYHBIM JIPY3bSIM O CBOEH KYIbType, IPOJEMOHCTPUPOBATH
CBOM 3HAHM B 00JIACTU UCTOPHUH U KYJIBTYPhI KX CTPAHBI.

OcHoBHas 11eb OOy4eHUS MHOCTPAHHBIM s3bIKaM — (OPMHUPOBAHHME KOMMYHUKATHBHON
KOMIIETEHIIH, YTO MPEAYCMAaTPUBAET HE TOJIBKO MPAKTUYECKOE BIJIAZICHNE MHOCTPAHHBIM SI3BIKOM,
HO M yMeHue paloTaTh ¢ MHpOpMaLueil: meyaTHOl, 3ByKOBOM Ha pa3HBIX HOCHTENSX, a TaKKe
BJIaJICHNE YMEHUSMU KPUTHUYECKOIO M TBOpPYECKOro MbliuieHHs. CleoBaTelbHO, peub HAeT 00
OTIpe/IeNIEHHON OpraHu3aly coJiepXaHus oOydeHHs U MO3HABATENbHON IEATENbHOCTH YYalIuXcs,
KoTOpast Obl o0Jsieryasia U ycKopsijla OBJIQJICHUE 3HAHUSAMH YYaIllMMHUCS, aKTUBU3UpPOBAJIA MpoOIece
UX yCBOEHHs, 00ydaja IIKOJbHUKOB IIPUEMaM CaMOCTOSITENIbHOIM paboThl ¢ yueOHBIM MaTepHaIoM
u uHpopmarmei, crnocodcTBoBaga GOPMUPOBAHUIO Y HUX MHPOPMALIMOHHON U KOMMYHHKAaTUBHOMN
KoMIeTeHIMi. BeiOpanHbIii MeToa paboThl mpesnonaraeT 00ydyeHre YUeHUKOB B COTPYAHUYECTBE,
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uMeeT TpOoOJIEMHYIO HAMpaBIEHHOCT, W Hauboyiee MOJHO OTPaXAaeT OCHOBHBIC TPHHLIUIIBI
JMYHOCTHO OPUEHTHPOBAHHOTO MOJX0ja. Vcroib30BaHNe HOBBIX WH(OPMAIIMOHHBIX TEXHOJOTHIH,
HE TOJIBKO OXKUBJIAET U Pa3HOOOPa3uT y4eOHBIN MPOIecC, HO U OTKPHIBAET OOJIBIINE BO3MOKHOCTH
IUISL pacIIupeHus 00pa30BaTEIbHBIX paMOK, HECOMHEHHO, HECET B ce0€ OIpOMHBIN MOTHBAITMOHHBIN
MOTEHIMAJ U  CHOCOOCTBYET NPHUHLMIIAM  HMHAMBHIAyadu3alud OOydeHHs. AHaIU3UpPYys
IIPE/ICTaBICHHBIN BBILIE MPAKTUYECKUM OMBIT, MOKHO CJI€NaTh BBIBOJI, YTO MCIOJb30BaHUE METO/IA
IIPOEKTOB B IpOILIECCE BOCHUTAHMS YUYaAIIMXCA CPEACTBAMU AHIVIMHCKOIO $3bIKA HMHTErPUPYET
IIKOJIbBHUKOB B pa3jM4YHbIE CpEAbl: COLMAJIbHBIC, S3bIKOBBIE U T.A., YYCHHMKH BKJIIOYAIOTCS B
pealIbHYI0 UCCIIEA0BATEIbCKYIO AEATEIbHOCTD U HalleJIEHbl HA MOJIy4E€HUE PEalbHOrO pe3ysbTaTa.

B xome paboTbl y4YeHUKH MOJYYalOT BO3MOXKHOCTH O3((GEKTHBHO 0O0mAThCs ¢
MIPEJICTABUTENSIMU JPYTUX KYJIbTYp, TO €CTh JIOCTUIaTh CBOUX L€l MpH OOLIEHUH U MPU 3TOM
COOTBETCTBOBATh OXHUJAHMSIM CBOMX mapTHepoB. Ilockonbky B  Hacrosiiee BpeMs B
MEXKYJIbTYPHOM B3aUMOJICHCTBUU BEAYyIee MECTO OECCIIOPHO MNPUHAIIEKHUT 3IEKTPOHHBIM
KOMMYHHMKAIUSAM, ObIJIO PEIIeHO B KaueCTBE 3aKJIHOUMTEIBHOTO 3Tana padoThl B3ATh OOIIEHHE Ha
cante. IIpumeHeHHMe MPOEKTHOM METOJIMKH JIMHTBOKYJIBTYPOJIOTMYECKON HAIpPABICHHOCTH Ha
3aHSTUSIX aHTJIUHCKOTO SI3pIKa B paMKax IIKOJIbHON MPOrpaMMBbl [TOKA3aj0, YTO yJalluecs:

- IOCTUTAIOT XOPOIINX PE3YyIbTaTOB B U3YYEHUU HHOCTPAHHOTO S3bIKA

- UIMEIOT MPaKTUYECKYIO0 BO3MOKHOCTh IPUMEHUThH HaBBIKH, MTOJIyY€HHbIE Ha YPOKaxX

- MIOHUMAIOT HEOOXOAMMOCTh MEXIMCIUIUIMHAPHBIX CBSI3EH.

VY4eHble TMHTBUCTHI MUIIYT 4TO: «J[}000Bb K HAlMOHALHOW KYyJIbTYpE JOJKHA COYETAThCS U
BECTU K YB)XHTEJIHbHOMY OTHOILIEHUIO K JIPYTMM KyJIbTypaM. ToJbKO Ha 3TOM OCHOBE BO3MOXEH
auanor KynbTyp. Haiimercs nau Takoil uyenoBeK, Ha KOTOPOTO HE Mpou3Besa Obl BlEYaTIIEHUS
JIPEBHOCTD, 3aCBUICTEILCTBOBAHHAS U yIOCTOBEPEHHAs CTOJIBKUMH CIaBHEHIIMMHU NaMATHUKAMU?
[Ipomutoe Becerna ¢ HaMu, M BCE, YTO Mbl COOOW MpPEACTABISAEM, BCE, YTO Mbl UMEEM, UCXOAUT M3
mpouutoro. Mel €ro TBOpeHME, U MBI JKMBEM, NMOTPYKCHHbIE B Hero. He moHumars 3T0TO M HE
OIIYINATh MPOIIJIOE, 3HAYUT, HE MOHUMATh HacTosIIee» [3, C.176].

JIMHrBOKYJIBTYpHOE HampaBieHHE B OOYyYEHHU HHOCTPAHHOMY SA3bIKY, NPEICTABIECHHOE B
JTAHHOM CTaThe, OMpPENESeT BCE COCTABIISIONIME METOJOJIOTHYECKON cucTembl. Llens oOyueHus
MHOCTPAHHOMY  SI3bIKYy IOATOTOBKA CHELMAINCTa, CIIOCOOHOIO  YCHEHIHO  OCYILECTBIIATh
MEXKYIbTYPHYIO KOMMYHHUKAIMIO yepe3 (OPMUPOBAHHUE Y JIMYHOCTH KayecTB BTOPOM S3BIKOBOM
JMYHOCTHU. A HCHOJIb30BAHNE JIMHTBOKYIBTYPHOTO HAIIPABICHUS B 00y4YEHUH UHOCTPAHHOMY SI3BIKY
MO3BOJISICT CHELMaIMCTaM OOBSCHUTh KYJIbTYPHBIM ()EHOMEH CBOEM HalMM B MPOSIBICHUU
3apyOeKHBIX KYJIBTYp, YTO SBJISETCS HEOOXOJAMMBIM YCIOBHEM (OPMUPOBAHHUS MHUPOBO33PEHUS
CIELIMAJINCTA.
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Byn makanmana aFpUIIBIH TUTIH OKBITY apKbUIbl OONAalIaK JIMHTBOMOICHU KY3BIPETTLTIKTI AaMBITY
omicrepl YChIHBUIFAH. JIMHTBOMOJCHU KY3BIPETTUTIK 9JiCTeMeCi OKy MEH OKyJaH ThIC MaKCaTThl, JiepOec
negarorukajiblK ITPpOLECCC. Onap CTYACHTTCP eMllelH HUHTCIJICKTYAJAbIK, TAaHBIMJBIK, 3MOLMOHAJIIBIK,
MOACHH KOHC IMPAKTUKAJIBIK aCHeKTiJ'IepiH KaMTaMachbI3 ere)li. OckeIra" CYI\/'IGHC OTBIPBLIII, 6onamaKTa OHBI IICT
TUTI MEH IIeTel MOJACHUETI cabakTaphlHIa KonjgaHyra Oomanbl. CoHJaii-ak JTHHTBOMOJCHH KY3bIPETTLTIK
Oenriai Oip XaNBIKTBIH TUTIHE HETi3IEIreH MOJCHHMETTI OUTY/ICH JXKoHE OChl OLTIMJII TakipuOeme KoyjaaHa
OUTyZIeH TYPYBI KEpEK.

Kinm co30ep: MTMHTBOMOICHH, KY3BIPETTLIIK, MOJICIb, TiJI, KYOBUIBIC, TParMaTHKa, 9JIic

Summary

This article proposes methods for developing future linguocultural competence through teaching
English. The methodology of linguocultural competence is a purposeful, independent pedagogical process
outside of study and learning. They provide the intellectual, cognitive, emotional, cultural and practical
aspects of students’ existence. Based on this, in the future it can be used in lessons of a foreign language and
foreign culture. Also, linguocultural competence should consist of knowledge of culture based on the
language of a particular people and the ability to apply this knowledge in practice.

Key words: linguocultural, competence, model, language, phenomenon, pragmatics, method

[To-HOBOMY OTIEHEHA POJIb S3BIKA, KOTOPBIN paccMaTpUBAEeTCs KaK MHCTPYMEHT MO3HAHUS U
3HaHWH, HAKOTIJICHHBIX YEJIOBEUECTBOM, COTJIACHO €T0 (DYHKIIMH B Pa3BUTHHU OOIIECTBA U JIUIYHOCTH.
[IpoHMKHOBEHHE AHTPOTOICHTPUUYECKON TMapaJurMbl, OIEHHUBAIOIIEH S3BIK KaK CYOBEKTHBHYIO
CTPYKTYpYy, TIPUBEIO K POXICHUIO HOBBIX TEHJCHIIMA B CHCTEME €ro MpernojaBaHusl.
HccnenoBaTenn WCHONB3YIOT SI3BIK JJI ONpPENETICHUsST KOTHUTHUBHBIX CIOCOOHOCTEH CyOBeKTa,
JTUYHOW KYJIbTYphl, HAIIMOHAJILHON TICMXOJIOTHH, )KU3HEHHBIX HABBIKOB M T. JI. €r0 ()OPMHUPOBAHHUIO
CTaNMM yAesITh oco0oe BHMMaHME. HempephIBHOCTH SI3bIKOBOTO OOIIECHMSI M 3HAHWW BBIJICICHA B
KauecTBe 0CO00ro 0OBhEKTa MCCICAOBAHHUS B MHUPOBOM JIMHTBHUCTHUKE. DTO BBIABHUHYJIO TMpOoOIeMy
MpEenoAaBaHus JMHTBUCTUKHU C TTAPTUCUTIATUBHO-KOTHUTUBHON TOUKH 3PCHHS.

JIMHrBUCTHYECKAass KOMIICTEHTHOCTh SIBJISIETCS OJHMM W3 OCHOBHBIX KOMIIOHEHTOB
MEXKY/IbTYPHOW KOMIIETEHTHOCTH, €€ (OPMHUPOBAHUE B HACTOSIIEE BpeMs SBISIETCS OCHOBHOM
LeJIbI0 00yUYeHMsI HTHOCTPAHHBIM s3bIKaM. MccnenoBaTenu 3Toi mpo6ieMbl FOBOPAT, YTO NOCIETHHUH
3Tall  M3YyYEHMs  MHOCTPAHHOIO  sA3bIKA  OIpENeNseTcs  ypoBHEM  C(OPMHUPOBAHHOCTHU
JMHIBOKYIbTYPHOU KommeTeHUMH. Jljig co3gaHuss MOJAENM JIMHIBOKYJIbTYPHON KOMIIETEHIUH,
IpEeXae BCEro, HEOOXOAUMO ONPENENIUTh €€ MPEeIMETHO-COJCPKATEIbHYI0 U IPOLECCYaTbHYIO
JONOJIHUTENbHOCTb. PaccmarpuBas 1mpoOineMy IONOJHEHHs COCTaBa  JIMHI'BOKYJIbTYPHOH
KOMIIETEHIH, TO €CThb OOBEKTa MOJAEIMPOBAHUSA, CIEIyeT OTMETUTh, YTO TPAIULMOHHO MHOTHE
yU€HbIE PAcCMaTPUBAIOT COJAEPKATENbHBIA AaCHEKT C TOYKU 3pPEHHsl <«3HaHUI», «HABBIKOBY
[1, c. 256].

CocTaB JIMHTBOKYJABTYPHOM KOMIETEHLUMH IMpPEJCTaBIseT COOOH JABYXKOMIIOHEHTHYIO
CTPYKTYpPY, BKJIIOYAIOIIYI0 II03HABATEIbHO-TIOSICHUTENBHBIE U  KOMMYHMKATHBHO-CITyKEOHBIN
KOMIOHEHTbl. COBOKYITHOCTb TaKUX CTPYKTYPHO-(DYHKIIMOHAJIBHBIX KOMIIOHEHTOB OOECIeYMBaeT
IIPEIMETHO-CO/IEPKATENbHbIN,  IPOLIECCYalbHO-CEPBUCHBIN  acleKThl ~ MOJEIH,  KOTOphIE
HamnpaBjieHbl Ha (opMuUpoBaHME M NPOrPaMMUPOBAHME KOHEYHOIO pe3yibTaTa - YpPOBHS
KOMIIETEHTHOCTH, MO3BOJISIIOIIEr0 CyObEeKTy aKTHBHO B3aMMOJEHCTBOBATH HAa MEXKYJIbTYPHOM
ypOBHE. SI3bIKOBasi KOMIIETEHTHOCTb KaK KOHEYHBIM MPOAYKT dTana MOJEIMPOBAHUS COCTOUT W3
B3aMMOCBSI3aHHBIX KOMIIOHEHTOB, HAlIPABJIEHHBIX HA JTOCTH)KEHNE KOHEYHOTO PE3YyibTaTa, KOTOPbIE
Ha3bIBAlOTCA KOTHUTUBHO-KOMMYHHMKATHBHON JIMHI'BOKYJIBTYPHOH €JUHMILIEH, B TOM YHCIE:
KOTHUTHBHO-KOHILIENITYaJIbHBIH, CMBICII-arperarop, JMHI'BOKYJIBTYpHast UHTerpanus,
KOMMYHHKaTHBHBIC U aKTYalTH3UPYIOLIHE, TBOPUSCKU Moaenuct [2].

VKa3zaHHbIE MATh  CTPYKTYPHO-(DYHKIMOHAIBHBIX €IWHHUI] B CBOEH COBOKYIHOCTH
IIOKa3bIBAIOT MOJEIb-OPUTHHAJ TI0 OCHOBHOMY IIPEAMETHO-COJEPKATEIBHOMY U MTPOLIECCYATTLHOMY
xapakTepy. PaccMOTpUM B3aMMOCBSI3b KOTHUTUBHO-KOMMYHUKATHUBHBIX SI3BIKOBBIX €IMHUI] U TUIIOB
aZlekBaTHBIX JieiicTBUi. COOTHOIIEHHE JMHIBOKYJIBTYPHBIX E€AMHUI[ M XapaKTEPHBIX A HHUX
JNEUCTBUH MOXHO TPEACTaBUTh CIEAYIOIUM 00pa3oM: KOTHUTUBHO-TIOHSATUHHBIE €IMHHULIBI
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SBIISIOTCST CMBICIIOOOpasyromieil (hopmoii ruOkocT. B 3TOT KOMIUIEKC BXOIUT TMOKOCTD, CBSI3aHHAS
C TpUOOpPETeHHEM JIMHTBOCTPAHOBEIUECKUX 3HAHWW, KOTOpbIE HEOOXOIUMBI KOTHHTHUBHO-
KOMMYHHMKATUBHBIM CIIy)KOaMm Uil YIpaBJIEHUS JEATENbHOCTBIO CO3HAaHUs uenoBeka. C onHoi
CTOpOHBI, Tporecc (opMUPOBAHHS H PA3BUTUS JMYHOCTH COCTOUT M3 IMEAarOrMYecKon
JEATeIbHOCTH CyOBEKTa 10 CO3JIaHHIO OTPEACICHHBIX YCIOBHIA, a C IPYrOi CTOPOHBI, OH COCTOUT
13 COOCTBEHHOH JEATENLHOCTH JIMYHOCTH, TOATOMY HE00X0auMo 3((EKTHBHO HCHOIB30BATH
MHTETPAIMIO U COTPYIHUIECTBO 00CHX CTOPOH JOOHUTHCS KOHEUHOTo pe3yinbTara [3].

K sromy Ty oTHOCSTCS:

- 32J[yMaThCsl O CHCTEME MOHITUHN, 00pa3yloX (OHOIOTUIECKYIO KAPTHHY MHPA;

- UHTErpalus HallMOHAIbHO a1alITUPOBAHHOM JIEKCUKH, COKPALIEHHBIX CJIOB, HEOJIOTU3MOB;

- ONpENeNsITh CKPBITBI CMBICI KYJIbTYpHOTO MaTepuasa, HpOsBISAIONIMiicsS B adopuzMax,
(b pa3eosorusax, KpbUIaThIX BBIPAXKEHUSIX;

- ONIpeIeNIeHne NPUYMHHO-CIICJICTBEHHBIX CBA3€H W JIETEPMHUHAHT KYJIbTYPHBIX SIBJICHUH,
MOSIBJISIFOIIMXCS B SI3BIKE;

- o0BbeAMHEHUE U 00BEAMHEHUE PA3HBIX CITIOCOOOB MTO3HAHUS MHPA;

- ONpenenuTb MOPQOJOTHYECKHE, CTPYKTYpHble M  (YHKIHOHAIbHbIE CBOMCTBA
COLIMOKYJIbTYPHBIX SIBJICHUH, BOSHUKAIOIINX B SI3bIKOBOM €MHMUIIE.

CMbIciioarperupyronme eAUHULBl  MPEICTaBIsIoT CcO0OM  aHATMTHKO-OLEHOYHBIM  THUII
IrHOKOCTEMH:

- cOOMpaeT U aHaIU3UPYET JUHTBOKYJIBTYPOJOTHYECKYIO HH(OPMALIHIO;

- 0OBSICHSIET U OLICHUBAET SIBJICHUS IPYTUX KYJIBTYP, MPOSBISIOLUINECS B SI3bIKE;

- OCYILIECTBJIICT AHAJIUTHKO-COJAEP’KATENbHYI0O M  OLIEHOYHO-KPUTHYECKYI0 00paboTKy
JIMHTBOKYJIBTYPOJIOTHYECKON HH(OpMAIHH;

- aHanu3upyeT (puI0CcOPCKO-HPABCTBEHHBIE YCTAHOBKH, COAEPIKAIIMECS B IparMaTHUECKUX
TEKCTax;

- BBIABIIICT M AHAJIM3UPYET NPUHLUIBI LIEHHOCTEH, MPOSBISAIOIIMECS B IMparMaTHYECKUX
TEKCTax;

- BBIAEISIET KOHCEHCYaJIbHbIE€ W 3alPETUTEIbHbIE CTPYKTYPbI, BHIUMBIE B HHOPOJIHON
KYJIBTYpe U3y4aeMoTo s3bIKa;

- QHAJIU3 U OLIEHKA MIPUHATHIX HOPM, 00pa30B, CTEPEOTUIIOB B OIBITE SI3IKOBOW KYJIBTYpHI
HaceJICHUs Ha U3y4aeMOM SI3bIKE.

JIMHrBO-UHTErpaTUBHbIE €AMHUIBI MPEACTABIAIOT COO0H KOIHUTHBHO-KIACCU(UKALMOHHYIO
¢dopMy ruOKOCTH. DTOT TUN TMOKOCTH 00ECHeunBaeT MOUCK PELIEHWH NOCPEICTBOM IIPOLIECCOB
aKTHBALlMM MBIIJICHUS JUI JIOCTUXKEHUS MOCTABJICHHBIX LiEJel, YTo TpeOyeT aKkTyaau3allu BceX
MOJIydeHHBIX 3HAHWM, KOHLEHTPAalUH II03HABATEIbHONM M palMOHAIBHO-JIOTMYECKOH CTOPOH
JMYHOCTHU. DTOT KOMIUIEKC COCTOUT U3 CIEIYIOUIUX THOKUX BO3MOKHOCTEH:

- pacHo3HAaBaHUE JIEKCUYECKUX €IUHMI] C HalUOHAIbHO-KYJIbTYPHBIM KOMIIOHEHTOM
CEeMaHTUKHU

HaXO0’KJICHUE JIMHI'BOKYJIbTYPHON MH(DOPMAIIUK, BXHOM U1 OOIIEHUS;

- TPYNIHUPOBKA JIMHIBOKYJIBTYPHBIX €IUHHIL 0 PA3JIMYHBIM MPU3HAKAM (CIIOKHOCTH (DOPMBI,
3Ha4YeHUs1, yHoTpeOIeHus H T.11.);

- HaXOAWUTH B TEKCTE€ 3HAKH, CUMBOJIbI, HA3BaHUs, UHTEPIPETUPOBATh U CUCTEMATU3UPOBATH
ux;

- 00oO0meHne KylIbTYpHBIX SIBICHHUH, (DAKTOB, TEHAEHIUH, OTPaKEHHBIX B S3bBIKE;
- TMpEeACTaBIEHUWE M CUCTEMATU3alUs JIMHTBOKYJIBTYPHBIX JAaHHBIX COTJIACHO TPATULUAM
rocyzapcTBa U3y4aeMoro sI3bIKa;

- pacno3HaBaHME W KJIacCU(UKAIMS CHUCTEMBbl MOHITHUN, OTpaXkKarollUX (OHOJIOTHUECKYIO
KapTUHY MUDA;
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- pacmo3HaBaHUE, OMUCAHWE W WHTEPHpPETAlUs KYJIbTYPHBIX (PAaKTOB, OTPAKEHHBIX B S3BIKOBBIX
€MHULIAX;

- ompeieTIeHHEe TeMbl 1 HMH(POPMALIMOHHOTO TOJISl MPAarMaTH4eCKUX TEKCTOB.

KoMMyHUKaTHBHO-aKTYaJIM3UPYIOMIHUKA OJOK peanu3yeT pasHOBUIHOCTh MHTEPIPETALUOHHOM
ruOKkocTH. ['MOKOCTH 3TOTO THUNA MOATOTABIMBACT MEPEXO] OT PEUENTUBHO-OCYIIECTBUTEILHOTO K
HCIOJIHUTENIbHO-UHTEPIIPETALLMOHHOMY W B IOCJIEAYIOLIEM IOATOTABIMBAET K TBOPYECKU-
CTPYKTYPHBIM KOMMYHUKATHBHBIM (DYHKIIHSIM.

Broku TBOpPYECKOTO MOJAEIMPOBAHWSA. OTOT TUN BKIIOYAeT B CeOs CIENYIOIIME THUOKHE
BO3MOYHOCTH:

- MOJEIHMPOBAHWE CHTYyallMd MEXKKYJbTYPHOH KOMMYHHMKAlMM Ha OCHOBE WH(POpPMALUU
MIparMaTu4eckoro TeKCTa;

- IPOTHO3UPOBAHUE Pe3ybTaTa JeHCTBUI, IpeaaraéMbpIX B IparMaTH4eCKUX TEKCTax;

- IPOBECTU CBOOOIHYIO Oecey 00 nHpOopMaIu, CoAepKalencs B IparMaTH4eCKOM TEKCTE;

- cBOOOJHOE UCHOJB30BAaHWE JIMHTBOKYJABTYPHBIX €OUHHUI] B  Pa3jMYHBIX aKTax
MEXKYJbTYPHBIX CBSI3€H;

- HCTIOJIb30BaHME Ui OOILIEHUS IPEAMETHOTO (POHA MParMaTuYecKuX TEKCTOB.

OCHOBHBIM  HMCTOYHUKOM  (OPMHUPOBAHUS  JIMHIBOKYJIBTYPHOW  THOKOCTH  SIBIISIETCS
ayTEeHTUYHbIN MHO(OHHBIN TEKCT MparMaTHUECKOro Xxapakrepa. B HEro BXOJST SI3bIKOBbIE €MHUIIBI
C HAIMOHAJILHO-KYJIbTYPHBIMU KOMIIOHEHTaMHU CeMaHTUKH. [Iparmarnueckuii MHOQOHHBIA TEKCT
BBICTYNaeT (POHOM MEKKYIbTYPHOH KOMMYHHUKAIIUU, 0a30i (DOHOBBIX, METAJIMHIBUCTHUECKHUX,
COLIMOKYJIBTYPHBIX M METAaKOTHUTUBHBIX 3HAHHM, oOecreunBaeT MO3HAHHWE WHOKYJIbTYPHOI
KyJabTypsI [4].

B 0000meHHOM BHMJE OCHOBHBIMM  IpPHHUUIAMHM  MCIOJIb30BaHMS  JINYHOCTHO-
OpUEHTUPOBAHHBIX METOAOB (OPMHUPOBAHUS JIMHTBOKYIBTYPHOH KOMIIETEHTHOCTH B IIpoOLiecCe
BOCIIMTaHUS U 0OYyUEHMS SIBJIIOTCS CIICAYIOIME: IPUHIUI TAPHOTO BJIUSHUS JIMYHOCTU B IIpoIiecce
BOCIIMTAHUS M OOydYeHMsI; NMPUHLMII Pa3BUTHUA JMYHOCTH; IPUHLMII MPOOJIEMHOIO COIEp KAHUS
yCIOyrd; MNPUHLUI  CTPYKTYpUpOBaHHsS (MOIYJIBHOCTH) COAEP)KAHUS  CEpPBHCA; MPUHIIMII
peQIEeKTOPHOrO MOBEAEHUS; MPUHIMI HMHTEIIEKTYalbHO-OMOLIMOHAIBHON SHEPTUM U 4YyBCTBA
cBOOOJIbI; NPUHIMI pa3feieHus 00A3aHHOCTEH BCeX y4YaCTHUKOB 00pa30BaTENIbHOIO IIPOLIEcca;
IPUHLUI JJUYHOTO BEIOOpA M OTBETCTBEHHOCTH 32 HETO.
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mieTen TUTIH MEHIepy. MoACHHUeTapajblK JACHrelae KapbIM-KaThIHAC JKOHE 0acka MOACHHET OKiIIepiMeH
Oapabap opeKeTTecy MyMKIHJIIT1.

Kinm co30ep: muHTBOMOIEHH KO3Kapac, 1T TUTiH YHPeHY, MOACHUET, YITTHIK MEHTAIUTET

Pezome

B cratbe paccmaTpuBaercsd JIMHIBOKYJIBTYPOJIOTMYECKHH IONXOA CBSI3aHHBIM C H3y4YEHUEM
WHOCTPAHHOTO S3bIKa C yYETOM OCOOCHHOCTEH HAIIMOHAIBLHOTO MEHTAIMTETA HOCUTENEH 1IeIeBOro s3bIKa, a
TaKkKe sI3pIKa M3y4aeMoro. AKTyaJIbHOCTb CTaTbM 3aKJIIOYaeTcsd B TOM, YTO CO3JaHHE JMHTBOKYJIbTYPHOMH
KOMITETEHIIMM WHOCTPAHHBIX CTYACHTOB 03HAYaeT HE TOJIBKO 00lIee 3HAHUE SA3bIKa M KYJIbTYPBI HIIH IPOCTO
HAMEpPEHUE YUYUTeNsl MPHUBECTH HHOCTPAHHBIX CTYJIEHTOB K OBJIAJICHUIO OOpa3lOBOM pedYblo, a TaKke
BIIQJICHUI0O MHOCTPAHHBIM SI3BIKOM JUIS OOIIEHUSI HAa MEXKKYJIBTYPHOM YpPOBHE W YMEHHE aJeKBaTHO
B3aMMOJICHCTBOBATH C IIPEICTABUTEISIMU UHOU KYJIBTYPHI.

Knrouegvle cnosa: MTUHTBOKYIBTYPOIOTHYECKUN TTOIX0J], H3yYEHHEM HHOCTPAHHOTO SI3bIKa, KYJIbTYpa,
HaI[MOHAJIbHBII MEHTAIUTET

The linguocultural approach is associated with the study of a foreign language, taking into
account the characteristics of the national mentality of native speakers of the target language, as
well as the language being studied. The etymological core of the term “mentality” (Latin “Mens” or
“mentis”) has more than nine meanings, of which the commonly used ones are “mind”, “thinking”,
“reason” and ‘“thinking”. It is characteristic that there are other possible - synonymous -
interpretations of the term, given in foreign dictionaries - here mentality is replaced by the concepts
of “way of thinking”, “mental structure of a person”, “structure of consciousness” and others. In the
linguistic and cultural context, there is a special understanding of this concept. “Mentality”” does not
have a native language that is understandable to native speakers, since the Latin root for Europeans
is masculine. To understand the phenomena that the word mentality now denotes, thinkers used the
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expressions “soul of the people”, “national character”, “national spirit”, “national idea”.
Researcher O. Usenko identified the following approaches to the study of mentality:

1) philosophical approach, the initial setting of which is the search for the essential, common
in the spiritual life of all cultures of mankind;

2) cultural-anthropological approach - focuses on the specifics of thinking and behavior of
representatives of different eras and ethnic groups, thanks to which the conceptual apparatus of the

humanities was supplemented with the terms “mentality”, “paradigm of consciousness”, “picture of
the world”, “style of thinking”;

3) sociological approach - reveals the connection between personality traits and a person’s
place in society, between a person’s consciousness and his belonging to a certain social group;
4) psychological approach - operates in such categories as “attitude”, “value orientations”,
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“stereotype”, “archetype”, conducts analysis not from society to person, but from person to society;

Thus, in each of the areas of humanitarian knowledge there is an “image” of mentality, read in
the problematic context of this science [1, p. 512].

The concepts of mentality, which are defined as a linguocognitive category, should be
distinguished, since they are represented by a system of linguistic means of expressing the
perception of the world, characteristic of an ethnic community, and mentality is a cognitive
category, since it represents a stereotypical view of the world. Studying a language based on a
linguoculturological approach involves comparing linguistic pictures of the world. Recent research
in the methodology of teaching as a foreign language (RFL) is characterized by close attention to
the linguistic and cultural competence of foreign students. The need to develop such competence
poses new challenges for teachers and requires them to have a new understanding of the goals of
teaching. The importance of the linguocultural aspect in teaching RFL is indisputable, since
communicative and speech errors, as well as errors of a sociocultural nature, are all the result of
ignorance of the national and cultural characteristics of the language. The relevance of this
approach lies in the fact that the creation of linguocultural competence of foreign students means
not only general knowledge of the language and culture or simply the teacher’s intention to lead
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foreign students to mastering exemplary speech, as well as to proficiency in a foreign language for
communication at the intercultural level and the ability to adequately interact with representatives
of culture [2].

The range of opinions on this issue has shown that linguocultural competence is a set of
special skills necessary for practical work, a system of knowledge about culture embodied in a
given national language. In other words, a foreign student must develop the ability to recognize and
adequately perceive and correlate the semantic content of a linguistic sign from the point of view of
the associative-figurative motivation for choosing a word through the prism of the values and
attitudes of his own national culture. Recently, modern scientific methodology, while clarifying the
linguistic foundations of teaching RFL, primarily takes into account the cognitive-pragmatic and
linguistic-conceptual approaches. Linguocultural competence is considered not only from the point
of view of linguocultural studies, but also at the center of the linguocognitive coordinate system. In
the process of teaching foreign students, teaching techniques for mastering linguocultural
competence is based on cognitive activity and is aimed at developing a system of concepts by the
student, as well as such a pragmatic component as the student’s professional status.

Thus, language becomes a kind of key to the cognitive process, and competence is the ability
to generate acts of consciousness. At the same time, linguocultural competence is directly related to
the study of professional language as an integral part of professional competence. Linguistic and
cultural development of the competence of foreign students should be carried out in an organic
connection between professional education and knowledge of the language and development as part
of the study of the main course. Since any professional group has its own conceptual picture of the
world, the effectiveness of the learning process will largely depend on the systematic development
of the sphere of concepts that is relevant for this group and determined by their future profession.
The sphere of concepts is structured by knowledge, an information base of mental images,
consisting of a universal object of code units. Semantic language space, as part of the sphere of
concepts, is verbalized in a system of linguistic signs: words, phrases, syntactic structures and
formed by the meanings of linguistic units. The concept is conceived as a unit of the sphere of
concepts, reflecting the peculiarities of thinking, worldview and culture of people. Any person can
be a “concept bearer”, since he has his own cultural experience and cultural identity [3, p.192].
Thus, individual verbal activity is determined accordingly by the linguistic and national sphere of
concepts.

The linguistic-conceptual approach to teaching RFL offers a vision that focuses on the
concept and the sphere of concepts taken as linguodidactic units. The process of learning the
language involves not only the traditional study of phonetics, grammar, vocabulary, but also the
mastery of language culture through its national concepts. The linguistic consciousness of foreign
students was so immersed in the sphere of concepts of the language. This allows them to acquire a
holistic ethnocultural knowledge of culture and language. Thus, already existing, but segmental
linguocultural views are transformed into cognitive integrity. Through the spheres there is an
interaction between different cultural concepts of culture and the culture of a foreign student, thanks
to which he understands that the language and culture that he is studying do not exist in isolation
from his native language and culture, but, on the contrary, are projected onto them [4].

Representatives of different professions categorize and voice the same object in their own
way. Therefore, it is necessary to build the linguistic and cultural competence of a foreign audience
with concepts that meet their pragmatic needs. These concepts should form the cognitive basis of
this profession. Thus, the educational process should be professionally oriented and should
contribute to the growth of a professionally significant type of thinking in students. The
development of linguocultural competence is based on texts of various types and genres that
represent and record linguocultural information. Texts should include concepts related to core
concepts that are relevant to international students. They must be filled with certain content in order
to model the situation, correct the nuances of the meaning of the word and implement axiological
cultural information. Since the structure of a cultural concept includes conceptual and figurative
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elements, the text serves not only for key concepts and semantization, but also for creating a certain
image in the student’s mind. The professionally oriented sphere of concepts is built up gradually,
within the framework of three main stages of teaching the language for foreign students. The initial
stage of training involves understanding the basic terms and concepts of the language. Language
and culture as neutral concepts in relation to professional language.

At this stage, there is a simultaneous development of terminological knowledge; lexical and
grammatical as well as speech skills. Interaction of languages and linguistic units. Students draw a
parallel between these terms and everyday realities and realize the reflection of the cultural
worldview in the mentality of native speakers. At the main stage of training, the teacher expands the
scope of the concept by introducing special terminology that corresponds to a professionally
oriented conceptual view of the world. Linguistic and cultural competence is based on texts of
different types and genres, in which there is complete information necessary for a future specialist
and professional in his field. At the final stage, the teacher introduces students to cultural realities
and shows how the semantic boundaries of words are expanded with the help of new cultural
knowledge and national connotations. The development of linguocultural competence through the
concepts of culture involves turning to synonyms, antonyms, paronyms, and phraseological units.
This contributes to a more effective evolution of vocabulary and stylistic skills and a deeper
understanding of the text by international students [5].

The system of images recorded in the lexical fund of the language recreates in its semantics
the long process of development of human culture; it captures cultural relations and stereotypes,
models and archetypes, and also accumulates national worldviews, cultural and national experience
and traditions. Reading, as one of the types of perceived speech activity, is of particular importance
for the formation of linguocultural competence during the basic and final stages of learning. Text as
a source of linguocultural knowledge, in the process of which language cognition, knowledge and
reading occur, are two main scientific and practical elements in the modern methodology of
teaching RFL. Work with texts is aimed at the linguistic and cultural competence of students, the
development and construction of the sphere of conceptual knowledge of foreign trainees. This
sphere of concepts is recorded in culturally significant texts. Thus, when choosing texts for reading,
the teacher is guided by their linguocultural value, relevance and degree of difficulty of teaching.
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Kurouesvie crosa: Smart, uHTErpaus, yTuinTa, cepBep, HHHOBAIIMU, HHTEpakTUBHOCTH, Cisco, City,
CMU, npOMBIIIIIEHHOCTb.

The comprehensive use of smart technology in the classroom in teaching English eases many
of the teacher's difficulties, creates opportunities for the emergence of innovative new ways of
doing business, opens the way to learning texts and information. In addition, students can develop
their intellectual, creative and communicative activities, and the student's academic activity
increases. , students can be offered creative work at all the main stages of the lesson.

The main goal of smart technology in teaching English is to teach teachers to communicate
in a foreign language at the basic level.

There is no doubt that our time is a reasonable time. This concept means that we are ready
to constantly change and adapt to the world around us, meeting the demands of today's economy
and society, rather than the comfort zones of home.

Relevance of the research work:

All over the world there is a rapid process of spreading SMART technologies;

New technologies open up new opportunities in economics and education management;

Smart technologies are elevating people's lifestyles and environments to a new level.

Purpose of the study: to analyze the readiness of modern youth to use Smart technologies in
everyday life and in education.[1]

The word “smart” translated from English means intelligent, clever.

Smart technologies in our lives: smart home, smart city, smart society. A smart society is a
new high-quality society, which means that people can achieve new social, economic and other
benefits using technical means and Internet services for a comfortable life.

A smart city means the integration of information and communication technologies to
manage city assets. They are aimed at making people's lives better and more comfortable, that is,
increasing the level of comfort, quality and efficiency of service, reducing costs and using
resources.

Below are the "Smart" cities of the world:

NY. The oldest smart city on earth is New York. In the 1990s, the New York City
government began developing computer systems to manage the city. Today in New York there are
two smart systems at once - Cisco and City 24/7, thanks to which every resident is provided with
free Internet access. In New York, a computer program was developed to combat street crime, and
thanks to this, the metropolis became the safest city in the United States.

Boston. In Boston, cars are equipped with special sensors on their wheels that collect
information about every pothole on the road and send the data to a service server.

Amsterdam. Robot cleaners collect trash in Amsterdam.[2]

Copenhagen. The authorities of Copenhagen have set a goal to bring the level of
emissions of harmful gases to absolute zero by 2025. This means that the city produces its own
oxygen to compensate for the “natural background” of the breathing of its inhabitants. Another
feature of “smart city planning” is minimalism: at night, the Danes abandoned street lighting.

Songdo. The first smart city in South Korea was built entirely from scratch. Now the city
is ready for settlement: the city is designed for 65 thousand people. Smart technologies are
technologies that turn hard work into smart work and bring innovative changes in management
strategies. This means that society needs open thinking and creativity. In this regard, the issue of
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training creative, creative, competitive personnel capable of thinking and working in a new society
is currently urgent. For a person with an information culture, it is imperative to quickly find a board
and use it effectively.

Innovative service is impossible without SMART technology. The concept of SMART in
education appeared after the introduction of various smart devices into our lives (smartphone, smart
home, smart car, Smartboard - interactive smart electronic board, Smart TV), facilitating the
process of professional activity and personal life.[3]

The concept of Smart education is the availability

of multiple sources, the maximum variety of media, quick and easy adaptation to the level and
needs of the listener. The role of educational institutions is not only to “teach”, but also to create the
best conditions for students to acquire their own experience and skills. Smart education allows
students to acquire new knowledge and develops a smart personality. An intelligent person is a
person who freely uses information and communication technologies to search for information, who
can analyze information and create innovations.

Education is divided into “Yesterday”, “Today”, “Tomorrow”.[2]

“Yesterday” the only source of knowledge for a student was the teacher, and the student
could not obtain new knowledge anywhere except in class or from a book recommended by this
teacher. The purpose of the school was to train specialists for industrial production.

“Today’s” knowledge is transferred not only from teacher to student, but also between
students, which makes it possible to create a new level of knowledge. In turn, teachers began to
actively use educational technologies not only in the classroom. Business needs specialists trained
in the knowledge society.

And “tomorrow” the main source of knowledge for a student will be the Internet;
technologies will be individually oriented and aimed at creating new knowledge. The graduate is
not only a specialist in his field, but can join the business environment as a partner or entrepreneur.
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Byt FBUTBIME JKYMBIC TIET TULAEPiH OKyIarbl skacaHibl MHTEeKTTiH (JKW) e3eKTi peliH »koHe OHBI
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JKacaHIIbl WHTEIUIEKTTIH MaHBI3JBUIBIFEl alKBIHBIPAK OoNla TYCy[e, OKYIIbUIApFa XeKeNEeHMIPUIreH >KoHe
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Pezrome

B aroii Hay4HOI cTaThe MCCIENyeTCs Poiib UCKyccTBeHHOro uHTewiekTa (M) B obnactu u3ydeHus
aHTIUICKOrO si3bika. [1o Mepe pa3BUTHUS TEXHOJOTUH HMCKYCCTBEHHOTO WHTEIUICKTa CTAHOBUTCS Bce Oosee
OUYEBUIHBIM, YTO OHU MOTYT 3HAYUTENIBHO YJIYUYIIATH MPOLECC MU3YUYEHUS S3bIKA, TPENOCTABIISASA yUalUMCA
MIePCOHAIM3UPOBAaHHbBIC U 3(D(PEKTUBHBIE MHCTPYMEHTHI 00y4yeHHs. B cTaThe paccMaTpUBarOTCS OCHOBHBIC
MHCTPYMEHTBI, OHJIAWH-TUIAT(GOPMBI M MOAXOJbI MCIONIb30BaHus MW B M3ydeHWM aHIIMKICKOrO f3bIKa, a
TaK)K€ PacCMaTPUBAIOTCS €r0 MPEUMYILIECTBA U HEIOCTATKH.

Kurouesvie crnosa: uckyccTBeHHbIN uHTEIEKT (M), TeXHOIOrMHM, MHOCTPAHHBIC S3BIKH, O0YYCHUE,
MIHOBEHHasi oOpaTHas CBs3b, OHJIAWH-IUIAT()OpMA, TEPCOHAIM3MPOBAHHBIA MOIXOM, HWHCTPYMEHTHI
o0y4eHus, B3aUMOJICHCTBHE.

With the advent of modern artificial intelligence technologies such as machine learning and
neural networks, educational platforms have begun actively introduce these tools into the learning
process. Language learning has not been left behind, and today there are many apps and online
platforms that use Al for learning. The Semantris game, worked out by Google as well as
Duolingo, Rosetta Stone, Babbel are typical platforms that students utilize when learning English
language. For example, Semantris game suggests users to compete with Al in selection association
to words. All these platforms offer exercises that are tailored to improve learners weaknesses and
reinforce their strengths.

Al-powered tools and technologies are being used to provide more immersive and engaging
learning experiences for students of all grade levels, personalize learning, and offer quick feedback.
It is thought that Al improves education for every student by making it enjoyable and engaging.
According to studies, artificial intelligence (Al) has the power to completely change how language
is taught and learned at schools. Students can learn English language more effectively with the aid
of Al without boring rote memorization of words and grammar structures. Each has its own
approach and features, but all of them offer a personalized approach to help learners make progress.
Duolingo offers English courses for non-English speakers, using an interesting approach, based on
games. Al analyzes each student’s level of knowledge and goals, offering personalized lessons and
exercises. This personalized approach ensures that learners get the support they need to progress at
their own pace without feeling overwhelmed or discouraged. Rosetta Stone is a platform based on
the use of immersive techniques, focusing on visual aid and contextualization, popular for its
interactive lessons. Al applications can serve a vast number of users simultaneously, which is far
beyond the capacity of individual tutors or teachers. Use Al tools that analyze video and audio help
students to learn from media in the target language. For instance, Al can generate subtitles in both
native language and the target language, or highlight key vocabulary and grammar points in a video.
This not only helps in learning correct spelling and grammar but also aids in learning phrases and
idioms.

The Al can adapt to the learner's skill level, providing personalized feedback and guidance to
help them to improve grammar, vocabulary, and pronunciation in a conversational context. This
immediate feedback is crucial for enhancing correct language use. Moreover, it becomes possible
for teachers to receive real-time feedback about the behavior of students, such as participation and
engagement levels. The Al-powered technology can also detect facial expressions of students to
interpret mood of students during the lesson.

Another advantage of Al language learning tools is to provide relaxing environment for
learners to practice their skills. Many students experience anxiety or embarrassment when speaking
with native speakers. Al language platforms breaks this barrier by providing supportive
conversation partner who helps learners to practice without fear of judgment. Students engage with
Al-driven chatbots that simulate real-life conversations. Moreover, students can improve their
pronunciation with Al-powered speech recognition tools. These tools listen to their speech and
provide immediate feedback on their accent and pronunciation, helping them adjust and improve
spoken language skills. Of course, within classroom situations, teachers are not going to be dealing
with futuristic robots but instead with machines or computer systems that are equipped with the
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capacity to learn and adapt and perform actions on their own. Despite this there are some
disadvantages of artificial intelligence as limitations in understanding context and cultural nuances,
need to train a large amount of data for optimal Al performance, importance of human interaction in
learning language.

According to the survey conducted, 100 Nazarbayev Intellectual High School students were
questioned by me about the role of Al tools in learning English language. 20 percent of students
appreciate accessibility of Al: online platforms using Al are available 24/7 allowing them to learn at
their convenience without being bound to specific class times or schedules; 35 percent of students
like individualized approach, and 45 percent are for ability to practice with native speakers through
chatbots and audio lessons. They said that they participate in Al-powered language learning games
that make learning a new language fun and engaging. These games often include scoring systems
and adaptive challenges that adjust based on their progress. On the top of that, they use VR and AR
applications that incorporate Al to immerse themselvers in language learning. These technologies
can simulate real-life environments where learners can interact with virtual characters in the foreign
language, enhancing both understanding and retention. While interviewing | found out that 90
percent of students from my school stoped doing translations of texts themselves relying on
machine translations. Instead they use Al-driven translation tools like Google Translate or DeepL
for quick translations to aid comprehension and learning. As the result they are not able to construct
sentences on their own, utilize tools with predictive text and autocorrect features when writing in a
foreign language. Learners become overly dependent on Al tools, potentially neglecting the
development of critical thinking and problem-solving skills that come from navigating language
learning challenges without automated help. Equally, Al currently lacks the depth to fully replicate
interactions with native speakers, which can limit cultural learning and real conversational practice.
There is a concern about the displacement of language teachers, potentially leading to job losses in
the educational. Al also may not adequately represent all dialects and accents that can lead to a
standardized form of a language that doesn’t fully equip learners to interact effectively.

The application of artificial intelligence in English teaching is still in the primary stage, but it
has shown great potential. It has changed the way students learn English, improved the experience
of English learning, changed the functions of teachers, improved the quality of English teaching,
and promoted the reform of English teaching. Artificial intelligence opens a new era in teaching
foreign languages, providing students with the opportunity to immerse themselves in the language
environment and overcome language barriers. Despite the challenges, all these platforms,
applications and Al tools created especially for the digital learning system are extremely efficient
and give rapid and satisfying results for those who want to acquire a foreign language. Al is a
powerful tool that makes learning more accessible, efficient and fun, opens doors to new cultures
and opportunities in the world.
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Pezome
bi3 Oyrin TexHOMOrUs AaMbIFaH 3aMaHa eMip Cypill kaTeIpMbI3. bapibik engep Oip-OipiMmeH
Oacekenectikre. JlambIFaH enep KaTapblHA KOCBUTY YIIiH Oi1iM, FBUTBIM, TEXHUKAAa MBIKTBI OOJTybIMBI3
kepek. O ymriH MaTeMaTrKa, HHpopMaTHKa, QU3HNKa MOHIEPiH XalbIKapallblK aFbUIIIBIH TUTIHAE COMICHTIH
KeNTereH MaMaHAapabl JalibiHAay Kepek. bisre MbIKTHI OarnapinaMaisiiap kepek. OChl calaHblH MBIKTBI
MaMaHbl OOy YIIiH OiTiM HeTi31 peTiH/e MaTeMaTHKa MEeH TEXHOJIOT sl TLUTiH, SIFHU aFbUILIBIH TLUTIH TepeH
Oi1y kepek. COHABIKTaH )KacTapblH OCHI MOHAEPIe ACTeH KbI3bIFYIIBUIBIFBIH aPTTHIPYBIMBI3 KEPEK.
Tytiin co30ep: TexXHOIOTHs, OOCEKENeCTIK, JaMbIFaH eljep, OUTiM, FRIIBIM, calia, IaF/bl, MAaMaH
Pezome
CeronHsi MBI )KUBEM B BEK IEPEIOBBIX TEXHOIOIHI. Bee cTpaHbl KOHKYpUPYIOT APYT ¢ ApyroM. UToOs
MOMOJTHHUTG PSJIbI Pa3BUTHIX CTPaH, MBI JIOJDKHBI OBITH CHJIbHBI B 00pa30BaHWU, HAYKE M TEXHOIOTUsX. J{i1st
3TOr0 HEOOXOAWMO MOJITOTOBUTH MHOXECTBO CIEIHAIMCTOB, BIAJICIONINX MEXITYHAPOAHBIM AHTIHICKAM
SI3BIKOM TI0 TIpeIMeTaM MaTeMaTWKd, MHOpPMATUKKW W (U3MKH. Ham HYXHBI CHJIBHBIE TPOTPAMMHUCTHI.
UToOBI CTaTh CHIIBHBIM CHEUAIMCTOM B 3TOH 001acTH, HEOOXOANMO UMETh TITYOOKHE 3HAHUSI MATEMaTUKU H
SI3bIKA TEXHOJIOTHH, TO €CTh aHIVIMHCKOIO, KaK OCHOBBI 3HaHUM. [IoaTOMY Ham cileyeT IOBBICUTh UHTEPEC
MOJIOZCKH K OTHM MPEAMETaM.
Kniouesvle cro6a: TEXHONOTMH, KOHKYPEHIIMS, Pa3BUThIE CTpaHBl, 00pa3oBaHUe, HayKa, MpEIMET,
HABBIKH, CIICIIHAJIHCT.

Mathematics is a science with a long history; it underlies all subjects. Today, everyone needs
to master mathematical methods. Because there is an era of a developed information society where
Mathematics and computer science are the most necessary and in demand. In order to understand
the basics of a subject, you must first arouse the child’s interest in this subject and be able to grab
their attention. There is such a term in mathematics. Most mathematics terms come from English.
Therefore, students find it difficult to understand the meaning of many problems when the
explanations are translated into Kazakh. Thus, students who learn English have an easier time
understanding the basics of mathematics and they can achieve greater success in mathematics.
Completing problems orally and understanding mathematical vocabulary requires excellent
language skills. Today Communication between language and mathematics may be new to many
people, but nowadays there is a great demand for this task. But it is important to teach students to
use language mathematically by explaining how terms are formed in mathematical language.
Because English words have more than one meaning and each area has its own place of use. Since
mathematics is considered to be one of the sciences which not easily understandable, we use math
puzzles and simplified methods to teach children creating a positive atmosphere. Math puzzles are a
fun game where you have to gain the necessary knowledge. Games can exist at different levels
depending on the educational level of each child and individual. People can improve their math
skills with the help of these puzzles along with doing them in the English language will remarkably
enhance students’ proficiency in both areas. This article explores the benefits of using math puzzles
as a tool to simultaneously improve your English. Firstly,

Foster critical thinking:

The initial purpose of mathematical puzzles is to challenge a person’s critical thinking
abilities. Whether it's solving a challenging riddle or developing a strategy to complete a Sudoku
grid, these puzzles stimulate the brain and encourage students to think analytically. This critical
thinking process extends to language development as students engage in problem-solving tasks that
require them to effectively articulate their thoughts and solutions in English.

Endorsing Problem-solving strategies:

By solving mathematical puzzles, students’ various problem-solving strategies such as pattern
recognition, logical reasoning, and deductive thinking are improved. These skills can be transferred
across disciplines, including language learning. For example, pupils apply the same strategic
approach they use in mathematical puzzles to decode and solve linguistic challenges when they face
a word puzzle or a language-based difficulty.

39



Improving linguistic analysis:

The vast majority of mathematical puzzles incorporate language elements, such as word
problems or clues hidden in the text. Engaging with these puzzles improves students' linguistic
analysis skills as it requires them to interpret information, understand vocabulary in context, and
make a link between words and concepts. This empowers their overall language proficiency,
including grammar, lexical resources, and understanding.

Developing mathematical reasoning

In addition to language skills, math puzzles make a significant contribution to the
development of mathematical thinking. Puzzles such as logic grids, cryptograms, and math riddles
challenge students to apply math concepts such as logic, algebraic reasoning, and number
operations. By solving these puzzles, students not only improve their math skills but also sharpen
their problem-solving skills in English.

Integration of puzzle-based learning:

Teachers can integrate puzzle-based teaching strategies into their curriculum to create
dynamic and engaging lessons. Incorporating crosswords, logic puzzles, and math games into
English lessons not only strengthens vocabulary and grammar but also encourages students to think
critically and creatively. Online platforms and educational apps offer a variety of interactive puzzles
that make learning enjoyable and effective.

Practical use:

Explore the connections between digital literacy, IT skills, and effective communication in the
digital age. Discuss topics such as online etiquette, digital citizenship, media literacy, and the ability
to communicate ideas clearly and persuasively through various digital platforms, highlighting their
relevance to both IT and English language education.

In summary, Math puzzles serve as a bridge between math and language, offering a
comprehensive approach to skill development. By incorporating these puzzles into English
language teaching, teachers can promote a deeper understanding of both subjects while developing
critical thinking, problem-solving strategies, linguistic analysis, and mathematical reasoning. This
holistic approach not only improves students’ academic performance but also develops their
cognitive abilities across multiple disciplines, laying a strong foundation for lifelong learning and
success.

Educators also can hold interactive workshops by integrating mathematical tasks requiring the
usage of English language to make the classroom atmosphere more dynamic and energetic to
different aged students. This type of classes not only endorse group working activities, but also
enable to experience practical activities which help them understand the connection between
mathematical tasks and learning the language. We do this by:

Introducing the types of puzzles : Start the lesson by introducing the puzlles such as rebus
which require both logical thinking skills and understanding the language. For example:

Math Puzzle: Number Sequence

Participants are given a set of numbers in a specific sequence (for example, 2, 4, 6, 8, ...).
They must figure out the pattern and determine the next numbers in the sequence.

Language task: Once a pattern is identified, participants write a description of the sequence
using mathematical terms and explain the rule that governs the sequence.

Creative Expression: Give participants the opportunity to create their own puzzles or modify
existing ones. This promotes creativity and critical thinking as they develop problems that use
elements of mathematics and language in innovative ways.

Original puzzle: “I am a number from 1 to 10. If you multiply me by 3 and add 5, you get 20.
What number am 1?”

Modification: Participants create their own math riddles using a variety of operations (e.g.,
addition, subtraction, multiplication, division) and variables to challenge their peers.
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Reflection, discussion and feedback: Conclude the workshop with a reflection session in
which participants share their experiences, ideas and strategies for solving puzzles. Lead a
discussion about the relationship between mathematics and language, emphasizing how solving
puzzles improves cognitive abilities in both areas.
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Pezrome

Kaszakcran — ken yITTapabIH Oip yKyHel MEMIIEKET, op aJaMHbIH TUIi MEH dUICTIH Kajaraiay
KymriMeH Oipre xyp. byt anamaapIsiH apachkiHIa YITTBIK OIpITiK jKoHE TYJIFAIBIK KO3IEPiH jKacayra
KOMEKTECETIH cascaT apKbUTbI KYHIETIKTI TONBIK Kap KbUIaHIBIPBUIFAH. XaJbIKapabIK apajbIKTapIblH
OipTyTac Kazak XaJrbl 00IybIHA MYMKIHIIK Oeperin KazakcTaH, KONTUIIUTIK KOHE KONITUIAUTIK YIIIH 3aMaH
arpIMBIHA Call TalanTap/asl OpeIHIAAbI. byl MeMiiekeTTe KeNTUIAUIIK [IeTeNn/1e KOIJaHbIIATHH aFbIIIIbIH
TUTIH OLTy, aJl eHOEKKOPJIBIKTHI KOTEPY MaKCaThIH A ACHIeIe MaMbITy 16l Tanam ereai. Kasakcrana OiniM
Oepy XyHeciHAe aFbUIIIBIH TUTIHIH KQKETTUTITT €CKEPUITeH MEMJTEKETTIK TaanTapsiH Oipi.

Tyiiin co30ep. KazakcTaH, KONTIUIII €11, YITTHIK OIpiK, KOCITKEPIIiK, KONTUIAUTIK, aFbUIIIBIH TiMTi,
OimiM Oepy, Mo/IEHH KaJIbIH, 3aMaHayH TaJlalTap

Pesrome

Kazaxcran — MHOrOHaIFIOHATBHOE TOCYIAPCTBO, TE JIFOAN KUBYT B €IUHCTBE U COTJIACHH, YBaXKast
SI3BIK | TIpaBa OpyT Apyra. brarogaps monuTrke HAIMOHATIBHOTO €MHCTBA U COTPYAHUYECTBA, PeaTn3yeMOon
B CTpaHe, 00eCredrnBaeTcsi TApMOHHUS ¥ B3AaUMOIIOHUMAaHNE MEXIY MTPEICTaBUTEISIMI PA3THIHBIX
HaIMoHaJbHOCTEeW. Ka3axcTaH sSBNsieTCS OHUM U3 BEIYIIUX TOCYIapPCTB, COAEHCTBYIONINX EANHCTBY
HapOoIOB, TIO3BOJISIFOIIEMY COXPAHSITh HAIMOHAJBHYIO CAMOOBITHOCTh M KYJIBTypHOE Hacienue. B 6sicTpo
MeHstoreMcs: Mmupe Kasaxcran TommKeH COOTBETCTBOBATh COBPEMEHHBIM TPEOOBAHISIM, TIO9TOMY BajKHO
AKTUBHO Pa3BUBATh MHOTOS3bIUME M 00ECIIEYNBATh BEICOKUI YPOBEHB BIIAJICHHS AaHTJIMHCKUAM SI3bIKOM. B
cucreMe oOpa3oBaHusa Kazaxcrana BiaieHHe aHTIIMHACKIAM S3BIKOM SIBIISIETCS HEOTHEMIIEMBIM DIIEMEHTOM
COBpPEMEHHBIX TPEOOBaHHUIA.

Kurouegvlie crnosa: Kazaxcran, MHOTOHAIIMOHAILHOE TOCYAPCTBO, HAITMOHAIBHOE EIHHCTRO,
COTPYAHHYECTBO, MHOTOSI3bIUM €, aHTIIMACKHIN S3BIK, 00pa30BaHuUE, KyJIbTypHOE HACIIEANEe, COBPEMEHHbIE
TpeOoBaHMSL.

Kazakhstan is a country where various ethnic groups coexist, fostering mutual understanding
and cultural exchange among all its people. Among the population of the Republic of Kazakhstan,
there is mutual respect and tolerance. The policy within the country allows for the Kazakh people to
be a unifying force among many nations. Kazakhstan's aspiration to become a multicultural and
multilingual state requires adherence to the requirements of the modern era. However, the current
situation does not always meet these requirements, as changes occur daily. New transformations are
taking place every day.
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English plays a crucial role in enhancing technological and communication skills in
Kazakhstan for several reasons:

1. Global Language of Technology: English is the dominant language in the field of
technology and serves as the lingua franca for international collaboration, research, and
development. Proficiency in English allows Kazakhstani professionals to access a vast amount of
information, resources, and opportunities in the global tech industry.

2. Access to Information: The majority of technical documentation, research papers, and
online resources related to technology are available in English. By being proficient in English,
individuals in Kazakhstan can effectively access and utilize these resources to enhance their
knowledge and skills in various technological domains.

3. International Collaboration: English proficiency facilitates collaboration and
communication with international partners, clients, and colleagues in the technology sector. It
enables Kazakhstani professionals to participate in global projects, exchange ideas, and engage in
cross-cultural teamwork effectively.

4. Job Opportunities:Many multinational technology companies require employees to have
proficiency in English, especially for roles involving software development, IT support, project
management, and research. English proficiency significantly enhances employability and opens up
job opportunities both within Kazakhstan and abroad.

5. Emerging Technologies: English is often the primary language used in emerging fields
such as artificial intelligence, machine learning, data science, and cybersecurity. Proficiency in
English enables individuals to stay updated with the latest developments, trends, and best practices
in these rapidly evolving domains.

6. Communication Skills: Effective communication is essential in the technology sector,
whether it involves explaining complex concepts, presenting ideas, or collaborating with team
members. English proficiency enhances individuals' ability to communicate clearly and confidently,
both verbally and in writing, which is critical for success in technical roles.

There is a growing need for multilingualismz:

At present, there is a growing need for multilingualism. Many individuals who speak several
foreign languages are in high demand, particularly in prestigious educational institutions where
students proficient in foreign languages are sought after. Therefore, the current era necessitates a
multifaceted approach.The primary goal is to develop the Kazakh language.

In today's Kazakhstan, proficiency in the English language is seen as an essential skill not
only for obtaining education abroad but also for career advancement both domestically and
internationally. Wherever you go, English is a language you inevitably encounter. This is because
knowing a language is necessary to establish common communication with people from different
countries. English is considered the most appropriate language worldwide.

The speech of our first President Nursultan Abishuly Nazarbayev about trilingualism:

Our First President Nursultan Nazarbayev emphasized the importance and obligation of
trilingualism for every Kazakhstani citizen. Therefore, not knowing English can hinder your ability
to meet the demands of the time. To keep up with Kazakhstan's current developments and not lag
behind, it is necessary to strive for multilingualism. Consequently, the most significant step in
aligning our country's outlook with that of other nations is embracing multiculturalism.

With the advancement of our country, many opportunities have opened up for individuals
who speak English. Those who are proficient in English have access to various possibilities,
whether it's pursuing education abroad or finding well-paying jobs. Nowadays, English language
lessons are taught from the first to the eleventh grades in many schools. Even preschool institutions
introduce children to English alphabets. Children can watch many cartoons and videos in English,
which facilitates their language learning. Moreover, there are numerous courses available for
learning languages.

In higher education institutions:
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In higher education institutions, teaching foreign languages at an advanced professional level
is a top priority. Each student can master the English language depending on their specialization and
then develop themselves further. Consequently, students who know English or other languages in
our country can pursue free education in foreign countries through university exchange programs
based on academic excellence. This presents excellent opportunities for these students.
Additionally, many young people have already left the country to study abroad. However, having
acquired education abroad, upon returning to their homeland or wherever they may be, proficiency
in the English language becomes obligatory. We encounter English words in various fields, such as
in computer systems, sports, and advertising services.

Nowadays, certain professions in our country require proficiency in the English language. For
example, professionals in the field of informatics, such as programmers or IT specialists, diplomats,
scholars, tourism agents, journalists, and so on. For instance, among the most popular professions
among today's youth are those related to informatics and IT. This is because we are living in a
technological era where computers serve as the primary tool for professionals in these fields.
Sometimes, learning English is seen as a new approach to teaching computer science. Today,
almost everyone uses computer devices in their daily lives, making computer literacy essential.
Without proficiency in English, studying a computer science-related profession becomes
challenging.

Computer science-related fields:

In computer science-related fields, the primary subjects are taught in English. For example,
the coding of computational programming languages like C++, C#, Python, and Pascal is typically
written in English. These are programs developed in the English language. For instance, algorithms
in the grammar of the English language can be studied in such classes. In such cases, knowledge of
both informatics and a foreign language is utilized. Additionally, fundamental programming codes
are studied in English. Therefore, this field is closely associated with the English language. If a
teacher can easily use integrated lessons involving informatics and English language teaching, it
significantly influences the knowledge level of future programmers. If someone plans to become a
programmer in the future, they need to study both informatics and the English language in school
and other educational institutions. In many schools, teachers provide lessons in both informatics and
English simultaneously. Such integration provides students with comprehensive and extensive
information about the subject. In the future, these students can effortlessly complete assignments in
a foreign language.

After completing a bachelor's degree at higher education institutions, it becomes mandatory
for students to have a good command of the English language before pursuing a master's or doctoral
degree. This is one of the strict requirements in our country. Currently, the world is rapidly
developing, with new technologies emerging every day. Therefore, diversity is highly essential in
our society. Proficiency in the English language is crucial as it opens up significant opportunities.
Mastering this language is a considerable advantage in every aspect of life. It helps individuals
achieve significant success in their lives. English language proficiency is necessary for people of all
ages, as it is relevant to all areas of life. Learning a language is not just a necessity or obligation; it
is essential for genuine curiosity. - A. B. Augustine

Conclusion:

The conclusion of the text emphasizes the importance of learning the English language in
Kazakhstan, given its role in facilitating communication, education, and professional development
in the modern world. It underscores the significance of multilingualism, national unity, and
cooperation in a diverse country like Kazakhstan. The text also highlights the necessity of adapting
to contemporary demands, particularly in education and technology, to keep pace with global
advancements. Overall, it stresses the crucial role of English proficiency in enhancing opportunities
and navigating various aspects of life in Kazakhstan and beyond.

Additionally, the text underscores the importance of mastering English not only for personal
development but also for advancing the nation's competitiveness and integration into the global
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community. It emphasizes the value of English language skills in various fields, including
education, diplomacy, technology, and journalism. Moreover, it highlights the efforts undertaken in
Kazakhstan to promote bilingualism and multilingual education, particularly in teaching computer
science and programming languages in English. Ultimately, the text suggests that proficiency in
English is essential for Kazakhstan's continued growth and success in a rapidly changing world.
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Tyiiin

Byn wmakama OutiMm Oepy mnapaMerpiepinie OIpJieCKeH OKy/Ibl JKaKcapTy VINIH  OYJITTHIK
miaTgopManapaelH  Qe€yeTiH 3epTTedai. TeXHONOrWsHBbIH Iaijga OoJiybIMEeH OyJITKa Heri3jeireH
BIHTBIMAKTACTBIK KYpaJlIapsl CTYACHTTEPIIH OipJIecil )KYMBIC iCTEY, TONTHIK kobanap/ia )KYMBIC iCTEY JKoHE
OuriMMeH Oemicy Tocinaepin e3reprTi. Makanaga Oyl 1uatdopMmanap CTYACHTTEP apachblHIa TONTHIK
JKYMBICTBI, KapbhIM-KaTBIHACTBI JKOHE aKlapaT aJMacyabl Kajlai >KEHUIIETETiHi, OVJI OKY HOTHIKENIEepiHIH
JKaKcapyblHa OKeJIeTiHI KapacTeIpbiuiagsl. On OerceH Al TaaKbuiay MeH OLTIMII KYPYIBIH, QJICYMETTIK JKOHE
TYIFaapaiblK JaFAbUIapIbl TaMBITYIBIH, KOMMYHUKAIAS MEH TONTHIK KYMBICTHI JKaKCapTYAbIH KoHE OYJITKa
HETI3JIeNTeH BIHTBIMAKTACTHIK KypaJaaphl YCHIHATHIH HKEMIUTIK ITeH KOJDKETIMIUTIKTIH apTHIKIIBUTBIKTAPBIH
3eprreiiai. Makama ocel KypajmapAbl THIMII €HTI3y JKoHEe ONapIblH OipjecKeH OKyFa ocepiH OaphIHIIA
apTTHIpy VIIH MYKHST >KOCHApJIAayAblH, OKBITYIBIH >KOHE TYPAaKTHl KOJNAAYABIH MAaHBI3IBUIBIFBIH aTall
KOpPCeTy apKbUIbI asKTalaIbl.

Tytiin co30ep: bynttel mnatdopmanap, OiplecKeH OKBITY, TEXHOJOTHS, CTyIEHTTEDP, BIHTBIMAKTACTHIK
Kypalgapbl, TONTHIK >koOamap, OUTIM anMacy, TONTHIK >XYMBIC, KOMMYHUKAIHs, OKY HOTHKeNepi, ChIHU
TYpPFBIIAH OJIay, Mocenenep/Ii menry, epeKTep Kayimnci3airi, 6iniM Gepymeri TeXHOIOrusuIap, MHTEPAKTHUBTI
OKBITY OpTaJIapbl, THHOBAIUSIIAP, OMIp OOHBI OKBITY

Abstract

This article explores the potential of cloud-based platforms to enhance collaborative learning in
educational settings. With the advent of technology, cloud-based collaboration tools have revolutionized the
way students collaborate, work on group projects, and share knowledge. The article examines how these
platforms facilitate teamwork, communication, and information sharing among students, leading to improved
learning outcomes. It delves into the benefits of active discussion and knowledge construction, the
development of social and interpersonal skills, improved communication and teamwork, as well as the
flexibility and accessibility offered by cloud-based collaboration tools. The article concludes by emphasizing
the importance of careful planning, training, and ongoing support to effectively implement these tools and
maximize their impact on collaborative learning.

Key words: Cloud-based platforms, collaborative learning, technology, students, collaboration tools,
group projects, knowledge sharing, teamwork, communication, learning outcomes, critical thinking,
problem-solving, data security, technology in education, interactive learning environments, innovation,
lifelong learning.

Collaborative learning plays a crucial role in educational settings, fostering active
participation, critical thinking, and knowledge construction among students. As technology
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continues to evolve, cloud-based platforms have emerged as powerful tools that facilitate
collaboration and knowledge sharing among students. This article delves into the realm of cloud-
based collaboration tools and explores how they enhance teamwork, group projects, and knowledge
sharing among students, ultimately leading to improved learning outcomes.

In today's fast-paced, interconnected world, students need to develop not only subject-specific
knowledge but also crucial skills such as communication, teamwork, and problem-solving.
Collaborative learning provides an ideal environment for students to develop these skills, as it
encourages them to work together, share ideas, and build upon each other's knowledge. However,
traditional methods of collaboration often face limitations due to time constraints, geographical
barriers, and limited access to resources

This is where cloud-based platforms come into play, revolutionizing the way students
collaborate and learn. These platforms provide a virtual space where students can connect, engage,
and collaborate from anywhere, anytime. Whether it's working on a group project, discussing ideas,
or sharing resources, cloud-based collaboration tools offer a seamless and efficient way for students
to work together.

Collaborative learning offers numerous benefits to students. One key advantage is the
development of critical thinking skills. Through collaborative activities, students are exposed to
diverse perspectives and ideas, which prompts them to analyze information critically, evaluate
different viewpoints, and construct their own understanding of the subject matter. Collaborative
learning encourages students to ask questions, challenge assumptions, and think deeply about the
content, leading to enhanced critical thinking abilities.

Communication skills are also greatly enhanced through collaborative learning. Working in
teams requires students to effectively communicate their thoughts, ideas, and opinions to their
peers. This involves active listening, articulating ideas clearly, and providing constructive feedback.
Collaborative learning provides a platform for students to practice and refine their communication
skills, enabling them to express themselves confidently and engage in meaningful dialogue with
others.

Peer learning is another significant benefit of collaborative learning. When students work
together, they have the opportunity to learn from their peers. Each student brings their unique
knowledge, skills, and experiences to the table, creating a rich learning environment. Through peer
learning, students can explain concepts to each other, share different approaches to problem-
solving, and provide support and guidance to their teammates. This not only strengthens their
understanding of the subject matter but also fosters a sense of shared responsibility and a supportive
learning community.

In addition to critical thinking, communication skills, and peer learning, collaborative learning
offers numerous other benefits. It promotes active engagement and participation, as students
become active contributors rather than passive recipients of information. Collaborative learning also
nurtures teamwork and collaboration skills, preparing students for real-world scenarios where
working in teams is essential. Furthermore, it enhances social and interpersonal skills, such as
empathy, respect for others' ideas, and conflict resolution.

The evolution of cloud-based collaboration tools can be traced back to the development of
several key technologies. Distributed systems, virtualization, web 2.0, service orientation, and
utility computing have all played vital roles in shaping cloud computing into what it is today. These
technologies have paved the way for the creation of cloud-based platforms that facilitate
collaboration and communication among students and educators.

1950s: Distributed Systems: The idea of cloud computing first emerged in the 1950s.
Distributed systems and their peripherals played a vital role in laying the foundation for cloud
computing as we know it today. [1]

Virtualization: Virtualization technology played a crucial role in the evolution of cloud-based
platforms. It allowed for the creation of virtual machines, enabling multiple operating systems and
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applications to run on a single physical server. Virtualization increased resource utilization and
flexibility, making it easier to scale and manage computing resources. [1]

Web 2.0: The emergence of Web 2.0 technologies, such as web-based applications and
services, further contributed to the evolution of cloud computing. Web 2.0 enabled users to access
and interact with applications and data through web browsers, paving the way for cloud-based
services and solutions.

Service Orientation: Service-oriented architecture (SOA) played a significant role in the
evolution of cloud-based platforms. SOA allowed for the development and deployment of modular,
loosely coupled services that could be accessed over the internet. This approach facilitated the
creation of scalable and flexible cloud-based applications.[1]

Utility Computing: Utility computing, also known as pay-as-you-go or on-demand
computing, revolutionized the way computing resources are consumed. It introduced the concept of
metered billing, where users only pay for the resources they actually use. Utility computing made
computing resources more accessible and cost-effective, enabling organizations to scale their
operations without significant upfront investments.[1]

Serverless Computing: Serverless computing represents the latest evolution in cloud-based
platforms. It involves the execution of code in a serverless environment, where developers focus on
writing functions that respond to specific events or triggers. Serverless platforms, such as AWS
Lambda and Google Cloud Functions, abstract away the underlying infrastructure management,
allowing developers to focus on building applications without worrying about server provisioning
and scaling.[2]

Hybrid Cloud: Hybrid cloud platforms combine public and private cloud environments,
allowing organizations to leverage the benefits of both. With hybrid cloud, organizations can keep
sensitive data and critical workloads on private infrastructure while utilizing the scalability and
cost-efficiency of public cloud services for other applications. Hybrid cloud platforms enable
seamless data and application movement between public and private clouds. [3]

Cloud-based collaboration tools have become essential in educational settings, enabling
students to work together effectively, share knowledge, and collaborate on group projects.

Google Workspace (formerly G Suite):

Document Sharing and Real-time Editing: Google Docs allows students to create, share, and
collaborate on documents, presentations, and spreadsheets in real-time. Multiple users can
work on the same document simultaneously, making it easy to collaborate on group projects.
Video Conferencing: Google Meet provides video conferencing capabilities, allowing
students to connect and communicate face-to-face, even when they are not physically present
in the same location.

Task Management: Google Tasks enables students to create to-do lists, set deadlines, and
track their progress on individual and group tasks.

Microsoft Teams:

Document Sharing and Real-time Editing: Microsoft Teams integrates with Microsoft Office
365, allowing students to collaborate on Word documents, PowerPoint presentations, and
Excel spreadsheets in real-time.

Video Conferencing: Microsoft Teams offers video conferencing features, enabling students
to participate in virtual meetings, discussions, and presentations.

Task Management: Microsoft Teams includes task management capabilities, allowing
students to create and assign tasks, set due dates, and track progress within the platform.
Slack:

Team Communication: Slack provides instant messaging and chat features, allowing students
to communicate and collaborate in real-time. Students can create channels for different
subjects or projects, facilitating organized discussions.

Document Sharing: Slack allows students to share files, documents, and links within channels
or through direct messages, making it easy to collaborate on assignments and share resources.
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Integration with Other Tools: Slack integrates with various third-party tools and services, such
as Google Drive and Microsoft Office 365, enabling seamless collaboration and file sharing.
Clipchamp:

Video Collaboration: Clipchamp is a web-based app that facilitates video project

collaboration. Students can upload videos, collaborate in real-time, and customize video

projects using branding features.

Stock Videos and Soundtracks: Clipchamp offers a library of stock videos, soundtracks, and

GIFs, allowing students to enhance their video projects with professional-quality assets.

Integration with Other Platforms: Clipchamp allows easy import of files from platforms like

Google Drive, Dropbox, Zoom, LinkedIn, and social media platforms, simplifying the

collaboration process.

Implementing cloud-based collaboration tools requires careful planning and execution.

1. Assess Needs: Begin by assessing the specific needs and objectives of your organization or
team. Understand the challenges you face in collaboration and identify areas where cloud-based
tools can provide solutions.

2. Choose the Right Tools: Select cloud-based collaboration tools that align with your
organization's goals and requirements. Take into account elements like user-friendliness,
compatibility with current systems, and ability to expand when evaluating.

3. Ensure Data Security: Prioritize data security and compliance when selecting cloud-based
tools. Choose providers that offer robust security measures and adhere to relevant regulations.
Utilize encryption, implement access controls, and conduct routine security assessments to
safeguard confidential data.

4. Provide Training and Support: Offer comprehensive training and ongoing support to users
to ensure they are proficient in using the collaboration tools. Provide tutorials, documentation, and
access to help resources. Encourage continuous learning and skill development.

5. Promote Adoption: Actively promote the use of cloud-based collaboration tools within your
organization. Highlight the benefits and advantages of using these tools for teamwork,
communication, and productivity. Promote teamwork and the exchange of knowledge among team
members.

6. Establish Clear Policies: Develop clear policies and guidelines for the use of cloud-based
collaboration tools. Define user roles and permissions, data sharing protocols, and acceptable use
practices. Ensure all users understand their responsibilities and comply with organizational policies.

7. Monitor Usage and Performance: Regularly monitor usage patterns and performance
metrics of the collaboration tools. Analyze user feedback and identify areas for improvement. Make
adjustments as necessary to optimize the effectiveness of the tools and enhance user experience.

8. Encourage Feedback and Adaptation: Foster a culture of feedback and continuous
improvement within your organization. Encourage users to provide feedback on their experiences
with the collaboration tools and use this input to make informed decisions and drive enhancements.

9. Stay Updated: Stay informed about the latest developments and updates in cloud-based
collaboration technology. Regularly review new features and functionalities offered by your chosen
tools and assess their potential impact on your organization's workflows and objectives.

In conclusion, the exploration of collaborative learning through cloud-based platforms
underscores the transformative potential of technology in education. By delving into various
platforms and their features, it becomes evident that these tools serve as catalysts for fostering
teamwork, facilitating group projects, and promoting knowledge sharing among students. From
Google Workspace to Microsoft Teams, the array of functionalities offered by these platforms
revolutionizes traditional classroom dynamics, allowing for seamless collaboration and
communication regardless of physical location.

The significance of cloud-based collaboration tools lies not only in their convenience but also
in their profound impact on learning outcomes. Through improved engagement, critical thinking,
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and problem-solving skills, students are better equipped to navigate the complexities of the digital
age. Moreover, by transcending geographical barriers and facilitating collaboration beyond the
confines of the classroom, these tools prepare students for the realities of a globalized,
interconnected world.

As we continue to integrate technology into education, the adoption of cloud-based
collaboration platforms emerges as a fundamental pillar in enhancing collaborative learning
experiences. By harnessing the power of these tools, educators can create dynamic, interactive
learning environments that empower students to actively participate, collaborate, and innovate. In
doing so, we pave the way for a future where collaborative learning becomes not just a method, but
a mindset—one that fosters creativity, collaboration, and lifelong learning.
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Iller Tinmepinme OimiM Oepy YVIKSH KUBIHIABIKTapra Tam Oojazipl, Oyl OKyAbl TacTam KeTYIiH
aJTaHIATAPIBIK KOPCETKIMTepiMeH, TUTAI MEHTepyAiH >KETKUTIKCI3 JAeHreiiMeH jKoHe OKYIIbUIapIbIH TUIIIK
JKOHE MOJICHH acIIeKTUIepAeH ayiak 0oy TeHIEHIMSACHIMEH AdJeneHe . EKIHII qYHUeXY3UTiK COFBICTaH
KeliH 0acbiM OONFaH ayJUOIHHTBAJBABI TACUT KOHE TPAMMATHKAIBIK Tajaay TACUIIepi CHSKTBI JOCTYPIi
omicTep TUNTe TOH IIBIFAPMAINBUIBIK KaOlleTiHe OaillaHBICTBI KapbhIM-KAaTBIHAC JaFdbUIAPBIH JTaMbITa
alMaraHbl YIIIH ChIHFa anblHangel. bynm makamaga '"kammer Qusmkaneik peakmus” (TPR), "oky xome
oHriMeney apkputbl cabak Oepy kabineri" (TPRS), "dboxycreik marmpumap", "ceineymiH ABTOMATTHI ocyi"
(ALQG), "raburu Tocin" >xoHe "KUBIHABIKCHI3 KOJ'"CHUSAKTHI 0amama omictep Hacuxattanaisl. JJokrop xeiimc
Amrep o3ipnmeren TPR celineynen OypbIH TeIHmayra Oaca Hazap aymapaisl, TYCIHY KaObUIIaHFaHFa JIEHiH
Ceiinney MeH »xa3yabl KediHTe Kanaplpanbl. Banepuan [loToBckuiimiH 3epTTeynepi KEHIKTIpUIreH aybI3iia
TOKIpUOEHIH THIMIUTITIH pacTtaiael. JocTypmi omicTepiH COTCI3MIKTEpiHIH KOFaphl TANBI3Bl TAOWFU
ToCUIaepAiH, ocipece "amapIMeH THIHAAY'TociLTiHE Oaca Hazap aymapaThIHAApABIH THIMIUTITIH KepCeTei.
Tinni MeHrepyaiH YCHIHBIIFAH CTPATETUSACH aHa TUTIH/IE COMIeHTIiHAep OHAN TYCIHIITEeHTe AeHiH THIHIAYIBIH
OacCBHIMIBUIBIFBIH KaMTHIBI, CONaH KeifiH aybI3lIa jkKoHe jkaz0amia ceiiyieyre, COHAaii-aKk KOCBIMINA OpEKeT
periHae okyra Oaca Hazap aymapeuiafpl. ThIHAAy NarablUIapblHIa alKbIH KEMIIUTIKTEpi 0ap CTyIeHTTepre
KapKbIHIBI OKYIIbI, JKa3y/abl JKOHE aybI3Ia ceineyni 0acramac OYpbIH HETi3ri ThIHIAy cabaKTapblHa Opaiy
YCBHIHBITAIBL.

Tytiin ce3dep: MOCTYpIi omicTep, ayIWOIWHTBAIBIBI TOCUI, TPAMMATHKAIBIK TaJ[ay TOCLI, JKaJIIbl
¢usukanslk peakuus (TPR), oky xoHe oHriMmeney apkbuibl oKbITy 1medepairi (TPRS), cefineyni aBTomarTh
Typae aambity (ALG), mblFapMaibuIblK KapbIM-KaThIHAC JIaFIbUIAPHL.

Pezrome

OOpa3oBaHre Ha HMHOCTPAHHBIX S3bIKaX CTAJIKMBAETCS C CEPhE3HBIMH MpoOJieMaMH, O 4YeM
CBHJICTENBCTBYIOT TPEBOXKHBIE IIOKA3aTENM OTCEBA, HEJOCTATOYHBIN YPOBEHb BIIAJCHHUSA SI3BIKOM U
TEHJICHLIMSl YJalIuXcsl U30eraTh S3bIKOBBIX U KYJIBTYPHBIX acleKTOB. TpajuIMOHHBIE METOJbI, TAKUEe KaK
ayJIMONUHIBaJbHBIA MOAXOA M IOAXOABl I'PaMMAaTHYECKOro aHalu3a, npeoOiagaroue mnocie Bropoit
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MHUPOBOIl BOWHBI, IOJABEPralOTCS KPUTHKE 32 HECIOCOOHOCTH Pa3BHBAaTh KOMMYHWKATHBHBIE HABBIKH HM3-32
MpHCyLIel S3bIKY TBOPUECKOW COCOOHOCTH. B 3TOl cTarbe mponaraHAMpyrOTCsl albTePHATHBHBIE METOIbI,
takue kak «ToranpHas ¢usmueckas peakuus» (TPR), «YMmeHue mpemopaBaTh MOCPEACTBOM YTEHHUS U
pacckasbiBanusi ucropuit» (TPRS), «®DokycHbie HaBbIKH», «ABTOMaTtnyeckuii poct peun» (ALG),
«EcrectBennbiii moaxoa» u «Ilyts 0e3 ycmmmity. TPR, paspaGorannsiii goxtopom [Ixeiimcom Amiepom,
JiefiaeT yIop Ha CIyIIaHWH, PEK]Ie YeM TOBOPHUTh, OTKJIAbIBas peub U MUCHMO JI0 TeX IOp, MoKa He OyaeT
ycBoeHo nnonnManue. Vccnenosanus Banepuana [TotoBckoro moarsepxaaroT 3h¢GeKTHBHOCTh OTCPOYESHH OH
YCTHOW TpPaKTUKH. BBICOKMIA TPONEHT Heynad TPaauIMOHHBIX METOJOB IMoguepkuBaeT 3(QeKkTHBHOCTH
€CTECTBEHHBIX MOJXO/I0B, OCOOEHHO Te€X, KOTOpble MeNaloT YyIop Ha IMOAXOAE «CHaudaja CIyIIaiTe».
PexoMenmyemasi ctpaTerusi OCBOSHHS sI3bIKa BKJIIOUACT B ceOsl MPUOPHUTET ayIUpOBaHUs JI0 TEX MOp, MOKa
HOCUTENH $3bIKa HE CTaHYT JIETKO TOHSATHBI, C TOCIEOYIOIIMM CMEIIEHHEM AakKleHTa Ha YCTHYI0 H
MMCBMEHHYIO Peyb, a TAK)Ke YTEHHE B Ka4eCTBE JOMNOTHUTEIHHON JESITEIbHOCTH. YUYalluMCs C OUEBUIHBIMU
HEJOCTaTKaMM B HAaBBIKAX AayJUpPOBaHUS pPEKOMEHJyeTCS BEPHYThCS K OCHOBHBIM 3aHSITHSIM 10
ayIUpPOBAHUIO, IPEXK/IE YEM NMPUCTYNATh K MHTEHCUBHOMY YTEHHIO, MIMCbMY U YCTHOW pedH.

Knrouegvle cnosa: TpanuIMOHHBIE METOMBI, ayINOIUHIBAIBHBINA MOAXO, MOIXOJ IPaMMaTHYECKOTO
aHanmza, ooOmas ¢usndyeckas peakuus (TPR), MacrepcTBo mpernojgaBaHUsi IOCPEICTBOM UTCHUS U
pacckasbiBanus ucropuii (TPRS), aBromaTnueckoe passutue peun (ALG), TBopueckue KOMMYHHKATHBHBIC
HaBbIKH.

Foreign language education has encountered formidable challenges, particularly evident in the
high dropout rates among students enrolled in language programs. J.H. Lawson's alarming reports
highlight an 85% dropout rate by the third year and a staggering 95% by the fourth year for
American high school students engaged in foreign language studies. The severity of this issue is
further underscored by John B. Carroll's research, which indicates that after two years of study,
students often exhibit insufficient proficiency, measured through standardized tests, failing to attain
conversational competency in the targeted language. L.A. Jakobovits adds a concerning dimension,
noting that a significant majority of language learners may never achieve fluency, and negative
learning experiences often lead them to avoid the foreign language and its cultural aspects
altogether. The traditional methods employed in foreign language instruction, specifically the
audio-lingual and grammar-analysis approaches popularized post-World War |1, face substantial
criticism for their inadequacy. These methods rely on rote memorization of grammar rules and
dialogues, supplemented by pattern practice drills. Their limitations stem from the failure to
cultivate communicative skills, given that language is viewed as inherently “creative™ and
theoretically boundless. This realization prompts a shift in perspective, suggesting that language
instruction methods should prioritize the development of creative communication skills. Numerous
alternative methods have emerged as effective approaches to address these challenges. Notable
among them are Total Physical Response (TPR), Teaching Proficiency through Reading and
Storytelling (TPRS), Focal Skills, Automatic Language Growth (ALG), The Natural Approach, and
The Effortless Way. Developed by Dr. James Asher, TPR mirrors the natural acquisition of a first
language by emphasizing listening before speaking, reading, and writing. This method deliberately
delays speech and writing until comprehension is extensively internalized. Valerian Potovosky's
research supports the efficacy of postponing oral practice, demonstrating improved overall
proficiency in Russian when comprehension of spoken language takes precedence. In essence,
traditional grammar-analysis methods are reported to have a staggering failure rate of up to 95%. In
contrast, natural methods, particularly those adopting a "listen first" approach, showcase greater
potency and effectiveness. Consequently, a recommended strategy for acquiring proficiency in
English or any foreign language involves dedicating the majority of effort to listening until native
speakers can be comprehended effortlessly. Only then should the focus shift to speaking and
writing, with reading serving as a supplementary activity, all while prioritizing continued emphasis
on listening. For intermediate or advanced learners experiencing weaknesses in listening skills, a
return to foundational listening activities is advocated before engaging in extensive reading, writing,
and speaking endeavors. As language educators grapple with these challenges, there arises a critical
need for a paradigm shift in language instruction methodologies. The staggering dropout rates and
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insufficient proficiency levels signal a systemic issue that requires comprehensive reform.
Acknowledging the creative and dynamic nature of language, educators must tailor their approaches
to align with the principles of effective language acquisition. The success of alternative methods
like TPR, TPRS, Focal Skills, ALG, The Natural Approach, and The Effortless Way underscores
the potential for a more holistic and engaging language education experience. By prioritizing
listening as the foundational skill, students can develop a solid understanding of the language before
venturing into speaking and writing activities. This approach mirrors the natural progression
observed in first language acquisition, emphasizing the importance of comprehension before
expression. Furthermore, the negative learning experiences reported by students underscore the
need for a positive and encouraging language learning environment. The traditional methods, with
their emphasis on memorization and repetitive drills, contribute to frustration and disengagement. In
contrast, methods like TPR and TPRS, rooted in experiential and story-based learning, offer a more
enjoyable and effective language learning experience. To address the existing challenges in foreign
language education, institutions should consider adopting a more flexible and adaptive curriculum.
Integrating modern methodologies that focus on real-world communication, cultural immersion, and
contextual understanding can significantly enhance the language learning journey. Embracing
technology, incorporating multimedia resources, and fostering interactive and collaborative learning
environments can further contribute to creating a positive and effective language education
ecosystem.

In conclusion, the challenges faced by foreign language education necessitate a reevaluation
of traditional methodologies. The high dropout rates and proficiency issues demand a shift towards
more effective and engaging language instruction methods. The success of alternative approaches
highlights the potential for creating a positive and enriching language learning experience. As
educators strive to prepare students for a globalized world, embracing innovative and learner-
centric methodologies becomes imperative to ensure the success and satisfaction of language
learners.
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Byn wmakanma repman Tinmepi Jkaiuibl JkoHe OHBIH Tapuxbel. [V-V racelpgan Oacram TrepMaH
TalmanapbeIHbIH KOPBIKTAPHI JKOHE JaMbIFaH, KeHIHT1 opTa FacklpiapJarbl, )kaHa 3aMaH/JaFrbl cayja KapbiM-
KaTbIHaCTaphl apKbUIbl JKEPrUTIKT1 XaJbIKIEH apanachlll TepMaH TUIIHIH ©3repicKe YIIBIpaybl oHE oJiap
KaHzail TonTapra OeliHyi. Ocipece arbUINIBIH TUTIHIH JJaMy TapuXblHA 3€p CalibIHAIbL TUIMIH e3repyiHe
0aiJIaHBICTBI CO3MIEPAl CaBICTHIPHIN AMBIPMAIIBUIBIFBIH OalKaiMbI3,
Kinm ce30ep: TepMaH Tizepi, opTa FaceIp,TUT JaMYbL,KEPTUTIKTI XaJbIK, KapbIM-KaThIHAC
Pezome
Ota cTaThs O FepMaHCKUX SI3bIKax M ero ucropuu. Haunuas ¢ IV-V BB. uepe3 moxoapl repMaHCKUX
IJIEMEH M Pa3BUTHE TOPTOBBIX OTHOIIEHHWM C KOPEHHBIM HACeleHHEM B MO3JHEM CPEJHEBEKOBhE, M B HOBOE
Bpemsl. ['epMaHCKUil A3BIK M3MEHEHIIICS U pacCMaTpHUBaeTCs Ha KaKue IPyMNIbl OHU pa3aenuiauch. OcoOeHHO
B HCTOPHH Pa3BUTHS AaHTJIMHCKOrO s3bIKa. MBI 3aMeyaeM pa3HUIly B CPAaBHEHHH CJIOB B 3aBUCHMOCTH OT
W3MEHEHHS SI3bIKa.

Kniouesvle cnosa: repMaHCKHE SI3bIKH, CPEIHEBEKOBBE, S3BIKOBOE Pa3BHTHE, KOPEHHOE HACEIICHUE,
OOIIIEHHE.

Uncensored, if you have studied at least a little or just at least seen English and German, then
this is good. You've probably noticed a bunch of similar words in both languages, for example:
man|mann, comelkommen, applelapfel, bread|brot, free|frei, name|name, brother|bruder, good|gut,
house|haus. And even the most popular surnames are similar in both languages. But the languages
themselves look and sound, to put it mildly, differently, for example: Ich ging zum arzt|l went to see
a doctor. It's the same with Scandinavia. If you have ever driven to Reykjavik, Stockholm or
Copenhagen, then you will most likely notice that there are purely Scandinavian words, the simplest
and most everyday, for example: apen|open, halv|half, allerede|already, but you will agree that they
look like distorted English. Or they look like distorted German. What is the matter then?

Surprise, these are not the languages spoken in Germany, but in general the languages of the
Dutch, Swiss, Austrians, Frisians, Danes, Swedes, Norse, Faroese, Icelanders and even the British
and Americans. Oh, yes, and they also forgot the Germans. And all these are Germanic peoples.

Where did all these Swedes with the Dutch and the British come from? Surprisingly, they
originated from the ancient Germans. These peoples have been in Europe since before our era. And
in language, the Germans were related to the Slavs, Celts, Romans, and Greeks. And they differed
from the whole company in this way. At some point, the language of the Germans changed a lot
compared to the language of their neighbors. They began to pronounce some sonorous sounds as if
they were deaf.

The Germans were still conquerors. And when they came to Europe, they met a certain people
who lived there before them. And apparently, they have accumulated a lot of words from these
people. For example, on the maritime theme of eng. Sail, sea, ship herm. Segel, See, Schiff norv.
Seil, sjo, skip. And in addition, their language has a fixed accent, such as: in English. this is bring,
brought, brought and in German. these are bringen, brachte, gebracht and norv. these are bringe,
brakte, brakt, and that's how irregular verbs appeared, which you all rightfully hate. And all this has
been inherited by the Swedes, Icelanders, Germans, the British, in general, by everyone. Why?
Because the unified German language once broke up into a bunch of dialects. These separate
languages grew out of them. Both the living and the extinct are divided into two large groups: the
western and the northern. Not enough, is it? Where did the east and south go? The eastern branch is
best known for the famous Gothic language. But it doesn't matter. This language is extinct anyway.
What is important is that the Gothic language is the first written language among all the Germanic
languages, they even had the Bible written in Gothic script. The Goths lived and fought all over
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Europe and took part in the collapse of Rome. And then they gradually disappeared among the local
population wherever they lived. But their language lasted the longest in Crimea, right up to the
17th century. We almost caught him, then he died out there, and with him the entire eastern branch
of the Germanic languages.

But there has never been a southern branch of the Germanic languages. In the south there was
Ancient Rome, with which the ancient Germans had a difficult relationship.

As a result, Germanic languages are spoken in Europe, North America, Australia, South
Africa and India. Even in Suriname, Indonesia, Israel, Slovakia and a Swedish village in Ukraine.
And of course, one of the main German-speaking places is Britain. Speaking of Britain, let's take a
typical English sentence. My husband was born in a remote village; his dad was basket weaver. It
has the Scandinavian word husband, as well as the Romanesque (Latin and French) remote village,
several Anglo-Saxon ones are my, was, born, in, his, was, weaver and in addition a couple, possibly
Celtic, are dad, basket. And where is English itself, exactly? Is it completely assembled from other
languages? How did he even appear? What happened in Shakespeare's time — is it Old English or is
it no longer? That's what we're going to find out now.

Britain has existed as an island for about 10,000 years. But the English language originated in
the 400s of our era. When the Germanic tribes of Angles, Saxons, Jutes and Frisians sailed across
the North Sea in search of a better life.

Britain was then dangling on the fringes of civilization as a fragment of the almost dead
Roman Empire. A handful of Romans and Celts lived on the islands. According to legend, it was
the Celts who called the Angles and Saxons to help them in the wars. But instead of helping, the
Germans massacred the Celts themselves or drove them to the far corners of the island. And they
themselves began to settle in a new place. The Angles, Saxons, Jutes and Frisians founded as many
as seven kingdoms in Britain. They spoke a mixture of languages, which is scientifically called not
Old English, but Old English or Anglo-Saxon. From the beginning, the Anglo-Saxons used runes.
But after the adoption of Christianity, they switched to the Latin alphabet. But some of the runes
still lingered for a long time. But if a current native English speaker starts reading the legend of
"Beowulf" in Old English, he will not understand even 10% there.

Indeed, back then the English language resembled something German. In fact, both languages
had the same words. Most of them still live in modern English. And the grammar of English was
much more sophisticated then. There were cases and different endings in genders and numbers,
articles also changed. Incredible things happened in verbs too.

In the 8th-9th century, there was a council for the Angles and the Saxons. Even cooler and
wilder Germans. Danish Vikings. At first, they attacked the shores of Britain little by little, in small
raids, and then knocked out half of England for themselves, brought their families there and settled
in England. It was once called the Danelag or the area of Danish law. To this day, there are many
blonds living in the east of England than in the west of England, this is due to the fact that the
Vikings (Norsemen, Danes, Swedes) began their conquest from the east of England. And what do
we have? The Viking Danes are the North Germans, and the Anglo-Saxons are the West Germans.
But then they could understand each other because of the common German words. For example,
these are: Anglo-Saxon Dohtor, Danish Dottir and the common word turned out to be the current
word Daughter. And what prevented the Danes and the Anglo-Saxons from understanding each
other completely. For example, a complex case system. Guess what started happening with the
cases already at this stage. And since both peoples had to live side by side, the Danes left a bunch of
their words in the English language, for example: husband, egg, skirt, law, fellow, all these words
are of Danish origin. You know them well. In total, the Old English language includes as many as
several thousand words from Old Norse. We still use about half of them today. These are the most
common Scandinavian words. And the most used word to this day is the word they, so tightly have
North German words become accustomed to English speech.

And then in 1066, the Vikings conquered England again. Another improved, French-speaking,
that is, Normans. Led by William the Conqueror, it was he who ordered the construction of the
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Tower of London. These Normans brought with them the Norman and French languages, and of
course, the Anglo-Saxon language was losing its importance.

French has been the language of communication at court, the language of etiquette, legal
proceedings and politics for almost 300 years. And simpler people continued to speak Old English.
Here is a famous example: livestock is still called English, that is, German (cow, calf, sheep, pig).
But the meat of these animals is the words that came from French. And even deer deer and venison
venison. And there are still French words in English that live with English.

That's how the English language has changed beyond recognition. But even that didn't seem
enough. At that time, Latin, the language of religion and education, was also used in the British
Isles. Words related to science, law and medicine were pulled from Latin, for example: codex,
police, labial, memorandum, abbreviate, machine, inertia, guttural, suffocate, maximum etc.
English, which was spoken in the 12th and 16th centuries, is called Middle English. It was then that
the cases and even the grammatical gender fell off one by one. In average English, writing was
already more like modern writing. Around the same time, the famous English spelling appeared. In
many ways, it appeared under the influence of French. For example, the Old English dohter turned
into daughter and bruh into trough. The spelling was actually a complete mess. For example, all
variants of the word "daughter” in the books of that time dow3ter, dow3ter, do3ter, doghter,
dowhter, doghtyr, dowghter, doughtir, dochtyr, dohter, douhtur, dogheter, dowter, dowtyr,
doughtere, dohter, doster, dostyr.

Speaking of books, little by little at this time the literary English language begins. The poet
Geoffrey Chaucer decided to write a book in a language that is alive and understandable to
everyone in England. In the London mixed dialect. The result was "The Canterbury Tales." The
stories came out well for the 14th century. This collection was easy to read, and there was no boring
pathos in its language. But the Canterbury Tales was published a hundred years after they were
written. Almost no References. That is, after this time, they were still understood. In general, light
reading began, but it turned out to give rise to the standard of the language. And then English went
its own way again.

Around 1400-1700, people began to pronounce vowels in many places differently, gradually
lengthening and modifying them. A lot of sounds have changed. If we compare how the
pronunciation changed in those years, for example, the word "mate” was pronounced by the great-
grandfather /ma:ta/ "maate” or "maat”, then the father already said /mae:t/ "meet", and the great-
great-grandson said /meit/ "meit". Now all this is called the Great Vowel Shift. After that, all that
remained was to change the grammar a little once again. For example, to abandon pronouns like
thou or ye, and also start asking all questions in Present and Past Simple ¢ ‘do’ or ‘did’. Please,
modern English is ready. And now this is the English version and has been divided into British,
American and other variants. For all these reasons, English stands apart from other German, and in
general, as you can see, it is assembled from pieces. But this also helped it spread around the world.
It's easy to learn a language when it's simple, and it has a bunch of universal words that almost
everyone understands.

What about the German language? If this is the language of Germany, is it the most important
of the Germanic languages? Or the oldest? Do other speakers of Germanic languages understand it?
Not quite. The dialect of a German from the south, from Bavaria, may be incomprehensible even to
the same German, but from the north, from Hamburg. Why? Because in fact, German is not really
one language. These are several different dialects. But all the same, this group of dialects is simply
called the German language. To be even more precise, the current German language is divided into
two dialects, the Upper German language is scientifically called the Upper German dialect group.
Why "upper"? Because there is also a Low German language, which is not very similar to it. And,
in principle, not by ear. At some point, the Upper German language gained the upper hand and
became the "main™ of the two German languages. The standard literary language of Germany is
based on it. Martin Luther wrote the Bible in this language.
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And this upper and lower language was originally spoken in the upper reaches of the Rhine,
closer to the Alps and in the lower reaches, closer to the Netherlands. In both cases, grammar is
more complicated than in modern English. There are either cases, or conjugations of verbs, or both,
and that's what they look like. And the most important difference between upper and lower is the
sound of the same words. Low German is more archaic in this regard. It sounds closer to the
common German ancestor language, and to other Germanic languages like Dutch or even English.

And High German is like version 2.0. they just started pronouncing the same sounds in a new
way. For example: K- H, P- F/PF, T- TS/S. So, in fact, the German language we know turned out to
be. Not ‘Katt’, but ‘Katze', not ‘Appel’, but ‘Apfel’, and not ‘maken’, but ‘machen'. All this
happened a long time ago, somewhere in the 4th-6th century AD. Scientists are still tearing out each
other's hair and gouging out their eyes in countless scuffles, trying to establish an accurate
chronology.

As a result, everything in Nizhnenemetsky remains the same today. Just like in English and
other German. And the German we are familiar with, that is, the upper one, differs from this
company. In particular, because he is all whistling and hissing (machen, Pfeffer, zwei, Wasser,
Strasse). By the way, the upper Germans did not limit themselves to the sounds of K, P, T and
changed a couple more (Tanz, Tod, Tag, Brucke). But if you know about such sound
correspondences, then you can directly notice, directly see, visually see exactly how English and
German are related (You comest - Du kommst, he commeth - er kommt, what is that? - what ist
das?). Sometimes it helps to remember the right word if you have forgotten it. For example, you
know that a tooth in English will be a tooth. It can be assumed that the same German word will
begin not with T but with (Ts) Z and indeed, the tooth in German is Zahn. It's ingeniously simple,
don't you agree?

Well, it turns out that English and German are still very different from their common
Germanic ancestor language. Somewhere the dictionary was heavily rummaged through,
somewhere the pronunciation was more pronounced. And which languages differ slightly from
Proto-Germanic? Which languages are the "most Germanic" and the most native? And in general,
how to measure it? According to the dictionary? By pronunciation? In grammar? Judging by all
these things, it is quite close to the ancient ancestor, this is Icelandic, one of the languages of the
Vikings. And it belongs to that very northern branch of the Germanic languages. Or Scandinavian
ones. What are Scandinavian languages in general? Today it is Danish, Swedish, Norwegian
variants, as well as Icelandic and Faroese. That is, Scandinavian languages can be continental and
insular. Or western and eastern ones. What is special about them? Well, for example, the article
Scandinavians put the article not before the noun, but after. Or in some places they have purely their
own unique roots in basic words. For example: Hester (horse), Ostr (cheese), Griss (pig), Faer
(Sheep), Golf (floor). There is no such thing in English, German or Dutch. And yes, of all of them,
it is Icelandic that has changed the least and to this day somewhat resembles that distant proto-
Germanic language, presumably. It still has a complete, extensive case system, and gender, and a
special ancient stress, as well as complex vowel changes within the word and the rest. Not like
today's primitive English or neighboring Norwegian. Why has all this survived to the present day?

Let's remember English, which has changed so much because of the French. That's about the
same thing that happened with Swedish, Norwegian and Danish. There are a lot of Low German
borrowings in them. It's all the fault of the German merchants of the era of the Hanseatic Trade
Union on the Baltic Sea. These same merchants traded with the Scandinavians on the continent, but
they rarely sailed to Iceland. And this is just one of the reasons why the Icelandic language has
remained almost untouched and in many nuances very archaic. In addition, Icelanders have always
lived in a tiny territory. They have no dialects, and everyone has always understood each other well.
Why change anything? And since there are few borrowings in Icelandic, they decided to go all the
way and not let other people's words in. Today, Icelanders, unlike many peoples of the world,
adhere to linguistic purity. No "computers”, "TVs", "mobile phones", (tolva, sjonvarp, simi) and
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other international words. Only their relatives, invented from scratch, from Icelandic or Old Norse
roots.

Memorizing all this is still a test for any foreigner. Thank God that all Icelanders speak
English well.
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Tyiin
By makamama MeH MeKTell JKachlHa JEHiHTi Oanamap VINiH aFbUIIIBIH TUTIH OKBITYIBIH €H KOJAMIbI
TYpl OHBIH €KeHIH alTKhIM Kenesi. MeKTel achblHa JIeiinrTi Oanmamap - meT TUTiH YHpeHyre KaKChl YaKbIT.
Bbanmanap 6imimMai oifbIH apKeUTHI KaObUTAAYFa YipeHe . SFHu, THAaKTHKAIBIK OWBIHIAD, CIOKETTIK ONBIHIAD,
CepriTeTin ONBIHIAp, WHTEIUIEKTYaNIbl OWBIHIAP >KOHE T.0. OWBIH apKbUIBl OanaiapAblH KOHUI-KYHIH
KOTepyTre KOMEKTeCe i, Ke3-KeITeH OKY MaTePHAaIIbIH KbI3BIKTHI €Te/Il )KOHE OKY MPOLIeCiH OHAl CiHipei.
Pezrome
B sroii craThe s X0uy cKa3aTh, YTO HamOoJiee MOAXOASIICH (OpMOi 00ydEeHHsSI aHTIMHCKOMY SI3BIKY
JUISL IOIIKOJIBHUKOB SIBIISiETCS Urpa. JlOMKONEHUKH-XOpoLIee BpeMs Ul M3ydeHUs] HHOCTPAHHOTO SI3bIKA.
Jletn yd4arcsi BOCHpUHHMMATh 3HaHMS dYepe3 uUrpy. To ecTh AMAAKTHYECKUE HWIPHI, CIOKETHBIE HIPHI,
OCBEXAIOIINE UTPbl, MHTEIUIEKTYaJbHbIE UTPHI U T. . IOMOTAIOT MOJHSITH HACTPOCHHE JIETSM C IIOMOLIBIO
UTD, JICNAOT JII000H y4eOHbI MaTeprai 0ojiee HHTEPECHBIM H JIErde YCBanBaIOT y4eOHBIH Iporiecc.

Pre-school age is the most suitable period for language learning. This is because a child of this
age Iis distinguished by the ability to perceive language phenomena. Preschool children can master
the given short material and give good feedback on it. The goal of teaching English at an early age
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is for preschoolers to learn the basics of communicating in English. In order to have enthusiasm and
interest in the English language when going to school, in the kindergarten it helps to arouse interest
and learn the basic English language through game activities. Teaching a foreign language is
divided according to the age of the child. Teaching a foreign language to children of preschool age
is very suitable. Children of this age are sensitive to linguistic phenomena, they have a lot of
experience in speaking, and they are interested in learning the language. Children remember another
language easily and firmly.

Preschool age does not solve complex communication problems. While learning a foreign
language, he does not feel the big gap between his mother tongue and foreign languages, that is, it
becomes easier and faster for a preschooler to learn another language. The methodology of teaching
children is completely different from that of schoolchildren and adults. Let’s focus on some
directions in teaching English to preschool children. The duration of lessons for 3-4-year-old
children is 15 minutes. Children are given small materials. Every educational activity for a child of
this age learns 3-4 words in action. [1]

You can teach your child new words by showing them interesting toys. That is, with his
favorite toys. For example, fruit, transportation, furniture, clothes and many others. The duration of
learning activities for 4-5-year-old adult group children is 20-25 minutes. And the duration of
educational activities of 5-6-year-old preschool children is 25-30 minutes. In my method,
conducting direct educational activities, building the structure of children’s linguistic abilities
taking into account age and individual characteristics and directing their development.

The way to create a positive motivation in a child, to form a positive psychological attitude
towards speaking in a foreign language, is through play. The game is complex for children; it
requires knowledge and smart organization. Teacher A. S. Makarenko said, “The child has a
passion for the game, and we should be able to satisfy that passion. We need to be able to give and
absorb not only the time for playing, but also the whole life of the child or the game. “His whole life
consists of games,” he noted in his works. The game is an educational tool that forms a child’s
knowledge and skills. The game creates a good environment and helps to learn the language
quickly. The ability to believe in game action is simple to speak a foreign language allows you to
make the elements interesting and informative. When choosing a game to be played during the
lesson, you should remember the rules of the game. It is necessary to describe the game rules in an
easy way so that the child immediately accepts them. The teacher cannot only be the organizer of
the game; he must play with the child, because children play with adults with great interest. For
example, “Magic mirror” type. Purpose: to develop the child’s attention. From the mirror, the image
of toy animals is gradually shown to the children. After that, several animals will appear from the
magic mirror at the same time. Ask the children what they saw and how many, for example: | see a
caw. I see a cat. “Clap the sound”. Purpose: to find words with certain sounds, to develop children’s
vocabulary, to consolidate knowledge about sounds. Methods that can be used in learning English
with a preschooler: dialogues, puzzles: dramatization. Role-playing and didactic games. Artistic and
creative games. Rhythmic music games can be used. In the process of working with children, role
play often plays an important role. [2]

Role playing is a game activity in which children play certain roles, different life situations
are played, for example: Seller and buyer. Doctor and a patient, actress and fans and many others.

And didactic games are very important in teaching English, because in such games, children
not only consolidate lexical-grammatical material, but also develop mental processes. And thinking,
remembering, paying attention, as well as purposefulness, attentiveness, the ability to obey certain
rules, as well as social feeling, compassion, always coming to help, sociability, basic human
qualities such as friendship are developed.

Avrtistic or creative games. This is a type of activity for children through play, which is on the
border between play and artistic creativity. That is, from the scene or scene where English is also
passed. In the course of teaching English through games, children of pre-school age develop their
first oral skills, arousing their interests. At the initial stage of the teaching method, it is better to use
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the question-and-answer method, because the dialogue not only teaches children to speak easily, but
also teaches them to understand and express their thoughts while listening.

In addition, at the stage of primary education of children, it is recommended to memorize
words, explain concepts in language form, use poems and others. The purpose of using these
exercises is to allow children to fully express their thoughts. In order for the child to remember
quickly, it is effective to teach games, memorizing rhymes and poems with easy-to-memorize
words. It will be more interesting for the child to learn the language during the game. Teaching
children a language that is age-appropriate opens the way for them to learn about the culture of
other peoples. Also, through the game, children can easily communicate and form their personality.

Teaching English from an early age increases children’s interest in learning a foreign
language; allows to improve cognitive ability, original creative activity, ability to imagine, memory,
adaptability to school life. One of the most popular methods of teaching a foreign language is
information and communication methods. Information and communication methods are computer
hardware, multimedia, audio and more. The use of audio, video songs, fairy tales, and educational
materials in direct educational activities contributes to the individualization of education and the
development of the motive for the speaking activity of preschool children.

Another effective way to teach English to preschoolers is to listen to or watch fairy tales,
stories, cartoons. Children quickly understand the semantic and fundamentals of the language and
begin to speak on their own. In the event that the full immersion method is used during training.
This method implies a permanent and deep connection of the child with a foreign language. When
the vocabulary of a preschool child reaches a few dozen words, direct educational activities can be
diversified with the help of audio stories in English.

Audio stories help children learn English. In the beginning, it is better to start with small
English stories. During Audio’s fairy tale, children look at pictures and say words together with the
teacher. Video film is a communicative learning method for preschool and younger children to learn
English. The video material is interesting for the child, and at the same time educational. Children
learn about the world around them and learn English. [3]

Cartoons are one of the best aids in teaching English. Children love cartoons and can watch
them several times. Therefore, cartoons in English help children to solve many problems of learning
a foreign language. The child does not have a question about why to learn these words, he is
interested in watching cartoons and likes to repeat the phrases of the characters; cartoons help the
child not only to read and learn new words, but also to learn the sounds of English speech,
repetition, if the child likes the cartoon, he will be willing to watch the cartoon again and again until
he knows it by heart.

In conclusion, | would like to say that one of the most basic methods of teaching English to
preschool children is the game. Games are one of the methods that stimulate children’s cognitive
activity, allow them to think independently, communicate dialogically, and memorize words of a
foreign language. They make any educational material interesting, help to raise the mood of
children, to be satisfied with their work and to learn the topic easily.

In the process of opening a daily topic, tasks for vocabulary development through games
should be regularly used and organized. And for the right choice, we can achieve the expected result
by paying attention to the psychological and age characteristics and capabilities of children. Our
bright future is directly related to the development of education. An educated, fluent generation is
the key to the country’s future. It is the responsibility of the teacher to provide children with quality
education!
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Tyiiin

Wukomro3uBTi 611iM Oepy OyKin anemzeri OiniM Oepy KyHenepiHiH Heri3ri KYKbIKTapbIHBIH Oipi jKoHe
HEri3ri Kypamjac Oestiri OoJbin TaObuIaabl. by KelIeH i 110y WHKIIO3UBTI OUTiM Oepy/e KOJIaHbUIAThIH
3aMaHayH 9JlicTep MEH TICUIIepl KapacThpabl, CTpaTerusuiap MeH TEeXHOJIOTHsUIapFa Oaca Hazap aynapa
OTBIPBIT, OapibIK OKYIIBUIAP YIIIH Oipel OKy MYMKIHAIKTEpiH KypyFa bIKNam ereai. Makanajga WHKITIO3UBTI
OuUTiM OepyJiH MaHBI3IBUIBIFBI, HET3Tr1 MPUHIMITED MEH Maceneiaep Kapacteipbuianbl. ColaH KeiiH ol
OpTYPJIi 3aMaHayW 9JicTepii, COHBIH imiHae amOeban okpiTy mu3aiinbiH (UDL), capamanfad OKBITYIBI,
KOMEKIIII TEXHOJOTHSAJIAPABI, OIpIeCKeH OKBITYJbl JKOHE MYFANIMIEPAiH OUTIKTUIITIH  apTTHIPY/IbI
Kapacteipasipl. COHBIMEH KaTap, Makaiaja MEKTeNTepAiH, MYFalmiMIepiH JKoHe cascaTKepiiepiH
WHKITFO3UBTI TOXIpUOEHI eHTi3yzeri peni >xoHe OumiM Oepyjeri opTYpIiiliK TMeH TEeHJIKKE BIKNAI ery
KepceTiired. MakajiaHblH COHBIHIA WHKJIIO3UBTI OLTIM Oepyal JaMBITYIbIH Oonamak OarbITTaphbl )KOHE OChI
calaiarbl Y3/KCi3 3epTTeysiep MEH HHHOBAIIMSIIAP IBIH MaHbI3IbLUIBIFbI TAIKBUIAHATBI.

Pezome

Wukmro3uBHoe 00pa3oBaHUE SBISETCS OJHUM M3 OCHOBHBIX TIPaB M KIIFOUEBBIM KOMITOHEHTOM
00pa3oBaTeNbHBIX CHCTEM BO BCEM MHpe. B 1aHHOM KOMIUIEKCHOM 0030p€ paccMaTpHBAIOTCSI COBPEMEHHBIE
METOJIbI ¥ TIOJIXO/IbI, UCIONB3yEeMbIE B HHKIIIO3MBHOM 00pa30BaHUM, C aKIIEHTOM Ha CTPATEerHuy U TEXHOJIOTHH,
CHOCOOCTBYIOIIME CO3/IaHUIO pAaBHBIX BO3MOXKHOCTEH O0OydeHHs [Uid BceX ydammxca. B craTee
paccMarpuBaercs BaKHOCTh MHKITIO3MBHOTO 00pa30BaHMs, KIIIOUEBBIE TPUHIIMIIEI H MPOOIEMBL. 3aTeM B Heil
paccMaTpUBAIOTCS pa3IUYHBIC COBPEMEHHBIE METOIBI, BKIIOYAsi YHUBEpCAIbHBIN au3aitn o0ydenus (UDL),
muddepenimpoBadHoe 00ydeHHE, BCIIOMOTAaTEIbHBIE TEXHOJOTHH, COBMECTHOE OOyYEHHE W IIOBBLIIICHHE
kBanpukanuy yuuteneil. Kpome Toro, B craThe MOAYEPKUBAETCS POJIb IMIKOMN, YYUTEIEH W TOIUTHKOB BO
BHEJPEHUN WHKIIO3MBHON IMPAKTHUKH W COAEHCTBHH MHOT00Opasvio M PaBHOIPABHIO B OoOpa3oBaHuU. B
KOHIIE CTaThU OOCYKIAIOTCS OyAyIHe HaIpaBIICHUS Pa3BUTHA WHKIIO3UBHOTO OOpa30BaHUS M Ba)KHOCTh
MTOCTOSTHHBIX MCCIIEIOBAaHUI M HHHOBAIIMHA B 3TON OOJIaCTH.

Inclusive education is a philosophy and approach that seeks to ensure that all students,
regardless of their abilities or disabilities, have equal access to quality education. It is based on the
principle of diversity and aims to create learning environments that accommodate the needs of all
learners. Inclusive education promotes social cohesion, equity, and respect for diversity, preparing
students for participation in a globalized world.

Inclusive education is important for several reasons. First, it promotes equity and social justice
by ensuring that all students have access to the same educational opportunities. Second, it benefits
all students by fostering empathy, understanding, and respect for diversity. Research shows that
inclusive classrooms have a positive impact on academic achievement, social development, and
emotional well-being. Finally, inclusive education prepares students for life in a diverse society,
promoting social cohesion and harmony.

Inclusive education is guided by several key principles, including:

- Equity and access: Ensuring that all students have equal opportunities to learn and participate
in school activities.

- Individualization: Recognizing and accommodating the diverse learning needs and abilities of
students.
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- Collaboration: Encouraging collaboration among teachers, parents, and other stakeholders to
support student learning.

- Respect for diversity: Valuing and respecting the unique backgrounds, cultures, and identities
of all students.

Modern Methods of Inclusive Education

a. Universal Design for Learning (UDL): UDL is a framework that aims to make learning
accessible to all students by providing multiple means of representation, engagement, and
expression. UDL helps teachers design lessons and activities that accommodate the diverse needs of
learners, ensuring that all students can access and participate in the curriculum.

b. Differentiated instruction: Differentiated instruction involves tailoring teaching methods,
materials, and assessments to meet the individual needs of students. It allows teachers to provide
support and challenge based on students' readiness, interests, and learning profiles, ensuring that all
students can learn effectively.

c. Assistive technologies: Assistive technologies are tools and devices that help students with
disabilities participate in learning activities. Examples include screen readers, text-to-speech
software, and alternative keyboards. Assistive technologies can significantly enhance the learning
experience for students with disabilities, enabling them to access and engage with the curriculum
more effectively.

d. Collaborative learning: Collaborative learning involves students working together in groups
to achieve common goals. It promotes social interaction, cooperation, and peer support, benefiting
all students, including those with disabilities. Collaborative learning can help students develop
communication, teamwork, and problem-solving skills, preparing them for future success.

e. Teacher professional development: Teacher professional development plays a crucial role in
implementing inclusive education. Teachers need training and support to effectively meet the
diverse needs of students and create inclusive learning environments. Professional development can
help teachers develop the knowledge, skills, and attitudes needed to support all learners effectively.

Implementing inclusive education requires collaboration and commitment from schools,
teachers, and policymakers. Schools play a key role in creating inclusive learning environments that
support the diverse needs of students. Teachers are responsible for implementing inclusive practices
in the classroom and adapting their teaching to meet the needs of all learners. Policymakers can
support inclusive education through legislation, funding, and policy initiatives that promote
diversity and equity in education.

Role of Schools, Teachers, and Policymakers in Advancing Inclusive Education

Schools play a crucial role in creating inclusive learning environments that support the diverse
needs of students. They are responsible for implementing inclusive practices and ensuring that all
students have equal access to quality education. The role of schools in advancing inclusive
education includes:

- Creating a welcoming and inclusive school culture: Schools should create a welcoming and
inclusive environment that values diversity and promotes respect for all students. This includes
adopting inclusive policies and practices that support the diverse needs of students.

- Providing appropriate resources and support: Schools should provide the necessary resources,
such as trained teachers, specialized equipment, and assistive technologies, to support inclusive
education. They should also provide support services, such as counseling and academic support, to
meet the diverse needs of students.

- Collaborating with parents and communities: Schools should collaborate with parents, families,
and communities to support the learning and development of all students. This includes involving
parents in decision-making processes and providing opportunities for community engagement.

- Implementing inclusive curriculum and teaching practices: Schools should implement
curriculum and teaching practices that are inclusive and accessible to all students. This includes
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using a variety of teaching strategies and materials to accommodate the diverse learning needs of
students.

Teachers play a central role in implementing inclusive practices in the classroom and adapting
their teaching to meet the needs of all learners. The role of teachers in advancing inclusive
education includes:

- Understanding and valuing diversity: Teachers should have a deep understanding and
appreciation of the diverse backgrounds, cultures, and identities of their students. This includes
recognizing and valuing the unique strengths and contributions of each student.

- Adapting teaching strategies and materials: Teachers should adapt their teaching strategies and
materials to meet the individual needs of students. This includes using differentiated instruction and
Universal Design for Learning (UDL) principles to accommodate diverse learning styles and
abilities.

- Providing support and encouragement: Teachers should provide support and encouragement to
all students, including those with disabilities or special needs. This includes creating a supportive
and inclusive classroom environment where all students feel valued and respected.

- Collaborating with colleagues and specialists: Teachers should collaborate with colleagues,
special education teachers, and other specialists to support the learning and development of all
students. This includes sharing best practices and resources and seeking support when needed.

Policymakers play a critical role in promoting inclusive education through legislation, funding,
and policy initiatives. The role of policymakers in advancing inclusive education includes:

- Developing inclusive education policies: Policymakers should develop policies that promote
diversity, equity, and inclusion in education. This includes ensuring that all students have equal
access to quality education and that schools have the resources and support they need to implement
inclusive practices.

- Allocating funding for inclusive education: Policymakers should allocate funding to support
inclusive education, including funding for teacher training, assistive technologies, and support
services for students with disabilities.

- Monitoring and evaluating progress: Policymakers should monitor and evaluate the progress of
inclusive education initiatives to ensure that they are effective and equitable. This includes
collecting data on student outcomes and experiences and using this information to inform policy
and practice.

- Promoting collaboration and sharing best practices: Policymakers should promote
collaboration among schools, teachers, and communities to share best practices and resources for
inclusive education. This includes supporting networks and partnerships that promote inclusive
education at the local, national, and international levels.

In conclusion, schools, teachers, and policymakers play essential roles in advancing inclusive
education and ensuring that all students have equal access to quality education. By working together
and embracing inclusive practices, they can create learning environments that support the diverse
needs of students and promote diversity, equity, and social cohesion in education.

Despite its benefits, inclusive education faces several challenges, including:

- Lack of resources and support: Many schools lack the necessary resources, such as trained
teachers, specialized equipment, and funding, to implement inclusive practices effectively.

- Attitudinal barriers: Negative attitudes and stereotypes towards students with disabilities can
hinder their inclusion in mainstream classrooms.

- Inadequate teacher training: Many teachers feel unprepared to meet the diverse needs of
students with disabilities, highlighting the need for ongoing professional development.

Challenges in Inclusive Education:
Lack of resources and support:
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Many schools lack the necessary resources, such as trained teachers, specialized equipment, and
funding, to implement inclusive practices effectively.

Limited resources can hinder schools' ability to provide accommodations and support for
students with disabilities, leading to inequitable educational opportunities.

Attitudinal barriers:

Negative attitudes and stereotypes towards students with disabilities can hinder their inclusion
in mainstream classrooms.

Attitudinal barriers can lead to discrimination and exclusion, undermining the principles of
inclusive education.

Inadequate teacher training:

Many teachers feel unprepared to meet the diverse needs of students with disabilities,
highlighting the need for ongoing professional development.

Inadequate training can limit teachers' ability to implement inclusive practices effectively,
leading to unequal educational experiences for students.

Lack of collaboration and coordination:

Effective inclusive education requires collaboration among teachers, support staff, parents, and
community organizations.

Lack of collaboration and coordination can result in fragmented services and supports, making it
challenging to meet the diverse needs of all students.

Complexities of individual needs:

Students with disabilities have diverse learning needs that may require individualized support
and accommodations.

Meeting the complex needs of all students can be challenging for schools and teachers,
particularly in resource-constrained environments.

Legal and policy challenges:

Inconsistent or inadequate legal frameworks and policies can hinder the implementation of
inclusive education.

Legal and policy challenges can include issues related to funding, accountability, and access to
services for students with disabilities.

Addressing these challenges requires a concerted effort from schools, teachers, policymakers,
and other stakeholders to create inclusive learning environments that support the diverse needs of
all students.

The future of inclusive education lies in continued research and innovation. Advances in
technology, such as artificial intelligence and virtual reality, hold promise for enhancing inclusive
education. Additionally, there is a need for greater collaboration among stakeholders, including
schools, teachers, parents, and policymakers, to ensure that inclusive education is effectively
implemented and sustained.

Future Directions for Inclusive Education:

1. Technological Advancements:

- Continued advancements in technology, such as artificial intelligence (Al), virtual reality
(VR), and augmented reality (AR), hold promise for enhancing inclusive education.

- Al can be used to personalize learning experiences for students with diverse needs, providing
adaptive and interactive learning materials.

- VR and AR can create immersive learning environments that cater to different learning
styles and abilities, making learning more engaging and accessible.

2. Universal Design for Learning (UDL):

- UDL will continue to play a central role in inclusive education, providing a framework for
designing flexible and inclusive learning environments.
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- As technology evolves, UDL principles can be integrated into digital learning platforms and
tools, ensuring that all students have equal access to quality education.

3. Collaborative Partnerships:

- Greater collaboration among schools, teachers, parents, community organizations, and
policymakers will be essential for advancing inclusive education.

- Collaborative partnerships can help share best practices, resources, and expertise, leading to
more effective inclusive practices in schools.

4. Teacher Professional Development:

- Ongoing professional development for teachers will be crucial for building their capacity to
meet the diverse needs of students.

- Training programs can focus on inclusive teaching strategies, use of assistive technologies,
and strategies for creating inclusive classroom environments.

5. Policy and Legislation:

- Continued efforts to develop and implement inclusive education policies and legislation will
be essential for promoting diversity and equity in education.

- Policymakers can work to ensure that laws and policies protect the rights of students with
disabilities and promote inclusive practices in schools.

6. Research and Innovation:

- Continued research and innovation in inclusive education will be essential for identifying
best practices and improving outcomes for all students.

- Research can focus on developing new teaching methods, technologies, and interventions
that enhance inclusive practices in schools.

7. Cultural and Attitudinal Shifts:

- Changing attitudes and beliefs towards disability and diversity will be critical for creating
inclusive societies and educational systems.

- Efforts to promote awareness, acceptance, and understanding of diverse needs can help
create more inclusive communities and schools.

Modern technologies play a crucial role in inclusive education by providing tools and resources
to support diverse learners. Here are some useful technologies for inclusive education:

1.Digital Learning Platforms: Platforms like Google Classroom, Microsoft Teams, and Canvas
offer features for creating inclusive learning environments, such as accessibility settings, real-time
collaboration, and personalized learning options.

2. Assistive Technology: Technologies like screen readers, speech-to-text software, and
alternative input devices (e.g., switches, joysticks) help students with disabilities access and interact
with digital content.

3. Accessible Educational Materials (AEM): AEM includes digital textbooks, videos with
captions and transcripts, and interactive simulations designed to be accessible to all learners,
including those with disabilities.

4. Universal Design for Learning (UDL) Tools: UDL tools, such as those provided by CAST,
help educators create flexible learning environments that accommodate diverse learning styles,
abilities, and pReferences.

5. Augmented Reality (AR) and Virtual Reality (VR): AR and VR can provide immersive and
interactive learning experiences that cater to different learning styles and abilities.

6.Mobile Learning Apps: Mobile apps offer flexibility and accessibility, allowing students to
learn anytime, anywhere. Apps like Bookshare, Learning Ally, and Voice Dream Reader provide
accessible content for students with disabilities.

7. Collaborative Tools: Tools like Padlet, Flipgrid, and Kahoot facilitate collaboration and
engagement among students, regardless of their learning styles or abilities.
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8. Adaptive Learning Software: Adaptive learning platforms use data analytics to personalize
learning pathways for individual students, accommodating their pace, pReferences, and abilities.

9. Sensory Room Technologies: Sensory rooms equipped with technologies like interactive
screens, projectors, and sound systems create calming and stimulating environments for students
with sensory processing issues.

10. Robotics and Coding Kits: Robotics and coding Kits provide hands-on learning experiences
that promote problem-solving, creativity, and collaboration, benefiting all students, including those
with disabilities.By leveraging these technologies, educators can create inclusive learning
environments that meet the diverse needs of all students, fostering engagement, participation, and
achievement.

In conclusion, the future of inclusive education lies in embracing technological advancements,
promoting collaborative partnerships, investing in teacher professional development, advancing
policy and legislation, supporting research and innovation, and fostering cultural and attitudinal
shifts. By working together towards these goals, we can create more inclusive learning
environments that support the diverse needs of all students and promote diversity, equity, and social
inclusion in education.Inclusive education is a complex and multifaceted approach that requires
collaboration, creativity, and commitment from all stakeholders. By embracing modern methods
and approaches, schools can create inclusive learning environments that benefit all students,
regardless of their abilities or disabilities. Inclusive education promotes diversity, equity, and social
cohesion, preparing students for success in a diverse and globalized world. Ongoing research and
innovation are essential for advancing inclusive education and ensuring that all students have equal
access to quality education.
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The history of the formation of pedagogical psychology. The formation of many branches of
scientific knowledge is a heterogeneous and heterochronic, even time-broken process. This is
usually explained by events such as major socio-historical revolutions, wars, and disasters in the
world, which have a significant impact on the content and direction of scientific development.
Pedagogical psychology is among other humanities. In modern science, the integration and
differentiation of scientific fields, disciplines, and problem areas are two the interaction of the main
tendency (along with such tendencies as systematization, hierarchization, cumulativeness) is
increasingly observed. Analyzing integrative science, J. Piaget, B.G. Ananiev, B.M. Kedrov noted
that psychology and human science are at the center of scientific knowledge. Interpretation of the
presentation by B.M. Kedrov's triangle of scientific knowledge (the apex of natural sciences, the
corners of its base are philosophy and social sciences, and in the center psychology is connected
with these sciences) J. It is consistent with Piaget's assertion that psychology is not only central. As
a product of all other sciences, and at the same time as a possible source of explanation of formation
and development” [172, p. 155]. B.G. more clearly defines the role of the human problem in the
development of science. Ananiev [7], in his opinion, differentiation, deepening of human research
and at the same time the greater integration of all researches in this field contribute to the general
scientific character of the human problem. The same tendency of the globalization of human
problems in the field of pedagogical education K.D. Uppinsky 1868-1869. In his work "Man as a
subject of education. Pedagogical anthropology practice”, in which the leading role of psychology
was noted based on the definition of the hierarchy of sciences that contribute to human education.
In turn, psychology is a complex integrated knowledge, the basis of its structural representation,
A.V. Petrovsky serves psychological aspects: "1) concrete activity, 2) development, 3) human
relations in society (as a subject of development and activity) ("where his activity and development
are carried out)" [39], p. 80). Pedagogical psychology is considered as an independent field of
general psychological knowledge, distinguished primarily on the basis of "real activity”, which also
shows two other aspects. This conclusion means that the basis of educational psychology includes
general psychological laws and mechanisms of educational activity, or as P.F., one of the founders
of pedagogical psychology. Kapterev, educational process. Pedagogical psychology is connected
with many other sciences for a number of reasons. First of all, this is a specific field of general
psychological knowledge, located in the middle of the triangle of scientific knowledge. Secondly,
the educational process is related to other sciences due to the fact that its purpose and content is to
provide socio-cultural experience that collects the most diverse civilizational knowledge in a
symbolic and linguistic form. Thirdly, the subject of his study is a person who knows and acquires
knowledge, which is studied by many other human sciences. It is clear that pedagogical psychology
is closely related to the sciences, for example, pedagogy, physiology, philosophy, linguistics,
sociology, etc. At the same time, the conclusion that educational psychology is a branch of general
psychological knowledge was formed on its basis. Knowledge of mental development, its driving
forces, individual and sexual age characteristics of a person, personality formation and
development, etc. In this regard, pedagogical psychology is represented by other branches of
psychological knowledge (differential psychology, etc.) and, first of all, by developmental
psychology. Pedagogical and developmental psychology are closely related to each other due to the
commonality of the object of these sciences, which is the developing person. But if developmental
psychology studies "dynamics of development of mental processes, ontogenesis of mental processes
and psychological properties of a developing person™ [43, p. 5), then pedagogical conditions and
factors of the formation of mental tumors under the influence of education. In this regard, all issues
of educational psychology are considered based on the age characteristics of a person in the
educational process.

Pedagogical psychology is a developing science. The formation of many branches of
scientific knowledge is a heterogeneous and heterochronic, and moreover, a time-disrupted process.
This is usually explained by major socio-historical events (revolutions, wars, natural disasters)
taking place in the world, which significantly affect the content and direction of scientific
development. However, after it appears, it continues due to the uncontrollable movement of human
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thought itself. For the first time in 1657, John Amos Comenius. The pedagogical thought presented
in the work "Great didactics” marked the beginning of the development of pedagogical theory and
purposeful organization of school education: This work can be considered the first prerequisite for a
long time. For more than 250 years, the controversial development of pedagogical psychology,
since only at the end of the 19th century. It began to form as an independent science. The entire
path of the formation and development of the science of pedagogy can be represented by three
major stages (stages).

Stages of development of pedagogical psychology: The first period from the middle of the
17th century. And until the end of the 19th century. According to Pestalozzi, “the need to
psychologize pedagogy" can be called general didactic. This period is primarily represented by the
names of John Amos Comenius himself (1592-1670), Jean-Jacques Rousseau (1712-1778), Johann
Pestalozzi (1746-1827), Johann Herbart (1776-1841). Adolf Disterweg (1790-1866), K.D. Ushinsky
(1824-1870), P.F. Kantereva (1849-1922), The contribution of these thinkers to the development of
educational psychology is primarily determined by the range of issues they considered: the
relationship between development, teaching and education; student's creative activity, child's
abilities and their development, the role of the teacher's personality, organization of teaching, etc.
However, there were only the first attempts to scientifically understand this process. Inadequate
completeness of revealing the relevant psychological aspects of these problems was explained by
P.F. Kapterev in his "Didactic Essays. Theory of Education" (1st ed. 1885) is based on a deep
systematic analysis of this period of development of pedagogical theory. P.F. as noted. Kapterev,
"... Comensky's didactics is characterized by very important shortcomings: it is a didactics of a
method presented in the form of some external mechanical tool, in this didactics there is still no
mention of influencing the training of students’ abilities. ... Comensky's didactics lacks psychology
[83, p. 294) (emphasis added by I.Z.).

Analyzing the role of I. Pestalozzi, P.F. Kapterev "Pestalozzi understood all learning as the
student's own creativity, understood all knowledge as the development of activity from within,
initiative, self-development™ 183, p. 2941. However, time, P.F. Kapterev, his exaggeration in
Pestalozzi. 1.Z.) it is clear that the method is emphasized in teaching and there is a certain tendency
to mechanize school equipment and teaching methods. The living personality of the teacher as a
significant factor in the school has not yet been understood. In general, the psychological guardian
of the educational process, its foundations, individual ways and forms is very insufficiently
developed by Pestalozzi" 183, p. 304) (Mine. 1.3.). Evaluating I. Herbart's contribution to the
development of pedagogical psychology, P.F. Kapterev 4. Emphasizes that Herbart's didactics has
important advantages: it makes a psychological analysis of a non-pedagogical method, seriously
raises the most important issue of interest in learning, closely connects teaching and education. The
shortcomings of Herbart's didactics include one-sided intellectualism and insufficient development
of some issues, for example, about the interests of students" 183, p. 316) (emphasis added.
Learning” comes from the concept of I. Herbart. I. Z.). Let us note here that the concept of
"education™ is psychologically oriented in the work of A. Disterweg, P.F. Kapterev, rules of modern
pedagogical practice. A. Disterweg has a thesis on the primary role of the teacher in the educational
process. It considers the educational process as a unity of the student, the subject being taught, the
teacher, the subject being taught, and the learning conditions. Taking into account the
characteristics of the student and the energy of the teacher's actions, self-improvement is the key
and basis of educational training. P.F. as noted. Kapterev". Many of Disterweg's didactic rules, due
to their accuracy, clarity, compactness, and at the same time pedagogical practicality and clarity,
despite the lack of depth and novelty, were included in didactic textbooks and became the rules of
everyday pedagogical practice” [83, p. 324]. They determined the need to understand it from a
comprehensive scientific point of view. In the formation of educational psychology, this
"precondition™ of its development in the general didactic period was played by K.D. Ushinsky "Man
as a subject of education. An educational anthropology practice that presents a holistic concept of
human development. The child is at the center of education and learning, and education is crucial.
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The book "Educational process and structure” by I. Lingart, published in 1970, in 1986 by I.1.
Iliyasov's "Structure of the learning process” made it possible to make broad theoretical conclusions
in this field.

Emergence of a fundamentally new direction in pedagogical psychology, suggestionopedia,
suggestionology G.K. Lozanova (60-70 years). Its basis is the teacher's control of students'
unconscious mental perception and memory processes using hypermnesia and suggestion.
Subsequently, the method of activating the reserve capabilities of an individual (G. A.
Kitaigorodskaya), group cohesion, group dynamics were developed.

Such a learning process (A.N. Petrovsky, L.A. Karpenko). All the diversity of these theories
(for details, see Chapter 2), however, from the point of view of their authors, there was one
common point in solving the problem of theoretical justification of the theory. Society for
educational system (or teaching, educational activity). According to this, specific areas of personnel
training were formed. Among these directions, general problems have also appeared: activation of
teaching forms, pedagogical cooperation, communication, management of knowledge acquisition,
development of the student as a goal, etc. During this period, using computer technologies, forming
the prerequisites for the transition of educational psychology to a new stage of development of
humanity. It is related to solving the global problem of the transition of humanity to the 21st
century, the humanitarian era, the 21st century. Here, the development of a person as a free user and
creator of new information technologies ensures his freedom. Actions in the new post-industrial
information space. Pedagogical psychology - general, developmental, social psychology,
personality psychology, has a history, its analysis allows to understand the meaning and specificity
of its research subject.
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by makanaza xasipri 3aMaHfbl MEKTENTE KEHEUTUIreH koHe BUpTyannsl WHHABIK (VR xoHe AR)
Kajlail KOJJaHBUIATBIHBI KapacTelpbuiafbl. CoHbIMeH KaTap, VR xoHe AR TeXHONOrHMsIApbIHBIH TapUXH
TYpJe Kanail JaMbIFaHbIH, OJapbIH OYTiH Kall NIeHreiiie eKeHiH, Heri3iHeH KaH[ai Tuiatdopmanap MeH
KYpBUIFbUIApAbl MalJajdaHaThIHBIH >KOHE OChl TEXHOJIOTHSUIApAbl OipKaTap MOHAIK canajapaa THIMAl
nmaianaHyblH 3epTreiiai. by TexHomorusuiap CTyAeHTTepAiH MOTHBAIMSICHI MEH OEICEHIUIriH apTThIpY,
KHBIH TISHAEP/I TYCIHY/II JKaKcapTy JKoHE Kayilci3 oKy opTachiH YChIHY yiIiH VR jxoHe AR maiimananynsiH
apTHIKIIBUIBIKTapbIHA epeKiIe Ha3ap ayaapansl. CoHmal-aK Oyl Makajia TEeXHOJIOTHSUIAPIbl OKBITY MEH OKY
MPOLIECiHE EHTi3Y/IeH TYBIHAAUTHIH Maceseep MEH KUBIHABIKTapAbl KAMTH/IBL.

Tyuin co30ep: Buptyanapl wWHHABIK (VR), TombikTeippuiran meHABIK (AR), Oimim  Oepy
TEXHOJIOTUACH], HMMMEPCUBTI OKBITY, HHTEPAKTHBTI OKBITY, OKYLIBUIAPABl TapTy, TEXHOJIOTHSIIBIK
WHHOBaLMsIIap, MyFalliMAEpl faspiay, OKy HOTHXeNnepi, OutiM OepyaiH Oonamiarsl.

Pezrome
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B »aT10ii crathe paccmarpuBaeTcs, Kak JOMOJHEHHas u BupryanbHas peanbHocTh (VR u AR)
HCTIONIB3YIOTCS B COBPEMEHHOM IIKOJILHOM 0Opa3oBaHUM. B Hell paccmaTpuBaeTcs UCTOPUUECKOE pa3BUTHE
TEXHOJIOTUH BUPTYaJIbHOHM W JONOJHEHHOM pEalbHOCTH, WX CETOJHSIIHEE COCTOSHUE, OCHOBHBIC
WCIONb3yeMble TIAT(GOPMBI M YCTPOWCTBA, a Takke S(D(PEeKTHBHOE NPUMEHEHHE 3TUX TEXHOJIOTUH B
Pa3IUYHBIX TPEAMETHBIX 00nacTsax. B HeM 0co00 MOMYEpPKUBAIOTCSA MPEUMYIIECTBA HCIIOIB30BaHUS
BHPTYaJIbHOH W JIOMOJHECHHON pEaIbHOCTU JUIsSl TIOBBIIICHWS MOTHMBAIlMM M BOBJCUYEHHOCTH YYaIllUXCSH,
yAy4IIeHUs TOHUMAaHUs CIIOKHBIX TIPEIMETOB B CO3JIaHMsI O€30MacHOM U peryaupyeMon cpesl o0ydeHus. B
HEM TaKKe paccMaTpUBAIOTCS MPOOIEMBI M TPYIHOCTH, TAKUE KaK JOPOrOCTOSIINE PACXObI, TPEOOBAHUS K
MOJITOTOBKE YYMTEICH M TEXHOJOI'MUECKHE OIPAaHUYCHUS, CBA3aHHBIC C BHEAPCHHEM 3THUX TECXHOJIOTUU B
MpoILIeCcC MPEMmoJaBaHus U O0yICHHUSI.

Kurouesvie cnosa: BuptyanbHas peanbHocTh (VR), nonmonuennas peansHocth (AR), 00pa3oBaTenbHbIC
TEXHOJIOTMH, IMMEPCUBHOE 00yUYeHre, HHTEpaKTHBHOE 00yUYeHNE, BOBICUEHUE yUAIIUXCSl, TEXHOJIOTHUECKHE
WHHOBAIIMH, TIOATOTOBKA YUUTENIEH, pe3yabTaThl 00yUeHUs, Oyayiiee oOpa3oBaHuUsl.

In the field of education, innovation acts as an important force that moves the learning
experience forward. The education process is transformed through the lens of innovation, adapting
to the changing needs of society and individual learners. The most groundbreaking of these
innovations are virtual reality (VR) and augmented reality (AR) technologies. These tools are at the
forefront of educational evolution, providing immersive and interactive experiences that redefine
the boundaries of traditional learning environments. VR technology transports the user into a fully
simulated world, providing a rich canvas for exploration and interaction; this immersive nature of
VR is a valuable asset in fields that require a deep understanding of spatial and abstract concepts
[3]. In contrast, AR technology enhances real-world environments by superimposing digital
information, creating a blended space where physical and virtual elements coexist. Incorporating
AR into educational environments can enrich the learning experience by making abstract concepts
tangible and interactive and enrichment [1].

AR and VR technologies have been around for decades, but it wasn't until the last decade that
they received widespread notice. Although the first VR headgear was developed in the 1960s,
Nintendo didn't produce the Virtual Boy, the first VR headset that was made widely accessible,
until the 1990s [5]. Conversely, the United States Air Force employed augmented reality
technology for training simulations for the first time in the 1970s. The first generally accessible
augmented reality technology was Google Glass, which the company debuted in 2013 [3].

Advancements in tracking systems, input devices, and display technologies have significantly
improved virtual reality experiences. High-resolution screens, low-latency tracking systems, and
natural input devices like motion controllers enhance immersion. Room-scale VR allows users to
walk freely, creating a more realistic and participatory experience. Marker-less tracking in
augmented reality (AR) creates seamless, natural-looking experiences using computer vision
algorithms. Incorporating AR into smart glasses allows hands-free experiences, with potential
applications in logistics, healthcare, and remote help, making it a significant development [6].

AR technology, utilized through tools such as Microsoft HoloLens and various mobile
applications, overlays digital information onto the physical environment. This enhances traditional
learning materials with interactive elements, making abstract ideas more tangible and engaging. For
instance, AR can bring textbook diagrams to life, allowing students to interact with 3D models of
molecular structures or historical artifacts [1].

Today, VR and AR are at the forefront of educational innovation, offering immersive and
interactive learning environments. VR technology, through devices like Oculus Rift, HTC Vive, and
Sony PlayStation VR, allows students to engage with content in a fully simulated 3D space [2].
These platforms enable learners to visualize complex concepts, practice skills in a risk-free setting,
and explore scenarios that would be impossible or impractical in the real world.

Vibrant, three-dimensional representations of complex subjects may be created using VR and
AR, improving accessibility and comprehension [6]. Through the use of VR, for example, students
may perceive and engage with knowledge that would otherwise be abstract or challenging to grasp.
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VR can also be used to replicate historical events, scientific occurrences, or mathematical ideas. By
converting static images into dynamic objects that students can interact with and investigate,
augmented reality (AR) gives textbooks and other instructional resources an extra layer of
interaction [8].

Students may practice and apply their knowledge in safe, controlled environments created by
VR and AR, free from the hazards involved in real-world testing. Within the security of a virtual
environment, engineering students may test structural designs, medical students can operate
virtually, and history students can travel to historical civilizations [3].

Virtual reality (VR) and augmented reality (AR) have significantly influenced the teaching of
history and natural sciences, enabling students to familiarize themselves with historical events and
places, improve their understanding of complex concepts, and raise environmental awareness
through real-time visualization of environmental issues. Below are examples that are currently
being used in teaching.

ClassVR is an imaginative platform for schools designed for virtual and augmented reality
including Qualcomm Snapdragon XR-based headphones with ultra-wide-angle lenses controllers
for controlling in three-dimensional scenes access to a library of content with 360° images and
video annotations and the addition of 40 ready-made 3D scenes on different themes The library
with more than 80 classroom scripts in Russian ClassVR offers a user-friendly interface for students
and tools for teachers.

Anyland is a virtual reality platform that creates user worlds and learning and interaction
spaces equipped with tools for building and programming objects, supports multiplayer mode and is
available for a wide range of VR devices and also in desktop mode allows students and teachers to
meet and interact in one virtual space, promotes active learning and opens up new opportunities for
experimenting in an educational environment.

With the help of the educational platform VR Chemistry Lab, students may do chemical
experiments in virtual reality. This makes it possible to research chemical processes safely and
accurately by utilizing physico-chemical models that guarantee accurate findings. The platform
supports many VR devices, offers a wide range of instructional assignments and methodological
resources, and helps users get a thorough grasp of the topic in the context of contemporary
technology.

One of the most comprehensive reviews of VR/AR in K-12 science education was conducted
by Weiping Zhang and Zhuo Wang [9]. Their systematic review encompassed 61 empirical studies
and found a growing trend in the integration of VR/AR technologies in science education. However,
they noted that while the technical affordances of these technologies were often highlighted, there
was a need for deeper integration with science subject content. The review also emphasized the
importance of inquiry-based learning and the development of advanced cognitive skills, such as
critical thinking, through the use of VR/AR.

Another significant contribution to the field is the report "The Promise of Immersive
Learning,” which discusses the potential of AR/VR in education. The report, authored by Ellysse
Dick, suggests that AR/VR technologies can enhance classroom experiences and expand
opportunities at all levels of learning. It highlights the immersive nature of these technologies, their
ability to present information in engaging ways, and their potential to offer virtual experiences that
can mitigate barriers related to cost or distance [7]. The report also provides examples of AR/VR
applications ranging from STEM education and technical training to arts and humanities,
underscoring the versatility of these technologies in various educational contexts.

In higher education, VR and AR are being used to help learners grasp abstract concepts and
gain hands-on experience in low-risk virtual settings. This is particularly beneficial in STEM
courses, medical simulations, and arts and humanities materials [1]. For example, medical students
can use VR to simulate surgical procedures, providing them with valuable practice without the risks
associated with real-life operations. The impact of VR in education has also been explored in a
comprehensive research study published in Springer's "Lecture Notes in Computer Science." This
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study examines the unique and immersive experiences offered by VR technologies, which allow
users to interact with simulated environments through specialized headsets and controllers [8]. The
research underscores the potential of VR to create engaging and effective learning experiences that
go beyond traditional educational methods. These studies and reports demonstrate the significant
potential of VR and AR technologies in enhancing educational outcomes. They provide a glimpse
into a future where immersive technologies not only supplement traditional learning but also offer
new pathways for students to explore and engage with content in meaningful ways. As research
continues to evolve, it is clear that VR and AR will play a crucial role in shaping the educational
experiences of future generations [7].

The current state of technology is one of the main obstacles to the widespread adoption of VR
and AR. High-end gear and software are necessary for the intricate simulations and interactions that
make for a fully realistic experience. It can also be difficult to incorporate these technologies into
current courses. Teachers need to figure out how to blend VR and AR into class plans without
interfering with the way they educate. The issue of content development also exists since these
platforms require the production of excellent instructional materials. One cannot ignore the cost of
integrating VR and AR into the classroom [2]. Many institutions may find it costly to purchase
equipment like headsets, controllers, and compatible devices, especially those with tight budgets.
This cost barrier may prevent VR and AR technologies from becoming accessible to a larger
audience, therefore dividing educational settings that have adequate funding from those that don't
[7]. Teachers professional development is a major additional difficulty. Teachers need to be taught
in both pedagogical practices that make use of these technologies to improve learning and the
technical elements of running VR and AR equipment in order to use them in the classroom
successfully. This may not be possible for many educators or institutions since it takes time, money,
and a dedication to continuous learning.

In conclusion, the manner that education is provided and consumed is being revolutionized by
virtual reality (VR) and augmented reality (AR). Through immersive experiences that may take
users to new locations and incorporate digital aspects into the real world, these technologies enable
interactive and hands-on learning. However, there are obstacles to VR and AR integration into
educational institutions, including expensive expenditures, specific teacher training, and
technological constraints. The future appears bright despite these challenges as technology develops
and becomes more widely available. More individualized and adaptable learning experiences that
prioritize social and collaborative learning settings will result from the ongoing development of VR
and AR technology. These technologies have the potential to become essential parts of school
curriculum, offering distinctive learning possibilities, as research into their effectiveness progresses.
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AFBUIIIBIH TUTIH OUTy KaHIIAJIBIKTBI MaHBI3Jbl €KEHIH OChbl MaKaja apKbUIbl TYCIHIIPTiM Kelemi.
OfliTKeH1 OYTIHTIIeH MYMKIHIIKTEp 3aMaHbIH/IA Tij1 OUICTIH alaMHBIH KOFaMaFbl ajlap OpHBI Ja epekiie. Tin
OUTy KaHIIAJIBIKTBI acep OepeTiHi Typajbl Oi. O3re TUIAI YHPEHY, OHBIH IIIIHAE aFbLIIIBIH TUTI OHBI JKETIK
MeHrepy — O €H ajJIbIMeH XaJbIKapajblK KaTblHACTAp Ke3iHJAe alpbIKIIa pesl aTKapaThbIHBIMEH
epeKIIeikTepi 0ap Tii.

Kinm co30ep: aFbINIIIBIH TiJi, 3aMaHayH, MaHbI3/IbI, JAMBITYIIBI, PECMH Till, 3ePTTEY

Pesztome

B a10i1 cTathe 5 x0Ten Obl OOBACHUTH, HACKOJIBKO BAXKHO 3HATh aHMIMMCKUI s3bIK. [loTOMy
YTO B CETOHSIIHIOI 30Xy BO3MOYKHOCTEH YeNIOBEK, 3HAIOIINUN SA3bIK, 3aHUMaeT 0co00e MeCTO B
obmectBe. MBICITh O BIMSIHUM 3HAHUSA sI3bIKa. V3ydeHue apyroro si3bika, B TOM YUCIIE aHTIIUHCKOTO,
OBJAJICHNE MM — OTO S3BIK CO CBOMMH OCOOEHHOCTSMH, KaK OH WrpaeT ocoOyi pojib B
MEXTyYHAPOIHBIX OTHOIIECHHUSX.

Knrouesvle cnosa. AHTIMICKUN S3BIK, COBPEMEHHBIN, Ba)KHBIHN, Pa3BUBAIOIIH, O(PUIIHATBHBIN
SI3bIK, UCCIIEIOBAHNE

There are more than 300 million native English speakers and 400 to 800 million foreign
users. It is the primary language of science, technology, computers, and commerce, and the primary
medium for teaching, publishing, and international negotiations. For this reason, scholars often refer
to it as World English. We no longer wonder whether or not we need to learn English. This foreign
language is increasingly permeating our daily lives, whether we want it to or not, and knowledge of
it, even at the most minimal level, has become an imperceptible and self-evident phenomenon. The
regions and directions of the world where English is the only language of communication:

Scientific world-scientific conferences, discussion of global world issues, exchange of
experiences and important scientific information, writing scientific papers and articles;

The field of sports - all international sports competitions (Olympic Games, international
competitions, championships);

Travel - it is impossible to know the language of every country and ethnic group, but if you
know English, you can travel around the world and communicate with representatives of other
countries without problems;

Employment-knowing English will help you get the position of your choice in a major foreign
company in any country more quickly and easily;

In the field of education, you can receive a first-class education at the best institutions in
Europe and the United States.

In the field of film and References, English makes it easier to watch movies and read classic
References in the original.

The role of English in the modern world is truly significant. It can be studied in schools and
universities, online and offline in specialized English courses. Thanks to advances in digital
technology, anyone can learn an international language from the comfort of their own home. And
this approach in the modern world is not just the norm, it is considered a necessity.
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Since the 20th century, English has been used as a language for international
communication. It is in English that business negotiations are conducted, high-level meetings are
held and important documents are signed. Therefore, knowing the international language today is
not a whim, but a necessity for every specialist and educated person. In 90 countries of the world,
English is the second official language, or is widely studied.

English is defined as the language of negotiations in international organizations such as the
UN General Assembly, the European Security Union, UNESCO, NATO, the European Union, and
the Organization of Petroleum Exporting Countries (OPEC). It is for this reason that today
international summits and negotiations are conducted in English, studies of the world experience of
colleagues in various fields and disciplines are conducted, important national documents are signed,
and meetings of presidents of countries are held. International trade relations are conducted in
English, as is the work of the financial and transportation systems.

The English language has changed significantly over the course of its history, however, its
grammatical structure and vocabulary continue to retain the basic features of the language. Despite
the fact that the English language, during its historical development, was repeatedly crossed with
various languages (Scandinavian, French), nevertheless, in all cases it emerged victorious and
continued to develop according to its internal laws. The vocabulary of the English language was
replenished in connection with the development of production and all other activities of the English
people. The changes that took place in the field of the phonetic system, grammatical structure and
vocabulary of the English language occurred slowly and gradually, with elements of the old quality
dying off, and elements of the new quality gradually accumulating and ultimately leading to
significant typologically qualitative changes in the entire system of this language.

Still, it is worth learning English. Do you want to travel and communicate freely with people
of different nationalities without feeling like a black sheep? Do you want to be a student at a foreign
university? Do you want to advance your career and get a prestigious job? Or do you want to work
abroad? Our only advice is to learn English. After all, you will still understand in time that 75% of
the world's communications are done in English, 80% of the information on computers is stored in
this language, and most international documents, articles, literary works, and instructions are
written in English. And that still does not take into account the Olympus of the film industry and
music. American-made movies are firmly entrenched in our lives, and any pop artist would consider
it an honor to sing at least one song in English.

Knowledge of English in today's society is like a window into the world. Knowledge of this
international language of communication will help us to take advantage of new opportunities and
achieve our goals. And you will definitely understand that the importance of English.

Of course, everyone has always known that knowing English can be very useful in life. First
of all, knowing English allows you to get more information from different media. All technical
information is written in English. Even if you read a book in its original language, the translation
does not always objectively reflect the author's true feelings and emotions. What about technical
References? After all, in this case you would be able to independently research the technology,
program or equipment that interests you. Second, if you know English, there are always
opportunities to speak with interesting people on a variety of topics. 74% of Nobel Prize winners
are from English-speaking countries. 550,000 books are published annually in English, and 28% of
them are printed in English. 56% of the world's Internet content is in English. These indicators can
give a clear indication of the level of English language proficiency.

We conducted a survey and found out the most popular ways to learn English among the
respondents. The most popular ways of learning English among respondents were studying with a
teacher, online courses and self-study. These three methods have become the most popular as a
result of our survey. In the next paragraph, we will compare these three ways of studying in order to
understand which of them is the most effective. We also realized that many respondents would like
to receive tips and recommendations on learning English, so we decided to create such a section in
the next paragraph after we compare three popular ways of learning English.
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In the course of comparing 3 ways of learning English: with a teacher, using online courses
and on our own, we found out that each of these methods has its pros and cons. As a result, the
choice of the method of learning English depends on the personal pReferences, level of knowledge,
goals and resources of each individual. Learning English is one of the most popular and sought-after
activities in the world. This is not surprising, because English is one of the main languages of
international communication, as well as very it is distributed on the Internet. Learning English will
help you broaden your horizons, communicate with people from different countries and gain access
to a lot of information.

Learning English requires a lot of perseverance, independent work and regularity. The main
thing is not to be afraid to make mistakes and try to improve your skills regularly.

There are many ways to learn English, and everyone can choose the one that suits them best.
One of the important things to consider when choosing a way to learn English is that each method
has its pros and cons. When choosing a way to learn English, you need to take into account your
personal needs, time and money, as well as the degree of motivation and independence. There is no
one better way to learn English, so everyone should independently determine which one the method
IS most suitable for them at a particular time. It is important not to forget that success in learning
English depends on independent work and the desire for self-development.

Modern technologies allow a person to access information anywhere and at any time, and this
is great. Those who want to learn English Those who do not have the time or opportunity to attend
group classes or hire a tutor prefer independent study.

This includes classes at home based on books and manuals, independent work with
dictionaries and textbooks, audio lessons, video lessons, watching movies and TV series in the
original language, memory games and much more. An increasing number of people use this method
today, because its advantages are obvious: there is no need to go to the other side of the city, the
opportunity to study at any convenient time, and others. The biggest disadvantage of such classes is
the need to have a high level of self—organization, because no one from the outside monitors your
progress and cannot correct mistakes in pronunciation. But if a person has motivation and desire, he
will find time to devote at least 15-30 minutes a day to learning and constantly develop and improve
your level.

Remember that it is not necessary to focus on only one method and the method, if it does not
work. If the method of learning English on your own is not suitable for you, because you need
motivation from a teacher, it is better to start with language courses. And also, if you want more
individual lessons and interesting content, you need a tutor either websites and applications for
language learning. It's up to you.

English is one of the most widely spoken languages in the world and is used as an official
language in many countries. English language is one of the most widely spoken languages. It opens
up a lot of opportunities in your life. Learning English has many advantages in the modern world.
Language helps to better assimilate new information, broadens horizons and opens up many
opportunities in education, work, travel and personal life.
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By makanana cabak >kocrapblH Kypy/a sKacaH/Ibl HHTCIUISKTTI MaiaiaHy »aiibl cunaTTaiFas. by
ozic cabakThl )KocTapiay MpOLECiH OHTAaHNIaHABIPYFa, JKEKENSHAIPIITeH OKY JKoclapiapblH Kypy YIIiH OitiM
ANyIIBUTAPABIH JIEPEKTEPiH TaliayFa, MHTEPAKTHBTI OKy MaTepHallIapblH KacayFa >KoHe OuriM Oepy
pecypcTapelH  THIMII MaijanaHyra MYMKIHIIK Oepemi. bimim OepynekacaHipl HMHTEIEKTTI KOJJAAHY
OKBITY/IBIH THIMIUIITIH apTTBIPYFa, CTYIACHTTEPHi BIHTAJIAHABIPYFa KOHE KBI3BIKTHI 9pi KOJDKETIMII OKY
OpPTaChIH KYpyFa BIKIAJ €Teli.
Kinm co30epi: MHHOBAIMS, KacaH bl UHTEIUICKT, OUTiM, cabaKThI KocHapiiay
Pezome
B ar1oii cTathe pacckaspiBaeTcsi 00 MCHONB30BAaHMHM UCKYCCTBEHHOTO MHTEIUIEKTAa MPHU COCTABIICHWUHU
IUTaHa YpOKa.JTOT METOJ] MO3BOJISIET ONTHMHU3UPOBATh MPOIECC IUIAHUPOBAHUSI YPOKOB, aHAIM3UPOBATH
JaHHBbIe 00YYAIOIIUXCS ISl CO3/IaHUs TIEPCOHATM3UPOBAHHBIX YUEOHBIX TUIAHOB, CO3/IaBaTh HHTEPAKTUBHBIE
yueOHble Matepualibl U 3(()EKTUBHO HCIIONB30BaTh 00pa3oBaTelibHbIe pecypchl. Mcmonb3oBanue MU B
00pa3oBaHWU CIOCOOCTBYET MOBHITIECHHUIO 3P (HEKTUBHOCTH OOYUYEHUS, MOTUBAIIMH CTYICHTOB W CO3JIaHHIO
OoJiee MHTEPECHOW U JIOCTYITHON Y4eOHOH cpesbl.

Knroueswie cnosa. HWHHOBAaIus, I/ICKYCCTBeHHHﬁ HUHTCIIICKT, O6pa3OBaHI/Ie, IIJIAHUPOBAHUEC YPOKa

In the contemporary world, artificial intelligence (Al) is a term that is gaining use and
significance. The ability of computers or other devices to carry out tasks that typically require
human intelligence is referred to as artificial intelligence. Thanks to advancements in machine
learning, deep learning algorithms, and processing power, this word that only a few years ago
appeared unreal is now a reality.

Education is one of the fields where artificial intelligence has enormous promise. Artificial
intelligence in education transforms conventional teaching techniques and enhances the learning
process overall, creating a wealth of new chances and potential.

Another important area of using artificial intelligence in education is the development of
interactive educational materials. Natural language processing, computer vision, and machine
learning technologies make the creation of interactive classes, multimedia presentations, and
instructional videos more accessible. These materials make learning more fun, interesting and
effective by encouraging active student participation in the learning process.

In addition, the use of artificial intelligence allows you to create interactive and multimedia
educational materials, making the learning process more exciting and attractive for students. This
includes the creation of visual effects, animations, interactive tasks and other forms of educational
content that contribute to the better assimilation of knowledge and the development of creativity of
students.

A new era in modern education has begun, one in which the use of technology like artificial
intelligence is crucial to enhancing the processes of teaching and learning. Al is usage in lesson
planning is among its most intriguing and promising uses. This strategy creates new opportunities
for enhancing teacher effectiveness and the educational process.

One area where enhancing the educational process could be beneficial is the application of
artificial intelligence in lesson design. But in order to fully utilize this technology, a few important
factors must be taken into account.

First, it is important to ensure the accessibility and inclusiveness of the use of artificial
intelligence in education. This means developing and implementing technological solutions that are
accessible to all students, regardless of their individual characteristics or special needs. In addition,
it is important to ensure that the use of Al does not increase inequality in access to education
between different social groups.
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Secondly, it is necessary to take into account the ethical aspects of the use of artificial
intelligence in education. This includes protecting the confidentiality of student data, respecting the
principles of fairness and impartiality in data-based decision-making, and ensuring transparency and
explainability of machine learning algorithms used in education systems.

Artificial intelligence's capacity to process massive volumes of data and carry out analyses
that would be challenging or even impossible for humans is one of the key benefits of utilizing it in
lesson planning. In order to determine the most efficient teaching strategies and provide a
customized lesson plan that best suits the requirements of a particular student group, artificial
intelligence (Al) can examine learning materials, curricula, exams, and other educational resources.

Additionally, with the help of artificial intelligence tools, organizational issues like managing
student information, automating attendance tracking, and selecting the best courses may be resolved
more successfully. Al-based solutions can also offer tailored and focused metrics for student
learning and retention.

The use of artificial intelligence also contributes to the personalization of the educational
process. By analyzing student data, Al can determine their individual needs, level of knowledge,
and learning style, allowing teachers to adapt the curriculum to maximize learning effectiveness.
This approach allows teachers to create lessons that better meet the needs of each student, thereby
increasing their motivation and success.

Creating interactive and multimedia learning resources is another benefit of integrating Al
into lesson planning. Artificial intelligence can automatically produce visuals, animations, videos,
and other interactive components that make courses more engaging and memorable for students. It
does this by utilizing natural language processing and computer vision technology. This enhances
students’ comprehension of the subject matter and encourages their active engagement in the
educational process.

The use of artificial intelligence also allows for more efficient use of educational resources.
Teachers can quickly find the materials and teaching methods they need and adapt lessons to the
changing needs of students and educational standards.

The use of artificial intelligence in lesson planning represents a significant step in modern
education. This approach allows teachers to create more effective and personalized lessons tailored
to the needs and characteristics of each student, and also makes the learning process more
interactive and exciting for students.

You may create a customized lesson plan for every student using artificial intelligence,
accounting for any knowledge gaps. By customizing instruction to meet each student's needs, Al
increases the effectiveness of learning. To determine where a pupil needs to develop, the Al can
examine their past academic achievement and knowledge. Then, he can concentrate on the areas
that need the most attention by designing a customized learning plan based on the student's unique
needs and areas of weakness.

The use of artificial intelligence in education will contribute to the significant development of
the industry for a long time. It is very important to join this trend sooner or later, as it will become
more and more obvious in schools and institutes. We can make some assumptions based on how
artificial intelligence will be used, but we cannot expect how it will develop in education.

For example, artificial intelligence-based tools such as automated assessment systems and
adaptive learning platforms are used in education systems to personalize learning. Moreover,
teachers use some artificial intelligence-based strategies to improve student concentration.

In conclusion, the use of artificial intelligence represents an important step in the development
of modern education. This approach helps to improve the quality of learning, personalize the
learning process and create a more exciting and interactive educational environment. However, for
the successful implementation of this technology, it is necessary to take into account ethical,
technological and pedagogical aspects in order to ensure maximum benefit for all participants in the
educational process.
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“SPECIAL” CHILDREN IN THE “ORDINARY” WORLD
Kakcbutbik Y.K. , Epnaakeisl . - 1901-13 ToOBIHBIH CTYICHTTEPI
Fousimu sxerexurici: Kacbimbekosa JI. 111.-mMaructp okpITy1IBI
O36ekani XKonibekoB ateiHaarbl OHTYCTIK KazakcTaH nenarorukanblK YHUBEPCUTET],
IIIpIMKeHT
Tyiiin
byn Makanana kapamaibiM oneMmjieri epekine Oaianap KOFamja ©3 OPbIHIAPbIH TaybIll KOITereH
JKETICTIKTepre jkere aynanasl Aeiainred. OfaH Joien Kas3ipri TaHIarbl apHabl MEJarOrdKaHbIH JKOHE

MHKJIIO3MBTI OUT1iM OepyTiH JaMybl, COHBIH apKachliHa OapJiblK OasagapablH KYKBIKTaphl TeH OoJazpl, Oipaei
OLIIM aJia anajbl.

Tyiiin co30ep : ayTH3M, MHKITIO3UBTI OlTiM Oepy, apHaibl IeJjaroruka
Pezome

B sT0i1 cTaTthe paccka3spiBaeTCA O TOM, Kak 0COOBIE JE€TH B OOBIYHOM MHPE CMOT'YT HAHTH CBOE MECTO B
00IIeCTBE M TOOUTHCSI MHOTHX IOCTIKEHUN. OO 3TOM CBUIETENECTBYET PA3BUTHE COBPEMEHHOM
CIIeIaIHLHON MTeAarOTUKH U MHKITIO3UBHOTO 00pa3oBaHms, OJarogaps KOTOPHIM BCE IETH UMEIOT PaBHEBIC
IpaBa ¥ MOTYT TOJIY9aTh OJMHAKOBOE 00pa3oBaHUE.

Knroueswie cnosa: ayTHU3M, HHKIIIO3VMBHOC 06pa30BaHHe, CIICyualbHasi rnegaroruka

There are many, many different professions in the world that help people. One of them is the
sphere of "special pedagogy", one of the most relevant today. Special pedagogy is a branch of
science that studies the problems of education and upbringing of children with various
characteristics. That is, it works with children with mental and physical developmental disorders.
Currently, this industry is one of the most necessary for society. The reason for this is an increase in
the number of special children every day. For example, in Kazakhstan in 2003, 77 people had
autism, and now more than 9 thousand people have autism.

The inclusive education system determines the equal rights of children. Allows special
children to connect with the public. The purpose of basic inclusive education is to educate children
in need of special education in a normal way. That is, it is the education system as an individual
who has equal rights with others, regardless of religion, nationality, social status.

The inclusive education system determines the equal rights of children. Allows special
children to connect with the public. The purpose of basic inclusive education is to educate children
in need of special education in a normal way. That is, it is the education system as an individual
who has equal rights with others, regardless of religion, nationality, social status.

Basic principles of inclusive learning:

The value of a person is determined by his abilities, achievements, according to his
capabilities.

Every person is capable of feeling and thinking.

Every person has the right to a relationship.

All people need each other.

Education takes place within the framework of real communication.

All people need the support and friendship of their peers.
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For each student, achieving success is the realization of an action that he can perform to the
best of his ability.

Versatility expands the scope of human life development.

The number of children with special characteristics is growing from year to year around the
world. Children with special educational needs of modern society a special detail. The goal of our
specialists is to develop special children, support them, and guide them in the right direction
together with their parents. Family social environmental problems that are taking place in society
today lead to an increase in children of different ages with different characteristics. Almost all
special children are timid, shy, have low vocabulary and speech, language richness, and
communication skills. As a future specialist, | set myself the task of developing the noble qualities
that these children possess in the cognitive process and social environment, self-service, combining
education and upbringing, creating conditions for the formation of civilized countries. | am
currently studying this"specialty of special pedagogy”.And "special pedagogy" means that children
with developmental features are taught, brought up, corrected, and helped to interact with society.

In our modern society, children with personality traits are often found. They are not excluded
from society, and today there are special schools, special kindergartens, and PMPK Centers for
people in need of special education.

Also, children with special educational needs include children with permanent, temporary
difficulties in obtaining an adequate level of education due to the peculiarities of development,
behavioral and emotional conditions. In this regard, children in need of special education are
divided according to their health status into children who receive education from home, who have
the opportunity to receive education on an equal basis with all children at the school desk. In
addition to children, the country pays special attention to psychological and pedagogical support
and support for students and parents. Thanks to such support, it is possible to create conditions in
which children who receive special education will not be left without attention and will grow up at
least in a row.

References:
1. Special pedagogy: Educational tool/compiler: Ph.D., associate professor G.A. Abayeva, 2022 -310 pages.
2. Fundamentals of special pedagogy: manual / A. B. Aitbaeva. Almaty: Nur-print 2014, Page 55
3. https://online.anyflip.com/tpgd/jlbo/mobile/

UDC 811.512.81.2
THE ROLE OF ENGLISH LANGUAGE IN SCIENTIC BIOLOGY
Erkinbek Z.-group 5101-13. yerkinbek.zabira@mail.ru
Scientific supervisor: Khamza B. Master teacher
Tyiiin
Byn makamama arpuUIIIBIH TUTIHIH QNEMIIK JEHTeWaeri MaHbI3bl aiiKeiHmalFaH. COHBIH IMIiH[E
aFBUIIIBIH TUTIHIH FRUIBIMHA OMOJIOTHS CalachbIHAAFbl POJii MEH HETi3ri KbI3MeTTepl JKIKTENiN, KOPCeTiIreH.

FoutbiMu Ouonorus cajachlHBIH TUIAIK, aymapMa OarbIThIHIA TYBIHAAFaH MOJICNENIepPi MEH OHBIH aFbUIIIBIH
TLT1 apKBUTBI MISNTLUTII, PETKE KEeiIl, JaMBITT OTBIPFaH IBIFBI JIQJIENJICHT €H.

Pe3zrome
B nanHOIl craThe ompenensieTcss 3HAUEHHE AHIVIMMCKOro SI3blKa Ha MHUPOBOM ypoBHe. Cpenu HUX
HaygyHOW Owmomornu. JlokazaHo, 49TO TpoOJIEeMbl, BO3HHKAIONIME B OOJIACTH HAY4YHOH OWONOTHMH B
HaIpaBIIEHUH S3bIKa U TIEPEBOJIA, PEIIAIOTCS, YITOPSAOYMBAIOTCS U PA3BUBAIOTCS ITOCPEACTBOM aHTIHICKOTO
SI3BIKA.

As you know English is a vital language for information transmission. It should be mentioned
that notable advancements in a number of natural science and medical domains have been
accomplished recently by scientists worldwide. English was particularly crucial in this situation
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since, in the present world, international conferences and agreements on a range of global concerns
are conducted in English, which is why global scientists must constantly communicate and
collaborate in order for science to advance. Every science that advances gains a larger
terminological foundation.

In this article you can get detailed information about the importance, benefits and role of the
English language in science, including biology. So, let's turn to history, look through the
References, filter out the scientific data and see what's new to familiarize ourselves with the content
of the article in full.

Relevance of the project: Exploring how English serves as the lingua franca of scientific
communication in biology.

The purpose of the study: Determine its historical development, its impact on global scientific
cooperation, its problems and advantages.

Results: Learn about the global significance of the English language, its importance,
functions, advantages and role in biological science.

Research methods: Philosophical, historical, theoretical analysis

Keywords: English language, scientific biology, education.

The main advantage of the language is its understandability.

There are a lot of countries in the globe, and many more people speak the same language. In
actuality, there are thousands of languages spoken in the world now rather than just hundreds. How
do people on Earth communicate with one other? To achieve this, people of different nationalities
and tourist locations can converse with one another using an international language. English is one
of them. English is regarded as the primary language of all people at the same time. It's worthwhile
to learn modern English. Not to mention the billions of users that it serves. 600 million of them
view English as a foreign language, while the other half regard it as their first language. There are a
lot of countries in the globe, and many more people speak the same language. Since English is
spoken by so many people in the current globe, it is obviously not universal. Even with all of its
regional variations and national traits, English is still the most widely spoken language on the
planet. Scientific research relies heavily on the English language. It is first and foremost a tool for
communication, building relationships between individuals. English is also employed in systematic
legal information writing, definition, and explanation.[1]

The current state of knowledge demands multilingualism from its citizens. English as a
foreign language instruction and promotion is currently in progress. One of the main goals of
pedagogy is to integrate English into the teaching of Urdu while first focusing on the student's
growth during the lesson and his psychological development while fortifying preparations that took
the situation into consideration. Computer science, physics, biology, and chemistry are now offered
in English in Kazakhstani schools.

For young people, learning English will be the key to knowing the world. For our young,
learning English gives up a world of possibilities and new abilities. One trustworthy assurance of
globalization is this. The most important part of modern education in Kazakhstan is teaching in this
triple language. This means that students know the life and traditions of other peoples, recognize the
spiritual values of peoples, and know the cultural values and culture of other peoples. people,
respect and value. Accordingly, various programs and projects are being adopted to increase the
activity of the state language. One of them is the state program “Trilingualism”.In today's
interconnected and interdependent world, trilingual education is the most sustainable way to prepare
the younger generation to compete. The modern system of trilingual education - teaching academic
subjects in two or more languages within the walls of schools, colleges and universities opens up
the opportunity for the younger generation to grow freely in the educational space and delve into the
secrets of world science. , and this can be called the most important need. In general, we face
difficulties in studying biology in our country. We study the basics of biotechnology, microbiology,
genetic engineering and genetics, so we are faced with the need to translate English words in the
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field of modern biology that do not have an equivalent in the Kazakh language. Knowledge of the
English language and the rules for translating words makes it easier to understand and remember
biology material [2, 3]

Before talking about scientific biology, let us give you a brief and clear information about the
field of biology. What is biology? Biology is the scientific study of living organisms, their structure,
function, growth, evolution, distribution, and taxonomy. It encompasses a wide range of fields,
including botany, zoology, microbiology, genetics, ecology, and more. Biology seeks to understand
the mechanisms underlying life processes, from the molecular level to ecosystems, and it plays a
crucial role in various disciplines such as medicine, agriculture, environmental science,
biotechnology, and conservation.[5]

What is a scientific biology? Scientific biology is the study of life in all its forms, from
molecules and cells to entire organisms and their interactions with their surroundings. Studying the
composition, operation, growth, evolution, and interactions of biological things falls under this
category. Numerous fields, including genetics, ecology, evolutionary biology, physiology,
biochemistry, microbiology, botany, and zoology, are studied within the framework of scientific
biology. Furthermore, scientific biology investigates how biological entities interact with their
surroundings and how this affects ecosystems.

Students are aware that biology and English are associated through financial expansion,
various assessments, and inspections. Additional instruction on the definitions of biological words
used in the development of students' vocabulary will be beneficial. The subject is currently being
taught to pupils in both Kazakh and Russian and English, depending on the state of education,
information, and every option has been developed to improve study projects utilizing computer
systems.

English is the official and working language of the United Nations. English is typically used
in political, economic, scientific, and sports courses worldwide. Among them, today we define the
role of English in the field of scientific biology [1]

The English language plays a crucial role in scientific biology as the principal medium for
communication and worldwide dissemination of research findings. Since English is the universal
language, it makes it easier for researchers with different linguistic backgrounds to collaborate and
guarantees that scientific knowledge is available to a wider audience:

International Communication: Scientists from many nations can efficiently exchange their
results, hypotheses, and techniques when they speak English. International cooperation, faster
scientific advancement, and the sharing of knowledge and ideas are all facilitated by this
communication.

Standardization: When it comes to presenting research findings, attending conferences, and
publishing scientific papers, English is the accepted language. This standardization improves
scientific  communication's  precision, consistency, and clarity while lowering
misunderstandings and encouraging interdisciplinary cooperation.

Accessibility: Proficiency in English is necessary to access scientific publications, online
databases, and biology teaching resources. English-language journals, textbooks, and websites
are essential resources for researchers, students, and practitioners across the globe to remain
current on the most recent achievements and developments in their profession.

Exposure and influence: Since English-language journals have a larger readership and higher
citation rates, publishing research in English enhances the exposure and influence of scientific
contributions. Researchers' reputations are enhanced, funding prospects are made easier, and
career advancement is encouraged by this visibility.

Education and Training: Around the world, biology education and training programs are
placing a growing emphasis on English competence. Students who are proficient in English
are better equipped to interact with scientific References, take part in international research
projects, and seek worldwide academic and career prospects.
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Problems for Non-Native Speakers: Although English makes scientific communication easier,
non-native speakers still face difficulties when using it, such as linguistic obstacles, cultural
inequalities, and unequal access to resources. Language assistance programs, translation
services, and campaigns to encourage multilingualism in scientific communication are some
of the ways that these issues are being addressed [4]

Thus, English has become an excellent tool for developing students’ knowledge of biology.
Integrated lessons allow you to effectively combine two academic subjects, increase the motivation
of schoolchildren to study biology, and provide an excellent opportunity to improve language skills.
Often the knowledge and lessons learned in such classes are widely used later in other subjects and
in life.[5]

In conclusion, because it promotes international communication, standardization,
accessibility, visibility, education, and training, the English language is essential to scientific
biology. English is a useful tool for collaboration and the advancement of scientific knowledge, but
in order to maintain inclusion and justice in the scientific community, it is critical to acknowledge
and resolve the difficulties that non-native users of the language face. And the significance of this
work is that anyone who reads this work will want to learn biology in English. Because it is a global
language today, it plays an important role in Kazakhstan and will continue to do so in the future.
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CONTENT AND LANGUAGE INTEGRATED LEARNING (CLIL) AS THE
MODERN APPROACH TO THE TEACHING OTHER SUBJECTS THROUGH
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Turmakhan Karakat Kuttybekkyzy-student of the Faculty of Natural Sciences,
educational program “Biology”,
South Kazakhstan Pedagogical University named after O.Zhanabekov.
Scientific supervisor - Artykbaeva F.1.,- Senior lecturer of the Department of Foreign
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Shymkent, Kazakhstan
Tyiin
MasmyH sxoHe Tin OoiibiHIIa uHTErpanusuianrad okpiTy (CLIL) — Oyn keiOip mMa3MyHIbI(MBICATIbI,
kahaHJBIK KIIMMAT HeMece TMOH Typasibl TaKbIPBIITAPABI) KOCBIMINA TUIAE (MBICAIBLAFbUIIIIBIH TUTIH/IE)
OKBITaThIH OLTiM Oepy Tocini. [loHAepai KOChIMINA TiJl ApKBUIBI YHPEHETIH OYIJI TOCLT Till YHPEHY i KBI3BIKTHI

ic-opeKeTKe alfHAIIBIPY KOHE XKACTap/AblH TUT YHPEHYI PeTiHe ©3iHe KaThICTHI "0opiH kacayFa Oomasr"
JIeTeH OH KO3KapachlH JAMBITY TYPFBICBIHAH ©6T€ COTTi OOJIYbl MYMKIH.
Tytiin0di ce3dep: OHUMIEPIIH JIEKCUKAIBIK-(DPA3CONOTHSIIBIK OipIlikTepl, MaKal-MoTeljepi >KoHe
Omnukc OipItiKTepiH Ka3ipri akpIHAAP MEH Ka3yLIblIap bl MIbIFapMaIapblHAa KOJIIaHy.
Pezrome

WnTterpupoBannoe odyuyenue mno copepxanuio u 36Ky (CLIL) — 310 00pa3oBaTenbHBIN MOAX0M, TPH
KOTOPOM H3y4Y€HHE HEKOTOPOro coiepaHusi (HAIpuMep,TeMbl O TIJI00albHOM KIMMAaTe WM IpeaMeTa)
MPEnoJaeTcs Ha JIONOJIHUTENBHOM SI3bIKE(HAIPUMEp, Ha aHTJIMICKOM si3bIKe). Takoi moxxoa, mpu KOTOpOM
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npeaMEThl MU3Yy4aroTCd C MOMOLIBIO JONOJHUTCIBHOI'O sA3bIKA, MOXET OBITH OYEHb YCIICIIHBIM B ILIAHE
npeBpamcHusl H3YUCHUA A3blKa B YBJICKATCIBHOC 3aHATUC W PAa3BUTHA Y MOJOACKU TIO3UTUBHOI'O
OTHOHICHHA «BCC MOXKHO A€JIaTh» 110 OTHOIICHHUIO K cebe Kak H3y4aroluM A3bIK.

Knrouesnie cnosa: J'ICKCI/IKO'(l)pEBeOJ'IOFI/I‘IeCKI/Ie CAUHUIIBI, ITOCIIOBHUIILI U ITOTOBOPKHU OHUMOB, 4 TaKIKEC
HCIIOJIB30BaHUEC CAUHUIL OHUKCA B IIPOU3BCACHUAX COBPEMCHHLIX ITO3TOB U mcaTencit.

Content and Language Integrated Learning (CLIL) is an educational approach where some
content learning (like a topic on global climate, or a subject) is taught in an additional language (e.g.
in the English language). This approach, where subjects are learnt through an additional language,
can be very successful in making language learning fun, and developing in the youngsters a positive
“can do” attitude towards themselves as language learners.According to Brady much of the
approaches to language teaching, including the movements in the 1970s and 1980s on
communicative and content-based instruction, are geared to bringing out the best in teaching and
learning. Though significant 20-30 years ago,

CLIL builds on these and goes one step further — towards much higher levels of authenticity
than possible earlier — and can thus be considered as the ‘ultimate communicative
methodology'.Nowadays there is little point in basing 'something on something' during these times
where convergence impacts on so many aspects of our lives. Convergence is driven by integration,
and CLIL is a prime example of educational integration and it can be justifiablyviewed as the next
step in languages education. But we have to remember that CLIL isabout more than language
education; it is about education itself — and this is why it can be ahard concept to grasp for those
professionals who live within a professional comfort zone.

CLIL challenges the status quo — for instance the situation in a school where teachers tend to
work individually with little time or commitment to teamwork.Rich in antioxidants Oregano
flavonoids, in particular ellagic acid, have a powerful antioxidant ability, helping in the fight against
oxidative stress and aging, having a hypoglycemic effect (although studies have not yet been
confirmed). The dried leaves have a high TAC index (total antioxidant capacity), about 2000 mg
mol, which is more than that of strawberries or oranges.[1]

CLIL offers opportunities to allow youngsters to use another language naturally, in such a
way that they soon forget about the language and only focus on the learning topic. It is usually done
through putting aside some time in the school week for learning through another language, not
specifically learning the language. CLIL is an educational approach in which language and the
learning of other subjects is mixed in one way or another. This means that in the class there are two
main aims, one related to the subject or topic, one linked to the language. This is why CLIL is
sometimes called dual-focused education.According to Do Coyle it can be done in many ways. For
example it might involve 871 year olds having 30 minutes of language showers per week in which
they sing songs or play games in the other language. It could involve 13 year olds learning as much
as half of all thelessons in the other language, which could be a type of CLIL called immersion. It
could be 50% or more of the whole curriculum.Good results have been found with very different
CLIL types, and it is clear that a small amount of CLIL can go a long way towards improving a
youngster's hunger, willingness and capability to learn other languages.Content and Language
Integrated Learning- pretty much does what it says on the tin-it’s dual-focused education where
attention is given to the topic as well as the language. The fact that importance is given to the topic
and the language gives a more integrated methodology of learning and teaching, drawing attention
to the educational process as a whole as opposed to just how languages should be taught.Referring
to B. Holmes CLIL has been called ‘education through construction, rather than instruction” which
again puts the responsibility on the students - they learn, they build their language because they are
put in the position where they have to, not because they are being taught to. CLIL is based on
language acquisition rather than enforced learning. Some people are of the opinion that students
often learn despite their teachers; with CLIL teachers take much more of a facilitator role than
instructor.Fluency is more important than accuracy. The nature of CLIL lessons means that the
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students will produce (and be exposed to) a vast array of language, the focus is firmly on
communication and accuracy comes with time. Making mistakes is a natural process in language
learning, and as we all know, language doesn’t have to be accurate to be communicative. CLIL
exposes learners to situations calling for genuine communication.So we can make a conclusion that
CLIL promotes critical thinking and collaboration skills as well as language competence. It
produces life-long learners and students are sent

out with real-world skills and enhanced motivation and self-confidence. And as a result CLIL
can be a History lesson conducted in English but it could also be a lesson on another subject such as
‘film’, ‘References’ or even ‘sports’. The principles are the same. Content and Language Integrated
Learning (CLIL) is a general expression used to refer to any teaching of a non-language subject
through the medium of a second or foreign language (L2). CLIL suggests an equilibrium between
content and language learning. In other words we can say that content and language learning are
interrelated. In 1995 the European Commission adopted a document on education called “The
White Paper. Teaching and learning. Towards the learning society”. It declares that proficiency in
three community languages is a prior objective, and suggests teaching content in a foreign language
as a way to contribute to the achievement of this plurilinguistic objective:

-CLIL can be seen as an educational approach which supports linguistic diversity, and a
powerful tool that can have a strong impact on language learning in the future;

-CLIL is an innovative approach to learning, a dynamic and motivating force with holistic
features. It constitutes an attempt to overcome the restraints of traditional school curricula, i.e. the
teaching of individual subjects, and represents a shift towards curricular integration;

-CLIL may be implemented in a variety of ways and in very different situations as it
encompasses many different forms of teaching. CLIL can refer to the whole year instruction of one
or more subjects — such as biology, history or maths — or the teaching of a module on a specific
topic, or as part of a regular course (e.g. the French Revolution or air pollution);

-CLIL aims to create an improvement in the second language competence and development of
knowledge and skills in the other non-language areas. In order for this to occur, it is necessary to
create adequate conditions both from the point of view of organisation and teaching. When CLIL is
introduced, some rearrangement of content,language or timing may be necessary;

-In Europe CLIL mostly applies to the teaching of a non-community language such as French
in Austria or Spanish in Italy but it can also beused for the teaching of a second language in a
bilingual context, e.g. Italian in South-Tyrol. [2]

CLIL is based on sound theoretical premises and has been trialed for a number of years in
various locations. Many children that have already experienced CLIL all around Europe have
proven the approach non — detrimental and mainly successful as regards both language and content.

The main language learning assumptions of CLIL concern quantity and quality of
exposure to the foreign language as well as increased motivation to learn. Among them we

can distinguish the following:However, CLIL does not only offer better learning conditions in
terms of more exposure to the foreign language. It also offers good quality linguistic exposure. As
can be

seen from schools where CLIL is already in operation, CLIL calls for an interactive teaching
style. This means that students have more opportunities to participate verbally by

interacting with the teacher and other fellow-students using the L2. In this way learners can
try out what they know of the foreign language. They are forced to expand their linguistic
resources in order to cope with the demands of content learning.Moreover, using the foreign
language to grasp non-language content requires a depth of processing which leads to
improved language acquisition. Learning is at least partly a problem-solving activity and
CLIL requires learners to solve problems through the foreign language. When using the L2
to understand and learn a non-language subject, a wide range of cognitive processes are
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activated in the L2. This is what normally occurs in the native language. It is also by

learning, thinking and communicating non-language content through language that first the

young child and then the older child Ilater acquire fully-fledged native language
competence.[3]

Finally, according to T.BarberoCLIL relies on intrinsic motivation, that is, the learners

are involved in interesting and meaningful activities while using the language. Language

learning applies to what is going on in the classroom and satisfies immediate needs. In other
words, CLIL provides plenty of opportunities for incidental language learning; the kind of learning
which occurs when the learners' attention is focused on something different from what is being
taught. Incidental language learning has been shown to be very effective, deep and long-lasting. It
positively complements the intentional language learning which typically occurs in the more
traditional language classroom. CLIL, in fact, is not intended to replace traditional language
teaching. Extensive research during the 20-year Canadian immersion experience has in fact shown
that unless more formal language learning takes place alongside immersion, learners fail to acquire
full mastery of the second language.

References:
1. Lustig, M.W. and Koester, J.Intercultural Competence: Interpersonal communication across cultures,
3rded, New York:Longman. 1999,
2. Bargiela-Chiappini, F., & Harris,S. J. The Languages of business:Introduction and overview.Edinburgh
University Press. 1997.
3. Barnett, G. A., & Lee, M. (2002). Issues in intercultural communication research.In W.73 B. Gudykunst&
B. Mody (Eds.), International and Intercultural Communication (2nded.). Thousand Oaks, California.

OOX 83:21
KA3AKCTAHJIAFBI )KOO-JIA BLJIIM BEPY )KYWECIHE BJEYMETTIK
KO3KAPACTAH TAJIJAY KACAY

AtiT6ait A. — «bacraysliiTa OKbITY IeIaroruKackl MEH 9JIICTEMEC] MyFalliiH Jaspiay» Ou1iM
Oepy Oarmapiamacbiabiy 1301-23 TOOBIHBIH CTYIEHTI
Fruteivu sxetexii: meren Tinaepl kageapackiHbIH JI0LEHTI M.a., .F.K. Kuscosa K.K.
O306ekani XKonibexoB atbiHaarbl OHTYCTIK KazakcTaH menarorukaiblK YHUBEPCUTET]
Tyiin
Kazakcranmarel sxorapel OimiM  Oepy KyHeciHIH, Ke3 KenreH Oacka ennerinell  e3iHiK
apTHIKIIBUTBIKTAPEl MeH Kemmritikrepi Oap. Onm kemTereH ¢akTopiapiplH, aTam aiiTap OoOJCaK Tapuxu
IaMyZIblH, DKOHOMHKANBIK JKaFdaliapisiH, OUTiM Oepy camachlHIarbl MEMIIEKETTIK CascaTThIH JKoHE
XaJIBIKapabIK BIHTHIMAKTACTHIKTBIH OCEPIHEH JKBUI CalblH e3repicke yiublpaiapl.  COHFBI KBULIAPEI
MemitekeT OimiM Oepy KyheciH aieMIik OuTiM Oepy KeHICTITiHe TaHBITY KoHEe MHTErpanusuiay OONBIHIIA
Oemncen/Ii *KyMbIC xaca bl JKoHe OyI1 eneyii e3repicTep oKeln/Ii.
Pezrome
Cucrema BbIcmiero oOpaszoBanusi B Kaszaxcrane, kak W B JIOOOH Ipyroil CTpaHe, UMeeT CBOH
NperMyIIecTBa U HeJocTaTki. OH €KEroJHo IpeTepreBaeT H3MEHEHHUs MO BIMSHUEM MHOTUX (haKTOpOB, B
YaCTHOCTH HMCTOPHUYECKOTO Pa3BHTHUS, YKOHOMHYECKHX YCIOBHH, TOCYJapCTBEHHOW IOJMTUKH B 00JaCTH
00pa30BaHUs M MEXTyHAPOJAHOTO COTPYAHUYECTBA. B rmocienHue rojisl rocy1apcTBO aKTHBHO padoOTaeT Haj
MONyJIsIpU3aIieil 1 MHTerpanuell CHcTeMbl 00pa3oBaHusl B MHPOBOE 00pa3oBaTebHOE MPOCTpaHCcTBO. U 310
MIPUBENIO K CEPhE3HBIM U3MECHEHHSIM.

Kazakcran bonon mpoueciHe Kocbulnbl. BoJoOH mpolieci ereHimMi3 — eypomnajblK >KOFapbl
Kociou Oimimae OipTyTac Kajumbl €yponayblK OUTIM KEHICTIMH KaJbIITAacCThIpyFa OarbITTalFaH
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xahannany ypaicinin kepiHici. by oky OarmapiamanapblH CTaHIApTTayFa, KPEOUTTIK KYHeHi
SHTi3yre JKoHe IeTeNae OUTIKTUTIKTI TaHy bl XKeHuaeTyre biknai erTi. COHBIMEH KaTap CTYIEHTTEp
MEH OKBITYIIBIIApABIH OUTIMIH KETUIAIPIiM, TOKIpuOe )KUHAYbIHA dCep eTTi.

Conpaii-ak emiMi3IiH jKoFapbl OUTiM Oepy KyheciHae Kazipri KoraM MeH €HOCK HapBIFbIHBIH
KaXETTUTIKTepiH KepceTeTiH OuriM Oepy OariapiaManapblHBIH alyaH TYPJUIIr: YChIHBUIFAH. by
Oarmapiamanap J9CTypii OLTIM caltaimapbiH Ja, )KaHa, KapKBIHIBI TaMBIIT KeJe )KaTKaH OaFbITTapIbl
Ja KAMTHUTBIH KONTEeTreH IOHJCp MEH MaMaHIBIKTapabsl KaMTuabl. JKoHE 1€ MEMIICKET JapbIH[IbI
CTYACHTTEPTe, COHBIH INIHJIC aKaJIeMUSIIBIK YTKBIPILIK OaFaapiamMaiapbl OOHBIHIIA IIETENIe OKyFa
IpaHTTap MEH CTUICHIUsUIAp Oepe OTHIPHIN, OUTiM Oepy CEeKTOpBIH OelceH Il Kommaiael. MacerneH,
«bonamraky OGargapiIamacsl.

"Bosamak" 6armapiiaMachkl AKOFaphl OUTIM alTy/ia )KoHE IIETEIIE KOCINTIK Aasipiayaa IapbiH bl
Kactapasl KOJay MakcaThlHAa KypburraH Ka3zakCTaHHBIH HETI3ri MEMJICKETTIK CTHICHIMSIIBIK
OarmapiiaMachkl OOJIBITT caHaanbl. ATanmbiin Oarmapiama 1993 Oacray aneim, coman Oepi
MBIHJIaFaH Ka3aKCTaHIBIKTapFa SJIEMHIH JKETEKIII1 YHUBEPCUTETTEPIH e OUTIM allyFa KOMEKTECTI.

CoHFBI KBUIAPBI JKOFAPBl OKY OPBIHIAPBIH/IA FHUILIMH-3EPTTEY KYMBICTAPBIH KYIICHTY
ypaici ne  OGaiikamanpl, Oysl OUTIM, FBUIBIM YOHE OHJIPICTIH HHTErPalUsCBIHBIH aNTapJIbIKTal
JaMBIFaHBIHBIH O1p KepiHici. Ka3zakcTanaa FRUIBIMU 3epTTEYJAEPAIH TaMybl MEMIICKETTIK JCHTeH e,
COHJIaii-aK TYpJi KOpJjap MEH XaJlbIKapallbIK BIHTBIMAKTACTBHIK apKBUIBI O€JICeHMl TypAe Koyiaay
tabyma. bynm kommay skoOanmapipl KapKbUIAaHIBIPYABI, 3€pTTEYIIIepre apHajaFaH TpaHTTapIIbl,
FBUTBIMH-3€PTTECY OPTAIBIKTAPBl MEH 3epTXaHaJIap/abl KYPY/Abl, FEUIBIM MEH TEXHHKAHBIH OPTYpIIi
caylaJlapbIH/IaFbl MapamnaTTapabl KaMTHIbl. by Typrbia, MeMIIeKeT TapamblHaH 35 Kacka JCHiHT1
xactapra «Kac FanbpIM» rpaHThl OeIHIeH. ATalFaH I'PaHTThIH HEri3r1 MaKcaThl — 5Kac FaJbIMJIap Ibl
KoJimay. FeimeiM skoHe kofapwl OutiMm mMunucTpl Cascar HypOek sxypHanmuct Haprait Apanbaiira
OepreH cykOaTbiHIa OYJI Typanbl KEHIHEH TOKTAJIBIN, TPAHTTHI MEJICHTCH JKac FajbIMFa aJlaThIH
YKaJaKbICBIHAH 06JIeK, OeC Y3 MBIH TCHIe MIOKIPTAKbl TOJICHETIHIH JIe alTKaH €Il

Jlecekre, emiMmizzmeri j>Korapel OuTiM Oepy >KyHecl ©31HIH JKETICTIKTepl MEH KaHFBIPTY
YKOHIHJIET1 KYII-)KIrepiHe KapaMmacTad OipKaTap KEMIIUTIKTED MEH ChIH-TETE€ypiHAepre Tar OoJaibl.
byn mpoGnemamap OimiM camacklHa >KOHE OHBIH Ka3ipri €HOEK HapBIFBIHBIH KaKETTUIIKTEpIHE
ColiKecC KellyiHe ocep €Tyl MYMKIH.

buriM camaceiHga OIpKENKUTIK KOK.

Ipi kanmamapia opHajlacKaH >KETEKIl YHUBEPCUTETTEP MEH alMaKTbIK YHUBEPCUTETTEPiH
OlTiM camachlH/Ia alTapJIBIKTal alaKThIK Oap. BYHBIH COHBI TYJEKTEpIH AAWBIHIBIK JECHTCHIHIH
YKOHE 0JIapJbIH €HOCK HApPBIFBIHAAFbl MYMKIHIIKTEPIHIH F€TEPOTeH LTI iHE OKEIeIl.

Kanmer Oy Mocesne OKBITYHIBUIAPIBIH OUTIKTLIINH, OutiM Oepy OarmapiiamaliapbIlHBIH
Ma3MYHBIH JKOHE OKBITY IIAPTTapblH KOCa aifaHjaa, XOrapbl OuTiM Oepy >KyHeciHIH KemnTereH
aCTeKTUIepiHAeT1 KEMIIUTIKTepIH KO3Fai[lbl. YHHUBEPCUTETTEp apachlHIArbl OLTIM CamachlHBIH
allbIpMaIIbUIBIFBl ©3 Ke3eriHJe CTYACHTTep YIIIH Je, KOoFaM YIIiH Je OipkaTap KHBIHIBIKTAp
TYFbI3ajbl. biTiM camaceiHa ocep eTeTiH Heri3ri (haKTopiiapabl TOJBIFBIPAK KAPaCThIPAbIK.

Pecypcmap men ungparxypuiivimoagst aiblpMaulbLiblKmap

XKerexkini yHuBEpCUTETTED, 9/1eTTe, ACTaHa kKoHEe ATMAThl CUAKTHI ipl Kanajnap/a OpHajJacKaH
KOHE Kap KbUIaHIABIPYIbl, 3aMaHayd >KaOAbIKTap MeH HH(paKypbUIBIMABI KOCa ajFaHia, Y3MIK
pecypcTrapra KoJl JKeTKize anajbl. by onapra cryaeHTTepre camanbl OuTiM Oepyre *oHe OKYy MEH
FBUIBIMM JKYMBIC YHIIH €H J>XaKChl >Kargainmapibl YCbIHYFa MYMKIHAIK Oepeni. AJl KemnmTereH
allMaKTbIK YHUBEPCUTETTEp OIO/DKETTE IIeKTeysaepre Tam 0ojazpl, Oy OKy-oJicTeMemiK Oa3aHbl
KaHAPTY/II )KoHE MHOPAKYPBUIBIM/IBI THICTI IEHTeiIe YCTay bl KUBIHAATAIbI.

OKpITyLIBIIAP KYPAMBIHBIH OLTIKTLIIr

OKBITYIBIH camackl KeOiHECe OKBITYIIBUIAPABIH OUTIKTUIIK JeHrei MeH ToxipubeciHe
OaitnmanpicThl. JKeTeKIl YHMBEPCUTETTEpAe XalbIKapajiblK TaxipuOeci Oap >koHe ImieTense OuTiM
aJIBINl KeJITeH OKBITYHIbLIAp KyMBbIC icTeiai. Onmap OutiM Oepy MpolieciHe 3aMaHayd SIicTep MeH
XanmbpIKapaiblK TOXKIpUOEHI eHrize amaabl. AWMAaKTBIK KOFapbl OKY OPBIHIAPBIHIA OKBITYIIBLIAP
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KYPaMBIHBIH OUTIKTUIIrT CalbICTBIpMaNbl Typae ToMeH. byn e3 ke3erinme OuliM camacblHa acep
eTei.

3aMaHayu OKy MaTepHajiapbl MEH TEXHOJIOTHsUIAphIHA KOJI )KETKIZY

Oky MaTepualapblH >KaHApPTy JKOHE JKaHa TEXHOJOorusyapasl OuriM Oepy mpoleciHe
OipikTipy OumiM OepymiH KOFapbl camachlH KaMTaMachl3 €TeTiH Heri3ri ¢akropiap 00k
caHanapl. JKeTeKili yHUBEPCUTETTEp CTYJACHTTEPre SJCKTPOHIBI KiTanmxaHajlapFa, XaJlbIKapaslbIK
FBUIBIMH MOJIIMETTEp 0a3achblHa >KOHE 3aMaHayd OarjgapiaMaliblK jKacaKramara KOJ JKETKi3yre
MYMKIHJIIK Oepeli. AWMaKTBIK JKOFaphl OKY OpBIHAAPbIHAA MYHAAl pecypcrap HIEKTeyli HeMece
MYJIIEM KOK.

binim G6epy OarmapiaManapbIiHBIH Ma3MYHBI

binim OGepy OarjnapiamaniapblHBIH camachbl MEH ©3€KTUIIN /1€ MaHbI3[bl pesl aTKapaibl.
XKerexkni yHUBEpCUTETTEp Ka3ipri 3aMaHfbl €HOEK HAPBIFBIHBIH XaJbIKapajiblK CTaHIApTTapbl MEH
TajanTapbliHa COMKEC KEJETIH OarmapiaMaiiappl 931pJiieyre JKoHe )KaHapTyFa Kol KoHUT Oernel. by
TEK aKaJeMHsUIBIK TIOHJIEp/li FaHa eMecC, COHBIMEH Karap aiMmacy Oaraapiiamaliapbl apKbUIBI ChIHU
oiay IarAplIapblH, 3€pPTTEY KY3BIPETTUIIKTEPIH >KOHE XalIbIKApaIbIK TOKIPUOCHI HaMBITYIbI
KAMTH/IBI.

binim Oepy camachiHAarbl OIPKEIKUTIKTI KalbIITACTBIPY - OUIIM Oepyre MHBECTULUSIIAPIbI
apTTHIPY/Ibl, OKBITYHIIBIIAP/IBIH OUTIKTUIINH apTThIPYAbl, OKY OaraapiiaMaiapblH KaHAPTYAbl KOHE
3aMaHayl OKY pecypcTapbl MEH TEXHOJIOTHsJIapblHa KOJDKETIMAUTIKTI KeHEWTyAl Koca aliFaHna,
KeIeHAl Tocuial Tanan etenl. byn emiMi3AiH op eHIpiHEeH KeNreH CTYACHTTEp YIIIH camaisbl,
YKOFaphl OUTIM aryJarel T€H MYMKIHJIKTEP/Il KAMTaMachl3 €Tyre KOMEKTeCe/Il.

barnapmamanapapiH T€OPHUSIIBIK OaFBITHI

Kenreren Oinim Oepy OarmapiaMainapbl CTYJASHTTEPTe MPaKTHUKAIBIK JaFblIapabl UTepyre
KETKUTIKTI MYMKIHIIKTEp OepMeid, Teopusra ThIM KoTl KoHLT Oesesi. by Typansl sxakeiHaa FeutbiM
KoHe korapbl OutiM MuHHCTp1 Casicat HypOekte ce3 erTi. MUHUCTp/IIH alTybIHIIIA Ka3ipri Tagaa 4
BT OKY ThIM Y3aK yaKbIT. OpBIHIBI TIKIp.

ONTKEeH1 KONTEreH MaMaHIBIKTapJa OKy KYPChl MOHHIH TEOPHSJIBIK HETI3IEpPIH 3epTTeyre
OarpiTTanrad. CTyIOeHTTEp [A9picTepre >OHE TEOPHUsUIBIK MaTepHalibl 3epTTeyre Kem YaKbIT
AKYMCaWIpl, all IPAKTUKAIBIK cabaKTapra, 3epTXaHalbIK KYMBICTapFa *oHE HaKThl ykolanapra a3
KoHUT OeiiHeni. HoTmxkeciHae TyNEKTEpHiH KEeH TEOPHsUIBIK OUTiMi Oojla Typca Ja, oOJapiabl ic
KY31H]Ie KOJIaHy/1a KUBIHABIKTApP TYbIHIAUIbI.

Teopusira Oaca Hazap ayaapylblH apKachlHIa CTYIEHTTEp NPAKTHKAJIBIK Macesenepal
Hienrysie koHe MaMaHaH IbIPbUIFaH ka0 bIKThl HeMece OaraapiaMalblK jKacaKTaMaHbl KOJIaHyia
Ja OSKETKUTIKTI TOXKipuOe aja amMaybl MYMKIH. AJT aTajJMBIIl KacHeT OJlapIblH OoJjamiak Kocion
KbI3METIHJE 6T€ MaHBI3Abl. Ocipece MPaKTUKAIBIK AaFIblIap TEXHUKAIBIK KOHE >KapaTbUIbICTaAHY
MaMaHJbIKTapBIH/IA aca KaXKeT.

[IpakTHKanbIK OKBITYABIH HMIEKTEYII1 MyYMKIHJIIKTEpiHE HE cebern?

binim Oepy OarmapiamanapblHbIH Teopusra OarbITTalybIHBIH Oip ce0edi-MpaKkTUKAIIbIK
cabakTapApl OTKI3y YIIIH HHPPaKypbUIBIM MEH pecypcTapiblH kericmeymimiri. by
3epTXaHanapiblH, 3aMaHayd KaOIbIKTapIblH, COHIAN-aK THICTI cajlaja MPaKTUKAIBIK TIKiprbdeci
O6ap OUTIKTI OKBITYIIBUIAD MEH TOIIMIepJepAiH >KeTICHEeYIIUIiri cajjapblHaH Ja OPBIH ajbll
OTBIPFaH JKaFail.

EnOex HapbIFBIHBIH TalanTapblHa COWKec KemMeyi

EnOex HapbiFbl KeOiHece TYJIEKTepACH TePEeH TeOpUsIIbIK OLTIM/II FaHa eMec, COHbIMEH Katap
MPAKTUKANBIK KOJIJaHy KaOileTiH, HaKThl JaFapUIapIblH OONybIH Tamanm eTeni. bimim Oepy
OargapiaManapblHBIH TEOPUSIIBIK OaFbIThl TYJIEKTEPiH HAKThI JKYMBIC MIHAETTEPIH OpBIHIAYFa
JaiiblH O0JIMaybIHA Ja Tepic acep eTei.

Karpaiinel sxakcapTy jkoHe OUIiIM Oepy OarjapiaMaiapbIHbIH HPAKTUKAIBIK OaFbIThIH
apTTHIPY YIIIH KeIIeH i mapanap KaOeuiaay KaxeT. O yIiH:
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Toxipubenik cabakrap caHbIH KOOCUTY: OKY >KOCHapiapblHa 3€pTXaHAJBIK >KYMBICTAPJIbIH,
MPAKTUKYMJIAPIBIH KOHE K00AJIBIK TarChIpMalIapIbIH KOOIPEK CaHBIH KOCY KaXKeT.

Kocimopeiaaap MeH YHBIMIAPMEH BIHTBIMAKTACTBHIK: CTYACHTTEpPre OKy Ke3iHae Kociou
ToxipuOe amyra MYMKIHAIK OepeTiH TarbuIbIMIaMajap MeH ToxipuOenep OargapiaManapbiH
azipiiey.

Oky OarpmapiamasiapblH KaHApTy: €HOCK HapBIFBIHIIA CYPAaHBICKA e HAKTHl KOCIOM arapliaap
MEH KY3BIPETTEPi JAMBITYFa OaFBITTANIFAH KypCTapbl CHTI3Y.

Toxipubeni MamaHZapAbl S>KYMBICKA  TapTy: THICTI cajanapia ©3eKTi INPaKTHKAIIBIK
ToXiprbdeci 6ap MamMaHIapIbl OKBITYFa MIAKBIPY.

KopeiTa Kene, atanMplim Mocenenepi menry 0acTel Ha3apFa ajblHYbl KaXKeT. OWTIereHe
aTaJMBbIII MpoOsieMa CTYACHTTEPAIH eHOeK HapbIFbIHBIH 3aMaHayH TajalnTapblHa colikec OUIIM aiy
KaOLIeTIH MIEKTEI, OJIAPJBIH IIIK1 )KOHE XaJIbIKAPaJIBIK O9CceKere KaOUIeTTUIIrHE acep eTeIl.

butim Gepy camachlHIArbl aNIIaKTHIKTHI JKOK YIIIH MaTepPHAIBIK-TEXHUKAIBIK Oa3aHbl
KAKCapTyIbl, OKBITYIIBIJIApD MEH CTYASHTTEp YIIiH XalbIKapallblK ajiMmacy OaraapiaMaiapbiH
JTAMBITY/IbI, COHJIA-aK FBUIBIMH KOHE 3€pTTey KBI3METIH BIHTAJIAHABIPYIbl KaMTHUTBIH KEIIeH]
TOCUI KaXKeT.

byn npobGnemanapapl mienry MemieKkeT, OutiM Oepy MeKemelnepi kKoHe OM3HeC-KOFaMIaCThIK
TapamblHaH OIpJIECKeH KYII-XKIrep/i Tajmam eTeal. bimiM OepymiH camachl MEH TMPaKTHKAIBIK
OarbITBIH apTTHIPY TYJEKTEPAIH €HOCK HapBIFBIHIAFHl TIEPCIIEKTUBATIAPBIH HKAKCAPTHIN KaHa
KoiMaii, TyracTtait anranaa KazakcTaHHBIH oJI€yMETTIK-DKOHOMHUKAJIBIK JaMybIHA BIKIAT €TEII.

[Taiinanansutran ogeOuerTep Ti3iMi:
. burim camacer 6utikTI Kaapra Toyenai: / XK. Tyiimebaes. - Eremen Kazakcran. - 2009. - 31 Tambiz
2. burim camach ycras mebepiirine 6ainansicThl : / XK. TylimeOaes, cyxOar. A. JlyceHOANKbI3HI. -
Amna Tini. - 2010. - 4-10 HaybIpsI3. - 6-7 0.
3. burim camacel - 6acekenectik ket : / K. Tyiime6ae, onr. C. Momer. -Eremen KazakcraHn. -
2007. - 25 maMmsbIp.
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IMPOBJIEMA TPEXSA3bIUUSA B KAZAXCTAHE
bypurait bupraneim — CtyaenTka rpymmsl 1301-53 o6pa3oBaTeabHO#M mporpaMMbl
«[lemaroruka 1 METOAMKa HAYAILHOTO OOYyUCHHUSI»
Hayunslii pykoBOUTENb: K.I1.H., U.0.J0LIEHTa Kadeapbl HHOCTPAHHBIX S3BIKOB
Kusicora K.K.
HOxHo0-Kazaxcranckuii mejaroruueckuii yHuBepcuTeT UMeHu Y30ekanu XKanubexoBa
Tyuin

byn makanana MeH Ka3ipri yakpITTa YIITUIIUTIK OaFqapiaMachlHAaFbl aFbUIIIBIH TUTIHIH POl
KapacThIpFbIM Keseni. KasakcTanna aFbUIIIBIH TUTI YIOTUIALTIK OargapiamMachlHIa MaHbI3AbI pell
atkapaapl. O Ka3ak >KOHE OpbIC TUlJepiMeH Karap OutiM Oepy OarjapiamachlHa €HII3UINeH YII
MIHAETTI TUIAIH Oipi Oonbin TaObuIagbl. AFBUIIIBIH TUTIH OUTY OKY, KYMBIC JKOHE XalbIKapasblK
KapbIM-KaTblHAC VIIIH KOCBIMIIA MYMKIHJIKTep amiajabl. AFBUINIBIH TUIIH MEHIepyre JereH
YMTBUIBIC COHBIMEH KaTap OyJI aleM/IeT1 €H KEeH TapalFaH TUIIepiH Oipi jKoHEe oJIeMAIK aKmapaTThIK
pecypcTapra KoJ XKeTKi3yre MyMKIH/IK Oepei.

Abstract

In this article, 1 would like to consider the role of the English language in the trilingual
program at the moment. In Kazakhstan, English plays an important role in the trilingual program. It
is one of the three mandatory languages included in the educational program, along with Kazakh
and Russian. Knowledge of English opens up additional opportunities for study, work and
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international communication. The desire to master English is also due to the fact that it is one of the
most common languages in the world and provides access to World Information Resources.

S3bIK — 3TO HE TOJBKO CPEACTBO OOLIEHMS, 3TO Jylla HapoJAd, XpaHUTENb TpajuLUid U
KyIbTyphl. SI3p1k0BOe MHOrooOpasue Kaszaxcrana Bcerga Obuio B mpuoputere. OO 3TOM MOXKHO
cymuth o 3akoHy «O s3bikax B Peciyonuke Kazaxcran» ot 1997 rona. B HeM roBopurcs, 4ro Bce
SI3BIKM Ka3aXCKOT0 HApOJia — HallMOHAJIbHOE JIOCTOSIHUE.

Hns pa3Butusa s3pikoB B Kaszaxcrane B 2011 romy Oblma mnpuHsATa CrHElUaIbHas
rocygapctBeHHasi mnporpamma. I[lman geiictBuit mo 2020 roma mnpexycMaTpUBAET BEJACHHE
"T"apmoHn4HO s13b1KOBON mosnuTuku". Ilo ninanam aBTopoB nporpammsl, Kk 2020 roay rocsizsblIkom
n0JKHO BianeTh 90% B3pocCiioro HaceseHus, PycCKUM si3bikoM — 90%, anrmuiickum — 25%, a
OJTHOBPEMEHHO BceMHu Tpems — 10 20%.

B Kazaxcrane cymiecTByeT Tpexs3blune, OQPHUIMAIbHBIC SI3bIKH KOTOPOTO - Ka3axCKUH,
pyCCKUi U aHTTIMHACKUI. Ka3axcKuil A3bIK ABJISIETCS TOCYAAPCTBEHHBIM SI3BIKOM, a PYCCKUI IIHUPOKO
UCIOJIb3YEeTCSI B TOBCEAHEBHOW XU3HUM W Ou3HEece. AHIVIMMCKUM S3bIK TakKe IOJy4aeT BCe
Oonbiiee 3HaYeHHE, OCOOEHHO B cdepe oOpa3oBaHHMS U TypusMma. Tpexs3bluhe OTpa)kaeT
MHOTOHAIMOHAIbHBIN XapakTep KazaxcTaHa u cnocoOCTBYeT MEXKKYIbTYPHOMY B3aUMOJAEHCTBHUIO.
Bgenenue TPEXBA3BIYHOTO o0Opa3oBaHus JOJKHO cenarhb Ka3aXxCKui HapoJ
KOHKYPEHTOCIIOCOOHBIM Ha MUpPOBOH apeHe. [lmanupercs, uro B Omwkaiimue roasl okojio 20%
HaCeJEHNUA CMOYKET CBOOOIHO O0IIATHCS Ha aHTJIMICKOM SI3BIKE.

B ot0ii cTrathe g xoTena Obl PAcCMTOPETh pOJIb AHTIMICKOrO sI3pIKa B IPOrpaMme
Tpexsi3pluns B JaHHOE BpeMs. B KazaxcTtane aHTIMHCKUI S3bIK UTPAET BAKHYIO POJIb B MpOrpaMmMme
Tpéxs3pluns. OH  sBisSIETCd OJHUM U3 TpeX o00sA3aTeNbHBIX S3bIKOB, BKJIIOYEHHBIX B
00pa3oBaTeNIbHYI0 MPOTpaMMy, HapsAay € Ka3aXCKHUM M PYCCKUM SI3bIKAMH. 3HAHHE aHTJIMHCKOTO
SI3bIKa OTKPBIBAET JOMOJHUTENIbHBIE BO3MOXKHOCTH ISl 00ydeHHs, paboThl M MEXIyHapOJAHOIO
obuienus. CTpemiieHue K BIAJCHUIO aHTJIMHCKUM SI3BIKOM TaKXe CBS3aHO C TEM, YTO 3TO SBIISETCS
OJIHUM U3 CaMbIX pacCHpOCTPAHEHHBIX S3BIKOB B MHUPE M OTKPBIBAET JAOCTYl K MHPOBBIM
MH(POPMAITMOHHBIM pecypcaM.

[lepBbIMU MIpOrpaMMy TpeXs3bluMs B Hallel cTpaHe MPUHSIM M aKTUBHO CTaJld W3Yy4aTh B
takux mkojax kak HUI, KTJI, wu T.n. He cMOoTps Ha TO 4TO y)Xe€ HE MEpBbIA roj Hadalu
MPOrpaMMy TPEXS3bIYMsl W B JPYrUX ILIKOJAaX Halled CTpaHbl, 0cOO0ro mporpecca HE BUIHO.
OpHOM W3 OCHOBHBIX TPYIHOCTEH SBJISETCS HEPaBHOMEPHOE BIIAJICHHE pPAa3HBIMU SI3bIKAMU
HacelleHHeM. B ycloBHsIX, KOrja Ka3axCKHil, pyCCKM U aHTJIMHCKUN SBJISIOTCS O(ULIMATbHBIMU
SI3BIKAMH, CTAHOBHUTCS TPYAHBIM OOECIEUNTh PaBHbIE BOBMOKHOCTH JIJIsl BCEX T'PaXIaH.

B camom Hauane roga B HIKOJIAX C Ka3aXCKUM SI3bIKOM OOY4YEHHS IIAHHPOBAIOCH U3y4aTh
(bu3MKy, XUMHUIO, OHOJIOTHIO, HH(OPMATUKY MPENoaBaTh HAa AHIVIMICKOM, BCEMUPHYIO HCTOPHIO,
PYCCKHI f3BIK M JIUTEpPATypy — Ha PYCCKOM si3bIKe. B IIKOJax ¢ pycCKUM SI3bIKOM OOYy4eHHUS
€CTECTBEHHO-MaTeMaTUUECKUEe HampaBlieHUs OyAyT BECTHUCh Ha PYCCKOM S3bIKe, KpoMe (pU3MKH,
XUMHH, OMOJOTHH W WHGOPMAaTUKU — MX OyayT BecTH Ha aHriumiickom. Wcrtopus Kazaxcrana,
Ka3aXCKH f3BIK U JUTEpaTypa — Ha FOCYJAapCTBEHHOM f3bIKE. XOTh U B MEPBbIE T'OJbI BO MIKOJIAX
MBITANIUCH MPENoaBaTh YPOKU M HAa aHTIUICKOM U Ha PYCCKOM, uepe3 BpeMsi BcE€ BEPHYJIOCH Ha
CBOK MecTo. Tak kKak y4eOHUKU MO KOTOPHIM O0y4YaIHCh JETH B IIKOJaX ObLT HA Ka3aXCKOM WJTH Ha
PYCCKOM sI3BIKE. DTO CTaNo MpoOIeMOi Tak Kak ObLIO CIIOKHO BO BpeMsl ypOKa MoJIydyaTh 3HAHUS OT
YUUTENS Ha aHTJIMHCKOM, a YUTATh HY)KHYIO HHPOPMAIIHIO U3 KHUTH Ha Ka3aXCKOM SI3bIKE.

N kpome 3TOro mosiBUIOCh HECKOJIBKO BO3MOYXHBIX IMPHUYMH, MOYEMY B IIKOJIAX MOXET HE
OBITJIO TIpOTpEcca B MPOTrpaMMe TPEXSA3bIUHS:

1. Hepocratounoe (¢uHaHcupoBanue: Hemoctarounoe  (QUHAHCHUPOBAaHHE  MOKET
OTPAaHMYMBATH BO3MOXHOCTH IIKOJ B Pa3BUTUU MPOTPAMM TPEXSI3bIUus, BKJIIOYas OOydeHHE
JIOTIOTHUTEIHHBIM SI3bIKaM U TIOJITOTOBKY KBATU(DUIIMPOBAHHBIX MTPETIOIaBATEIICH.

2. HenmocrarouHoe KOMWYECTBO KBaNU(UIIMPOBAHHBIX TpernoaaBareneii: HemocrarouHoe
KOJIMYECTBO OMBITHBIX TpernojaBareieil, CmocOOHBIX O0OydaTh Ha pa3HBIX S3bIKAX, MOXKET
3aTpyaHATh (P PEeKTUBHOE BHEIPEHHE MPOrpaMM Tpexs3piuus. Ecnu mpenonaBatens caM He OyaeT
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3HaTh TPH SA3bIKA, HO TPH 3TOM OyaeT o0ydarh AETeil MO mporpamMme TPEXSI3bIYUS TO MOXKET
BO3HUKHYTH MPOOIEMBI.

3. OtcyrcTBHE NOLAEPKKHA CO CTOPOHBI poauTeneil: Ecim poaureny He NOANEPKUBAIOT U HE
y4acTBYIOT B OOYYE€HUH CBOUX JAETEH MOMOJHUTEIHHBIM S3bIKAM BHE IIKOJIBI, 3TO TAKXKE MOXKET
3aTPyJHUTH YCHEIIHYIO PEATU3alUI0 IPOrPaAMM TPEXSI3bIUn.

4. HenocratouHoe BpeMsl M YCUJIUSL Ha YPOBHE YYEHHUKOB: YUEHHKU MOTYT CTOJKHYTHCS C
TPYOHOCTSMU B M3YYEHHMM TPETHETO fA3bIKA M3-3a OTCYTCTBHUSI MOTHBALMM, BPEMEHU WIM YCUIIHH,
YTO TaKXKE MOXKET MPENSATCTBOBATh YCIIEXY IPOrPAMM TPEXA3bIUUS.

5. OrcyctBue y4eOHUMKOB Ha aHIVIMHCKOM s3blke: [IpoXonuTe ypok Ha aHIMHCKOM 0e3
COOTBETCTBYIOIINX Y4EOHUKOB MOKET IPUBECTH K IPOOIEMaM C 00ydeHUEM.

[IpoGnembr BHenpeHust TpExs3pluns B oOpazoBaHue KazaxcraHa TpeOylOT KOMIUIEKCHOTO
OAX0Ja M JOJTOCPOYHBIX YyCWIMWA. JUJIsI yCHEIIHOW peanu3aluu MPOrpaMMBbl  TPEXSI3BIYHOTO
00pa30BaHUs MOT'YT ObITh NPEANPUHATHI CIEAYIOIINE 1aru:

1. Pa3paboTka KadecTBEHHbIX Yy4eOHbIX MaTepuaioB: HeobOxonumo co3narh y4yeOHUKH,
METOJUYECKUE MOCOOUs M JIpyrue MaTepuallbl Ha Ka3axCKOM, PYCCKOM M aHIJMHCKOM S3bIKaX,
YUUTBIBasi 0COOEHHOCTH KaXKJIOTO SI3bIKA.

2. TloaroroBka kBanuuUUMpPOBaHHBIX MpenojaBareneil: ObecredeHue mpenoaaBareneit
KOMIIETEHIIUSIMU 711 3PQPEeKTUBHOTO oOOydeHUs: Ha TpEX s3bIKaX, a TaKkKe IpOBeIeHUE
CHeIHaIbHBIX IPOTPaMM MOBBIIICHUS KBATU(DUKAIINH.

3. Undpactpykrypa u TexHosoruu: OOecnedueHHe IIIKOJ COBPEMEHHBIM OO0OpYIOBAHHUEM,
WHTEPAKTUBHBIMH JIOCKAMH H IOCTYIIOM K OHJIAH-pecypcam i YIY4IIeHHUs Tpoiiecca 00ydeHusI.

4. Tlomnepkka co CTOpPOHBI TocymapcTBa: HeobOxomuma QuHaHCOBas W OpraHU3AIMOHHAS
MoJJIep>KKa rocyiapcTBa sl yCIEIIHON peaan3aluy IporpaMmbl TPEXA3bIUUSL.

5. BoBneueHue 0OmECTBEHHOCTH: BaXHO BKIIOYHTH POJTUTENCH, OOIIECTBEHHBIC
OpraHM3alii M JpYrue 3auHTEPECOBAHHBIE CTOPOHBI B Mpolecc OOCYKICHHS M peanu3aluu
nporpaMMbl. Hy)KHO OOBSICHUTH POJUTENSIM UYTO H3Y4EHUE cpazy TpeX S3BIKOB MOXET CTaTh
KJIFOUOM K MEPCIIEKTUBHOMY OyAyIIeMy X peOCHKA.

6. MonuTopuHr U olueHKa: [IpoBeneHHE CHCTEMAaTUYECKOTO MOHHMTOPHMHIAa U OIIEHKH
MIPOrPaMMBI /7S BBISIBIIEHUS IPOOJIEM U KOPPEKTUPOBKH IJIAHOB B CIy4ae HEOOXOIMMOCTH.

ObecrieyeHre KayecTBEHHOrO0 OOy4YeHHMsS] Ha BCeX TpeX fA3bIKax, pa3paboTKa cleluaIbHbIX
porpaMM M METOAMK MJIsi MOJJEPKKH TpPEXSA3bIuMs, a TaKKe COJCUCTBHE B TMOBCEIHEBHOM
WCIIOJIb30BAHUU BCEX O(UIMANTBHBIX S3bIKOB CTPaHbl - Ba)KHbIE IIarM B PEUICHUH HTPOOJIEMBI
Tpéxsi3bruns B Kazaxcrane. Hukto He ycoMHuTCS B HapoaHO#l MynpocTu: «CKOJIBKO SI3bIKOB Thl
3HAEIIb — CTOJIBKO Pa3 Thl YEIIOBEK». 3HAHHE HECKOJIBKUX S3BIKOB OOOTATUT U PACHIMPUT I'PAHULIBI
HaIleH >KU3HU. DTO OJUH U3 BOXHBIX KUPIMUYUKOB (yHIAMEHTa, HA KOTOPOM CTPOMTCS BCS Halla
*u3Hb. KOHEUHO e u3yueHue si3blka — 3TO JIeJIo He jerkoe. Ho HeT Hu4ero HeBO3MOXKHOTO, €Clin
MPUJIOKHUTh YCUJIME U BEPUTh B CBOU CHUJIBI.

CHOuCoK TUTEpATYPBI:
1. file:///C:/Users/user/Downloads/downloadPdfUmkd%20(3).pdf
2. https://cyberleninka.ru/article/n/k-voprosu-problemy-vnedreniya-trehyazychiya-v-obrazovatelnyy-
protsess-vuzov-v-kazahstane/viewer
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[enarorukanbIK TUCKYPCTBIH MaKaja CTpaTerHsUIapbl TYJIFaHbl olleyMETTEeHIIPYAiH HEri3ri MakcaThlH
- OHBI Oenrini Oip KOFAaMHBIH MiKipiiepi, HOpMajapbl, KYHJBUILIKTapbl MeH OuTimMzepi kyieciH OemiceriH
KOFaMHBIH MYIIECiHE alHaNBIPYIbl aHBIKTAUTBIH KOMMYHHKATHUBTI Ke3KapacTapMeH YchlHbUFaH. Kaszipri
OTaHJBIK JIMHIBUCTHKAJA OKY MOTIHJICPIHIH THIIOJIOTHUSACHIHBIH HEri3l MOTIHIEPI KapbIM-KaThIHACTBHIH
QJICYMETTIK cajajapbl OOHMBIHIIA capajiay OonbIn TaObUIabl, OWTKEHI Oacma MOTIHIIK MaTepuaigapaaH
OKBITY JoJ1 Y XKBIMJIBIK COMJIey opeKeTi cdepanapblHIa JKy3ere achpbuiafgbl. MoTiHaepain Oy
nuddepeHanuscy MOTIHAI MOJIEbICY HEeTi31HIH Heri3ri (aKkTopbl )KoHE OKY MOTIHACPIH KYPBUTBIMAAYIBIH
iprefi TUITONOTHSIIBIK MIPUHIHIT peTiHae apeker ereai. CTyaeHTTep 031H-031 OakblIay AaFAbUIapbIH MEHTepy
0apbICHIH/IA OJIAP/IbIH KYMBICHIHBIH OHIM/II HOTHIKECI KoOiHece ©31HE KOHE JKEKe KacueTTepiHe OalIaHbICThI
€KEeHIH TYCIHEeI].

Kinm co30ep: aneymerTeny, MUIAKTHUKAIBIK MOTiH, KAPBIM-KATBIHAC CANlAChl, MOJICHUET

Pezome

CraTbsl CTpaTeru IMeAarorndeckoro JIMCKypca MpecTaBlIeHbl KOMMYHUKATUBHBIMH YCTAaHOBKAMH,
KOTOpbIC KOHKPETH3UPYIOT KITFOUEBYIO I€]Ib COMANN3AINY WHUBH]IA — MPEBPATHTh €T0 B 4JieHa 00IIecTRa,
pa3aeNAonero CUCTEMY MHEHMH, HOpPM, ILIEHHOCTEM M 3HaHMM JaHHOTrO coluyma. B coBpeMeHHOM
OTEUECTBEHHOH JIMHTBUCTHKE OCHOBY THIIOJOTHU YYEOHBIX TEKCTOB COCTaBJIsIeT UG epeHIInaIs TEKCTOB
Mo OOIIECTBEHHBIM c(hepaM KOMMYHUKAIMH, TaK Kak oOydeHHE 110 IMEYaTHBIM TEKCTOBBIM MaTepHaliaM
OCYIIECTBIIIETCSI UMEHHO B cepax KOJUIEKTUBHOTO pedeBOro (yHKIMOHUPOBAaHUsS. Takoe pasrpaHudcHUe
TEKCTOB BBICTYIIACT B KA4ECTBE KIIFOUEBOr0 ()aKTOpa B OCHOBE MOJICTTMPOBAHUS TEKCTA U (PYHIaMEHTATBHOTO
THUTIOJIOTUYECKOT0 TPUHIMIE, CTPYKTYPUPYIOIIEr0 ydeOHBbIE TEKCThI. Yualluecs B TPOIecce OBJIAJCHUS
HaBBIKAMU CAMOKOHTPOJISI OCO3HAIOT, YTO MPOAYKTHBHBIA Pe3yabTaT UX PaOOTHI 3aBUCHT BO MHOTOM OT HUX
CaMUX, UX JIMYHOCTHBIX Ka4eCTB.

Knioueswvie crosa: conyanuzanys, TUIAKTHUECKHN TEKCT, cepa KOMMYHHKAIINH, KYJIbTYpa

The article strategies of pedagogical discourse are presented by communicative attitudes that
specify the key goal of the socialization of an individual to turn him into a member of society who
shares the system of opinions, norms, values and knowledge of a given society. In modern domestic
linguistics, the basis of the typology of educational texts is the differentiation of texts by social
spheres of communication, since learning from printed text materials is carried out precisely in the
spheres of collective speech functioning. This differentiation of texts acts as a key factor in the basis
of text modeling and a fundamental typological principle structuring educational texts. Students in
the process of mastering self-control skills realize that the productive result of their work depends
largely on themselves and their personal qualities. The teacher and the student are participants in the
pedagogical discourse.

Biryukova M.S. notes that “the precedent text of pedagogical discourse is the didactic text”
[1, p. 2]. The purpose of pedagogical discourse is to socialize a new member of society. The key
values of this type of discourse can be explained by its system-forming attitude. They receive
expression through axiological protocol sentences, i.e. statements in which there are markers of
obligation (must, must, should) and positive values. Strategies of pedagogical discourse are
represented by communicative attitudes that specify the key goal of an individual’s socialization to
turn him into a member of society who shares the system of opinions, norms, values and knowledge
of a given society.

Communication strategies proposed by Biryukova M.S: explaining, evaluating, controlling,
facilitating, organizing. Explanatory — intentions of a consistent nature, aimed at communicating to
the individual opinions and knowledge about reality. Through the evaluation strategy, the
significance of the teacher in society, his status and role are expressed, which is realized in the right
of the teacher to evaluate the circumstances, events and characters discussed in the learning process,
to evaluate the student’s achievements. The controlling strategy is a multidimensional installation. It
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involves the acquisition of objective information, the development of skills, the study and adoption
of a value system. This feedback interaction is expressed in checking readiness to receive new
information, in monitoring understanding during explanations and after presenting new information.

Control consists of maintaining interaction with the addressee, stimulating attention,
conducting surveys, testing and taking exams. As part of the facilitative strategy, comprehensive
support for the student is provided. Facilitative and appreciative strategies have a number of
common features. The difference is that the assessment determines an objective situation.
Assistance, in turn, ensures the formation of personality in favorable conditions. Within the
framework of the organizing strategy, the participants take joint actions:

1) etiquette norms;

2) order;

3) statements in the form of training or games in classes — classroom and extracurricular.

Bragina A.A. notes that “discourse strategies are distinguished with a certain convention and
are a research abstraction” [2, p. 180]. Researchers classify as precedent texts of pedagogical
discourse, first of all, school anthologies and textbooks, norms and rules of conduct for students,
popular texts of children’s books, plots of famous animated films and feature films, lyrics, proverbs,
well-known aphorisms on the topic of knowledge, learning, interaction between teacher and
students. According to the definition of I.R. Galperin “a text is a work of the speech-creative
process that has completeness, objectified in the form of a written document, literary processed in
accordance with the type of this document, a work consisting of a name and a number of special
units, united by different types of lexical, grammatical, logical, stylistic connections, having
purposefulness and pragmatic attitude” [3, p. 144].

A significant question arises of the criteria for selecting educational texts, regardless of
narrow and general definitions of the text. It is necessary to note the coherence and integrity of the
text, since these criteria highlight I.R. Galperin, Z.Ya. Turaeva. A detailed typology is known,
which contains the characteristics of a text of a universal nature: coherence, cohesion, intentionality,
perceptibility, situationality, informativeness, intertextuality.

Vezhbitskaya A notes that “printed texts for reading are selected taking into account the
specified criteria, and they must also be in a small format” [4, p. 287].

Vereshchagin E.M. notes that “small-format text (SFT) is characterized by isolation,
intertextuality, pragmatic functionality, formal and semantic self-sufficiency, thematic certainty and
completeness, information content, a certain meaning of creation and general intent”. Vereshchagin
E.M. points out that “small-format texts function within the boundaries of a variety of closely
related discursive practices, which is objectively reflected in the intense interference of discourses
and precedent as a factor indicating the stability of the linguocultural component” [5, p. 179].

The text is a universal didactic unit that makes it possible to merge two key vectors: mastery
of the system of linguistic means and mastery of the rules and norms of communication. The role of
text in teaching all types of speech activity is valuable. A complete text is capable of expressing a
complete thought, supplies material for speech practice, makes it possible to demonstrate a
dictionary, a source of information, and solves the educational and educational goals of the lesson.
Each English lesson should ideally include work with printed text.

This type of work is compatible with any English language plan and program. Each
phenomenon of language is studied, first of all, using textual information, theoretical postulates are
tested in practical functioning, students clearly understand how the laws and rules of language are
implemented in practical work.

Gorodetskaya L.A. notes that “the universal human concepts discussed in a didactic text on a
foreign language call for dialogue, that is, they contribute to the spiritual communication of people,
as a result of which the degree of appeal to the reader is very high”. As a consequence of the contact
between the author and the addressee, their dialogue, dialogism appears in a hidden form [6, p. 48].
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Arutyunova N.D. notes that “dialogicity, a property of the text, is also the interaction of the
semantic positions of communicants” [7, p. 913]. Of course, a number of requirements are imposed
on the text as the key didactic unit of teaching English. First of all, in the process of text analysis
there should be an interconnection between all sections of the English language course. The text
should provide detailed implementation of different types of spellings, and all types of parsing
should be demonstrated. Texts that are offered in English classes should act as a model in linguistic,
thematic and ideological terms. They must demonstrate the uniqueness, imagery and expressiveness
of the English language. In the process of studying known methods of teaching English in a
secondary educational institution, it was revealed that no detailed characteristics of English
language teaching resources were presented based on the developed classification of educational
texts.

Mainly, the basis for classifying texts for teaching a foreign language is represented by such
criteria as: structure of texts; attitude and scope of communication; text functions; the level of
preparation of the student for perception, understanding and assimilation. Teachers in educational
functioning use texts of different functions, styles and genres, taking into account the goals and
objectives that need to be solved in the learning process. Also, the requirements and approaches that
will be used in the algorithm of students’ actions in relation to the text (for example, reading,
translation) largely depend on the type of text.

In modern domestic linguistics, the basis of the typology of educational texts is the
differentiation of texts by social spheres of communication, since learning from printed text
materials is carried out precisely in the spheres of collective speech functioning. They may be in
demand later in life. This differentiation of texts acts as a key factor in the basis of text modeling
and a fundamental typological principle structuring educational texts. Texts related to a certain area
of human interaction are called texts of the functional-communicative class. The typology of any
class of texts is carried out in three stages:

1) Establishing general constructive criteria:

a) a key social and communicative goal within the boundaries of this social sphere of
interaction;

b) the subject of communication, typical for this sphere of communication;

c) signs of the situation within the boundaries of which the speech message occurs;

d) a communication channel typical for this communication situation;

2) detailing and narrowing the general social setting of the text;

3) highlighting text based on genre:

a) detailing pragmatic and communicative factors;

b) designation of a characteristic situation that forms the basis for the generation of a speech
genre;

c) identifying a genre stereotype.

Teachers pay special attention to the functional-stylistic criterion, since the use of stylistic
coloring of vocabulary provides significant opportunities for its use in different functional styles,
the possibility of variations in texts or statements (in written and oral form), taking into account the
type of reader and opponent of speech interaction.

Based on the styles and functions of the language, scientists identify the following key
functional and stylistic types of text: official business texts; popular science texts; religious
writings; newspaper and journalistic (socially informative texts); spoken texts; literary texts.

Taking into account modern educational criteria and requirements, we present a scheme for
choosing a printed text for teaching English in a secondary school:

1. taking into account the needs and interests of students;
2. determining the volume of printed text;
3. choosing a topic for printed text;
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4. identifying the problem of the text;

5. identifying the key idea of the printed text;

6. determination of the degree of authenticity;

7. selection of tasks and exercises;

8. designation of stages of work on printed text.

The teacher, when selecting a printed text for work, takes into account:

1) cognitive and communicative interests, interests of students;

2) the level of complexity of the printed text, taking into account the speech and language
experience of students;

3) the content of the information presented in printed texts according to the age specificity of
students.

The teaching materials selected for the study are rich in regional studies information and
educational games. This ensures a high level of motivation for students. Topics and authentic
materials used in these teaching materials are selected taking into account the age specifics and
interests and inclinations of fifth-graders. The tasks and exercises in the selected teaching materials
are aimed at helping schoolchildren at the middle age stage in mastering the self-discipline
algorithm, directing them to understand the enormous and valuable importance of learning 29 the
English language. Students in the process of mastering self-control skills realize that the productive
result of their work depends largely on themselves and their personal qualities.

It must be concluded that working with printed texts in English classes is not an end in itself,
but acts as a means for developing coherent speech among students. Reproduction, modification
and information processing of printed text also have independent value and auxiliary value as a
stage in the development of the ability to develop one’s own text materials.
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BACTAYBIII MEKTENTIH OKY-TOPBUE YJEPICIH/E OKYIIBLJIAPABIH
YJATTBIK KYHABLIBIK BAFJAPBIH KAJBIIITACTBIPY

Kymaninns K. — «bacrayblira OKpITY eJarorukackl MEH 9/1ICTEMECi MyFaJliiH Jaspiay»
oinim O6epy OarnaprnamacskiHblH 1301-43 TOOBIHBIH CTYAEHTI
Frutbimu sxetekuni: meren Tuiepi kadeapacblHbIH AOLEHTI M.a., IL.F.K. KuscoBa K.K.
©306exkani XKonibekoB arteiHgarel OHTYCTIK Ka3akcTaH nmeaarorukaiblK YHUBEPCUTET]
Tytiin
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byn wmakamama Oacraybllll MEKTENTIH OKY-TOpOHME YIEpICIHIAE OKYIIBIIAPIBIH YIITTHIK
KYHJBUTBIK OaFapblH KaJbINTACTHIPYJBIH THIMAI IIApTTapbl MEH MAaHbBI3bl TYpallbl aNTBLIA[IBL.
BacTraypiln CBIHBINT OKYIIBUIAPBIH YJITTHIK KYHABUIBIKKA OaFjapiiay Macenenepi KapacThIPbLIaIbL.
Kimi  Mekrenm »KachIHOAFBl  OKYIIbUIApJa  KYHABUIBIKKA ~ OarjapiianFaH  KaThIHACTAp/IbI
KaJBINTACTBIPYFa HETI3JIENITeH aBTOPABIH Ke3Kapachl OepinreH. JKyiieni-OenceHaAlTiK Kypaagapsl
apKbUIbI OKYIIBUIAP/IBIH YITTHIK KYHIBUIBIKKA OaFqapblH KaJBIITACTHIPY Typalbl akmapat Oepiiei.
XKeke TyrraHblH pyXaHHU-aIaMTepIIUTIK JaMybIHBIH, TOPOWECIHIH KOHE OJIIEYyMETTeHYIHIH Heri3i
00JbII TaOBUIATBIH YITTHIK KYHABUIBIKTAD Ka3aK XaJKbIHBIH JiHU, MOJICHH, JJICyMETTIK-TapuXH,
0TOACBUIBIK JISCTYPIEPIH/IC CAKTAFaH TYJIFa JaMybIHBIH KO3FAYIIbl KYIIi OOJIBII €CEeTTeNe/i.

Tipex ce30ep: YATTBIK KYHIBUIBIK, OKY Y€pici, 0acTaybIlll CBIHBIM, OUTIM Oepy, TaMBbITYy.
Pezome

B nanHoli ctatbe peub noijer o0 3((EeKTUBHBIX YCIOBUSAX U 3HAYEHUH (POPMHUPOBAHUS
HAIlMOHAJIBHBIX IIEHHOCTHBIX OpPHEHTAlMil yyaummxcs B Yy4eOHO-BOCHUTATEIBHOM Ipolecce
HavyajnbHOM 1IKoibl. PaccMarpuBaioTcs BONMPOCHl OPUEHTAIMM YYallUXCs HAdaJbHBIX KJIACCOB Ha
HallMOHAJIBHYI0O II€HHOCTh. JlaeTcd aBTOPCKMM TOJAXOJ, OCHOBAaHHBIM Ha (OpPMUPOBAHUU
LIEHHOCTHO-OPUEHTUPOBAHHBIX OTHOIIEHUH Yy ydYalllUXCsl MJAQJAIIEro IIKOJBHOTO BO3pacTa.
[TocpencTBoM CHUCTEMHO-AEATEIBLHOCTHBIX CPEACTB MepenaeTcss uHpopmanus o GOpMUPOBAHUM Y
yyYaluxcs OpPHUEHTAllMM Ha HAIMOHAJIbHYIO ILIEHHOCTh. HalMoHanbHbIE IEHHOCTH, SBIISIOIIAECS
OCHOBOIl JTyXOBHO-HPaBCTBEHHOI'O Pa3BUTHUS, BOCIUTAHUS M COIMAIN3ALMU JIMYHOCTH, SBIISIFOTCS
JBUKYIIEH CHJION Pa3sBUTHUS JMYHOCTU, XPaHALIEIHCS B PEIMTHO3HBIX, KYJIbTYPHBIX, COLUAIbHO-
UCTOPUYECKUX, CEMEHHBIX TPAJIUIUAX Ka3aXCKOTO Hapo/a.

Kniouesvie cnosa: wWanmoHanmbHass UEHHOCTh, Y4YEOHBIM TMpoIlecc, HAadYabHBIA KJacc,
o0pasoBaHue, pa3BUTHE.

Enimizmeri KoraMHBIH OIpTYTACTBIFBI KEJIEIIEK CaHalbl YpIAK YIIH OpTaK OOJbII
€CENTENIHETIH YITTHIK KYHIBUIBIKTap MEH JOCTYP HETI3/epi apKblIbl allKbIHAamaabl. byrinri kyHae
eMMI3IIH epTeH1 OoJap Kimri OybIH OUTIM aTylIbIIApPhIH ©3 MEMJICKETIHIH TapUXbIH, CAIT-AOCTYPIH,
aZaMu HETI3r1 KacueTTepAl, aJamMIeplIuIiK MOACHUETTI TEPEeH TYCIHETIH >KaH-)KaKThl TYJIFa €Tl
TopOuesey 3aMaH TajgaOblHa akHabIl OThIP. KaszakcTan PecnyOnukachblHBIH «BiuTiM  Typaiiby
3aHBIHIA emiMi3zeri OuriM Oepy JKYHeciHIH Heri3ri Makcarbl — OUIIM amymibuiapaa YJITTBIK
KYHJIBUTBIKTap MEH aIaMIepIIUTiK TOPOMEH1 KaIBINTACTBIPY, FRUIBIM MEH IPaKTHKa HETI31HJIE KEeKe
TYJIFaHbl TOpOMENiey, PYXaHH OaWbITy MEH JaMbITy, IIbIFapMaIlblIbIKKa Oayiay. ATaaMBbIII
MIHJIETTEPA1 OpBIHAAYAA OKYy YAEpiCiHe THIMJII HOTHIKEJl ©3TrepicTep aybIll KeJIeTiH YKaHa OKBITY
TEXHOJIOTHSIAPBl MEH 9IIC-TOCUIACP 11 MalJanaHy KaKETTUTIK OJIBII caHaIabl.

K.K.Tokaes 2023 >bunasiH 24 KazaHblHIa PecryOnrka KyHiHe opail MEMIJICKETTIK Harpaaajiap
MEH CBIMJIBIKTap bl CaJITaHATThI TYPJIE Tancelpy paciMminge: «Men Typkictanna eTkeH Kypbuiraiiaa
COMJICTeH CO3IMJIC KaHa KOFaMbIK STHKA TYPajabl alTThIM. AJIKAJIbl )KUbIHHAH COH KypbLiTaiiabiy
KelOip MyIienepi MaraH 63 YCBIHBICTapblH >koimanbl. Onap enmiMizie KYHABUIBIKTap KYHECiH
KaJIBINTACTRIPY KaKETTIriHe Hazap ayaapyna. LlIbiH MoHIHIE, MYHBI ©T€ MaHBI3Zbl OacTama Jen
oimaiiMpiH. OHBI KaH-)KaKThl TAJIKbLJIAIl, KapacTBIPYBIMBI3 Kepek», — JnereH exi[l]. bamanbig
0aKbITTHI OONYBIHBIH IPreTachl — YITTHIK KYHIBUIBIKTapFa HETI3JeNreH 131 TopOue, camaibl OuTiMm,
KociObu Oaraap amybl, 3aMaHayH, ©31H-631 JaMbITY KY3bIPETTUIIKTEPIHIH KaJIbIITACYBI.

Kazipri yakeiTTa 611iM 6epy 9p yakbITTa Kefied KapKbIHMEH jKaHa TeXHOJIOTHsIapMeH Oaibln
keneni. [lemarorukanpik yaepicTeri THIMAI OaFbITTap MEH jKaHa dMIiCTeMeNep, HHHOBALUSIIBIK SiC-
TOCUIZIEp Killll MEKTEM >KaChIHJAFbl OKYIIBUIAPIBIH ©3 aJlIbIHA MaKcaT KOsl OUTy JKOHE OFaH JKeTy,
Ke3-KeJNreH MnpolieManap/pl MIelly, MOCENeHI >KaH-KAKThl 3epPTTeH OTBHIPHIN KYHIBUIBIKTApFa
HETI3JIeNITeH TYpJIi MIeMIIMAEep MEH MiKipiep TYbIHAATy CHAKTHl KaOUIeTTepiH JaMbITyFa bIKIAJ
ereni. JKaHa TexHOJIOTUSIApABIH Y3/IKCi3 1aMy IMpoIect )Kypill ’kaTKaH xahangany n9yipinae opOip
MEMJIEKET ©31HIH MEHTaTuTeTI MeH OOJIMBICHIH, YJITTBIK KYHJIBUIBIKTAPBIH CaKTail OTBIPHII
KYHIBUIBIKTapFa HeTi37ieNnreH OutiM Oepy »KyieciH opHaTybl MaHbBI3bl caHANaabl. bi3aiH ycTaHBIM -
3aMaHayd OKBITY TEXHOJIOTHSUIAPbIH, IETEeNIIK TOKIpuOeH1 KoaiaHy Kepek, Oipak OuTiM Ma3MyHBI,
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OimiM Oepy cTaHmapTTapbl MEH OKy Oarmapiamaiapbl alacTRIPMAWTBIH apKay OOJIATBIH YJITTHIK
KYHIBUIBIKTAP TYFBIPBIH/A, YITTHIK MYIETE Cail KYPBLITYbI KEPEK.

Bburim Gepy Ky#eciHiH 0acThl MaKcaThl — YIITTBIK JKOHE JKaJIIIbIaIaM3aTThIK KYHIbLIBIKTAPIbI
JopinTey, jKeKe TYJIFaHbl KaJbIITACTHIPY, FHUIBIM MEH MPAKTUKAJIAFbl KETICTIKTEpre KOJ KETKi3Yy,
COHBIMEH KaTap camnaJibl OUTIM ayFa jKaFaai Jxacay, TYJIFaHbl )KaH-KaKThl JaMbITy[2].

Kyuapuielk Oarmap MoOceleciH NaMBITYABIH olleyMeTTiK-(uinocodusblk Heridaepi Kaiita
epiey JIayipi FambIMAapbiHbIH eHOekTepinge, W.Kant, M.Bebep imiMuaepiHae skapblK Kep/i,
conbiMeH Katap B.W.Bepnaackuii, B.C.ConoBne, H.JI. bepasies ., aqaMHbIH pyXaHU-aaMTepIILTIK
kemenaenyiH ambin, JpoOonunkmii O.I. »xone TyrapunoB B.I1., KyHABUIBIKTap TEOPHSICHI
MocenenepiMeH OalIaHbICThl aKCHOJOTHSIHBIH Ipreili Mocesenepin KepceTeni. ONeyMETTIK JKoHe
TYJIFAIBIK KYHIBUIBIKTAp KYWECIHIH KYPBUIBIMBI MEH Ma3MYHBI, KYHIBUIBIK OaFaapiapbl Typasbl
OipkaTap MaHbI3bl TEOPHSUIBIK TYKbIpbiMIap [1.M.Epmos, A.I'.3apaBomeicios, E.B.3onotyxuna-
AGomuna, M.Pokuu, B.®pankn, B.fgoBteiH eHOekTepinae kamteuiran[3]. ConHpaii-ax,
[II.YVanuxanos, A.Kynan6aes, M.)KymabaeB, JK.AliMaybITOB ChIHBI arapTyIIbUIap €HOEKTEPIHIH
OKYIIBIIAPJBIH  OTOACHI-QIaMTePIIUTIK  KYHJIBUIBIKTAPBIH — KAJBIITACTRIPYA  AJAaThIH  OPHBI
epekie[4]. OTOackIHIaFbl KoHE OUIIM KyHeciHaer: Topoue Oepy >KyMbICTapblH HOTHXKEre Kapail
OarpITTayia OipHeIIe FhUIBIM cajlaapbl OOMBIHINA FATBIMIAPBIH €HOCKTEP1 Ke3/1ecel.

Kazipri 3amanaym MEKTEeNTIH HEri3ri MIHAETTEpiHIH Oipi ypmakTapAblH Tapuxu
cabakTacThIFbIHA HETI3NeNTeH, Ka3ak XaJIKbIHBIH JIOCTYPJICpiH CAKTAaUTBIH JKOHE JIaMBITaThIH
KYHIBUIBIKTAP KYHECiH KaiapImTacThlpy. Kilmi MEKTen OKYIIBUIAPBIHBIH KYHIBUIBIK OaraapiiapbiH
KAJIBIIITACTBIPy MOCEJECIHIH ©3€KTUIIIT KOFaMHBIH MEKTENKe KOSITHIH 9JIEYyMETTIK TasarTapbIMEH,
OKYIIBIIAPIBI  JKATMBIAIAM3aTTRIK  KOHE VITTBIK  KYHJBUIBIKTap JKYHECIMEH TaHBICTHIPY,
MaTPUOTH3M/II, a3aMATTHIKThI, YJITTHIK ©31H-031 TAHY MEH JaMbITY/IbIH KaXKETTUIITTHEH TYBIHIAMNTBI.
PyxaHnu-amaMrepuritik 1aMmyablH, TOpOUEICY MEH QJICyMETTCHIIPYAIH HETI13r1 Ma3MYHBI KOIT YIITThI
Kazak xankbIHBIH oJIEyMETTIK-TapUXu, MOJICHH, OTOACBUIBIK JIOCTYPJIEPIH/IE CaKTalFaH, YpHaKTaH-
YpIaKKa JKaJIFachIl KeJle JKaTKaH jKoHe eJIIIH TaOBICThI JaMYybIH KAMTAMAachl3 €TCTIH HET13T1 YITTBIK
KYHIBUIBIKTap OOJbIN TaObLIabl. ¥JITTHIK KYHJBUIBIKTAPBbIH OpKAMCHICHl aJaMIepIIuliK Uaesiap
(KyHIBLIBIKTAP) )KYHECIH/IE allbLTaIbl:

® [IATPUOTHU3M - €JIiHE, 63 XaJIKbIHa, 031HIH OTaHbIHA JAeTeH cyHicneHmuTK, OTaHFa KbI3MET €Ty

® OJIEYMETTIK BIHTBIMAKTaCTBIK — JKEKE JXOHE YJITTHIK OOCTaHIBIK, aJaMJapra, MEMJIEKET INeH
a3aMaTThIK KOFaM MHCTUTYTTAapbIHA CEHIM, OUIIIK, MEHIPIMILUTIK, ap-HAMBbIC, a0bIPOH;

e azamarThlk — OtTaHra KbI3MET €Ty, 3aHJBUIBIK, a3aMaTThIK KOFaM, KYKBIKTBIK TOPTIM,
KOIIMOJICHUETTI 9JIEM, ap-0XK/JIaH JKOHE JIIHU CEHIM OOCTaH/IBIFHI,

e ot0achkl — CYHICTICHIIUTIK TICH aJaJiJbIK, JCHCAYIBIK, Oepeke, aTa-aHara KypMeT, YJIKEH-KIIire
KaMKOPJIBIK, YPIIaKKa KaMKOPJIIBIK;

e cHOEK MEeH HIBIFAaPMAIIBUIBIK — €HOEKTI KYpMeTTey, IIbIFapMAaIIbLIBIK IEH >KacaMIla3JbIK,
TaOaHIBLIBIK IIEH OeJICEHIITIK;

®  FBUIBIM — OUTIMHIH KYHJIBUIBIFBI, aKHKATKa YMTBUTY, IYHHCHIH FRUIBIMU OCHHECH;

e JIHM KYHIBUIBIK — KOH(peccHsapalblK AHAJOr HETI3IHJAE KalbIITaCKaH CEHIM, pPYyXaHUST,
a/JIaMHBIH JIHU eMipi, 1iHU JYHUETaHbIM KYHBUIBIKTAPHI, TOJEPAHTTHUIBIK Typalbl HAesIap;

® ©HEp MEH 9/IeOueT — CYJIyNbIK, YHIECIMIUTIK, aJaMHBIH PyXaHH dJeMi, aJlaMIepIIuliK TaHaay,
OMIpiH MOHI, SCTETUKAIIBIK AaMy, STUKAIBIK JIaMYy;

e Ta0uFar - SBOJIOIMS, TYFaH Kep, KOpraJlaTelH TaburaT, JKep IiiaHeTachl, SKOJOTHUSIIBIK CaHa;

e angam3aT — AYHHUE KY3iHAeri OeWOITHIUIK, MOACHUETTEP MEH XalbIKTap/AblH CaH alyaHJbIFbI,
a/1aM3aTThIK MTPOTPECC, XaIbIKAPAIbIK BIHTHIMAKTACTHIK.

«Anamrepuriiik KYHIBUIBIKY) KaTeropuschl ¢unocodus, oIeyMmMeTTaHy, Melaroruka KoHe
TICUXOJIOTUSHBIH HET13T1 YFBIMIApPBIHBIH Oipi Oombim TaObimaabl. [lemarorukanbik oneduerTepae
«aJamMrepIIiliK KYHIBUIBIKTap» TYCIHITIHE «aJaM HeHi Oaraiaiiipl, OHBIH IIIIHIAE KOJ KETKI3reH
HOpcenepl» MarblHAChl Oepineni, al KYHIBUIBIKTAp agamMfa Te3IMIUTIK, CEHIMIUTIK OepeTiH
dakTopiap peTiHAe aHbIKTaNagbl. bacTaybllll MeKTen TyJIeKTepiHiH KOMIIUIri YIIH 3CTpaja
OHILIEP], MOJENbepiep, MIETENAIK SKIIH (QUIbMIEPIHIH KeHimkepiepi oJapiblH KyMHpJepiHe
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aitHanazpl. bananapasiH a3 raHa OeIriHIH KOFaMFa PUSCHI3 KbI3MET €TYMEH OailllaHbICTHI OoJIariaK
eMipiHiH OelfHeci Oap. MyFamiM YIIiH Kypjaemi, YHeMi e3repin OThIPaThiH MIBIHABIKTAH 63 OPHBIH
Taba OUIETIH MOJCHUETTI, NIBIFAPMAIIBIT TYJIFaHbl TOpOUesey MaHbI3/Ibl. XAIBIKTHIH TYH-TOPKIHIH
TaHbBIN OLTY, YITTHIK KYHABUIBIKTapAbl OOMbIHA JApBITY — 5Kac YPIAKThl TOpOUEsey MEH 1aMbITY IbIH
aJIFaIIKbl HeT131.

OcpIran opaiia Ka3ipri OUTiM amymbUIapAbIH KYHABUIBIKTAp CalachlH 3€PTTEy ©3€KTi OOJIBIT
oteip. JKeke TyJFaHbIH KOFaM KYHIBUIBIKTApbIH WUTepyi OacTaybllll MEKTEI KAaChIHIA KapKBIHIBI
XKypeni. bamaHbIH jXyperi MeH caHachIHA JKOJI ally, KaH-)KaKThl TYJIFa TopOueney, Killi MEKTer
OKYIIBIIAPBIHBIH KYHIBUIBIKTAP JKYHECIH KAJIBINTACTRIPY — Ka3ipri OacTaysIll MEKTET MYFaIIMIHIH
aIJIBIHIA TYpFaH Heri3ri MinaeTTepAin Oipi. by MakcaTka keTyzie OanaHbl KYHIBUTBIKTAD dJIEMiHE
OarpITTalThIH  «/lyHHerany» moHiHgeri «bizgiH OrtaHbIMBI3Y» cabakTapbl MaHBI3IBI  POI
aTkapazpl[S]. MyraniMHIH OacThl MIHJETI — KYHIBUIBIKTap/blH >KUBIHTBIFBIH Oepy FaHa eMec,
Oanara ojap/pl TyCiHyre, Heri3ri (omOebarn) KyHIbUIBIKTap/bl ©31HIH OMIpIIK PeTTeyIlici peTiHae
KaObU1/1ayFa JKOHE OJIap/Ibl iC KY31HJIe KoJgaHa OuTyre yupery.

Y ITTBIK KYHIBUIBIKTapFa OarmapianraH oKbITy «bi3min OTaHBIMBI3» cabaKTapbIHBIH HETI3T1
acrekTici 0onbin TadblIanbl. KyHablbIKTapra OarbITTalFaH OKY-TOpOHE YIEpICiH JKy3ere acblpy
KE31HJIe Killll MEKTEeT JKaChIHaFbl OKYIIIBLIap/1a KaJIbITaCaIbl:

e aifHajaJarbl IIBIHJBIKTEIH KYOBUIBICTAPBIHA KYHIBUIBIK KATHIHACHIH KAJIBIITACTBIPY, JKEKE
TYJIFaHBIH OMIpiHiH Oenriti Oip caianapblHia KYHIBUIBIK OaFaapiaapblH JaMBbITY.

e 03iH-031 TaHy, Oarayay, ©31HIIK OCHHECIH KabIITACTBIPY.

e OoJyamak OCWHECIH KaJBINTACTRIPY, O31HIIK KYHIBUIBIKTAp ayKbIMBIH, JKEKE TYJIFAaHBIH
KYHJIBUTBIK OaFmapiap KyHeciH Kypy.

MekrenTeri eJKeTaHy — OUTIM MEH TOpOMEHI eMipMeH OalIaHBICTBIPATHIH MAaHBI3IbI
KypangapablH 0ipi. OKymIbUIapablH JKalmbl OuTiM Oepy, agaMIepIILIiK, SCTETHKAJBIK JKOHE ICHE
TOPOMECIH JKy3ere achlpyra, KaOUIeTTepiHIH >KaH-)KaKThl ©CYylHE XKoHE JaMybIHAa BIKIAT €TEeIl.
OnkeTaHy MEKTEITEri OKyAbl MaTepHalIIbl MPOOJIEMabIK TYCIHYre XoHe ©3 OCTIHIIEe 3epTTey
JKYMBICBIHA  JKaKpIHIAaTyFa KeMekTecemi. CoOHBIMEH KaTap, TapuXd OJIKETaHy MEKTell
OKYIIBUIAPBIHBIH OOMBIHIA TyFaH >KEpPre JCTeH CYHICIEHIIUIIKTI, OHBIH OTKEHI MEH OyTiHiHE
MaKTaHBIII CE3IMIH OSTaJbl — OHBIH HETI31H/Ie a3aMaTThIK neH OTaHFa JAereH MaKTaHBII KaCHEeTTEpl
KaJIBITITAaCa/Ibl.

bactaybllin  CHIHBIIT OKYIIBICBIH TopOWEey TPOIECIHIE OHBIH JKac EpeKIICTIKTEePiH,
TICUXOJIOTHSUIBIK, JKEKEe, TYJIFAIBIK aMyblH eckepy KakeT. Kiri MeKTen OKYIIbLIAPBIHBIH JKYHKE-
IICUXUKAJIBIK OCIICEHAUIITIH, WHTS/UICKTYalIaAbl, AMOIMOHAIIBI-CPIKTUIINH oHE Oacka Ja
KaCHETTEepiHEe ©3TepiCTep €Hr13y MEH OHTaWJIaHbIPy MEKTEITEr1 TOpOUEHIH 9CEPIHEH OPBIH alajIbl.
Ochiran OaiTaHBICTBI MYFATIMHIH 1C-OpeKeTi 0acTaybllll CBHIHBIT OKYIIBUIAPBIHBIH KOPCETUIreH
€pEeKILETIKTEPIH eCKepe OTHIPBII, OJIAPIbIH CAHACHIH HETI3T1 YITTHIK KYH/IBUIBIKTAPMEH OailbITy IbIH
KeTeKIIl (PaKTOPBI PETIHE OKY-TOpOUE KYMBICHIH MaliJaaHnyFa OaFrbITTalybl KEPEK.

burim OepyniH Ma3MyHBI, 9IICTEpi, HBICAHIAPHl MEH KYpajjaapbl >KaFbIHAH TEOpUS MEH
omictemMe OOWBIHINA VITTHIK KYHJIBUIBIKTapFa OardapiaHFaH OKBITYIbl YHBIMIACTHIPY asChIHJIA
aifTapiblKTail OAlBINTH TOHKIpUOE KMHAKTAIFaH, O TeK OYTiHri KyHre, 6acraybii Ou1iM OepydiH
Ka3ipri ke3eHiHaeri Ou1iM GepyliH epeKiIeikTepine OeliMaenyal Tanamn eTei.

bisre 3eprreninm OThIpFaH MOCETEHIH AaHAFYpiBbIM KYpAedi TYChl — OacTayblll CHIHBII
OKYIIBIIAPBIHBIH HETi3T1 YATTHIK KYHABUIBIKTApABl MEHIepy KpPUTEpUIIepiH alKbplHAay OOJBII
TaObLIa B

Ocpl Macerne OOMBIHINIA aBTOP/IBIH YCTAHBIMIAPBIH aTal OTeHiK.

TaHbIMIBIK KpUTEpU, O13/11H OWBIMBI3IIA, HET13T1 YITTHIK KYHIBUIBIKTAPABIH MOHIH TYCIHY/II
cunarTaipl. bactayblln ChIHBIN OKYIIBUIAPBIHIA JAYHUETe KO3Kapac kKyieci, KaxeTTi OuTiM MeH
aJaMrepIIlTik ToKipuOeci KalbIMTacmaiapl, TeK OacTaybllll aJaMrepiiulik OimiMaep FaHa
KabITacagpl. biTiM amylisl MOpabIBIK TOKIPUOE MEH alaMTepIIiTiK KYHIBUTBIKTAP/Ibl YTHIMIBI,
JKalmbuIaMa OUTiM AeHrelinae anaibl.
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Bacraypll  MeKTen OKYIIBUIAPBIHBIH HETI3r1  YITTBIK KYHJIBUIBIKTapAbl MEHTepyiHiH
KOTHUTHBTIK KPUTEPHIiHIH 00ybl Oenriii Oip uaesmapMeH, YFbIMIAapMEH JKOHE MaibIMIayliapMeH
(XaJBIKTBIH TapuXbl MEH CaJIT-ASCTYPl, Ka3ipri KOFaMHBIH aJaMIepIIUIiK Karuaanapbl MEH
HOpMasapsbl, 6i1iM Oepy epeskenepi Typanbl OLTIMHIH O0TyBI) pacTajiaibl.

OMOIMOHAIBI-MOTUBAIIUSIIBIK — HET13T1 YITTBIK KYHJIBUIBIKTApPFa KATHIHACHIHBIH CHUIIATHIH,
©3IHIH 1C-OpeKeTi MEH TIKIPUOECiH, OJIapJbIH AMOIMOHAIIBIK OarachlH JKOHE MiHE3-KYJIBIKTHI
AQHBIKTAUTHIH MOTUBTEP/II AlIaIbl.

OMonusap MEH ce3iMzep Killi MEKTeN OKYIIBUIAPBIHBIH IIKIpJepi MEH MaliMAeMelIepiH
JKapKbIH Typzae Oerinenciiai. by skacTarbl OajlaHbl TOpOHMENEY TOJKYMEH, SMOIMOHANIIBIK KOHLI-
KYHMEH, KbI3BIFYIIBUIBIKIIEH Oipre skypemi. Kimri MeKTen OKyIIbICHIHBIH Ke3 KeITeH HETi3T1 YITTHIK
KYHJIBUTBIKTAP/IBIH 1C-OpPEKETIHE TYPTKi OOJTYyhI YIIIH OHBIH MOHIH MEHIepY JKOHE OHBIH QJICYMETTIK
MOHIH TYCIHY JKETKUIIKCi3. bacTayblll ChIHBII OKYIIBICHBIHBIH MOpPAJbJBbIK OPEKETIHEH KaFbIMIbI
AMOIMOHANJIBI TOKIPUOCH! CE31HYl MaHBI3MIbI, OJlap JKacallFaH OPEKETTIH HaKThl HOTHXKECl FaHa
€MeC, COHBIMEH Karap HETi3ri YITTHIK KYHIBUIBIKTApJbl KAMTHUTBIH KYHIBUIBIKTApIBl KOpFay
HUETIMEH O1pre XKypei.

bencenninik - 6acTayblll CHIHBIT OKYIIBICHIHBIH dJIEYMETTIK MaHbI3bI 0ap iC-opeKeTKe, KOFaM
eMipiHe KaThICy JOPEKECIH CHITATTAWIBl JKOHE JKeKe TYJIFaHBIH KOFaMJIaFbl MIBIFAPMAITBLIBIK
OaFBITTBUTBIFBIH KOPCETETI.

BacraybITl CBIHBINT OKYIIBIIAPEI KMITYJIBCHBTI YKOHE JIepey UMITYIbCTap/IbIH dCEPIHEH dPEKET
eryre Oeilim. KeGiHece onapia Heri3ri YITTHIK KYHIBUIBIKTap Typajibl TYCIHIK Oojanbl, Olpak caHa
MeH MiHe3-KYJIBIK apachIH/Ia alllIaKThIK Oap.

Bacrayblmn  MeKTen OKYIIBUIAPBIHBIH HET3T1  YITTBIK  KYHIBUIBIKTApABl  MEHTepy/eri
OCJICeHIUTIK KPUTEPUHIHIH OOJIYBl KEKE IC-OPEKETTEp OPBIH ajMaca, JKeKe aJlaMHBIH OYKUT eMmipi
OHBIH CTPATETrUsJIBIK MOPAJIbIBIK HYCKayapblHa TiKenel OaillaHbICThl O01aIbl.

Herisri  yATTBIK  KYHABUIBIKTapIbl ~ MEHrepYy JCHTEWJEpiH  Heri3JeyAeri  camalblk
alBIPMAIIbUIBIKTAP, O13/11H OMBIMBI3IIA, kaHa hopManusuIap OOJIBIT TaObLIA b

Ochl TycTa Killll MEKTEI >KachIHAAFbl OKYLIBUIAPIBIH YJITTHIK KYHIBUIBIKKA OaFdapiaHfaH
OULTIM aJTyBIHBIH HETI3T1 jkaHa (OopMalMIChl — ©31H-031 TaHy OOJIBIN caHaIaabl. O3iH-031 TaHyAbI 013
IIITeH TachIMaJIIaHATBIH KOFaMJIBIK CaHa, dJICYMETTIK MaHBI3bl 0ap opeKeTTep/i OIpIKTIpYIiH JKeKe
TOCLTI )KOHE MIHE3-KYJIBIK MOTUBTEPIH HepapXusjay JIen TyCIHEeMI3.

bacraybllll CHIHBIN OKYIIBICHBIHBIH HETi3T1 YATTHIK KYHIBUIBIKTapAbl MEHIepy/iH opTailia
JICHTeiHE KeTyl TaOUFaThl OOUBIHIIA YTHIMIbI JKOHE JIOTMKAIBIK OOJIBINT TaObLIAbI: OKYIIBI ©31H-
031 TaHy KaOUICTIH J>KETULAIPY apKbUIbl KYHABUIBIKTAPABI MEHIEepYAEri TaOBICTHI 1C-OpEKeTiH
KOpCeTeIi.

Heri3ri yITThIK KYHABUIBIKTAPAbI MEHT€PY/IIH TOMEH JEHTeliH CUIATTalThIH jkaHa (opManus
AMOIMOHAJILUIBIKTAH ~PallMOHAIIBIIBIKKA KOIly OOJbI TaObuIaabl: OUTIMHIH pedIeKCHUsICHI
TaHBIMJIBIK ITPOLIECTEP, HAKTHI OMIIay apKbLIbI )KY3€Te acabl.

Kimmi MexTen OKYIIBICBIHBIH HETI3r1 WITTHIK KYHIBLIBIKTApIbl MEHI€PYIHIH ChIHU JICHICHIHE
KETyl SMOLMOHAIBI-CHHKPETTIK CHUIATKa He: OanaHbl TopOueney TEeK SMOIMOHANABIK cdepa,
OeliHeney xoHe OeifHelni oifyiay apKblIbl KY3€re achIpbLIabl.

DOMIUPUKAIBIK 3epTTey OapbIChIHAA alfaH akKMapaTThlH OJKalMbUIaMa TalAaybl YITTBIK
KYH/IBUTBIKTAp/1bl MEHT'€pY JIEHT€HJIepiH TOJIBIFBIPAK CUIIATTayFa MYMKIH/IK Oepet.

OnTumanasl  JeHred  JyHUETaHBIMHBIH  a3aMaTTHIK-MIATPUOTTHIK  OAFBITTBHUIBIFBIMEH
cunarranaapl: marpuotusmai Otanra, XaaKbiHa, TyFaH TUTIHE JereH CYHICTIEHIIUTIK Jern TYCiHY; 3
XaNKbIHBIH TapuXbl MEH CalT-AJCTYpIHE [JIeT€H KbI3BIFYIIBUIBIKTE  apTTBIPY; MOPAJbIbIK
HOpMaJapJblH aWBIPMAIIBUIBIFBIH  JKOHE MIKIPJACPIIH OPTYPIUIITiH TYCIHY; MOJEHH JKOHE
MOpaJbJBIK HOpMaJIapJbl YCTaHyFa KYIITI YMTBUIBIC; €J/IIH IMIKI CasiCM eMipiHae, CBIPTKbI
casicaTbIHAa OOJIBIIN KATKaH MPOLIECTEP/Il TYCIHY; MEMJICKETTIK poMi3Jiep, OHBI KOJJaHy epexenepi
Typasibl OUTIMHIH KaJbIITacKaH jxyiheci; OTaHFa JIereH KapbIM-KATHIHACTHIH MBI3FBIMACTHIFI,
PYXaHU-alaMTepIILTIK KYHIBUIBIKTAp KYHECIHIH OOJYybI; €Nl TaFJIbIphbl YIIIH XKeKe jKayarKepliTiK
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ce3iMi; TYpPaKThl KbI3bIFYHIBUIBIKTAPBIH, TIPKECTEPIETi TYPaKTBUIBIKTBIH, HJCAAapAbIH OOJyBI;
aJ1aM3aTThIH, OTOACHIHBIH XKOHE MEMJICKETTIH WTUIr YIIiH OJIEyMETTIK MaHBI3BI 0ap KbI3METKE
HAKThl KOPCETUINeH KAXKETTUIK; OepUIreH oJeyMEeTTIK HOpMallap MEH TalanTapbl KYPMETTEY;
KOFaM MEH aJlamMjapra maiijia oKelxyre YMThUTY; TYFaH JKep/IiH TaOUFaThIH CaKTayFa )KoHE KOpFayFra
Oernceni KaTeicy; OenceH 1l a3aMaTThIK YCTaHBIMBIHBIH KOPIHICI.

Opra neHreil o3 XaJKbIHBIH MOJCHH-3JaMIepIIUTIK HOPMAJapblH, TAPUXbl MEH JOCTYPiH
OlTylMCH  CHIATTanajbl: JaMbIFaH JIYHHCTAaHBIMJBIK  KACHETTEP;,  PpPyXaHH-aJaMIepIIuTiK
KYHIBUTBIKTAPABIH OaCBIMIBLIBIFEI; TYPAKTBUIBIK, OTaHFa JeTeH KO3KApacThl CE3iHY, 63 MaKCaTTaphI
MEH MIHJICTTEepIHE >KayanKepIIUTIKIEH Kapay; 63 XaJKbIHBIH CalT-JAoCTYpJICpiH Cakray; JKeKe
TYJIFAHBIH QJICYMETTIK OaFBITTBIIBIFBL, SJICYMETTIK MaHBI3BI Oap ic-IIapajiapra KaThICy.

TeMeH JeHrel ©3 XalKbIHBIH TapUXbl MEH JOCTYPIH KaHAFaTTaHAPJIBIK OLTyMEH CHITATTaIa/Ibl:
MOJICHH-aIaMT ePIIUIIK HOpMajapra CHUTYAIMSUIBIK KBI3BIFYIIBIIBIK; IPOIECTEp TYpaabl HAIIap
xabapaapiblK, CIIMI3AIH 1Kl casCH OMIpIHJIe, OHBIH CBIPTKBI CasCaThlHIa, SKOHOMHKAHBIH
Karjgaibl, OuliM Oepy, FbUIBIM YOHE MOIEHHM 6MIp, CHOPT, YIT JEHCAYNbIFbI, SKOJOTHSUIBIK
npobOnemanap, KYKbIK TOPTiIOl MEH KBUIMBICTBIH JKaFJalbl jKoHE T.0. .; MEMIJICKETTIK paMi3ziepl
imriHapa OuTy; eJJe JKOHE IeTesjae OOJIBIN KaTKaH OKWFalapJbl Typhic Oaraiamay;, pyXaHH-
aJlaMrepiuTiK KaTbIHACTapIbIH KOH(POPMUCTIK CUIIATHI.

CeIHM JIeHreld MOJICHH-aIaMTePIILUIIK HOpMalapAsl OUTYre KBI3BIFYIIBUIBIKTBIH OOJMaybIMEH
CUTIATTaNAbI: eJJIe KoHe meTenae OOJIBIT KaTKaH OKUFalapabl Aypeic Oaramamay; KasakcTaHHBIH
MEMJICKETTIK poMI3Ziepl Typallbl Heri3ri OUTIMHIH OonMaybl, oFaH KypMeTci3Aik kepceTy, OrtaHra
JIeTeH KYHJBUIBIKTapFa Kapchl KO3Kapac; SMOIMOHAIIBIK TYPAKCHI3IBIK, apChI3/bIK; MaTPHOTTHIK
OaFpITTaFbI iC-1IapajiapFa KaXeTTUTIKTIH 00JIMaybl.

KopeiTa kene, amplHFaH MONIMETTEp/l MEJaroTUKAIBIK TYPFBIIAH TYCIHAIpY Oi3re Kimri
MEKTEIl OKYIIbUIAPBIHBIH HETI3r1 YITTHIK KYHIBUIBIKTApIbl MEHrepy ACHICHIH Oaralay MocelleciH
STy IIH HYCKaJapblHBIH OlpiH YChIHYFa MYMKIHIIK Oepi. bi3 Oy MoceneHi 3epaeneyaid ofaad opi
MEepPCIICKTUBAJIAPBIH 3€PTTENICTIH KYOBUIBICTHI Oaraliay YIIIH JUArHOCTHKAJIBIK KypaJlJapasl i37ey
JKOHE MYKHUAT TaHJAay apKbUIbI JKY3€Tre achlpy KaKETTUIINMEH HerizieiMis. bimim amymisimapabig
VATTBIK KYHJIBUIBIKTAPBIH KAJBIITACTEIPY MOCEJECIH TEOPHSUIBIK Taljay MEMJICKETTIK OLIiM
KyHeciH MoIepHU3aLusIay KarJaiblHaa OKYIIbUIAP/IbIH PyXaH! KYHIBUIBIKTEI O0MbIHA CIHIPY MEH
aJaMTeplILTIK caHAIBLIBIKKA TopOueney OuriM Oepy mpoleciHie KopiHic TalOybl Ka)XeT JereH
TY>KBIPBIM JKacaliMBbI3.
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Xacanapl HHTEIEKT OipKaTap MHHOBAIUSUIBIK TEXHOJIOTHSIIAP MEH OMiCTEp apKbUIbI aFbUIIIBIH TiTiH
y#peHyre aitapiblkTail KeMek kepcere amaibl. Temenae Al aFpUIIBIH TiTiH YHpEHY NpOLECiH
KaKCapTyAblH KelOip xonmapwel Oepinren: Tin ylpeHyre apHanraH oHmaiH mnatdopmanap: Tin yiipeny
YIIiH JKacaHJIbl HMHTEIUICKT MaljajlaHaThIH KemTereH OHyaiH rmiatdopmanap Oap. byn mmardopmanap
WHTEPAKTUBTI cabaKTapbl, ChIHAKTAPIbl YCHIHAJIBI YKOHE KACAH bl UHTCIUICKT CTYICHTTEPIIH KaTCIIKTepiH
TaJJar, )kakcapTy OOMBIHINA YCBIHBICTAP/AbI YChIHA allaJIbl.

Tyiiin co30ep: nudopMaTHKa, aKIapar, aFbUILIBIH, IIU(PIIBIK A9Yip

Pezome

HckyccTBeHHBIN MHTEIUIEKT MOKET OKa3aTh 3HAUUTENBHYIO [TOMOIIb B H3YUEHHH aHTJIMHCKOTO S3bIKa
Onaronapsi psly MHHOBaIlMOHHBIX TEXHOJOTHH W MeToqoB. Huke mpuBeseHBl HEKOTOpBIE CIIOCOOBI, Kak
WCKYCCTBEHHBI MHTEIEKT MOXKET YIYUIIUTh MPOIECC U3YUeHHs aHTIHICKOro si3bika: OHaiiH -maatdopMbl
JUIsl u3ydeHust s3bIKoB: CyIIecTBYeT MHOKECTBO OHJIAMH-IIIAT()OPM, KOTOPBIE UCTIONB3YIOT HCKYCCTBEHHBIH
WHTEINIEKT Ui OOy4YeHWs S3bIKaM. OTH IUIATQOPMBI TPEAJaraloT HMHTEPAKTHBHBIE YPOKH, TECTHI,
WCKYCCTBEHHBI MHTEIUIEKT MOXKET aHaJIM3UPOBaTh OMMOKH CTYJACHTOB M MpeAiaraTh PeKOMEHAAlUU JUIs
yIy4IIeHHS.

Kntoueswie cnosa: nadopmaTtuka, nHGopMaus, aHTIIMHACKAHN S3bIK, TH(POBOIL BEK.

Artificial intelligence plays a significant role in English language teaching due to its
capabilities of automation, personalization and continuous feedback. Here are some ways artificial
intelligence can help you learn English: Personalized learning: Artificial intelligence can create
personalized learning plans, taking into account the level of knowledge, needs and characteristics of
each student. This allows you to effectively use time and resources to maximize learning. Adaptive
tests and exercises: Using artificial intelligence, you can create tests and exercises that
automatically adapt to the student’s knowledge level. This helps encourage continuous progress and
maintain motivation. . Speech Processing and Speech Recognition: Artificial intelligence-based
speech recognition and synthesis technologies allow students to improve pronunciation, practice
speaking skills, and receive feedback on articulation and intonation. Automated checking of written
work: Using artificial intelligence, you can create systems for automated checking of written work
that not only identify grammatical and stylistic errors, but also offer recommendations for
correcting them. Virtual assistants for learning: Artificial intelligence can be used as virtual
assistants that help students solve problems, explain complex concepts and provide additional
learning materials.

Thus, artificial intelligence opens up wide opportunities for effective and interactive
teaching of English, making this process more fun, efficient and accessible for everyone who wants
to improve their language skills.

Artificial intelligence (Al) has become an integral part of our daily lives, and its
applications span many fields, including education. In recent years, Al has begun to be actively
used for teaching English, and the results are simply amazing. One of the main problems faced by
students learning English is lack of practice. Traditional teaching methods, such as textbooks and
tutoring, do not always provide students with sufficient time to practice speaking English. And this
is where Al comes to the rescue.

Modern programs and applications using Al offer students the opportunity to practice
English anytime, anywhere. They are based on speech recognition and machine learning
technology, which allows them to analyze the student's pronunciation and provide feedback. This
way, students can improve their speaking skills without having to depend on a teacher or group to
practice. The use of Al in learning English opens up new opportunities and simplifies the learning
process. It helps students develop reading, writing, speaking and listening skills, as well as improve
their grammar and vocabulary. One of the most common examples of using Al in learning English
is applications and programs for mobile devices. These apps offer a wide range of exercises and
assignments that help students improve their language skills. Al is used to analyze students'
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mistakes and provide personalized feedback, helping them improve their skills and avoid repeating
mistakes. Another example of the use of Al in English language learning is virtual assistants such as
Siri, Google Assistant or Amazon Alexa. These assistants can help students translate words and
phrases, ask questions about correct pronunciation and grammar, and provide additional study
materials. They can also be used to practice spoken English as they are capable of maintaining a
dialogue with the user.

Another example of the use of Al in English language learning is online courses and
learning platforms. These courses use Al to tailor the curriculum to each student's individual needs.
They can offer personalized exercises and assignments based on language proficiency level and
areas that require more attention. Artificial intelligence can also be used to create virtual
environments where students can practice English in realistic situations. For example, virtual
classes or conversation groups, where students can interact with virtual characters or other students,
help them put their knowledge and skills into practice. Al is also helping students learn English
through personalized approaches. Programs can analyze the level of knowledge and needs of each
student and offer individual lessons and assignments. This allows students to learn the language at
their own pace and focus on the aspects they need most.

One of the most useful features of Al for learning English is its ability to offer contextual
examples and explanations. Programs may provide students with additional materials, such as
articles, videos, or audio recordings, to help them better understand the language and its use in real
life. This allows students to expand their vocabulary and improve their understanding of English.
Additionally, Al can be used to assess a student's knowledge level and track their progress.
Programs can administer tests and assignments and then analyze the results to determine which
aspects of the language a student needs to focus on more. This helps students understand their weak
areas and develop better study strategies. However, despite all the benefits of using Al to learn
English, it is important to remember that it cannot completely replace a human teacher. Interacting
with a live teacher in a classroom or online format is still essential for developing communication
skills and cultural understanding of a language.

In conclusion, artificial intelligence has become an indispensable tool for learning English.
It offers students the opportunity to practice spoken English, personalized lessons, contextual
examples and progress assessment. However, it is important to remember that Al cannot completely
replace the role and interaction of a human teacher. The use of Al should be an additional tool that
helps students achieve greater success in learning English.

There are many more ways that artificial intelligence can improve the English language
learning process:

1. Automated exercises and tests: Al platforms can offer a variety of exercises and tests to
practice English reading, writing, speaking and comprehension skills. This helps to systematize
knowledge and track the student's progress.

2. Gamification of learning: Gaming elements in English language teaching, created using Al,
can make the learning process fun and motivating. This contributes to more effective memorization
of material and improved student motivation.

3. Automatic progress analysis: Al allows you to automatically track and analyze students'
progress in learning English, providing detailed statistics on achievements, weaknesses and
recommendations for improvement.

4. Mobile Apps: Al-powered mobile apps provide access to lessons, exercises and feedback
whenever and wherever you want, making learning more flexible and accessible.

5. Collaboration and Communication: Platforms using artificial intelligence facilitate
collaboration with other students, communication in English and exchange of experience, which
enriches the learning experience and helps improve language skills.

There is an acronym used in language learning called APP, which stands for Active
Participation and Practice. The name itself indicates how these apps intend to help people learn a
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new language. It's all about participation and real-time results. They are programmed to teach in a
useful, enjoyable, and capable way that will create a fun and adventurous way for people to “learn.”
After all, learning English takes time. And with the help of Al, the process of learning a new
language will be easier. It will likely take years to perfect, but small actions have a huge impact,
and a little practice every day goes a long way. Using tools like Knowble Reader, learning English
becomes an afterthought. The use of artificial intelligence tools allows you to develop internal
motivation to complete priority educational tasks [4]. And also the use of artificial intelligence
involves the formation of language skills based on the use of techniques inherent in games
(competitions, excitement, completing levels, points for achievements, etc.) [1]. One of the most
successful Al language learning apps is Duolingo, which has about 60 million users worldwide. The
application is designed to help in learning new languages. To study and consolidate words, a set of
techniques is used: images, texts, audio. New vocabulary is presented in context and makes learning
as meaningful as possible. Inside, it's more like a game than a language lesson, with its own virtual
currency, badges, challenges and achievements.

Thus, the use of artificial intelligence in the educational process of a university is the
integration of game elements and gaming technologies, modern applications and chatbots into the
learning process, which contributes to a qualitative change in the way of organizing and
modernizing the educational process, leads to an increase in the level of motivation, student
involvement, activation their attention and concentration when solving educational problems. This
allows us to talk about the use of artificial intelligence as a metacognitive method of teaching, that
is, a method that allows the student to realize his own level, see “gaps” in knowledge, note his own
mistakes and direct efforts to correct them. In particular, memorization accompanied by positive
emotions is more effective. Therefore, when artificial intelligence is introduced into training, the
quality of mastering educational material improves.
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Bynr xaH-%KakTBl KaMTHTBIH Makajla Kazipri 3amanfbl OuriMm  Oepymeri  relMudukanus
1atopMaIapeIHbIH KaldTa Kypy oJIEYeTiH TepeHIETIl, oJlapIblH HEeFYPIbIM TEPEH e3apa iC-KUMBUIFa XKoHE
OKBITYZIBIH OenceHai ToxipuOeciHe KopaeMmzecy YLIIH OHBIH 3JEeMEHTTepiH Kajlail mnaijanaHaThIHBIH
aHBIKTAWbl. BUKTOpMHA HeEri3iHAeri KypainjapAaH Oacranm KbI3BIKTBI  POJIK  oOpTara JAeHiHTi
wiatpopMaiapAblH KeH CIEKTpiHe CYHeHe OTBIphIN, Oyl MakajlaZa oJapiblH TEOPUSUIBIK HeETi3JepiH,
MPAKTHUKAIBIK KOCBIMIIAIAPBIH, apTHIKIIBUIBIKTAPIH, TPOOIeMaIapbiH KoHE SMIMPUKAIBIK KOIJAYbIH TEPEH
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Tannay KamTeuiaasl. [ICHXOJIOTUSHBIH, OWBIH NU3aiiHBI MEH MeAarorKaHbIH KUBUIBICHIH 3€PTTEH OTBHIPHII,
Oyl Makajga CTYISHTTepAiH MOTHBALMICHIHA, KATBICYbIHA JKOHE aKaJeMUSUIBIK JKETICTIKTepiHe
reiMUQUKAIMSIHBIH TePEH 9CepiH KepceTedl, OHBIH LUQPIABIK Adyipaeri O0iniM Oepy MHHOBaLUSIIAPBIHBIH
KaTaln3aTopbl PETiHAET1 POIiH KepceTei.
Pezome

Ora BceoObEMITIONIAS CTaThsl YIIIyOJIseTcss B IpeoOpa3yromuil moTeHnualn miathopM reiMudukanid B
COBPEMEHHOM O0pa30BaHWM, BBISICHSISL, KAK OHH WCIIOJIB3YIOT UTPOBBIE AJIEMEHTHI ISl COACUCTBHS Oolsee
rITyOOKOMY B3aUMOZICHCTBHIO M COJCHCTBUSI aKTHBHOMY ONBITY 00ydeHus. Onupasch Ha MHUPOKUN CIIEKTP
m1athopM, OT WHCTPYMEHTOB HAa OCHOBE BHKTOPWH JO 3aXBaTHIBAIOIIMX POJIEBBIX CPE, 9Ta CTaThs
COZCPXKUT YIIIyOJIGHHBIN aHAlM3 MX TEOPETUYECKUX OCHOB, MPAKTUUYECKHX IMPHIOKECHUH, MPEHMYIIECTB,
npobieM W OMIIUPUYECKOH Toanaepkku. M3ywass mepecedeHHe TICHXOJIOTHH, WIPOBOrO JAW3aiiHa H
MEeIaroTUKK, 3Ta CTaThsl OCBEHIaeT IIIyOOKOe BIHMAHUE TeMU(UKAIIMA Ha MOTUBAIMIO, y4acTHE H
aKaJieMHYECKHE JIOCTIKEHHS CTYJEHTOB, MOIYEPKUBAsl €€ POJib B KaUecTBE KaTaln3aTopa 00pa3oBaTeIbHBIX
WHHOBAIIMI B IU(PPOBYIO SIOXY.

In the dynamic landscape of modern education, the integration of gamification platforms has
emerged as a promising strategy to captivate students' attention and enhance their learning
experiences. These platforms infuse traditional educational practices with game elements,
transforming mundane tasks into engaging quests, challenges, and simulations. By leveraging the
intrinsic appeal of games, these platforms seek to create immersive and interactive learning
environments that foster curiosity, collaboration, and critical thinking skills. This article explores a
variety of gamification platforms, each offering unique features and functionalities tailored to
different educational contexts and learning objectives.

Theoretical Framework

At the core of gamification lies a rich tapestry of theoretical concepts drawn from psychology,
game design, and behavioral economics. Central to this framework is the distinction between
intrinsic and extrinsic motivation. Intrinsic motivation refers to the inherent drive stemming from
personal satisfaction, curiosity, or a desire for mastery, while extrinsic motivation involves external
rewards or incentives, such as points, badges, or leaderboard rankings. Gamification harnesses both
forms of motivation to engage learners in educational activities, leveraging game elements such as
narrative, progression, feedback, and social interaction to create immersive and rewarding learning
experiences.

Benefits of Gamification in Education:

The integration of gamification into educational settings offers a myriad of benefits for both
students and educators. Firstly, gamified learning environments are inherently captivating, drawing
students into a world of exploration and discovery. By transforming mundane tasks into exciting
challenges, gamification instills a sense of enjoyment and enthusiasm for learning. Secondly,
gamification promotes active participation and critical thinking skills by presenting learners with
meaningful challenges and opportunities for problem-solving. Thirdly, gamified systems provide
immediate feedback and progress tracking, empowering students to monitor their performance and
adjust their learning strategies accordingly. Moreover, gamification fosters collaboration and social
interaction, enabling students to learn from and with their peers in a supportive and interactive
environment.

Challenges and Considerations:

Despite its potential benefits, gamification in education is not without its challenges and
considerations. One critical concern is the risk of over-reliance on extrinsic rewards, which may
undermine intrinsic motivation and lead to superficial engagement. Additionally, designing
effective gamified experiences necessitates careful consideration of learners' pReferences, interests,
and cognitive abilities. Furthermore, educators must address issues of accessibility, inclusivity, and
equity to ensure that gamified activities cater to the diverse needs of all students.

Implementation Strategies:
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Successful implementation of gamification requires thoughtful planning, collaboration, and
support from all stakeholders. Educators should begin by clearly defining learning objectives and
aligning game mechanics with curricular goals to ensure coherence and relevance. Additionally,
leveraging technology platforms and educational tools can enhance the design and delivery of
gamified learning experiences. Furthermore, educators should provide ongoing support and
guidance to students, fostering a growth mindset and a sense of autonomy in their learning journey.

Case Studies and Empirical Evidence:

Numerous case studies and empirical research have demonstrated the effectiveness of
gamification in enhancing learning outcomes across various educational contexts. For instance, a
study conducted by researchers at [Institution] revealed that incorporating gamified elements, such
as badges and leaderboards, into an online course resulted in increased student engagement and
completion rates. Similarly, a pilot program implemented at [School District] reported significant
improvements in student motivation and academic performance following the introduction of
gamified learning activities.

Platforms and Their Features:

Here are descriptions of some platforms that leverage gamification to enhance learning
experiences:

Kahoot!:

Kahoot! is a game-based learning platform that allows educators to create interactive quizzes,
surveys, and discussions. Students participate by accessing quizzes through their devices and earn
points based on accuracy and speed. Kahoot! fosters friendly competition among students and
provides immediate feedback, making it an effective tool for formative assessment and review
sessions.

Classcraft:

Classcraft is a gamified classroom management platform that transforms the learning experience
into a role-playing adventure. Students create characters, join teams, and embark on quests to earn
experience points and level up. Classcraft promotes collaboration, accountability, and intrinsic
motivation, while providing educators with tools to manage classroom dynamics and reinforce
positive behavior.

Duolingo:

Duolingo is a language learning platform that employs gamification to make learning a new
language fun and engaging. Users progress through lessons by completing various exercises, such
as translating sentences and listening to audio prompts. Duolingo incorporates elements like streaks,
levels, and achievements to motivate learners and track their progress, fostering collaboration and
competition among users.

Prodigy:

Prodigy is a math learning platform designed for elementary and middle school students. It
combines curriculum-aligned math content with role-playing game elements to create an immersive
learning experience. Students battle monsters by solving math problems, earning rewards and
leveling up their characters as they progress. Prodigy adapts to each student's learning level and
provides real-time feedback to help them master math concepts while having fun.

CodeCombat:

CodeCombat is a platform that teaches coding skills through interactive gameplay. Users learn
programming languages by writing code to control characters in a fantasy-themed game world.
CodeCombat offers a hands-on approach to learning computer science concepts, allowing students
to see the immediate impact of their code on the game environment.

Minecraft: Education Edition:

Minecraft: Education Edition is an educational version of the popular sandbox video game
Minecraft, designed specifically for classroom use. It allows educators to create immersive learning
experiences across various subjects, including STEM, history, language arts, and more. In
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Minecraft: Education Edition, students collaborate, problem-solve, and explore virtual worlds while
applying academic concepts in a hands-on, interactive environment.

In conclusion, gamification platforms offer a dynamic and innovative approach to education,
harnessing the power of games to engage students and enhance their learning experiences. From
quiz-based tools like Kahoot! to immersive environments like Minecraft: Education Edition, these
platforms provide educators with a diverse array of resources to cater to different learning styles
and pReferences. By integrating game elements such as rewards, challenges, and interactivity,
gamification platforms inspire curiosity, foster collaboration, and promote deeper understanding
and retention of academic content. As technology continues to evolve, gamification platforms hold
immense promise as a catalyst for educational innovation and transformation, empowering
educators to create dynamic and engaging learning environments that prepare students for success
in the 21st century and beyond.
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Phraseology, as you know, are one of the most complex, controversial and interesting sections
of linguistics. We mostly paid attention in the article main terms used in phraseology and their
meaning. Words that are part of phraseological units more or less lose their own lexical meaning.
Thus, the phraseological unit is used as a whole, ready-made phrase. The combination of the
meanings of the words included in it is the lexical meaning of the entire phraseological unit. Words
that are part of phraseological units more or less lose their own lexical meaning. Thus, the
phraseological unit is used as a whole, ready-made phrase. The combination of the meanings the
words in it is the lexical meaning of the entire phraseological unit. Words in phraseology lose their
semantic lexicon. In such a model, a phraseology is used as a whole regular phrase.

Phraseology is a regular combination of words that have a single meaning and are
functionally connected to a single word. Phraseology preserve the history of a people, show the
features of its culture, give emotionality and expressiveness to speech. English has a millennia-old
history, during which it has amassed a diverse range of expressions reflecting ideas of success,
purpose, and beauty. This evolution has given rise to a distinctive linguistic layer known as
phraseological units, comprising stable phrases with independent meanings.

Phraseology, also known as idioms, are expressions or phrases that have a fixed meaning that
is different from the sum of the meanings of the individual words of which they are composed.
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They are an important part of any language, as they enrich it with expressiveness and convey
certain cultural nuances. Phraseological units are stable over time and are resistant to change. They
are passed down through generations and often preserve archaic or obsolete language elements.
Learning phraseology is important for understanding a language on a deeper level and for more
accurate and natural communication in it.:

There are many unusual and interesting phraseological units in the English language. Here are
some examples:

1. "Bite off more than you can chew" - take on more than you can handle.

2. "Cat's pajamas"” — something amazing or wonderful.

3. "Hit the hay" - go to bed.

4. "Jump on the bandwagon" -join something popular or fashionable.

5. "Out of the blue™ - unexpectedly, suddenly.

6. "Piece of cake™ - something very light or simple.

7. "Spill the beans™ - give away a secret or information.

8. "Take the bull by the horns™ - solve a problem or situation decisively.

These phraseological units are striking examples of how the English language can be varied
and expressive in its use of expressions.

English phraseology and their use are important elements of language acquisition and
communication. They reflect the subtleties of language, reflect cultural nuances, and contribute to
expressive and effective communication in a variety of contexts. Learning English idioms enables
people to overcome language barriers, appreciate cultural diversity, and participate meaningfully in
language interactions.
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Tyuin
by makanmama «T'yraH KyHIHMEH caraH» oHIHIH IIBIFY TeTi MeH (paKTisiepi KapacThIPhLIA L.
Pesrome
B sToit cTathe paccmaTpuBaeTcs nmpoucxoxkaeHue u paktel mecHu “C mHEM poXxaeHus Te0s”

Everybody agrees that the most beautiful and desired among the all holidays is a person’s
birthday. Every family celebrates this holiday and it is tradition to have a cake given to a hero of the
day accompanied with the song “Happy birthday to you”. We listen to this song on every birthday
and on different languages. We sing it and we like it. So we were interested why people sing this
song, the history of it, who wrote it, and how did it spread all over the world.We decided to
investigate. During our work we find a lot of interesting information searching the Net.

Now, let us to introduce.

Every family has birthday traditions that have been passed down from generations. Whether it
includes your heritage, the type of birthday cake you make, or the games you play, traditions can be
a large part of your birthday celebrations, especially for kid’s entertainment. There’s one tradition
that has stood the test of time around the world, in every language, and at every age- the “Happy
Birthday to You” song. We’ve done some research on the history of this famous tune and here’s
what we’ve found out.
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Where it Began

The beginning of the happy birthday song has a bit of controversy behind it, with more than
one artist being credited with its existence. The song’s melody originated from a school teachers’
greeting song titled “Good Morning to All”, composed by American sisters Mildred and Patty Hill
in 1893, although this accreditation has been questioned. The first time the combination of the
“Happy Birthday to You” lyrics and melody appeared was in 1912. These first appearances did not
include any credits. Updated lyrics that make up the popular tune we sing today was published in a
songbook by Robert Coleman in 1924. Then in 1935, The Summy Company registered a copyright
for the song, crediting the Hill sisters as the authors. The value of the birthday song at the time was
$5 million.

What About Before the Song?

There is no record of any other specific songs being used at birthday parties or celebrations
before the classic “Happy Birthday to You”, but plenty other traditions were celebrated! The
Germans created the traditional birthday cake as we know it today in the late 18th century and it
became popularized around the world during the American Industrial Revolution. The entire idea of
birthdays started with the Egyptians after they noticed the effects of aging. From celebrating the
birth of powerful religious figures, it grew into celebrating “the common man” and we now
celebrate our birthdays with gifts, cake, song, and sometimes special birthday party venues!

Are We Allowed to Sing it?

Many people may not have realized that up until the year 2016, “Happy Birthday to You” was
actually illegal to sing publicly unless you paid a hefty fee. Singing it publicly could include on
T.V., radio or just at a party place. This was due to the copyright that was registered in 1935 and not
set to expire until 2030. This changed though once a U.S federal judge ruled that the copyright
claim was not valid and the song had no other claim to copyright, placing it in the public domain,
and making it free to sing for all.

Celebrating Across the Globe

The traditional way “Happy Birthday to You” is used is by the song being sung to the
birthday boy/girl by other guests at the celebration while they present a birthday cake. This tradition
has reached across the globe and the recognizable tune has been officially translated into 18
different languages!

Now it’s Your Turn!

The great thing about the birthday song, besides that it usually means the cake is coming, is
that it is also very easy to memorize and learn on almost any instrument. Most people will sing the
catchy tune at their home or at a kid’s party venue if they have rented a great spot for friends and
family to celebrate together. But you don’t just have to sing! You can learn “Happy Birthday to
You” by knowing just a few simple notes, on piano, guitar, violin, or any instrument.

Conclusion

As conclusion today, the famous happy birthday song is at last in the public domain, meaning
you can sing it anywhere, at home or in front of a crowd, to your heart’s content we want to add that
the song “Happy birthday to you” can be the symbol of the birth and peace among the people of all
nationalities and religions.
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«Ce3 TanTapbl» MakaJachlHIa TUIACTT CO3MEPIiH HEri3ri TanTapbl )KaH-)KaKThl KapacThIPbUIFaH. 3aT
eciMIep MEH eCIMIIKTepAeH OacTam, eTICTIKTep MeEH KeceMIllejepre JeHiH op CBIHBIN CoijieM
KYPBUIBIMBIHJIAFbI POJTI TYPFBICBIHAH KapacThIpbUlaabl. Makanana Oyl opeKeTTepIiH TUIIIK 3KCIPECCUSHBI
KaJiaii OalbITHIN, Ma3MYH/IBI MOTIHICPAIH KaJbINTAaCyblHAa BIKNAN eTerTiHi Tycinaipiuieni. Ce3mepaid opOip
KJIACBIHBIH MOP(ONIOTHSICHl MEH CHHTAKCHCIH 3epTTeYy FalbIMIApAbIH, CTYACHTTEPIIH *oHE Tl OinmimiHe
KBI3BIFYIIBIIBIK TaHBITATBIH KE3 KEJIIeH aJaMHbIH TUIAIH KYPBUIBIMBIH JKOHE OpTYpJi BepOasibabl
KaTeroprsuiap/IsIH e3apa opeKeTTeCeTiHIH TYCIHYIH jKaKcapTabl.

Pezome

B cratee «Kiaccel ClOB» NTaH HCYEPIBIBAIONINI 0030p OCHOBHBIX KJIACCOB CIIOB B si3bike. OT
CYIISCTBUTEIBHBIX W MECTOMMEHHUH JIO TJIArojOB M MPEIJIOroB, KaXIbli KIacC paccMaTpHUBAETCS B
KOHTEKCTE €ro POoJii B CTPYKTYpE NpemiokeHus. B crarbe OOBACHSAETCS, KaK 3TH 3aHATUS 00OraliaroT
SI3BIKOBYIO BBIPA3UTEILHOCTh M CIIOCOOCTBYIOT (DOPMHPOBAHHMIO OCMBICICHHBIX TEKCTOB. lcciemoBaHue
MOp(OJIOTHH M CHHTAKCHCa Ka)JI0ro Kjacca CJIOB pacIIMpsieT MOHUMaHUE YYEHBIMH, CTYIEHTAMH U BCEMH,
KTO MHTEPECYETCs JIMHTBUCTUKOM, TOr0, KaK YCTPOCH S3bIK M KaK B3aUMOJICHCTBYIOT pa3IndHbIe BepOaibHbIC
KaTerOpHH.

Kinm cez0ep:Word Classes, Parts of Speech, Nouns, Pronouns, Verbs, Adjectives, Adverbs,
Prepositions, Conjunctions, Interjections, Language Structure, Syntax, Morphology, Linguistics.

Word classes, or parts of speech, are the building blocks of language, providing a framework
for understanding how words function in sentences. The English language primarily recognizes
eight word classes: nouns, pronouns, verbs, adjectives, adverbs, prepositions, conjunctions, and
interjections. Each class serves a distinct grammatical role, contributing to the overall structure and
meaning of a sentence.

Nouns, as fundamental entities in the English language, play a pivotal role in conveying
meaning within sentences. These versatile linguistic components serve as the bedrock for
expressing a wide array of concepts, ranging from tangible entities like people, places, and things to
more abstract notions such as ideas and emotions. The extensive diversity of nouns allows for the
rich tapestry of expression that is characteristic of language. One of the key functions of nouns lies
in their role as subjects or objects within sentences. As subjects, nouns take center stage, performing
actions or embodying states of being. For instance, in the sentence "The cat chased the mouse,"
both "cat" and "mouse" are nouns. "Cat" serves as the subject, initiating the action of chasing, while
"mouse™ acts as the object, undergoing the action. Moreover, nouns exhibit grammatical flexibility
by adopting either a singular or plural form. This feature enhances their adaptability in sentence
construction, accommodating various contexts and quantities. For example, the noun "book™ can be
expressed in the plural form as "books" when referring to multiple items, demonstrating the
dynamic nature of nouns. In situations where repetition needs to be avoided for the sake of clarity
and stylistic variation, pronouns step in as efficient substitutes. Pronouns like "he," "she," "it," or
"they" seamlessly replace specific nouns, contributing to smoother and more concise
communication. Consider the sentence "Mary loves chocolate, and she eats it every day." Here,
"she" replaces the noun "Mary," and "it" stands in for "chocolate," exemplifying the pronoun's role
in preventing redundancy. The significance of nouns extends beyond mere grammatical functions;
they encapsulate the essence of language's expressive capacity. Whether encapsulating concrete
entities that we can touch and see or conceptualizing abstract notions that stir our emotions, nouns
provide the linguistic foundation for our communication. Through their adaptability, grammatical
roles, and contribution to stylistic diversity, nouns emerge as integral components that shape the
richness and depth of our language.
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Verbs, the dynamic engine of language, fulfill a pivotal role in sentence construction by
conveying actions or states of being. These linguistic powerhouses are the driving force behind our
ability to articulate a wide spectrum of activities, ranging from physical movements to abstract
concepts. The comprehensive nature of verbs allows for the nuanced expression of thoughts,
actions, and conditions. One fundamental classification of verbs divides them into action verbs and
linking verbs, each contributing uniquely to the structure and meaning of sentences. Action verbs
propel sentences forward by depicting tangible or intangible activities. For instance, in the sentence
"She dances gracefully,” the verb "dances" portrays a physical action, adding movement and
vibrancy to the narrative. Action verbs inject vitality into language, capturing the essence of
dynamic experiences. On the other hand, linking verbs serve a distinct purpose by connecting the
subject of a sentence to its complement or predicate nominative/adjective. Unlike action verbs,
linking verbs don't denote action but establish a relationship between elements in a sentence.
Consider the sentence "He is happy.” In this instance, "is" serves as a linking verb, connecting the
subject "He"™ with the complement "happy.” Linking verbs act as bridges, facilitating a deeper
understanding of the subject's condition or identity. Understanding the role of verbs in sentence
construction is crucial for crafting coherent and meaningful expressions. Verbs not only propel
narratives but also dictate the temporal qualities of actions, indicating whether an activity occurred
in the past, is happening in the present, or will take place in the future. The ability of verbs to
convey time adds a temporal dimension to language, enabling us to communicate with precision.

Adjectives and adverbs, the linguistic embellishments of our sentences, wield the power to
refine and enrich our communication by offering additional details and nuances. Adjectives, the
words that modify nouns or pronouns, act as descriptive artists, painting a vivid picture of the
qualities inherent in the entities they accompany. On the other hand, adverbs, versatile in their
application, take on the role of modifiers for verbs, adjectives, or even fellow adverbs, enhancing
our understanding of the circumstances surrounding actions. When adjectives grace our language,
they function as storytellers, weaving intricate narratives about the characteristics and attributes of
the subjects they embellish. In the sentence "The serene lake glistened in the moonlight,” the
adjective "serene" provides a glimpse into the calm and peaceful nature of the lake, allowing
readers to visualize a tranquil scene. Adjectives, in their myriad forms, bestow upon language the
gift of imagery, enabling us to evoke sensory experiences and create mental landscapes. Adverbs, in
their dynamic versatility, contribute to the rhythm and tempo of sentences by modifying verbs,
adjectives, or adverbs. Acting as adverbial architects, they answer crucial questions related to the
manner, time, place, frequency, or degree of an action or description. In the sentence "She spoke
eloquently during the meeting,” the adverb "eloquently” illuminates the manner in which she spoke,
providing insight into her articulate expression. Adverbs, with their diverse functions, allow us to
fine-tune our expressions and convey not just what happened but how, when, or where it occurred.
Exploring the multifaceted nature of adjectives and adverbs reveals the intricate tapestry they weave
within our language. Adjectives, with their palette of descriptive hues, breathe life into our
narratives, while adverbs, with their temporal and situational precision, refine our understanding of
actions and descriptions. The artful integration of these modifiers transforms simple sentences into
vibrant canvases, where every word plays a role in shaping the reader's perception and enriching the
tapestry of our shared linguistic experience.

Prepositions and conjunctions, the subtle navigators of language, operate behind the scenes to
foster meaningful connections and guide the flow of our expressions. Prepositions, those spatial
architects, delineate the relationships between words by conveying notions of location, direction, or
time. On the canvas of a sentence, prepositions serve as brushstrokes, painting the intricate details
of where, when, or how an action takes place. In the sentence "The cat sat on the windowsill," the
preposition "on™ not only signifies the cat's location but also frames the spatial context, allowing
readers to visualize the precise perch of the feline observer. Through prepositions, our language
gains the power to transport listeners or readers to specific moments in space and time, enriching
our narratives with vivid imagery. Conjunctions, the linguistic connectors, play the role of sentence
conductors, orchestrating harmonious relationships between words, phrases, or clauses. Whether
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they be coordinating conjunctions like "and" or "but," adding elements seamlessly, or subordinating
conjunctions like "because" or "although," introducing dependent clauses with finesse, conjunctions
contribute to the coherence and unity of our expressions. Consider the sentence "She studied hard,
yet her grades did not improve." The conjunction "yet" establishes a contrast between the effort
exerted and the outcome achieved, creating a subtle tension within the narrative. Through
conjunctions, our language gains the ability to weave together disparate ideas, building bridges that
traverse the gaps between thoughts. In the grand tapestry of language, prepositions and conjunctions
emerge as silent architects, designing the framework that underpins the structure and meaning of
our sentences. Prepositions paint the spatial and temporal landscapes, while conjunctions compose
the symphony that unites disparate elements into a cohesive and resonant whole. Together, they
form an indispensable duo, shaping the contours of our expressions and ensuring the fluidity and
precision of our shared linguistic journey.

Interjections, the spirited exclamation points of language, burst onto the linguistic stage with
unrestrained vigor, embodying the raw essence of human emotions. Singular entities within a
sentence, these exclamatory expressions stand independently, delivering impactful snapshots of
feelings without the need for extensive linguistic context. Picture the exclamation "Wow!"
punctuating a moment of awe or surprise. In this brief interjection, the speaker encapsulates the
intensity of their reaction, conveying the sheer amazement or astonishment they experience.
Interjections serve as the unfiltered outbursts that bridge the gap between internal sentiment and
external expression. "I can't believe it! We won!" The interjection "Wow!" here amplifies the
speaker's disbelief and joy, acting as an emotional exclamation mark that magnifies the victorious
moment. Whether it's the triumphant "Yes!" or the dismayed "Oh no!" interjections contribute a
visceral layer to our language, capturing the immediacy and authenticity of our responses to the
world around us. In the realm of language, interjections emerge as the spontaneous eruptions of our
emotional landscape, providing an unadorned channel for our innermost reactions. Standing alone,
yet resounding in impact, they function as linguistic snapshots, freezing a moment in time and
immortalizing the raw, unfiltered expressions that color our human experience.

In conclusion, the exploration of word classes is an insightful journey into the structural
framework that underlies language. Nouns, as the foundational entities, paint vivid pictures of
people, places, things, or ideas, anchoring sentences with their presence. Pronouns step in to offer
versatility and prevent linguistic redundancy. Verbs, the dynamic agents of language, breathe life
into sentences by conveying actions or states of being. Their categorization into action verbs and
linking verbs adds nuance to their roles in constructing meaningful expressions. Adjectives and
adverbs, the embellishers of language, enhance our descriptions and impart precision to our
narratives. Prepositions elegantly guide us through the spatial and temporal dimensions of language,
creating a seamless tapestry of relationships between words. Conjunctions, as the linguistic
connectors, weave coherence into sentences by uniting words, phrases, or clauses.
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O306exoni XKonidexos areiHaarel OHTYCTIK Ka3akcTaH neqarorukanblK YHUBEPCHTETI
Pesrome

B aToli cTathe paccMaTpuBaeTCs CTPYKTYPHO-CEMaHTHUECKUE OCOOCHHOCTH Ka3aXCKUX U aHTIIUHCKUX
MOCJIOBHII.

Abstract

This article consider the structural and semantic features of the Kazakh and English languages

Kint ce3nep:Opxan-Eneceii, Kynrerin bipbl, TOHBIKOK KBIPHI.

Maxkan-MoTeIepaiH Ty Heri3i-Typki Tunaepinae.Kazak makan-morenaepiHiy Oacrtay ke3i
conay Opxan-Eneceii ka3z06a eckeprkimrepiner Oacray amaapl. XII-XIII raceipman Oisre neitin
ka3z0a  eCKepTKITepTepHiH  TUliHAE  Makai-MaTtenaepae  Oapmbuibik. Mbicans:Opxan
xazbanapblHaa OachblHABI EHKEeHTIn,Ti3eHal OykripreH (Kynarerin KplppiHaH),OniMHEH yAT
KymTi(TOHBIKOK KBIpBIHAH) JIETE€H MaKall-MOTENJepal Ke3necTipeMiz.byn nepexrepre cyiieHe
OTBIPCaK,MaKAI-MOTENJIEP/iIH  OacTaybl COHAay KOHE  eCKEepTKITepAeH Oactay  aJblll,
HIBIFapMaIapbIHbIH TUTIH/E KOJITAaHBICTa OOJFaHbIHA KO3 KETKI3eMi3. AybI3 9/IcOHETi-XaTKbIMbI3IbIH
achly J1a,MOJI Mypachl,HeOIp OeifHelni ce3 Map KaHIapbl OChl aybl3 oe0MeTIH/Ie. XaNbIK KbIpayilaphbl
KBIPIIbUIAPBL IIEIICHIEPL,aybl3 9AeOMETIH COHAay 3aMaHHAaH pYXaHM acbll Ka3blHA pETIHJE
cakTal,yprakTaH-yprakka Mypa eTin, OyriHri O3aiH Joyipimizre xeTkize Ounal.Koramubix
QJICYMETTIK,2KOHOMHUKAJBIK ~ OMIPJIH  UIrepiieyiHe,alaMHbIH  OW-CaHAChIHAHBIH  ©CYIHE,031H
KOpIllaraH TaOWUFATThIH ChIpbIHA TE€peH OoilayblHa OailllaHBICTBI aybl3 9/1€0HMET1 JiIe Ma3MYHbl MEH
(hopMaceL,alTBUTYBI KaFbIHAH OaMbII,JaMBITT OTHIPFaH.AyYbI3 9/€OUETIHIH epTe/ieH Kele >KaTKaH
TYypl Makai-moTenaep.Makan-Morenaep-Tajgai 3amManaap OOWbl KaJIBINTACHIT YpHaKTaH YpIaKka
aybICBIIl KEJTeH XaJbIKThIK Mypa,ackaH IIeOepiliKIeH jKacalfaH ce3 epHeri.Makan-moarenaep
XaJbIK HIBIFAPMaIIbIIBIK €H KoHE Typl.Makan-mMotenaep op XalblKThIH JAaMy TapuxblHIa OachblHaH
KCIIIKEH aJlyaH TYPJI OKHFajapbl,031 aHFapraH TaOuraT KYObUIBICTApBL,KOFaM MYIIEIEPiHIH e3apa
KapbIM-KaThIHACHI,MIHE3 KYJIKBI, TICHXOJIOTHSICHI YKOHIHIET'] JKacarag
KOPBITBIH/IBICHL, TY>KBIPBIMIAPBIHBIH  TYHIHI MEH eMip ToxipoueciHeH >kuHakranrad.On Oip FaHa
eMec epTeieH Oepi KambIlTacKaH OW JOJIIriMeH,Ma3MYHBIHBIH TEPEHINIMEH €peKIIeTIHETIH aybi3
oneOueriniH Oip Typi.On alHamagarbl CHIPBI MOJ JYHHE Typasbl OUIIMHIH CYpBINTAJIFaH
YKUBIHTBIFBI, XaJBIKTBIH e31HIIIEe HIaFbIH aybI3IIa SHIUMIKIONEUSICHI FaHa
€MEC,YCTa3IbIK, TOJIMIEpIIiIK  poJib JIe  aTKapazibl,agaMm OoibIHIAFbl  OapiibIK  KAKCBHLIBIKTHI
ACKaKTaThIIL,)KaMaHAbIKTHI JKepJienl 0alia TopOureciHe epeKilie OpbIH aJaThlH XajblK JaHAJIBIFbI.

Makan-marenaep ceiiley  Ke3iHAe  ThIHHAH yKacaJlbIHOaN b1, Hasip KaJIIbIH]IA
KYMcanaabl,KypaMaapbl — opKallaH  TypakThl  Oonaabl.Makai-morennep caH  FachIpJIbIH
YKEMIC1,COHIBIKTaH 90JIeH OM €JICTHEeH OTII,epPEeKIIeICHIeH COUTINT TypaKTaJIFaH o3 Opamaaphl.
Makan-Morenaepiin  e31HaiK epekmenikTepi Oap.bipiHmineH,Makai-moaTenaep (Gpa3eoaorusm
CUSIKTHI TULAIK KyObutbic.ExiHIIiIEH, maiipiMaay MEH OM-HIKIpAiH TYHiHI peTiHAe JIOTHKAJIBIK
TyiFa. Y IIHITIeH, KeJlelli  Oi,KeH Ma3MyHJbl KbICKAa aWTBhI KOPBITHIHIBI >Kacay[blH Tamaila
yirici.Kazak  makan-morenmepai 50 Tomka Oeminm  KapacTeIpraH(oienaep  TypaliblsKaHYs
Typasbl,aFalbIH-TYBICTBIK TYpaJbL,ep-XKIriTTiK Typaisl T.0).Kazak makan-morennepiHiH KeHIHEeH
TapalyblHa OUW-IIEHIep MaHbBI3IBl pen arkapran.OnapIplH alWTKaH ce3aepiH Oip-OipiHe yiri
eTimecueT peTiHae TapaTkaH.backa MemiekeTTepie Ka3ak TUIl  CHUSKTBI  KOpKeM[e
mebep,MaFbIHANBl /12 Ma3MYHJIBIHJIBLKBICKaa HYCKa KaHATThl cesfepre ote 0ail.Con KaHATTHI
ce3aepain 0ipi makan-marenaep.ComapapiH  Oipi-AMepUKaHABIKTap. AFBUIIIBIH MaKal-MoTeAepal
KeOiHece Oip cellleMHEH FaHa KypblIca,Ka3aK MaKal-MITeNJepiHIHOAChIM KOIIILUIr €Ki He
OipHemie TapMakThl Oombin keneni.Kazak makan-morenaepAepiHieri alThUIBII OMAbIH Oacka Oip
XKarJail,He KyOBbUIBICTIEH CaJbICThIpbUIA ETKI3ylH TUIAIK epeKIIeTIKTep CcaHaThlHAa »KaTKbI3yFa
OoJaaml.

Preverbs-Makan-motenaep

1. A bird in the hand is worth two in the bush-Kosina 6ap anteiabig Kamipi ®OK.

Kazakma marbiHachl: JKyMblp 6acTel neHaere ToH KacueTTepAiH Oipi-Koiaa 0ap HBIFBIMETTEH
alBIPBUIBIN KaJIFAHIIA,0HBIH KaIpiH OiTMmey.
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ArputibiHia MarsiHachl: A rooster in the hand is better than a sparrow on the roof->XKokran
0ap HKaKCHI.

2.Power is knowledge knowledge is in the books-Kym 6itiMe,0i1iM KiTamnTa.

Kazakma marsinacer:I1alina oinama,ap oina,

Tasamn ko apThIK OLTyTE.

ApTBIK OLTiM KiTanTa,

EpinGeit okpin kepyre-Aodaii K.

Kiran-agam eMipiHiH TaycbuiMac pyxaHH Ka3bIHACHLFBUIBIM-OUTIMHIH Ke31,0Hep MeH TipOue
KYPaJIbI,CBIPIIACchI 9pi akbUTIIEI Hochl. Kitamn mebep ycras,Tici3 MyFaiim.

AFBUIIIBIHIIIA MAaFBIHACHI:

Knowledge is Power is a proverb refers that knowledge is a true power which always remains
with the person in all good and bad times.Knowledge makes a person powerful and empowers to
win over any condition-bixiM Kymr,O0UTiIMHIH ajaM 0alachIHBIH KAKCHUIBIKTA/IA, )KaMaHIbIKTa A
Oipre OojaThIH MIBIHAMBI KYNI.BUTIM amaMzbl KYIITI €Tell »oHE Ke3 KeJreH jKaraaija >KeHyre
MYMKIHJIK 6epel.

OKyIbUIapAbIH TUTIH AaMbITY,CO3/I1K KOPbIH OailbITy >KaH-)KaKThl *yMbIC.Makai-MaTenaep-
TUT JaMBITYJaFbl CO3/1IK KOPbIH COHBIMEH KOCa,0iay KaOu1eTiH OalbITyFa, TYCIHIK,KaObu1ay,3uiHiH
Kymieireni. Makan-mMaTeniep XaiblK TapUXbl,0HbIH QJIEYMETTIK TIpUIUIIri,aKblI-oHEeTecl, JaHaJIbIFbI
MOJI KOPIHIC TanKaH,0 ONIIriMEH,bIKIIaMIBIIBIFBIMEH €pPEKIIeTIHETIH TUIAIK OIpikTep OOBII
TabbLIa1bl. MaKan-MoTeNnaep/ii MEHrepreH OKYIUBIHBIH TUIl KOPHEKT1,acepiili OOoJaThIHBI CO3Ci3.
MyraniMaep Makal-MOTENIACp/IiH MaFbIHACHIH ay/lapy COHBIMEH Koca 0acka TuUlaeri TeHOe-TeH
TYPIH KENTIpY apKbUIbl TYCIHIIpY KepeK.Tul Tapuxbl-XanblK Tapuxbl. Til XalbIK TapuXbIMEeH Oipre
JTAMUIBL, 03T ePEl, XaNBIKTBIH PYXaHH AYHHUECIHIH KETICTIKTepiH OoibIHA CiHIpemi. ¥JIThIK CaHaHBIH
JAMYBIH €63 TOPKIHIEPIH 13/ICT1,0J1apIbIH O3 MIEHTIPECiH KeICIICKKEe KEeTKI31M,0JIap/abl KaHa carara
KOTEPY MOJCHHUETTL,OPKEHUETTI eNACpAiH FHUIBIMH MIIEHUETIH KaJBIITACTHIPYIABIH —capa
#0Jibl.COHBIMEH KOCQ,TUT JaMBITyJaFbl ©3€KT1 MOCEJEHIH TanTbhipMac memimMi.OKyIbuiapasH
CO3/IK KOPBIH OOUBITY,0MbIH aHBIK >KETKI3yJe MYMKIHIIr1 30p.Ce3diK KOopabl OalbITyna Makai-
MOTETACPIIH oepepi MOJL. MaHBI3 IbUIBIFBI COHIIIAIBIK ol KYHTe EHIH
KoJaanbicTa.. COHABIKTaH,013/11H 6acThl apbI3bIMbI3-HACUXATTAIl KOJIJIBIPY.
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Pesiome
B nannoii ctatbe aBTOp paccMarpuBaeT 3h(HEeKTUBHOCTh IPUMEHEHUS IM3aiH-METOAa U
HOBBIX TEXHOJIOTUH B mpouccce npenoaaBaHud U U3y4CHUS AHTJIMUCKOTO S3BIKA.
Key word: productive thinking, design method, technology, artificial speech environment,
process.

One of the main issues at the present stage of development of our society is education

and the technologization of the learning process in the system. In this regard, various
technologies have been developed and widely implemented in the pedagogical process in relation to
the structures of the education system.

New pedagogical technologies in the process of teaching English, the use of educational and
cognitive tools in the development of new language material by students

contributes to the activation of activities, increasing interest in the subject.

The main purpose of English language teaching is communication with students-formation of
communication skills and development of communication. In this regard, the formation of skills in
accordance with the requirements of the program. In order to increase the interest of students in the
English language, interesting methods of saving should be used [1].

One of the most effective methods of teaching English is the design method. This is because
the project method is focused on a true practical result. The problem of the application of new
technologies in the field of education in the course of analysis in several areas of research by
foreign and domestic scientists we found that this has been addressed. Problematic, research, and
search methods are considered in education. Peace in all countries of the world, the project method
is widely used because it presents one problem the possibilities of applying the acquired knowledge
by students in practice when solving problems. To use the phrase ” new pedagogical technology ",
there is a need to figure it out. To do this, you first need to study the concept of “technology" to
know the content or origin and scope of the concept.Technologies-from the Greek techne (arts,
crafts, science) and logos (concept, teaching). In foreign dictionaries: "technology" is a production
set of knowledge about the means and methods of conducting processes.With the help of
technology, mental information is transferred into the language of practical solutions and translated.
Technologies are teaching methods, as well as knowledge in an individual form involved in the
transfer. Any education can be a technology, if not an art.

Art is based on intuition, and technology is based on science. The whole process
starts again with art, ends with technology.[2].

The work on the design methodology consists of several stages: At the first stage, with the
help of a teacher, students use sets a goal and identifies problems.Various images, drawings, texts,
etc collect the necessary materials for the project. At the second stage, a work plan is drawn up, and
the group members must be assigned a specific task.At the third stage, students study various
lexical, grammatical, mental, educational, performs exercises that develop speech, etc. skills,
improves knowledge,methods, schemes and types of work to solve the problem, create a
projectdefines [3].

In the fourth stage, each group develops and prepares a project for which they are identified.
Projects prepared by students at the fifth and final stage of work "I do not know," he said. The
teacher plays a different role at each stage, he is an assistant, supervisor, instructor throughout the
entire period of the teacher's work, he teaches students well only if they support and praise each
person, increase his motivation, and you can achieve results.Working on a project allows each
student to cultivate creative abilities, develop Purpose: has a great impact on improving the quality
of knowledge. Design and creativity. Creative design There are many who associate design with the
discovery of new creative possibilities and understand that. However, this explanation is incorrect.
Creativity is the emergence of a new being. There is a connection with design here, but creativity in
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order to rotate, it is necessary to take the time factor as a basis and imagine the real result. However,
creativity cannot be associated with concreteness.[4].

Design and management. What kind of practice should I use to design changes?, It is only
when we implement and manage them that our work moves forward. Currently, the word
management has appeared, which means management. Management is a word used in education.
Currently, the number of types of education has also increased, which includes divided by time. In
this regard, the management of their own educational process, the design of the result was
mandatory. So, the practice of designing, arising in the form, goes into a large social context. All
this is attributed to the main problem of the social sciences, the place of design in education.

The very basis of design is the analysis of the problem. The problem in the solution will be
marked by the result, and a draft of the steps that need to be taken to achieve it will be developed.
Problem the more specific the analysis is, the better the project will be. Project and scientific
work.As an example here, we should consider the scientific work. A dissertation written and
defended by a dissertation to a new stage of practical work improvement - a new profession, people,
i.e. the foundations of the dissertation's social project;

Scientific work is considered as a result of the problem. [5].

The scientific work and the project are similar. Scientific work forms the basis of the project.
In addition, some projects that cause scientific research and contribute to scientific work

can cause dizziness. Project and abilities. What abilities does a person have to carry out
design, we say what is needed. First of all, a person must have the ability to think productively.

The main stages of productive thinking:

- analysis of the problem, the appearance of the topic;

- creation of a project of work to solve the problem;

- realization of thoughts in solving the problem.

The second stage of productive thinking is understanding the problem, that is, analysis.

Another point that deserves attention is decision-making in solving problems.

The stages of solving the problem:

- the basis of the problem, i.e. understanding what kind of work needs to be done;

- assessment of the composition of the problem, that is, the search and selection of known;

- identification and implementation of specific steps in solving the problem;

- search for ways to achieve results in solving the problem;

- solving the problem[6].

So, psychology is currently studying ways to comprehend and solve a problem.Attention is
paid to the issues of consideration and decision-making. We have considered in all theories the
personality makes decisions, analyzes the problem, marks decision-making, taking responsibility
for the result. Education should be able to learn independently from students, apply it in practice

aimed at educating students' needs for research and project development, i.e. it is necessary to
focus purposefully and systematically. The main purpose of using design technology is to develop
curiosity, the ability to independently improving, developing information orientation and critical
skills by increasing the ability to think, teach the student in different situations in the future, in
different adaptations to self-expression in a public environment.[8].

If the student knows how to plan, choosing the right topic of the project, and when done
correctly, he is formed as a person who is correctly configured for the future. Everyone
communicate with different people, making the right decisions in different situations while sitting,
he can give the right direction in each environment. So, the effectiveness of the project — visually,
by ear, memorizing the student in search, business and cognitive motivation, creative ability
through the improvement of various tasks leads to the ability to solve, to resourcefulness, to a new
scientific search. Directs students to collect information on their own. Each member of the group
listens to the decision of the collective discussion, taking into account the opinion, if necessary,
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shares his thoughts. Checks the diary of students on the project. Defines the functions that everyone
performs in the group, defines their own topics, defines the planning stages of work and the time to
achieve the first result marks. Demonstrates readiness to perform a " public” task.

Information collection, analysis of the intermediate result, the main means of research:
interviews, questionnaire control, analysis of various information received. Keep track of the
student's diary, individually with each supervisor and group members - guide the upcoming work
through personal communication, analysis, and comparison of results. Individual and paired work,
preparation of questionnaire questions. If necessary, write a script and form relationships with
public organizations. Knowledge in each subject area he gets acquainted with various public works,
creative, active, forms the properties of exactingness.
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MPOBJEMA U3YYEHUS U ITPOABUKEHUSA YPOBHS AHIJIMACKOI'O SI3BIKA B
IIKOJIAX 1 HA KYPCAX

Camap A.K. — Crynentka rpynnst 1301-53 o6paszoBarenbHoii mporpammel «Ilegaroruka u
METO/IMKa Ha4aJIbHOTO O0Y4YEeHHUS

Hay4nplii pyKOBOAMTEINb: K.1I.H., U.0.JI01IeHTa Kadenpsl HHOCTpaHHBIX s13bIK0B Kusicora K.K.
IOxHO0-KazaxcTaHnckuii me1arornueckiii yHUBEpCUTET UMEHH Y 30eKkanu JKaHnOekoB

B nocneanue rojasl AHTJIMMCKUI SA3BIK CTAaHOBHUTCSA HambOosiee BaxkHbIM B Kaszaxcrane. OH
IIpHU3HaH BA)KHbIM HHCTPYMCHTOM IS O6H_ICHI/I$I, O6paBOBaHI/I${ M OusHeca. BoaBHMIMHCTBO MIKOJ B
Kazaxcrane npeajiararoT ypokKu aHr JIMICKOT'O SI3bIKA B paMKax y‘Ie6H0ﬁ nporpaMmbl, 1 MHOI'HMC
YHUBCPCUTCTHI Tpe6YIOT OT CTYACHTOB OIIPCACIICHHOI'O YPOBHS BJIaICHUA AHTJIUNCKHUM SI3BIKOM.

HecMoTpst Ha TO, UTO aHTTIMICKUH SA3BIK SBISIETCS BaKHBIM JUISI MUPOBOTO OM3HECA, Ka4eCTBO
oOy4yeHHs aHIJIMICKOMY S3bIKy B INKOJaX M YHUBEPCUTETaX HE BCErja COOTBETCTBYET
MEXJIyHapOAHBIM CTaHAapTaM. DTO MOXKET 0CIa0IATh HOHUMAaHUE S3bIKa U YPOBEHb BIIAJICHUS UM Y
MECTHBIX cTyneHTOB. Ho oTcroza mosiBisieTcs BOnpoc, Kak noctudb ypoas Upper-Intermediate wiu
Advance, eciu Ka4ecTBO 0Oy4YCHHsI AaHTIIUICKOTO SI3bIKA B HAIIISH cTpaHe clalbIii?

Hanpumep ecnu y4uThIBaTh, 4TO B CaMHUX IIKOJAX MaKCUMaJbHO MOKHO JOCTHYb YPOBHS
Elementary, To Omaromapss Kypcam B KpaifHeM cliydae, MOXHO MpPOJBHHYTCS JI0 ypoBHs Pre-
Intermediate. Jltoqu pasHBIX BO3PacTOB OOBIYHO MOTYT IOJAHSTHCS B YPOBHE €CIH 3aHUMAIOTCS
CaMM WJIM 3aHMUMAIOTCSl OHJIAliH KypcaMU cpa3y C CaMUMH HOCUTEIISIMU aHTJIMICKOrO si3blKka. Jlaxke
npu nojarotoBke k IELTS, xorma rotoBsarcs camu morytr HaOpath 8.0-9.0 GaysioB, Hexenu 4em
MOJITOTOBKOM Onarosapst Kypcam. Besb B OCHOBHOM TaM OHHM HabupatoT 6.0-6.5, TOJIbKO B KpaiiHeM
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ciydae 7.0 6amioB

Tenepp e, Hamo pa3oOparTbcsd B INPUUMHAX IMOYEMY IPU BCEX YCHIMAX Mbl HE MOXKEM
JOCTHYb BBICOKOTO YPOBHS U JANbIIE HAUTH PELICHHUS STHM MTPOOIeMaM.

OnHa U3 MPUYHH K3-32 KOTOPOH B HAIIEH CTpaHe aHTIIMICKUN S3bIK ellle CJIa0bli, HeI0CTaTOK
KBaM(HUIMPOBAHHBIX  NpenonaBaTeneii. HemocraTok ONBITHRIX W KBAIM(UIIMPOBAHHBIX
MPEero/1aBaTeNiell aHTIUICKOTO S3bIKa MOXKET OBITh MPENATCTBHEM IS 3()(HEKTUBHOTO M3yUYCHUSI.
He Bcema ymaercs npuBiedb CHELUAIMCTOB C BBICOKMM YPOBHEM MOJAIOTOBKH. Takke HHU3KOE
Ka4ecTBO IPEMOJaBaHUSl  AHIJIMICKOTO  sI3bIKA MOJKET OBITh BBI3BAHO  HEAOCTATOYHBIM
MOITOTOBJICHHOCTBIO YUUTEJICH, a TaKk)Ke X HU3KOH 3apabOTHOM IJIATOH, YTO HE CTUMYIIUPYET UX K
MOBBILIEHUIO KBAJIM(PUKALINUH.

Jpyroi npUuYnuHON SBIISETCS HEAOCTATOK YUeOHBIX MAaTEpPHUAJIOB U METOAMK, aJalTUPOBAHHBIX
[0l MECTHBIE YCIIOBHUS W YpPOBEHb 3HAHUM YyYalIMXCS. DTO MOXET BO-NEPBBIX, NPUBECTU K
HeA(pPEKTUBHOMY 00YUYEHHIO U BO-BTOPBIX, OTCYTCTBHIO MHTEPECA U MOTUBALIMN Y yUaUXCS.

Tperbss mpuuYMHA, STO HAPACTAIOIIMNA HHTEPEC K KHUTAMCKOMY M KOpPEHCKOMY s3bIKy. B
nocienHue roasl B Kazaxcrane Bbipociio uHTepec K A3Marckoi KynbType. OCHOBHOI MHTEpEC K UX
cepuasiaM u Q-pOP My3bIKe, BBI3BIBAET WHTEPEC W K caMy sI3bIKy. Takyke 3TO MOXKET OTBJIEKATh
BHUMAaHHUE OT aHIJIMMCKOTO KaK BTOPOTO SA3BIKA.

UYerBepras © camas IJIaBHas IpUYMHA, HEJAOCTATOYHOE IPAKTHYECKOE NPHUMEHEHUE
AHTJIMMCKOTO 53bIKA. TO €CTh MHOTHME CTYAEHTHI U IIKOJBHUKNA HE BUJAT MPAKTHUYECKOW IOJIB3BI B
W3YYEHUN AaHIJIMACKOTO SI3bIKA, TOCKOJIBKY HE BHUIAT NPUMEHEHUN €ro B IOBCEIHEBHOW WM
npodeccuoHalbHOM jAedaTenbHOCTH. Tem Oosiee, yduThIBasg 4YTO NaMsTh 4YelOBEeKa HE BEYHA, U
uH(popMalusg KOTOPYIO KOTJa y3Hal HE WHCIONIb30BaTh, OHa 3albynmercs. To ke camoe U ¢
AHTJIMCKUM s13bIKaM. Eciii He yroTpeOsaTh ero HHoTJa B CBOEH peun OHO 3a0yaeTcs.

IIpyunHBI €cTh, HO JaiblIe KaXKIBIH HABEPHOE 3aJacTCd BOIPOC: KaKWe MEpbl HYKH
HNPEINPUHATD Ul PELIeHUE 3TUX podiaem?

IlepBoe uTO HamO caenaTh, MOBBICUTH KBATU(UKALMIO MpenoaaBaTeneil. Ecin ObITh TOuHEe,
oOyyeHHE M TIOBBIIIEHHE KBaTU(UKALMKA TNpernojaBareneidl aHIVIMHCKOTO s3blKa, BHEIPEHUE
COBPEMEHHBIX M HHTEPECHbIX METOAMK 0OydeHus. JIMOO MOXKHO MO3BaTh MHOCTPAHHBIX
npernoaBatelieil A 00ydyeHue si3plka UM C HOCUTEJIEM, IIelaror KOTOPbIi MoObIBaII 3arpaHuliei u
3HAET UX JUAJIEKT.

Bropoe, coaeiictBue yueOHbIM Iporpammam. Pa3BuTue KayecTBEHHBIX 00pa30BaTENIbHbBIX
IIPOrpaMM I10 U3YYEHHUIO aHTJIMHCKOTO SA3bIKA, aJallTUPOBAHHBIX K MEKIYHApOIHBIM CTAHIAPTaM.
Yro B cBOEM Cilyyae 0JIKHO 00JIeryuTh 00ydeHHue, He HA00OPOT YCIIOXKHATb.
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Tpetbe, 3auHTEpECOBATh yJalIUXCS K aHTIUICKOMY s3bIKy. Ecnu mokasaTh yJoOHOCTh U
M0JIb3y AHTJIMHCKOTO SI3bIKA, yYalllMecsl CaMd HAYHYT YYUTh A3bIK. JTO MOKHO CJeJNaTh, €CIIH
3aMHTEPECOBAaTh WX TPOBEIACHHEM SI3BIKOBBIX OOMEHOB. OpraHm3oBaTh SI3BIKOBBIE OOMEHBI C
HOCHUTEJISIMU, KOTOPBIE NPUBHOCAT CBOM KYJIBTYPHBIE IPOrpaMMbl M MEPONPUATUNA, KOTOPHIE
CIOCOOCTBYIOT MIPAKTHYECKOMY MTPUMEHEHHIO aHTTTHICKOTO SI3bIKA

UeTBepToid, OPraHM30BaTh MPAKTUYECKOE UCIIOJIb30BaHUSA SI3bIKa. ECIIM TOJIBKO YUUTH SI3BIK HA
TEOPHIA MHOTO IOJIb3BI ATO HE TMPUHECET. MOKHO YCTPOUTHh OPraHU3AMA W MEPOTIPUATUS YTOOBI
yJaliuecs, Ha TOCTOSIHHOM OCHOBE MOTJIM UCIIOJIb30BaTh AHTJIMMCKUAM SI3bIK.

N camoe rnaBHOe, mNOAJNEpPkKAaThb M TMOOWIPITh HCHOJIb30BAHUE AHIJIMICKOrO S3bIKA.
CopelicTBHE CO3aHUIO YCIOBUM JIJIsl MCTIOJB30BAHMS AHTIIMICKOTO SI3bIKA B TIOBCEIHEBHOM KU3HH,
Ha paboTe, B TypU3Me U APYTuX cPepax KU3HU. ITH MEPhl MOTYT CIIOCOOCTBOBATH IS YAYUIICHUS
Ka4yeCTBA U3YUYEHUS U MPOJABHKEHUIO aHTJIMICKOTO S3bIKa B HAllEW cTpaHe. Beb aHTIMIACKUH A3BIK
HE TOJBKO MPEIMET, HO U CPEJCTBO JOCTUKEHHS KaK MaT€pUAIIbHO, TAK U AYXOBHOIO YIyYILICHUS
Halen CTpaHsbl.

Crincok auTeparypsl:
1. https://easyspeak.ru/blog/sovety-i-sekrety/top-5-problem-pri-izuchenii-anglijskogo-yazyka
2. https://moluch.ru/archive/420/93381/
3. https://clp.ru/top-9-problem.html
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My goal is to figure out what mathematical phraseological units are and where they came
from. My motive for choosing a topic was in English lessons, we came across interesting idiomatic
expressions with mathematical terms such as "point™, "angle", "ball", etc. | wanted to find out if
such expressions exist in English and will they lose the mathematical term when translated.

The practical significance of my work: it can be useful for English language learners who
want to decorate their spoken language with the use of idioms. It can also contribute to a better
understanding of native speakers.

Language is a mirror of culture, it reflects not only the world around a person, but also the
public consciousness of the people, mentality, national character, traditions, and value system. This
feature of the language is most clearly expressed in phraseology. They have their own meaning,
which cannot be reduced to the sum of the values of their components. By studying phraseology,
you can learn a lot about the mentality of the people, their traditions, value system, and worldview.
The English language has a thousand-year history. During this time, it has accumulated a large
number of expressions that people have found successful, accurate and beautiful. Phraseological
units make up a huge layer of language, without which oral and written speech would be poor and
inexpressive.
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An idiom is a group of words that has a special meaning that is different from the ordinary
meaning of each separate word. (Longman Dictionary of Contemporary English)
Idioms by giving lively and interesting ways of expressing ourselves, add colour to the language.
We use them in a broad variety of situations, from more formal written contexts to friendly
conversations and business meetings. [1]

What are mathematical phraseological units? There are so-called mathematical phraseological
units in which mathematical words, numbers, and numbers are used. The Role of Mathematics in
Human Life "Gauss once said that mathematics is the queen of all sciences” comparing
mathematicians to those who love humans, understanding them as well. Mathematics demands deep
knowledge and great analytical skills. However, it intrigues with its challenging nature. Being the
logical foundation of all sciences, mathematics shapes the culture of correct thinking for learners,
fosters their cognitive abilities, and expands their logical reasoning skills. Studying mathematics
allows students to enhance their theoretical knowledge and develop their logical thinking abilities.

Mathematics is the science that studies the magnitude, shape, and relationships between
objects and it is connected to all aspects of our lives. For example, construction is impossible
without knowledge of mathematics, basic concept of mathematics is Number. Number is a word
used in a counting system or used to show the position or order of something (Cambridge
Dictionary).

In explanatory dictionaries, a number is usually defined as "the quantity by which the count is
made." However, often as part of a steady turnover, a word with the meaning of a number or
quantity loses its direct meaning and acquires an abstract meaning. For example, the expression
“one hundred years at lunch” can be heard in relation to something very old, and the expression “in
three pines to get lost makes sense” mean not to be able to figure out something very simple.
Sometimes the numeral in phraseology generally has an indefinite meaning, in no way related to the
number, for example, the colloquial expression “ twenty-five again” expressing dissatisfaction with
any repetitive actions, situations.

The most common phraseological units are the numbers of the top ten, especially zero, one,
two and seven. [2]

Let's look at specific examples.

-0-
zero - "to lose value, to turn into nothing™;

zero attention - "complete indifference, indifference to anyone or anything™;

to start from scratch - "from scratch, when there is nothing yet", etc.

In most cases, phraseological units with this number act as a characteristic of a person: round
zero "meaningless, worthless person™;

zero without a wand "about someone who has no influence, meaning"
-1-
one-to-one, one-to-one - "are exactly the same in size, quality";
one field of berries -"are very similar to each other in their qualities™;
in one voice - "at the same time, all together”; all as one "all without exception™;

one on one - "alone, face to face™ alone as a finger "completely alone, without family, without
relatives”

-2-
to Kkill two birds with one stone - "to do two things at the same time";

from the pot there are two tops - "very small”; in two counts "without delay, very quickly,
immediately";

in two steps - "very close, not far";

on two fronts - "to act simultaneously in two different directions";

between two fires - "danger or trouble threatens from two sides";
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like two drops of water - "very similar"
-7-

on seven winds - "located at the intersection of all roads";

seven spans in the forehead - "very smart";
in the seventh heaven - "infinitely happy";

the seventh water in jelly - "about a person who is extremely distantly related to someone"

Let's consider groups of idioms in which
1)

hen translating into English, this mathematical term is preserved, i.e. there is a direct

correspondence to this word

Word-level translation

Translation at the phrase level

point of view (a certain view of
something) - point of view

Strike from around the corner (behave
insidiously and treacherously)- a stab in the
back

squaring the circle (something insoluble,
something non-existent) — squaring the circle

though the ball is rolling (there is
nothing, empty) bare as a bone; as bare as the
palm of one's hand

drive someone into a corner (put them in
a difficult position) — to drive into a corner

bear Corner (remote backwater place) —
remote part, God-forsaken spot

walking in a circle (repeating what you
have passed, returning to the previous one) — to
go round in circles

to be in debt all around (to be due to
everyone) — to be head over heels in debt

a cornerstone (something that is of
particular importance, some fundamental idea)-
a corner stone

Round Fool (Completely
Ignorant Person) — perfect fool

Stupid,

2)

mathematical term is not preserved, i.e. a similar idiomatic unit is selected in the translation

language, but built on another word-figurative based on.

the enchanted circle, the magic circle

e a catch-22 situation

(hopeless situation)

e a vicious circle

dot the "I" (complete the case)

eto put the touches to

something

finishing

e to dot the i’s and cross the t’s

to get to the point (to the goal; the right

e to hit the bull’s eye

way, the right way)

« to hit the nail on the head

« to hit the mark

my head is spinning (bursting with

e one’s head is spinning

problems and a lot of things)

e one’s head is in a whirl

« one’s head is going round and round

to get off the ground (to achieve the first

to start the ball rolling;

success, to take the first steps in any business)

« get off the ground
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Other well known examples of idioms are ;
1. a million miles away distracted, lost in thought, daydreaming

2. a stitch in time saves nine completing a task or solving a problem immediately may save
extra work in the future

3. as easy as one-two-three as easy as counting

. at sixes and sevens total disarray confused, in a state of

. at the eleventh hour moment at the last possible

. catch-22 a dilemma from which there is no escape, a no-win situation

. dressed to the nines elaborately dressed up

. fifteen minutes of fame a brief period of fame experienced by an ordinary person
. five-finger discount shoplifting

10. nine-to-five typical office hours, used to describe a predictable routine [3]

© 00 N O o1 ~

In conclusion phraseological phrases adorn our speech very much, make it expressive and
imaginative. We often use mathematical phraseological units in everyday speech, sometimes even
without noticing — because some of them are simple, familiar, and familiar to us since childhood.
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Nowadays international relations of Russia are expanding. Qualitative changes, such as the
internationalization of all spheres of activity are increasingly growing. In this regard, the study of
English as a foreign language is becoming really popular in practical and intellectual life. Under
these circumstances, this foreign language acquires the status of one of the most important
indicators of teaching the learners.

Modern comprehensive school sets the task of creating the conditions for the formation of
every learner’s personality, his or her self-education, and self-actualization [2, 91]. Parents are
worried about the future of their children and do their best to prepare them for a successful adult
life. Therefore, they are interested in their early development and learning to communicate in a
foreign language. Through the analysis of the scientific References, it has been found out that
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scientists are focusing on the definition of “competence”. However, the problem of developing this
competence in learners remains under-studied.

The concept “competence” incorporates the skills and knowledge that relate to the broad areas
of culture and the following activities: information, communication, household, etc.

Competence is a personal quality that allows you to solve common problems and challenges
that arise in real-life situations using knowledge, educational and life experiences, values and
tendencies [1, 485].

In order to solve this problem, we carried out the research on the basis of M.Auezov South-
Kazakhstan State University (Kazakhstan, Shymkent city). Psycho-pedagogical experiment was
conducted in three stages: The stating stage. At this stage, we have identified the controlling
and experimental groups. The aim was to study the phase and determining the level of formation
of learners’ linguistic competence. During our work we have used “The test of communication
skills by Michelson”, “The test card of communicative activity”, “Communication skills assessment
test”. With the help of these techniques, the initial level of linguistic competence development of
learners has been revealed.

The forming stage. At this stage the technological support of the model for the formation of
language competence of learners was implemented by content. The goal was the best overall
development of each learner, the formation of linguistic competence, creativity and moral
responsibility through design, research, and extra-curricular activities. In the second phase of the
experiment, we developed and implemented the model of forming “the linguistic competence” of
learners at the English classes. The development of the model involved the planning of all its
components: planning of objectives, content, teaching resources, expected outcomes, which are an
invariant of a static process. Our model includes the following components: substantive and
operational components; evaluative and effective components; pedagogical conditions, and the
actions of the subjects. Within each component, actions are the subject to changes in the levels of
formation of the linguistic competence [3, 15]. At the forming stage, we have been working
with a set of English exercises. When creating them, we used Kazakh national and cultural material,
and this has had a favorable outcome for teaching writing and the development of learners on the
whole.

The results showed that the learners increased greatly the desire to realize the importance of
learning a foreign language in the process of formation of linguistic competence. This happens
under the influence of the pedagogical environment of the forming experiment. In the experimental
class the learners developed language proficiency more intense than in the control class. This
suggests that the pedagogical tools used in the experimental class, has a positive influence on the
formation of language competence of learners. Such result is also explained by the relationship of
the efficiency of the development model of learners language competence with the possibility
of immersing them in a problem - creative environment built on the interaction of curricular and
extracurricular activities.

The controlling stage. At the final stage of the experiment we have repeatedly used the
previous techniques and tests.

The analysis of the data at the beginning and at the end of the experimental work has allowed
us to establish that the results of linguistic competence formation of primary school children in the
experimental group are superior to the control group. According to test results it can be noted that
qualitative and quantitative changes on the degree of formation in learners language skills.

For example, in the re-passing the “Communication skills assessment test” in the
experimental group, the results improved by 29%, in the “The test of communicative skills by
Michaelson” the number of confident learners increased by 28.9%, while the number of aggressive
learners decreased by 13.8%. Also, we can see the better results observed during the passing of
“The test card of communicative activity”. Here, by the end of the experiment the number of
“excellent conversationalists” increased by 6.7%.
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Analysis and summary of the results obtained in the course of the experiment showed
that the techniques of linguistic activity, we used in the classroom, help to better understand the
personality of individual students and generate interest in teaching. We were able to bring up the
need for knowledge, to achieve full contact in conjunction with the younger students and to
create an atmosphere of goodwill and active creative work. The important condition of this
result was an active participation of each learner.

Thus, the concept of competence laid the ideology interpretation of the education content,
which is formed by the “results”. This concept is a “hub” concept of modernization. The work and
the experiment showed that the important and effective is not only a wealth of knowledge and skills
that a learner has received, but also the ability to identify the use in solving practical and
informative, value-oriented and communicative tasks and challenges faced by the learner in
everyday life. And these are the results that provide a basis for further research.
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Basically, The Audio-Lingual Method is like The Direct Method; however, it is very different
in that rather than emphasizing vocabulary acquisition through the situation. The Audio-Lingual
Methodmore emphasizing to drill students in the use of grammatical pattern; therefore, it is also not
same like The Direct Method which has a strong theoretical base in linguistic and psychology.
When the teacher teaches students they have to know that the way to get the sentence pattern of the
target language was through conditioning in helping learners to respond correctly to stimuli through
shaping and reinforcement.
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The Audio-Lingual Method is a method for teaching foreign language based on behaviorist
theory, that emphasize the development of oral skill through habit formation, fostered by the use of
repetition and reinforcement. In addition, there are some techniques and principles that we have to
consider when we teach foreign language. To make us more understand about the method, let’s go
we enter in a classroom now, where The Audio-Lingual Method is being used, then, we will try to
sit on a beginning level English in Mali. Thirty-four students, between age of thirteen to fifteen
years old and the class meet for one hour a day or five day a week.

The audio-lingual method, Army Method, or New Key,is a style of teaching used in
teaching foreign languages. It is based on behaviorist theory, which professes that certain traits of
living things, and in this case humans, could be trained through a system of reinforcement—correct
use of a trait would receive positive feedback while incorrect use of that trait would receive
negative feedback.

This approach to language learning was similar to another, earlier method called the direct
method. Like the direct method, the audio-lingual method advised that students be taught a
language directly, without using the students’ native language to explain new words or grammar in
the target language. However, unlike the direct method, the audio-lingual method didn’t focus on
teaching vocabulary. Rather, the teacher drilled students in the use of grammar.

When we enter to the classroom, the first thing we notice is the students are attentively
listening while the teacher is presenting a new dialog, a conversation between two people. The
students know that the teacher want to memorize the dialog that is introducing and the teacher’s
instructions are in English. Then the teacher says: “All right, class. I am going to repeat the dialog
now, please listen carefully”.

The dialog is telling about two people are walking along the sidewalk in the town, one of
them is named Sally and the other one is Bill. Their conversation like this:

Sally : Good morning, Bill.

Bill : Good morning, Sally.

Sally : How are you?

Bill : Fine, thanks. And you?

Sally : Fine. Where are you going?
Bill : I’'m going to the post office.
Sally : I am too. Shall we go together?
Bill . Sure. Let’s go.

Please listen one more time and try to understand all that I am saying. Now, he asks the whole
of the class to repeat the dialog after his model.

When the students come to the line, “I’m going to the post office,” they stumble a bit in their
repetition. The teacher stops the repetition now and use a backward build-up drill (expansion
drill), it purpose to break down the troublesome sentence into smaller part. The teacher starts with
the end of the sentence and the class repeat only the last two words. After the students can do this,
the teacher adds some words and the class repeat it. Little by little the teacher build up the phrase
until the whole sentence is being repeated.

Teacher : Repeat after me, post office.
Class : Post office.

Teacher : To the post office.

Class : To the post office.

Teacher : Going to the post office.
Class : Going to the post office.

Through this step, the teacher is able to give understanding about the troublesome line. After
the students have repeated the dialog some time, the teacher gives them an opportunity to use the
role of Bill or Sally line. But before the class doing that, the teacher models it and the students try to
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mimic the teacher’s model as accurately as possible. Next the teacher and the students switch role
practice, where is the teacher says Bill’s lines and the students say Sally’s lines. After that the
teacher divides the class to practice either Bill’s or Sally’s lines but the teacher stops from time to
time when he feels they are straying from the models and once again give a model so that they are
trying to copy that.

The characteristics of teaching-learning process in Aoudio-lingual Method

New vocabulary and structural pattern are introduced through dialog which are learned

through imitation and repetition.

Drill (such as repetition, backward build-up, chain, substitution, transformation, and question-

and-answer) are used based on the pattern present of the dialog. Students’ successful

responses are positively reinforced.

Grammar are introduced from the example given, but explicit grammar rules are not provided.

Cultural information is contextualized in the dialog or presented by teacher, students’ reading

and written work is based on the oral work that they did earlier.

Reviewing the techniques

1.

Dialog memorization.

Dialog or short conversations between two people are usually used to begin a new lesson.

Usually, students take the role of one person in the dialog and the teacher in the other. After

the students have learned the person’s lines, then they switch roles and memorize the other

person’s part.

In the Audio-Lingual Method, sentence pattern and grammar points are included in the dialog.

2.

Backward build-up (expansion) drill.

This drill is used when a long line of a dialog is giving trouble to students and the teacher
breaks down the line into several parts. Then the teacher begins with the part at the end of the
sentence, after that students expand what they are repeating part by part until they are able to repeat
the entire line.

5. Repetition drill.

Students are asked to repeat the teacher’s model as accurately and as quickly as possible.

6. Chaindrill.

The teacher begins the chain by greeting a particular student, or asking him a question. That
student responds, next turns to the student sitting next to him. The first student asks a question of
the second student and the chain continues.

7. Single-slot substitution drill.

The teacher says a line in the dialog. Next, the teacher says a word or a phrase is called the
cue. The students should repeat the line that the teacher has given to them, substituting/replacing the
cue into the line in its proper place.

8. Multiple-slot substitution drill.

This drill is similar to the single-slot substitution drill. The difference is that the teacher gives
cue phrases, and it fit into different slots in the dialog line. Then students must recognize what part
of speech each cue is, where it fits into the sentence to make any other changes, such as subject-
verb agreement, they then say the line.

9. Transformation drill.

The teacher gives students a certain kind of sentence pattern, an active sentence for example,
students are asked to transform this sentence into a passive sentence etc.

10. Question-and-answer drill.

This drill gives students practice with answering questions. The students should answer the
teacher’s questions very quickly. This technique gives students practice with the question pattern.
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In conclusion, The Audio-Lingual Method is a method for teaching foreign language based
on behaviorist theory, that emphasize the development of oral skill through habit formation,
fostered by the use of repetition and reinforcement. In addition, there are some techniques and
principles that we have to consider when we teach foreign language. Actually, there are also some
steps in Audio-Lingual Method that we have to apply in teaching-learning situation.
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Crparerus cOBpeMEHHOT0 00pa30BaHMsI HAIIPaBJIEHA HA PAa3BUTHE TBOPUECKOrO MOTEHLMAIA
cryneHToB. CHocoOHOCTE K TBOPYECTBY CBs3aHa C IOHATHEM KpEaTMBHOCTH - creation oOT
AHTJIMICKOTO - CO3/IaHKE, COTBOPCHUE, CO3UIAaHNE, CHHOHUMEI - Creative - TBopueckuii, creativity -
TBOPYECTBO.

AmepukaHckuil nicuxosor A. Macinoy HpuIlen K MbICIH O TOM, YTO CYLIECTBYET JiBa THIIA
KpPEaTUBHOCTHU: NEepBUYHAsl U BTOpUuHas. «llepBuuHas KpeaTUBHOCTh - 3TO HacClIeAMe, UMEIoLIeecs
y KaXXJ0ro 4eJoBeka, olliee U yHUKalbHOe JocTosHue. OHa orpeielIeHHO 0OHapyKUBaeTcs y BCex
3JI0OPOBBIX J€TeH, XOTs OOJBIIMHCTBO JIIOACH, BbIpAcTasi, TEPAIOT ee» - nojaraer A. Macnoy. Peus
uaer o (GyHAaMEHTAJbHOM, W3HAYaJbHO MPUCYLIEH YeNIoBEYEeCKON NpHUpOJie XapaKTEPHCTHUKE,
MIOTEHIIMATILHOW BO3MOKHOCTH, KOTOpasl JaHa BCEM YEJIOBEYECKUM CYILIECTBAM OT POKICHHS.

Bmecre ¢ Tem A. Macioy BbIIENSIET U BTOPHUUHYIO KpE€aTUBHOCTb. OH CUMTAET, YTO HAYKY
MOKHO ONpEAETUTh Kak MeToj, Onarofapsi KOTOPOMY HETBOPYECKHE JIIOJU MOTYT TBOPHUTH U
COBEpIIaTh OTKPHITUA, pPabOTass CcO MHOTUMH JPYTUMH JIIOJbMH, OyAydd aKKypaTHBIMH,
BHUMATENbHBIMH, NIEAAHTUYHBIMU U JIP.

l'ocynapcTBeHHBIM 00pa3oBaTebHbI CTaHAAPT MPEIbSABISIET BBICOKHE TpeOOBaHUS K
MOJITOTOBKE BBICOKOKBATM(UIIMPOBAHHBIX  cHenuanucToB. bonbuime oObembl HMHQOpPMALMM U
KECTKHe TpeOOBaHUS K 3HAHMSM, YMEHHSIM M HaBbIKAM CTYJEHTAa — BOT COBPEMEHHBIEC YCIOBHUS
00pa3oBaTesIbHOrO IpoIiecca.
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Bricokue 3ampocbl HEBO3MOXHO YAOBJIETBOPATH, OCHOBBIBASACH TOJBKO HAa TPAAULIMOHHBIX
METO/Iax U CPECTBAX ME€JArOrMUECKUX TEXHOJIOTUH.

HeoOxoanMbl HOBBIE TMOIXOABI K OpPraHM3allMd Y4eOHOTrO Ipolecca, ONMUpPAoLIUecs Ha
IIPOrPECCUBHBIE U, B YACTHOCTH, HA MYJIbTUMEIMA U UHTEPAKTUBHBIE TEXHOJIOTHH.

['maBHasg 11€1b COCTOUT B TIPAaMOTHOM HCIIOJIb30BAHUU JUJAKTHUYECKUX BO3MOXHOCTEH
MPUMEHEHHsI TIPEACTABICHUS Pa3InYHbIX BHIOB MHPOpPMALUH (TEKCTa, 3ByKa, BUJCO, aHUMAIIUH, U
T. 1.) B X0Jie yueOHOro Ipolecca.

WHocTpaHHBI s3BIK, Kak 0O0IIe00pa3oBaTeNbHBIA y4eOHBIH MPEeaMET MOXKET U JIOJDKEH
BHECTH CBOM BKJIA/I B IIPOIIECC PA3BUTHUS TBOPUECKUX CIIOCOOHOCTEH CTY/ICHTOB.

Tonpko TBOpUECKMH MOAXOJ K MOCTPOCHHUIO YPOKA, €r0 HEMOBTOPHUMOCTb, HACHIIIEHHOCTh
MHOT000pa3ueM MpUeMoB, METOJIOB U GopM MOryT obecnieunTh 3 dHekTUBHOCT. Vcnonb3oBaHue
MYJbTUMEIUNHBIX U MHTEPAKTUBHBIX TEXHOJIOTMH IPU MOJATOTOBKE M NMPOBEAECHUU YPOKOB JAIOT
BO3MOYHOCTb!

1) pa3BuBaTh TBOpUYECKUE CIIOCOOHOCTH CTYJEHTOB Ha YUEOHBIX 3aHATHIX;
2) WHIUBUIYAIU3UpPOBATH Y4eOHBIH Mpolecc (MPUCIIOCOOUTh €ro K WHIAUBUAYAJIbHBIM
OCOOEHHOCTSIM CTY/IEHTOB);

3) oprann3oBaTh YIEOHBIN MPOIIECC C YIETOM PA3IMYHBIX CITIOCOOOB JACATEIHHOCTH,

4) yCUIHTH BU3YaJIbHOE BOCIIPHATHE U OOJETYHUTh YCBOCHUE Y4eOHOTO MaTepHrala,;

5) aKTUBHM3UPOBATH MO3HABATEILHYIO JESITEIbHOCT CTY/AEHTOB.

6) KOMIIAaKTHO TIPEACTaBUTH OONBIION 00BeM  yueOHOW  WHpOpMAIMH, YETKO
CTPYKTYPHUPOBAHHOM U MOCIIE0BATEILHO OPTraHU30BaHHOM;

ToNbKO KOMIUIEKCHBIM, TBOPUYECKHH MOIXO0J K OOYyYEHHIO MOXKET JaTh IMOJIOKUTEIHHBIN
pe3yNbTaT A Pa3BUTHUS TBOPUECKUX CIIOCOOHOCTEH CTY/IEHTOB.

byaymemy cnenuanucty, KOTOpPOMY HPEICTOUT KHUThb B HMH(POPMAIMIOHHOM OOIIECTBE,
ClIeTyeT HE TOJIbKO OBJIaIeTh HE0OX0IMMOM HH(pOpMaIHel 1 IpueMaMu porpaMMHUpPOBaHHUsI, HO, B
MEPBYIO OYepelb, €My HEOOXOIMMO HAay4UThCS pAalMOHAIbHO HUCIHOJB30BaTh HHGOpPMALUIO U
nH(OPMALIMOHHBIE TEXHOJIOTUM JJIS TOJACPKAHUS M Pa3BUTUS CBOETO HHTEIUIEKTYaJbHOTO H
TBOPUYECKOT0 MOTEHIHaNa, Y3PPEKTUBHO MPUMEHSTH MOJy4YE€HHBbIC 3HAHUS Ui MPUHITHS BaXKHBIX
YOPaBIECHYECKUX PEIIEHUH ¢ y4EeTOM OSKOHOMHYECKHUX, DSKOJOTHYECKHX, HPABCTBEHHBIX U
ACTETUYECKUX ACTIEKTOB.

[legarornueckue BO3MOXHOCTM KOMIIbIOTEpAa M HWHTEPAKTUBHOM JIOCKM, KakK CpEACTB
oOyueHusi, 1Mo psAy MoKa3zaTele HaMHOTO MPEBOCXOMAAT BO3MOXKHOCTH TPAJAMLMOHHBIX CPENICTB
peainzanuu yuyeOHOro mnpouecca. MHTepakTHBHAs /J0CKa M CHCTEMa OIEPaTHUBHOIO KOHTPOJIS
3HaHWUN COBMEIIAIOT B ce€0€ BO3MOXKHOCTH Pa3HOOOPA3HBIX CPEICTB HATTISIAIHOCTH, TPEHAKEPHBIX
YCTPOMCTB, TEXHUUYECKUX CPEACTB KOHTPOJS M OLEHKU Pe3ylIbTaTOB Y4EOHOU AESITENbHOCTH H
BBITECHSIOT YCTapeBIIUE CpeAcTBa 00ydeHus (TIaKaThl, MaKeThl, TUAIPOCKTOPHI, KOIOCKOIIBI,
OObIYHbIE MAarHUTO(OHBI, KHUHOYCTAHOBKA U T.I.)., IMO3BOJISIET MOBBICUTH 3(P(PEKTUBHOCTH U
MOTHBAIUIO OOyYCHHUSI.

MynbTUMEIUWHBIE TEXHOJOTHMH OOOTAaIlalOT Mpolecc OO0y4eHHs, MO3BOJIAIOT CHAENAaTh
nporecc 3PPEeKTUBHBIM.

B Hacrosiee Bpemsi MpernojaBaTeNd CTAJIKUBAIOTCA C NPoOJIeMOl CHUXKEHUS YPOBHS
M03HaBaTENbHON aKTMBHOCTU CTYAECHTOB Ha ypOKe, HeXXeJlaHHeM padoTaTh CaMOCTOSITEIBHO, J1a U
npocTto yuutbes. Cpeau MPUYMH TOTO, YTO CTYIEHTBHI TEpPAIOT MHTEpPEC K 3aHATHUAM, O€3yCIOBHO,
Ha/I0 Ha3BaTh 0/IHOOOpa3ue YPOKOB.

Kaxnplii mpemnogaBaresib MOXET CaMOCTOSITEIbHO MpPHIyMaTh HOBblE (opMbl paboOThHI ¢
IPYIION.

YacTo MCHONB3YIOT Ha 3aHATHUAX paboTy B Mapax, KOrja CTYAEHTHl ydarcs 3ajaBaTb JIPYT
Jpyry BOIPOCH! U OTBEYATh Ha HUX.
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WuTepakThBHAs JESATEIBHOCTh HA YPOKaxX MPEojaracT OpraHu3aldil0 M pa3BUTHE
JIMaJIOTOBOTO OOIIEHUS, KOTOpOE BEIET K B3aMMONOHMMAHHIO, B3aUMOICHUCTBUIO, K COBMECTHOMY
pelIeHHI0 O0IKX, HO 3HAUYMMBIX JUIS KaKJOT0 YY4acTHHMKaA 3a4a4. B Xxonme auanoroBoro oOydeHus
CTYIEHTBl y4aTcsi KPUTHUYECKH MBICIHUTh, pEIlaTh CIOXKHBIE MPOOJeMBl HAa OCHOBE aHaIu3a
OOCTOSITENILCTB M COOTBETCTBYIOIIEH HMH(OpPMAIMM, B3BEUIMBATH AJIBTEPHATHBHbIE MHEHMS,
MPUHUMATh MPOJyMaHHbIE PEUICHUS, y4acTBOBATh B JMCKYCCHSAX, OOIIATHCS C JAPYTMMHU JIFOABMU.
JUi1st 5TOTO Ha ypOKax OpraHU3yITCs HHAUBUAYAJIbHAs, TTApHAs U TPYNIOBas paboTa, IPUMEHSIOTCS
MCCIIEIOBATENILCKUE TIPOCKTHI, POJIEBBIE WUIPHI, HIET padoTa C JOKYMEHTaMH W Pa3TUYHBIMU
MCTOYHUKAMU UH(OPMAIIUH, UCTIOIB3YIOTCS TBOPUYECKHE PAOOTHI.

KoHmemnmss ¥ TEXHOJIOTHS HHTEPAKTUBHOTO OOYYCHHSI OCHOBAHBI HA SIBIICHUU HHTEPAKIIHH
(oT aHrm. interaction - B3aMMOJEWCTBHE, BO3JACHCTBHE ApPYr Ha npyra). B mpomecce oOyuenus
MIPOUCXOJUT MEXIMYHOCTHOE MO3HABATEIbHOE OOLIEHNE M B3aMMOJEHCTBHE BCEX €r0 CYOBEKTOB.
PazBuTre MHIMBUIYaTbHOCTH KAXKIOTO CTYAEHTAa W BOCHHTAHWUE €r0 JHYHOCTH IPOUCXOTHUT B
CUTYyalMsIX OOIIEHUS W B3aUMOJCUCTBUS JIIOJIEH NPYyr ¢ IpyroM. AJleKBaTHOM, U HauboJiee 4acTo
MIPUMEHSEMON MOJIENTBI0 TAKMX CHTYallMid MOJXKET SIBISATHCS pojieBast urpa. PoseBbie Urpbl HECYT B
ce0e BO3MOXKHOCTH 3HAYUTEIHHOTO SMOIMOHAIBHO-IIMYHOCTHOTO BO3ACHCTBUS, (OPMHPOBAHUS
KOMMYHHKATHBHBIX YMEHUH U HABBIKOB, IICHHOCTHBIX OTHOIICHUH.

[TosTOMy mNpUMEHEHHE pOJIEBBIX WIP CIIOCOOCTBYET PAa3BUTHIO WHIUBUAYATbHBIX U
JMYHOCTHBIX KaYeCTB CTYJCHTA.

Takum o0Opa3zom, TpHUMEHEHHE TEXHOJIOTHH WHTEPAKTUBHOTO OOYYEHHsS TI03BOJISIET
MIPETI0/IaBaTeIt0 COSANHUTD JCATEIBHOCTh KaXKJOTO CTYIEHTa, TeM CaMbIM Pa3BHBas TBOPUYECKHE
CIIOCOOHOCTH CTY/IEHTOB.
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Peziome

B sT0i1 cTaThe paccMaTpuBaTCS WHTETPAIls HOBBIX TEXHOJIOTUN B 00ydyeHUE HHOCTPAHHOMY
SI3BIKY.

Kntouesvie cnosa: TeXHONOTHS, UHTErpaIUsl, H3y4EHUE HHOCTPAHHOTO SI3bIKa, YCIIEBAEMOCTb,
KJ1acc.

Technology-based foreign language teaching has provided many effective strategies in the
learning process. The use of technology in teaching leads to a good command of the target language
with ease. Learners stand a better chance of improving their foreign language skills if learning is
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strengthened with technology; therefore, technology-aided learning environment is a key factor that
motivates the learners to accomplish better. This study puts forward how technology-based
instruction helps learners achieve success in foreign language learning process.

As information technologies evolve and advance over time, use of technology in classrooms
has increased in the classroom. There is a wide spread belief that technology-based instruction can
contribute greatly to the quality of teaching and learning experience. Technology is a facilitating
tool of education which teachers and students get a great deal of benefit from. Nowadays language
teachers need to learn how to take advantage of the technology and how to integrate it into their
teaching skills. Computers, smart phones, tablets etc. provide powerful opportunities to learn
foreign language. As the use of smart phone, computer etc. is increasingly common among
students; teachers need to equip themselves with today’s technology. Smart boards can be
instrumental in engaging and motivating student in the class. For instance pronunciation though the
teacher is not a native speaker can be taught to learners with ease using smart phone/board.
Teachers who introduce technology to their students may get a great deal of satisfaction when they,
accomplish better.

Technology doesn’t constitute methodology, but teachers utilize technology to
complement it. How can teachers begin to integrate technology in language teaching? I think first,
teachers need to contemplate their aims pertaining teaching styles. Different technological materials
offer different advantages therefore teachers should be aware of utilities technology. Teachers may
apply technology to their teaching skills. As a matter of fact, when teachers use technology in class
they should know students’ current language skills and needs. In a nutshell, the role of technology
in teaching foreign language is very significant in foreign language teaching process.

Using technology in foreign language learning and teaching is useful for both teachers and
students. There is a great tendency among teachers to use technological tools in language learning
classrooms. Uluc argued that the influence of “has permeated into all facets of our lives, including
educational settings”. In today’s schools, information technologies (IT) are more powerful tools to
teach, to motivate, and to make the subjects more interesting. Also internet is getting more common
for people to communicate each other. In the last 10 years technology (internet, smartphones,
computers etc.) has been used in all parts of lives. We use it with media, shopping, education,
communication tools. Similarly it has made great contribution to language learning process. Cetto
puts forward, “In my experience, technology has broadened the spectrum of interaction while
empowering the students’ learning process by providing better opportunities for language usage”.

Undoubtedly, using technology has positive effects on teaching and learning the English
language. How can technology be applied to enhance teaching/learning the English language?
When, computer, internet, smart boards, cell phones, video games, music players etc. are used in the
target language learning process, students’ motivation and language awareness is raised. The new
generation (teachers/students) is good at using technology. They are all engaged with technological
tools and somehow are involved in the target language through technology.

At the various stages of use of computer technologies in teaching different problems were
solved. But the majority of researchers in their works cited about advantages of the organization of
process of teaching foreign languages with the use of micro-computers, suggesting their approaches
to the problem of use of the computers in process of teaching foreign languages.

This reform gave many advantages in economics and education too. There are two diagrams
about two developed countries. They are about how the number of non-English native speakers was
growing under the implementation of new technologies.

As we see in these two diagrams, the number of English speakers is constantly enhancing by
implementation of computer technologies. As domestic and foreign experience of application of
computer technology shows, the realization of the above-stated opportunities allows ensuring:

1) Granting to students the tool of research, design, formalization of knowledge about the
subject and at the same time active component of the subject, tool of measurement, display and
influence on it;
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2) Expansion of students’ knowledge by taking into consideration opportunities of
experimental research, training game, audiovisual and other activities, including individual, group,
team work;

3) Increase motivation of training of investigated objects, phenomena, situation management,
opportunity of an independent choice of the forms and methods of training, implementation of game
situations and others.

Computers create the favorable opportunities for organization of independent job of the
schoolchildren at lessons of English. Students can use computers both for studying different themes,
and for self-checking the gained knowledge. The computer is the most patient teacher, capable to
repeat any tasks, achieve the correct answer and, in the final bill, automation of learners’ skills. The
computer telecommunication allows to realize distance training, and also in the short terms to
duplicate advanced pedagogical technologies.

Among the benefits of computers’ use in the foreign language classroom, the most important

are:
0 Creation of communicative situations and training various kinds of speech activities;
0 Increased motivation and students’ participation;

0 More opportunities to interact with target language and content area because students spend
more time on tasks;
0 Greater integration of reading and writing skills and opportunities to practice them in
contexts;
The possibility to implement a pedagogy based on problem solving and critical thinking;
More self-paced autonomous learning that is learner-controlled rather teacher-controlled.
Teaching by using traditional methods is no longer motivating and enjoyable for learners.
Learners are more interactive, and learning outcomes bring about efficient results.
Moreover the positive outcomes will lead to satisfaction for both teachers and learners. Experienced
teachers present different opportunities to students working at different rates and levels. The most
widely used device is smart phone. Teachers and learners use it for developing the skills such as
listening, and reading; furthermore watching target language elements on technological tools
enable students to improve their second language proficiency. Nowadays technology is breaking
down all borders and bounds faster than physical terms. Houcine suggests that “the effective use of
the Internet and the Hypermedia brings valuable resources to both teachers and learners.”

Activities that can be used with technological tools. Young generation grows with the
technological devices. Which has become a part of our culture at home, at school, at work, and at
our social life?

Technology tools for communication, collaboration, social networking... In particular, these
tools have transformed how parents and families manage their daily lives and seek out
entertainment, how teachers use materials in the classroom with young children and
communicate with parents and families, and how we deliver teacher education and professional
development.

Effective teachers provide a natural learning environment for learners. Most teachers before
lessons consider what they are going to teach and what kind of activities they will apply in their
lessons. Upon deciding on this, they get ready through making lesson plan and finding the right
resources or elements they will use. First of all technological devices are more interesting for
the students to make some useful activities. For example; making online activities with smart
board is very enjoyable for the learners. Integrating technology into language teaching and
learning will bring about undivided motivation that will lead to achievement. Sykes suggests,
‘integration can include, for example, the use of game content as pre-writing content for a writing
task or as an impetus for a classroom debate’. Digital games offer learners a lot of benefits, but too
many games especially violence games can be problematic. Characters, game narratives, context of
play are very beneficial for the second language learners.
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Sarah Catherine and K. Moore state that ‘Perhaps the most widespread application of
technology in onsite settings to date is the use of software programs designed for language
learning.’

Today many schools have computer labs and computers in every classroom. Almost all
schools are connected to the Internet; a lot of teachers have Internet access in their classrooms.
Technology can assist the teachers ‘what to teach’, ‘how to teach’, ‘when to teach’ or how to
integrate all these to the curriculum framework.

The goal of this study is to investigate the contribution of technology-based instruction to
development of language skills.

Traditional methods are considered useful for language learners however technology-based
instructions highly contribute to teaching and learning process. Technology-based instruction
effectively leads to accomplishment.

It has been argued that motivation that occurs through integration of technology into language
teaching and learning process encourages learners to achieve better.

In conclusion, the most important element in regard to foreign language and technology
integration is the linking of proven teaching strategies to the technology. I believe that it is via
interactive learning that technology in the classroom can contribute the most. As the practice shows,
new technologies are the best way of teaching foreign languages in educational system, which fully
satisfy the didactic requirements and real conditions. The computers can perceive new information,
definitely process it and accept the decisions, can remember necessary data, reproduce the driven
images, supervise job such as training, synthesizer of speech, video recorders, and tape recorders.
The computers essentially expand the teachers’ opportunities on motivating students’ learning
English, allow maximum to adapt process of training students’ individual features. Therefore today
it is urgent to expand the IT-technologies applications.
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JunnabexkoBa A K.
HOxHo-Ka3zaxcraHckuii meaarornueckuii yauBepcuTeT uMeHn Y30ekanu JKannbekoBa
Tyiiin
Byn Makanma OamanmapjplH aFbUIIIBIH TUTIH OKBITYJIAFbl OWBIHAAPABIH peiiH 3epTrelini. OKy mpoieciHie
OWBIHIApABI TaiifanaHyablH apTHIKIIBUIBIKTAPEl KENTIPUIreH, MbIcajbl, MOTHBAMSHBI apTTHIPY, Til
MPaKTUKACKl VIIIH Ke3JeHCOK >Karfgail jkacay, OapiblK TULIIK JaFabiapibl JaMBITy, OJIEyMETTIK
OCJICEHAUTIKTI BIHTANIAHABIPY JKOHE MaTepHallbl €cTe caKTay MEH KalTalayabl apTThIpy. AFBUIIBIH TiTiH
YyHpeHyre kapamIbl OHBIHAAPIBIH OPTYPJi TYpJepi, COHBIH ilIiHAE KapTa OWBIHAAPHI, POINIIK OWBIHAAD,
KO3FaJbIC OMBIHAAPHI, TAKTa HEMece Kara3 OWbIHJAapbl, MHTEPAKTHBTI OHJAWH oibiHAap MeH KonmanOamap
cumnaTTajgfaH. bajamapjia arbUIIBIH TUTIH OKBITYZAa OWBIHAAPABI KOJJAHYJIBIH TUIMIUIITIH pacTaldThIH
3epTTeY HOTHXKENEpl YCHIHBUIFaH.
Tyiiin co30ep: OWBIHAAP, OKBITY, aFbUINIBIH TiT, Oajanap, MOTHBAIIUS, TUI JaFIblIaphl, dJICYMETTCHY, OKY
mporieci, THIMJILTIK, 3epTTey.
Abstract

This article explores the role of games in teaching English to children. The advantages of using
games in the educational process are presented, such as increasing motivation, creating a relaxed
environment for language practice, developing all language skills, stimulating social activity and increasing
memorization and repetition of material. Various types of games suitable for teaching English are described,
including card games, role-playing games, motion games, board or paper games, as well as interactive online
games and applications. The results of research confirming the effectiveness of using games in teaching
English to children are presented.

Keywords: games, learning, English, children, motivation, language skills, socialization, learning
process, efficiency, research.

B mupe obOpazoBaHus OJHOW M3 KIIOUEBBIX 3a/ad SBIISETCS CO3JaHUE MOTHBALMM JIJIS
yaeHus y aeteil. C mosiBJICHHEM COBPEMEHHBIX TEXHOJIOTUH U Pa3BUTHEM MHTEPAKTHBHBIX METOJIOB
00y4YeHHSI CTaJIO0 BO3MOXHBIM HCIIOJIB30BAaTh WUIPHl KaK MOIIHBIM WHCTPYMEHT MOTHBAIIHH.
OCoOCHHO BaKHO ATO B KOHTEKCT€ W3Y4YEHHUs aHTJIMMCKOTO s3bIKa, TJ€ OOY4YeHHE YacTo
BOCTIPUHUMAETCA KaK CJIOKHAas M CKydHas 3aqava. B maHHOW cTaTbe MBI pacCMOTPHUM, KaKHe
MIPEUMYIIECTBA MTPUHOCAT WUTPHl B MPOIIECCE M3YUCHHS AHTIIMHCKOTO S3bIKa, a TaK)KE KaKUe BUIBI
WUTP MOYKHO MCTIOJIb30BaTh JJIs MAKCUMaIbHOU 3(PPEKTUBHOCTH.

Jlst noarBepkaeHus 3(h(PEKTUBHOCTH UCTIOIB30BAHUS UTP B 00YUCHUU aHTITMICKOMY SI3BIKY
MIPOBOIMIIMCH PA3JIMYHBIE UCCIEIOBAHUSA, KOTOPBIC JEMOHCTPUPYIOT UX IMOJIOKUTEILHOE BIIMSHHE
Ha MOTHBAIIMIO M PE3y/IbTaThl YYAIIUXCS.

1. UccnenoBanue Jxxeiimca Ilonuka u Cero3an JInaauAarTox

Jlxeitme Tlomuk u Cero3an JInauHTTOH, HccaeaoBaTeNd B 001acT 00pa3oBaHus, IPOBEIH
OKCIIEPUMEHT, B XOJI¢ KOTOPOrO Tpylmna IIKOJHHUKOB H3ydajla aHTJIMHCKUU SI3BIK  C
WCIIOJIb30BAHMEM WIP, B TO BpeMsl Kak JApyras rpymmna oOydanach TPaJUIMOHHBIMU METOJaMHU.
Pe3ynbTarhl mokazanu, 4To AETH, YYaCTBYIOIIUE B UTPOBOM IIPOLIECCE, MPOSIBUIM 00Jiee BHICOKYIO
MOTHBAIMIO K YYCHHUIO U MPOJIEMOHCTPUPOBAIH JIYUIINE Pe3ylbTaThl HA TECTaX MO AHTIMHCKOMY
SI3BIKY.

2. Uccaenosanue Amnana M. Kosutuca u JInaaer Ketim

Amnan M. Kommuc u Jlunna KeliMm mpoBenu uccienoBaHue, HamnpaBlIeHHOE HA OLIGHKY
3¢ GEeKTUBHOCTH HCTOIB30BAHUS MHTEPAKTUBHBIX UTP B OOYUCHHH AHTJIMMCKOMY SI3BIKY Yy JAeTeil
JIOIIKOJIBHOTO M MJIQJIIEro IIKOJBHOTO Bo3pacta. KX wuccienqoBaHue MOKa3ano, 4YTO JETH,
y4acCTBYIOIIIME B UTPOBOM IIpoIiecce, He TOIbko Oosiee 3((EeKTUBHO yCBaMBAIOT HOBBIN MaTepua,
HO U MPOSBIIAIOT OOJBIINI HHTEPEC K M3YUEHHUIO aHTJIMICKOTO S3bIKA.

3. Uccnenosanue Kapen Cmur

Kapen Cmut, nenaror u crenyaiicT o 00pa3oBaHuIo, TpoBea HAOMIOIEHHUS 32 MIPOLIECCOM
oOyueHusl aHTJIMICKOMY S3BIKY C HCIOJIb30BaHHMEM WIp B CBoeM Kkiacce. Ee wucciemoBaHue
BBISIBUJIO, YTO HWTPHI CIIOCOOCTBYIOT aKTHBHOMY YYaCTHIO BCEX YUEHHKOB, JaXe TeX, KTO OOBIYHO
WCIBITHIBAET TPYJHOCTH B YCBOCHUU MaTepuana. brarogaps urpoBbsIM dJieMeHTaM AeTy ObLH OoJiee
MOTHUBHPOBAHbI U MPOJAEMOHCTPUPOBAIH YIIYUILIEHUE CBOUX SI3bIKOBBIX HABBIKOB.
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Pe3ynbTarhl BBIICYNOMSIHYTBIX HCCIEJOBAaHUI $BHO CBUJIETEIBCTBYIOT O TOM, 4YTO
HCII0JIb30BAHUE UT'P B O0OYYEHUM AHIVIMHCKOMY SI3bIKY MOJKET 3HAUUTEIbHO IOBBICUTH MOTHBALMIO
YUYEHUKOB U YJIYULIUTh HX SI3bIKOBBIE HABBIKM. OTH HCCIEIOBAHMS IOATBEPKAAIOT BaXKHOCTh
MHTETPALUN UIP B Y4€OHBIH MpOLECC IS JOCTIKEHHS ONTUMAIBHBIX PE3yIbTaTOB B OOyUCHHH
AHIVIMMCKOMY SI3BIKY Y JACTEH.

Hcnonb3oBanue urp B OOY4YEHHH AHIJIMMCKOMY $I3bIKY MOXET OKa3zaTbCsi 3()(PEKTUBHBIM 10
HECKOJIbKUM MPUYHHAM:

1. MoTuBarms

WUrpbl BHOCAT 3J€MEHT pa3BieyeHUs B Y4eOHBIH Ipolecc, 4YTO JenaeT ero OoJiee
MpUBIIEKATEIBHBIM JUIsl neTeld. Korja ydeHuKu monydaroT yIoBOJIBCTBHE OT 00ydeHHs, OHU OoJiee
MOTHBUPOBAHbI U TOTOBBI aKTHBHO Y4aCTBOBATb.

2. IlpakTuka B HEPUHYKIEHHOM 00CTaHOBKE

Urpsr co3nator atMocdepy, Iie AeTH MOTYT MPAaKTUKOBAaTh SI3bIK 0€3 cTpaxa COBEPLIUTH
omnOKy. OHM 4YyBCTBYIOT ce0si OoJiee yBEpEHHO, IKCHEPUMEHTUPYS C HOBBIMU CJIOBAMH U
BBIPAKEHUSMHU.

3. CTuMynsLus BCEX SI3bIKOBBIX HABBIKOB

Wrpbr MOryT OBITH CPOEKTUPOBAHBI TaKUM 00pa3oM, YTOOBl CTUMYIMPOBATH BCE ACHEKTHI
S3bIKa: ay/IMpOBaHKe, YTEHUE, MUChbMO U FOBOPEHHE. JTO MO3BOJISET JIETSAM pa3BUBAaTh BCE HABBIKU
OJIHOBPEMEHHO.

4. Counanusaius 1 KoMaHHas pabora

MHorue urpbl BKIIOYAIOT 3JIEMEHTHl COTPYJHHUYECTBA M KOMAaHIHOM pabOThI, 4TO
CIOCOOCTBYET Pa3BUTHIO COIMANIbHBIX HABBIKOB y JeTei. B mporecce urpbl oHU ydaTcs oOmaThes
Ha aHTJIMIICKOM SI3bIKE U peliaTh NpoOIeMbl BMECTE.

5. 3arnoMHHaHKE U TIOBTOPEHUE

Wrpel yacTo OCHOBaHbI Ha MOBTOPEHUM, YTO IOMOTaeT 3aKpeNnuTh HOBBIM MaTepuan B
namsaTH. Jletw Moryr He 3aMedarb, 4TO OHHM Yy4Yarcs, TaK Kak IMpouecc OO0y4eHUs BCTPOEH B
MHTEPECHBIE UI'POBBIE MEXAHUKH.

Kaxkue urpsl MOKHO UCTIOIB30BATh sl 00yUEHUS aHTJIUHCKOMY SI3BIKY?

CymiecTByeT MHOKECTBO MI'P, KOTOPbIE MOYKHO aJallTUPOBATh JUIl OOy4YEHUs aHTIMHCKOMY
A3bIKy. Huoke nprBeieHbl HEKOTOPbIE U3 HUX:

1. KapTrouHnbie urpbl

- Memory («Haitau mapy»)

Ota urpa TpeHUpYeT NaMATh U pacUIMpseT CIOBapHbIM 3anac. JleTu NOJDKHBI HalTH Mapsbl
KapTO4eK C OJJMHAKOBBIMU CJIOBaMH WM N300paKeHUSIMU Ha aHIVIMHCKOM SI3bIKE.

- Go Fish («Mopckoii 60ii»)

Urpa, B KOTOpOH A€TH CHPAIINBAIOT APYT Y ApYyra KapThl ONpeielIeHHOro HoMuHana. Llens -
coOpaTh Kak MOXHO Ooibiie map. Mcmonb3oBaHue aHIIMHCKUX CJIOB M (pa3 mpu OOIIEHUH
CIOCOOCTBYET MPAKTUKE SA3bIKA.

2. PoneBblie Urpsl

- Marasus uiu pectopan

Jletu MOryT urpaThb B pOJM MpoJaBla M MOKynaTtens (WM oQHUIMAHTa M IOCETUTEJIs
pecropana). OHu OyIyT HCHOJB30BaTh AHIIMHCKUNA S3BIK JUIA 3aKas3a, OOCIYXHBaHUA U
B3aUMOJICHCTBUS IPYT C IPYTOM.

3. Urpsl Ha JBMKEHUH

- Simon Says («CaliMOH TOBOPUT)

JIunep («CaiiMmoHn») naeT ykazaHus Bpoje "Simon says touch your toes" umm "Simon says
jump". YYeHUKH BBINOJHAIOT yKa3aHUs TOJBKO TOTJAA, KOTAa Mepes HUMHU CcTOMT ¢paza "Simon
says". OTo ynpaXxHEHHE IOMOTaeT JAETSAM NOHMMATh HHCTPYKIMU Ha aHTJIMHCKOM U BBINIOJIHSTD HX.

4. Urpsl Ha Tocke win Oymare

- Hangman («Bucenura)
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Wrpoxu oTraipIBaroT CIOBO, yrajapiBas OykBbl 1o onHOW. Ecim OykBa ecTb B CllOBE, OHA
otoOpaxkaeTcs Ha Jocke. Eciu HeT - pucyercst yacTh BUCETHIIBI. DTO MOMOTAET JIETAM PACIIMPHUTH
CJIOBApHBII 3aI1ac ¥ MPAKTUKOBAThH IIPABOIMCAHUE.

5. lHTepakTUBHBIE OHIANH-UTPBI U IIPUIIOKECHUS

CymiecTByeT MHOXECTBO OHJIAHH-UTP M MOOHJIBHBIX NPUIIOKECHUH, pa3pabOTaHHBIX
CHELHMAJIbHO JJI M3YYEHUsl aHIVIMMCKOro si3pika. OHM OOBIYHO MpEAIaraloT MHTEPECHbIE 3a/laHus,
ayJuo- ¥ BUJIeOMaTepUallbl, UHTEPAKTUBHbIE YIIPAXXHEHUS U UTPOBBIC 3JIEMEHTBI, KOTOPbIE JENAI0T
rporecc oOy4eHUs YBICKATETbHBIM.

Urpel SBASIOTCS MOIIHBIM WHCTPYMEHTOM MOTHBAIIMKA B OOYYCHHWH AHTIHMICKOMY S3BIKY.
OHU CO3MaIOT TMOJIOKUTEIBHYIO OOYYalOUIyI0 Cpely, CTUMYJIUPYIOT BCE AacleKThl fA3bIKAa H
pa3BUBalOT COLMAJIbHBIE HAaBBIKM Yy JeTeil. Kpome TOro, Mcrosib3oBaHuWE WIp JA€JaeT IPOLECC
oOyueHusi yBJIEKAaTEIbHBIM U 3allOMHHAIOIMUMCA. [l03TOMY BKJIIOYEHHME HIPHBIX JJIEMEHTOB B
y4eOHBINH MPOLECcC ABJIAETCS BaKHBIM 1IAaroM s 3¢(eKTUBHOrO 00yUeHUs! aHIJIMICKOMY S3BIKY Y
JeTeN.

Crnucok nmuTepaTypehl:
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2. Kommme, A. M., & Keiim, JI. (2019). DddekTHBHOCT, WHTEPAKTUBHBIX HIP B OOY4YEHUH
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LITERARY INTERSECTIONS: HOW THE INFLUENCE OF ENGLISH LITERATURE
MANIFESTS IN THE WORK OF KAZAKHSTANI WRITERS AND VICE VERSA
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"Music teacher training"
Supervisor: Senior lecturer of the Department of Foreign Languages
Dildabekova A.K.
South Kazakhstan Pedagogical University named after Uzbekali Zhanibekov Tyiiin

byn makamama arbUNIIBIH JkoHe KaszaKCTaHIOBIK oAeOM IOCTYPIIEPAiH e3apa ocepl 3epTTedim,
arpUTIIBIH  onebueTiHiH KazakcTaHABIK jkKa3ylIbLlapFa ocep €Ty KOJIIaphl JKoHE KepiCIHIIEe KOpCEeTiNTreH.
Maxkanana Kazakcraniga arpUIIIBIH ofeOHMETiHIH OONYBIHBIH TapUXU KOHTEKCTI KapacCTBIPBUIBII, OCHI €Ki
omedm MOCTYPAIH e3apa OpeKeTTeCYiHIH TaKbIPHINTHIK, CTHIMCTUKAIBIK, TPAHCISAIMSUIBIK aCHeKTiIepi
tanpanagsl. On Kasakcranma nma, Oykin onmemzae Je 3aMaHayH oeOM Mei3akKabl KaJIBINTACTHIPY/A MOICHH
ayMacy MeH IIbIFapMaIllbUIBIK 63apa MAaOBITTHIH MaHBI3ABUIBIFBIH aTal KOpCceTesi.

Tytiinoi ce30ep: arbuTIbIH onebueri, Kazakcran omebueri, of1e0M BIKIAN, MOJCHU alMacy, aylapma,
TaKBIPBINITEIK Macenenep, OasHIay TEXHHWKAchl, ©3apa MIa0BIT, Tapuxu KOHTEKCT, ahaHAbIK oneOu
maHAmadT.

Annomayus

B nanHOll craThe HCClEQyeTCS B3aMMOBIUSHUE AHMVIMMCKOM M Ka3aXCTAHCKOM JIMTEpaTypHBIX
TPaJWIMH, OCBEIAIOTCS MYTH BIMSHHS aHTIIMHCKOW JIMTEPaTyphl Ha Ka3aXCTAaHCKHUX MUcaTeneld 1 Hao0opoT.
B craTtbe paccMaTprBaeTcss HCTOPUYECKHI KOHTEKCT IPUCYTCTBUS aHTIIMICKON uTepaTypsl B Kazaxcrane n
aHAIM3UPYIOTCS TEeMaTHYECKHe, CTHIIMCTUYECKHE W NEePEBOTUYECKHE ACTIEKTHl B3aMMOJCHCTBUS 3THX JBYX
JUTEPATypHBIX TpaauIMid. B cTaThe momuepkuBaeTcsi BaKHOCTh KyJIbTYPHOTO OOMEHa M TBOPYECKOTO
B3aUMHOT'O BJIOXHOBEHHs B (DOPMHPOBaHMH COBPEMEHHOrO JIMTEpaTypHOro nanmmadra xkak B Kazaxcrane,
TaK ¥ BO BCEM MHUpE.

Kniouesvie cnosa: anrnuiickasi nurteparypa, KazaxCTaHCKas JHUTEpaTypa, JUTEPAaTYpHOE BIIMSHHE,
KyJbTYPHBI OOMEH, TIepeBON, TEMAaTHYECKHE NpOOJEeMbl, IIOBECTBOBATEIbHbBIE TEXHUKH, B3aMMHOE
BIOXHOBEHHUE, HCTOPUIECKUI KOHTEKCT, II00aIbHBIN JINTEPAaTyPHBIH JTaHImagT.
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Literature has always been a mirror reflecting the cultural exchange and intellectual dialogue
between nations. In the case of Kazakhstan, a country with a rich literary tradition and a growing
interest in English literature, the intersection between English and Kazakhstani literary works offers
a fascinating glimpse into the interconnectedness of global literary landscapes. This article delves
into the ways in which English literature influences Kazakhstani writers and vice versa, exploring
the dynamics of cultural exchange, translation, and creative inspiration.

Historical Context: English Literature in Kazakhstan

To understand the contemporary influence of English literature on Kazakhstani writers, it is
essential to trace the historical trajectory of English literary presence in Kazakhstan. The
introduction of English literature to Kazakhstan dates back to the colonial era, when British colonial
administrators and missionaries brought English texts to the region. Over time, English literature
became increasingly accessible through educational institutions, translations, and cultural
exchanges.

Influence of English Literature on Kazakhstani Writers

1. Themes and Motifs

English literature has contributed to shaping the thematic concerns and narrative styles of
Kazakhstani writers. Works of English literature often explore universal themes such as love, loss,
identity, and social justice, which resonate with Kazakhstani writers grappling with similar issues in
their own cultural context. For example, the existential themes prevalent in the works of Fyodor
Dostoevsky find echoes in the existentialist undertones of Kazakhstani literature, influenced by
English existentialist writers like Samuel Beckett and Jean-Paul Sartre.

2. Literary Techniques

Kazakhstani writers have drawn inspiration from English literary techniques and narrative
structures. The experimentation with stream-of-consciousness narrative in the works of Virginia
Woolf, for instance, has influenced Kazakhstani writers like Olzhas Suleimenov in their exploration
of subjective experiences and inner consciousness. Similarly, the use of magical realism,
popularized by English-language writers like Gabriel Garcia Marquez, has found resonance in the
works of contemporary Kazakhstani authors experimenting with blending realism and fantastical
elements.

3. Translation and Adaptation

The translation of English literary works into Kazakh and Russian has played a crucial role
in facilitating the exchange of ideas and literary influences. Many classic English novels, poetry
collections, and plays have been translated into Kazakh and Russian, allowing Kazakhstani writers
to engage with the richness and diversity of English literature. Moreover, the adaptation of English
literary works into Kazakhstani cultural contexts has sparked new creative interpretations and
dialogues, enriching the literary landscape of Kazakhstan.

Kazakhstani Literature's Impact on English Writers

Conversely, Kazakhstani literature has begun to capture the attention of English-speaking
audiences and writers, offering unique perspectives and insights into Kazakh culture, history, and
identity. The works of prominent Kazakhstani writers such as Mukhtar Auezov, Abai Kunanbayev,
and Zhyrau have been translated into English, introducing Western readers to the richness of
Kazakhstani literary traditions. Furthermore, the growing global interest in postcolonial and
diasporic literatures has opened avenues for Kazakhstani writers to share their stories and
experiences with English-speaking audiences, fostering cross-cultural dialogue and understanding.

Conclusion: A Tapestry of Literary Exchange

The intersection between English literature and Kazakhstani literature represents a dynamic
tapestry of cultural exchange, creative inspiration, and mutual enrichment. As Kazakhstani writers
continue to engage with English literary traditions and vice versa, the boundaries between cultures
and languages blur, giving rise to new forms of expression and artistic innovation. Through
literature, we glimpse the interconnectedness of humanity and the transformative power of
storytelling to transcend geographical and linguistic divides.
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In conclusion, the influence of English literature on Kazakhstani writers and vice versa
serves as a testament to the enduring legacy of literary exchange in shaping our collective
imagination and understanding of the world.
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INCORPORATING KAZAKH CULTURE INTO ENGLISH LESSONS: ENHANCING
LANGUAGE LEARNING THROUGH CULTURAL DIMENSIONS
Kamila Huseynova is a student of the group 1408-23
Scientific supervisor: Senior lecturer of the Department of Foreign Languages
Dildabekova A.K.
South Kazakhstan Pedagogical University named after Uzbekali Zhanibekov
Tyiiin

Byn Makanmama Ka3ak MOJCHUETIH aFbUINIBIH TiUIl ca0akTapblHa EHII3YAIH apThIKIIBLIBIKTAPHI
3ePTTEJIIN, MOJICHH OJIIIeMIeP apKbLIbl Ti1 YHPEeHYy Il OalibiTyra Oaca Ha3ap aymapbuiaasl. O THIMII KapbIM-
KaThlHAC TICH  MOACHHUETAPAIBIK  KY3BIPETTUTIKTI  KaJbIITACTHIpyAa MOACHH  XabapaapibIKTHIH,
MOJICHUETAPATIBIK TYCIHICTIKTIH oHe >kahaHIOBIK a3aMaTTHIKTHIH MAaHBIBABUIBIFBIH KepceTemi. Kazak
MOJICHUETIHIH JJEMEHTTEPIH AaFBUNNBIH TUTI cabakTaphlHA KIPIKTIpE OTHIPHIN, TOpOHENIiep TUIMIK
mebepIrikke, MOJIEHUETT] Oaraayra, SMITATHSFA BIKIAT €TETiH JMHAMIKAJBIK OKY OPTACBIH JKaCaH bl

Tyiiinoi cezdep: Ka3aK MOIEHHWETI, aFBUINIBIH TUTI cabaKTaphl, MOJCHH OIIIeMACp, Tl YHpeHy,
MOJICHUETAPAIIBIK TYCIHICTIK, MOJACHHN Xa0apaapiiblK, »ahaHABIK a3aMaTThIK, TULMIK OLTIKTLIIK, MOACHHUETTI
0aitBITy, MOICHHUETAPAIBIK KY3BIPETTLIIK, KOIIMOICHUETTI OL1iM, MOICHH OpTYPILTIK, OimiM, Ka3akcraHs.

Annomayus

B 1Ol cratbe paccMaTpUBAIOTCS NPEUMYILIECTBA BKIKOYEHHS Ka3aXCKOW KYyJIbTYpbl B YPOKH
AHTIUICKOTO S3BIKA, MOMYEPKUBACTCS BAXKHOCTh M3yUEHHs S3bIKa depe3 KyJIbTypHBIE aclekThl. B Hei
MMOTYEPKUBAETCS BAXKHOCTh KYJIBTYPHOH OCBEIOMIIEHHOCTH, MEXKYJIbTYpHOTO B3aWMOIIOHUMAHHUS U
I00aThbHON TPaKJAHCKOW TO3WIWU B pPa3BUTUM d(PPEKTHBHON KOMMYHHKAIIMA W MEXKYJIbTYPHOH
KOMIeTeHITnH. MHTerpupys aeMeHThl Ka3aXCKOW KYJIbTYPhl B YPOKH aHTJIIMHACKOTO SI3bIKA, MPETOIaBaTENH
CO3JIAI0T JUHAMHYHYIO YI€OHYIO Cpemy, CIIOCOOCTBYIOIIYIO OBJIAJICHHIO S3BIKOM, MIOHMMAHHUIO KYJIBTYpPHI H
COTIEPEeKNBAHUIO.

Kurouegvle crnosa: xazaxckasi KyJabTypa, YPOKH aHTIIMHACKOTO SI3bIKA, KYJIBTYPHBIE ACMIEKTHI, U3ydSHIE
SI3pIKA, MEKKYJIbTYPHOE B3aWMOIIOHMMAHHE, KyJIbTYpHas OCBEIOMIIEHHOCTh, TJ00AbHOE TPa)KIaHCTBO,
BIIAJICHUE SI3BIKAMH, KYJIBTypHOE OOOTramieHne, MEXKKYIbTYpHas KOMIIETEHTHOCTh, MYJIBTHKYJIBTYPHOE
oOpasoBaHue, KyIbTYPHOE pa3HOOOpasue, oopazoBanue, Kazaxcran.

Language and culture are deeply intertwined aspects of human society. Language serves not
only as a means of communication but also as a reflection of cultural values, beliefs, and practices.
In the realm of education, incorporating elements of culture into language learning can greatly
enhance students' understanding and appreciation of both the language and the culture it represents.
In this article, we explore the advantages of incorporating Kazakh culture into English language
lessons, highlighting how such integration can enrich the learning experience and foster cross-
cultural understanding.

Understanding the Significance of Cultural Dimensions

Before delving into the advantages of incorporating Kazakh culture into English lessons, it
is essential to grasp the concept of cultural dimensions. Cultural dimensions refer to the various
aspects of a culture that shape its norms, behaviors, and communication styles. These dimensions
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encompass elements such as values, traditions, customs, rituals, language, and social structures. By
understanding cultural dimensions, language learners gain insights into the broader context in which
the language is used, leading to more effective communication and intercultural competence.

The Cultural Richness of Kazakhstan

Kazakhstan, located in Central Asia, boasts a rich tapestry of cultural heritage that spans
centuries. As a multi-ethnic and multi-cultural society, Kazakhstan is home to a diverse array of
traditions, languages, and customs. The country's nomadic heritage, vibrant folk traditions, and
blend of Eastern and Western influences contribute to its unique cultural identity.

Nomadic Heritage:

The nomadic lifestyle has deep roots in Kazakh culture, shaping its traditions, social
organization, and worldview. Nomadic practices such as yurt-dwelling, horseback riding, and
traditional crafts continue to resonate with modern Kazakh society, serving as enduring symbols of
resilience and adaptability.

Folk Traditions:

Kazakhstan is renowned for its rich tapestry of folk traditions, including music, dance,
storytelling, and craftsmanship. Traditional Kazakh music, characterized by its melodic tunes and
rhythmic patterns, reflects the nomadic spirit and cultural diversity of the region. Similarly, Kazakh
dance forms such as the "Kara Zhorga" and "Kara Oy" showcase the grace, elegance, and vitality of
Kazakh folk culture.

Blend of Eastern and Western Influences:

Situated at the crossroads of Europe and Asia, Kazakhstan has been influenced by a myriad
of cultures, including Turkic, Persian, Russian, and Chinese. This cultural synthesis is evident in
various aspects of Kazakh life, from cuisine and language to architecture and fashion. Embracing
this cultural diversity fosters openness, tolerance, and appreciation for different perspectives.

Advantages of Incorporating Kazakh Culture into English Lessons

Integrating elements of Kazakh culture into English language lessons offers a host of
benefits for students, educators, and society at large. From fostering linguistic proficiency to
promoting cross-cultural competence, the advantages are multifaceted and far-reaching.

Linguistic Proficiency:

By incorporating Kazakh cultural references into English lessons, students have the
opportunity to expand their vocabulary, improve their grammar, and enhance their language skills.
For instance, learning about Kazakh cuisine introduces students to new culinary terms and
expressions, while exploring Kazakh folklore exposes them to idiomatic language and storytelling
techniques.

Cultural Awareness:

Studying Kazakh culture alongside the English language cultivates cultural awareness and
sensitivity among students. They gain insights into the values, beliefs, and practices of Kazakh
society, thereby broadening their perspective and deepening their understanding of global diversity.
This cultural awareness is essential for fostering empathy, respect, and effective communication in
an interconnected world.

Cross-Cultural Understanding:

Incorporating Kazakh culture into English lessons facilitates cross-cultural understanding
and appreciation. Students learn to recognize and appreciate the similarities and differences
between their own culture and that of Kazakhstan, fostering a sense of empathy and
interconnectedness. This cross-cultural exchange promotes tolerance, empathy, and mutual respect,
laying the foundation for a more harmonious and inclusive society.

Enriched Learning Experience:

By integrating Kazakh culture into English lessons, educators create a more dynamic and
engaging learning environment. Rather than focusing solely on language mechanics, students are
immersed in the cultural context in which the language is embedded, making the learning process
more meaningful and memorable. Through interactive activities, such as role-plays, cultural
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simulations, and multimedia presentations, students actively engage with the language and culture,
enhancing their motivation and retention.

Global Citizenship:

Incorporating Kazakh culture into English lessons nurtures the development of global
citizenship skills among students. As they learn about the cultural heritage of Kazakhstan, students
gain a deeper appreciation for the interconnectedness of the world and their role as global citizens.
They become more equipped to navigate diverse cultural landscapes, communicate across linguistic
and cultural boundaries, and contribute positively to a multicultural society.

Incorporating Kazakh culture into English language lessons offers a wealth of benefits for
language learners, educators, and society as a whole. By integrating cultural dimensions into the
language learning process, students gain linguistic proficiency, cultural awareness, and cross-
cultural understanding. Moreover, they experience an enriched learning environment that fosters
engagement, empathy, and global citizenship. As we strive to promote intercultural communication
and mutual respect in an increasingly interconnected world, the incorporation of Kazakh culture
into English lessons serves as a powerful catalyst for fostering cultural diversity and unity. Through
embracing cultural diversity, we not only enhance our language skills but also enrich our lives with
the beauty and complexity of the human experience.
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byn makamama pam My3bIKachlH aFbUIMIBIH TUTIH YHPEHyre apHajlfaH OKy MaTepualibl peTiHIe
Maianany 3epTTeNil, OHBIH Ma3MYHJIBI, BIPFAKTHI YIATLIEPAl JKOHE MOJACHU O©3EKTUIIKTI TApTy apKbUIBI Til
YHpeHy HOTIDKENepiH jKaKcapTy olleyeTiHe Hazap aydapbutaapl. Onm Tinmik OutiM Oepyme pam MY3bIKAChIH
KOJTaHYIBIH SPTYPIIi TOCUIIEpi MEH CTPaTErHsUIapblH, COHBIH IMIiHAE CO3MIK KOPBHIH MEHTepyIi, alThUIBIM
TOKIpUOECiH, TpaMMAaTHKaHBI OKBITY/ABI, MOACHHETTI 3epTTEYHi J>XoHe IIbIFAPMAIIBUIBIK MOHEPILTIKTI
3epTTEn .

Tytiinoi co30ep: paN-My3bIKa, aFBUIIIBIH TUTIH YHPEHY, OKy MaTepHallapbl, TULII MEeHrepy, TULIIK
TopOMe, MOIEHM ©3eKTLTIK, BIPFAKTHIK 3aHJBUIBIKTAp, CO3MIK KOPBIH MEHrepy, aWTBUIBIM IpPaKTUKACHI,
rpaMMaTHKAIIBIK OKBITY, MO/ICHHETTaHY, IIIFApMAIIbIIBIK MOHEpIICY, TiT YHPEHY CTpaTerusapbl.

Annomayus

B a10i1 cTraTtbe paccMaTpuBaercs UCIONb30BaHNE PANI-MY3BIKM B Ka4eCTBE y4eOHOro MaTepuaa s
M3y4EHHsI aHTJIMICKOro s3bIKa, 0CO00€ BHUMAHHE YAEISIeTCs €€ MOTEHIHATY JUIS YIIydIIeHUs] pe3yJIbTaToB
W3yYeHHS S3bIKa 3a CUET MPUBJIIEKATEIBHOI'O0 COACPXKAHMS, PUTMHYECKMX MATTEPHOB U KYJIBTYPHOM
3HaYMMOCTH. B HeM paccMaTpHBarOTCsl pa3iWyHbIC TOIXOABI W CTPATETHH HCIOJIB30BAHUS PAM-MY3BIKA B
SI3BIKOBOM 00pa30BaHMH, BKIIIOUAsl MPUOOPETEHNE CIOBAPHOIO 3araca, IPakTUKY MPOU3HOIICHHS, H3ydYeHHE
rpaMMaTHKH, U3y4eHHE KYJIbTYphl U TBOPUYECKOE CaMOBBIPaKEHHE.
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Knrouesvie cnosa: po1-My3blKa, M3Yy4YCHUC aHTJIMHACKOTO sA3bIKa, y‘le6HBIC MaTcpualbl, OBJIAACHUC
S3BIKOM, S3BIKOBOC O6p330BaHI/IC, KyJbTypHasA 3HAYUMOCTb, PUTMHUYCCKUC TMATTCPHBI, HpI/IO6peTeHI/IC
CJIOBApPHOI'0 3amaca, IMpakKTUKa MPOU3HOLICHHA, 06y‘IeHI/IC rpaMMaTuKe, MU3Yy4YCHUC KYJIbTYpPbI, TBOPYCCKOC
CaMOBBIPAKCHUEC, CTPATCTUH U3YUCHUA A3bIKA.

In recent years, the integration of music into educational settings has gained recognition as a
powerful tool for language learning. Music, with its rhythmic patterns, rhymes, and memorable
lyrics, has the potential to engage learners and enhance their linguistic proficiency. Among the
diverse genres of music, rap stands out as a particularly effective medium for language acquisition
due to its rhythmic complexity, lyrical content, and cultural relevance. In this article, we explore the
use of rap as educational material for learning English, examining various approaches and strategies
for leveraging rap music to enhance language learning outcomes.

Understanding the Power of Musical Texts in Education

Before delving into the specific advantages of using rap music for language learning, it is
essential to recognize the broader benefits of integrating musical texts into educational contexts.
Music stimulates multiple cognitive processes, including memory, attention, and emotion, making it
an effective vehicle for learning and retention. When combined with language learning, musical
texts provide learners with a multisensory experience that reinforces vocabulary, grammar,
pronunciation, and cultural understanding.

Rhythmic Patterns and Rhymes:

Music, particularly rap, is characterized by rhythmic patterns and rhymes that enhance
memorization and fluency. The repetitive nature of beats and rhymes facilitates the internalization
of linguistic structures and vocabulary, enabling learners to recall and reproduce language more
effectively.

Emotional Engagement:

Music evokes emotions and connects with listeners on a deeper level, fostering engagement
and motivation. By tapping into learners’ emotional responses, musical texts create a positive
learning environment that encourages active participation and investment in the learning process.

Cultural Relevance:

Rap music, in particular, reflects the cultural contexts and experiences of diverse
communities, providing learners with authentic language input and cultural insights. Through rap
lyrics, learners gain exposure to colloquial expressions, slang, and idiomatic language, enhancing
their communicative competence and cultural awareness.

Leveraging Rap Music for English Language Learning

Rap music offers a plethora of opportunities for language learners to engage with authentic
language input and develop their linguistic skills. From vocabulary expansion to pronunciation
practice, rap lyrics serve as dynamic educational materials that cater to diverse learning styles and
preferences. Below are some approaches and strategies for effectively incorporating rap music into
English language learning:

Vocabulary Acquisition:

Rap lyrics are rich sources of vocabulary, encompassing a wide range of words and
expressions drawn from everyday speech and cultural contexts. Educators can leverage rap music to
introduce new vocabulary in context, providing learners with meaningful examples of word usage
and connotations. Additionally, activities such as lyric analysis, word matching exercises, and
vocabulary games can reinforce vocabulary acquisition and retention.

Pronunciation Practice:

Rap music offers opportunities for learners to improve their pronunciation and intonation
through imitation and repetition. By listening to and rapping along with native speakers, learners
can develop their speaking skills and enhance their accent accuracy. Educators can incorporate
pronunciation drills, tongue twisters, and rap karaoke sessions to provide structured practice and
feedback on pronunciation.

Grammar Instruction:
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Rap lyrics often feature grammatical structures and sentence patterns that align with English
language conventions. Educators can use rap music to contextualize grammar rules and demonstrate
real-life examples of grammar usage. Through activities such as gap-filling exercises, sentence
completion tasks, and grammar analysis, learners can reinforce their understanding of grammar
concepts while enjoying the rhythm and flow of rap music.

Cultural Exploration:

Rap music serves as a gateway to exploring diverse cultural perspectives and experiences,
allowing learners to engage with authentic language and themes from different cultural contexts.
Educators can use rap lyrics as springboards for discussions on social issues, identity, and cultural
diversity, fostering critical thinking skills and intercultural competence. By examining the historical
and cultural background of rap music, learners gain a deeper appreciation for its significance as a
form of artistic expression.

Creative Expression:

Rap music encourages creativity and self-expression, empowering learners to write and
perform their own rap lyrics. Educators can facilitate collaborative songwriting projects, rap battles,
and performance showcases that allow learners to apply their language skills in authentic contexts.
By creating their own rap songs, learners not only practice language production but also develop
confidence, fluency, and artistic expression.

Rap music offers a dynamic and engaging platform for English language learning, providing
learners with authentic language input, cultural insights, and opportunities for creative expression.
By incorporating rap lyrics into language lessons, educators can enhance vocabulary acquisition,
pronunciation proficiency, grammar understanding, and cultural awareness. Through interactive
activities and meaningful engagement with rap music, learners develop the linguistic skills and
cultural competence needed to communicate effectively in diverse contexts. As we continue to
explore innovative approaches to language education, rap music emerges as a valuable resource for
empowering learners and fostering a deeper appreciation for the richness and diversity of the
English language.

In conclusion, the integration of rap music into English language learning represents a
promising avenue for promoting linguistic proficiency, cultural awareness, and creativity among
learners. By harnessing the power of musical texts, educators can create dynamic and engaging
learning experiences that cater to the diverse needs and interests of learners. As rap music continues
to evolve as a global cultural phenomenon, its potential as an educational tool for language learning
remains boundless. Through collaboration, innovation, and cultural exchange, we can leverage the
transformative power of rap music to inspire and empower learners in their journey towards English
language proficiency and intercultural competence.
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POJIb UCKYCCTBA B [IOBBIIIEHUMU SAA3bIKOBBIX HABBIKOB: AHAJIN3

BJIUSAHUA B ’KUBOIIUCHU, MY3BIKE, KHHO U JIMTEPATYPE
3akupoBa A. CTyJIeHTKa 00pa30BaTeIbHOM MPOrpaMMbl IIOATOTOBKH YUUTENEH MY3bIKH
Hayunslii pykoBoauteins: Kanrmnosa P.b.- maructp-npenogasareins
[legarornueckuii ynusepcuret OxxHo-KazaxcraHckuil ne1arornd4eckuii yHUBEpCUTET
nmenn O.)KannbOekosa, T. IIIbIMKEHT
Abstract

This article explores the role of the arts in the development of language skills, focusing on painting,
music, film, and literature. She analyzes how these art forms can be used to improve foreign language
comprehension, vocabulary, and cultural understanding. The article examines different approaches to using
art in language teaching and suggests strategies for maximum effectiveness.

Keywords: art, painting, music, film, literature, language skills, language teaching, cultural
understanding, listening, pronunciation, vocabulary, text analysis, creative writing.

Tyiiin

By makana keckiHzeme, My3blka, KHHO JKoHE 9ieOMeTKe Hazap ayjaapa OTBIPBIN, Till JaFablIapblH
JaMBITYIaFbl OHEpJiH peuiH 3epTreiiai. On ockl eHep TYpJiepiH MIeT TUTIH TYCIHYi, CO3/IiK KOPBIH JKoHE
MOJICHHETT] TYCIHY/II JKaKcapTy VIIiH Kanai maiijanaHyra OONaThIHBIH Tanjaiapl. Makanana Tin yiperyne
OHEpIl KOJJAHYIbIH OPTYPJl TACUIIAEpPl KapacThIPhLIaJbl JKOHE MAaKCHMAJIbl THIMIUTIK CTpaTerusiapbl
YCbIHBUIAABI.

Tyiiin co30ep. eHep, KeCKiHJIeMe, My3bIKa, KHHO, o/IeOueT, Tl OalIbIFbl, T YHPETY, MOJICHH TYCIHY,
TBIHJIAY, aUTBITY, CO3/IK, MATIHII Tajiay, MIbIFapMaIbUIbIK Ka3y.

HckyccTBO  sIBASIETCST HEOTHEMJIEMOW YAaCThIO YEJIOBEYECKOW KYJIBTYPhl U BBIpaXKaeT
pazHooOpa3Hble AacleKThl YeJOBEYECKOT0 OmNbITa M B3auMOJeHcTBUS ¢ MupoM. OgHUM U3
MHTEPECHBIX aCMEKTOB MCKYCCTBA SIBJISIETCS €ro MOTEeHIMa AJIsl 000TalleHus I3bIKOBbIX HaBBIKOB U
pacuMpeHus KyJabTypHOIO IOHMMaHUA. B 1aHHOM cTaThe MBI pACCMOTPHUM POJIb Pa3IMYHBIX BUOB
HCKYCCTBA - )KMBOIIMCH, MY3bIKH, KHHO W JINTEPATYPHI - B YIYUIICHUH SI3bIKOBBIX HABBIKOB, & TAKKE
MPOAHATIM3UPYEM HUX BIMSIHHE Ha 0OydyeHHe U TOHUMAaHHE S3bIKa.

Kuonuce

Kuponuce, kak (GopmMa BU3YyaJIbHOIO MCKYCCTBa, OOJaJaeT YHUKAIbHON CHOCOOHOCTHIO
nepenaBaTh SMOIMH, MJIEM W KOHLENUUU O€3 HCHOJb30BaHUs CJOB. [l M3y4aroumx sI3bIK
KUBOIIMCh MOJKET CTaThb MOIIHBIM HHCTPYMEHTOM JJIi pacUIMpPEHUsl CIOBapHOrO 3araca Hu
CTUMYJIMPOBAHUSI TBOPYECKOTO MBbIIIICHUS. PaccMOTpUM HECKOJBKO CHOCOOOB, KOTOPBIMU
YKUBOIIMCh MOXET [IOMOYb B NOBBIIICHUH SI3bIKOBBIX HABBIKOB:

BusyanbHblii ciioBapHbIii 3amac:

N3ydenne paboOT M3BECTHBIX XYAO0KHUKOB IMO3BOJISET M3YYAIOIIUM SI3bIK OCBOUTH HOBBIC
cioBa U (pasbl, ONMUCHIBAIONINE H300paKEHHBIE OOBEKTHI, CIEHBl U SMOIMH. AHAIN3 KapTHH H
oOCy)KJIeHHE HX COJEpXKaHHUS CIOcOOCTBYeT (OPMUPOBAHHIO OOraToro BHU3YalbHOTO CJIOBApS,
KOTOPBIM 3aT€M MOKHO MCIOJIb30BaTh B YCTHOW U TUCbMEHHOW PEUH.

Hcropus u kynprypa:

’KuBonuce 4acto OTpa)xaeT HCTOPUUYECKHME U KYJIbTYpPHbIE KOHTEKCTBI, UTO JEJaceT ee
IIEHHBIM PECYpCOM [UIsI U3Yy4eHHUS KYyJIbTYPHBIX OCOOEHHOCTEH M TpaJuIMil CTpaH, TA€ 3TU
MPOU3BEACHUS OBLITU CO3MaHbl. AHAIN3 KapTHUHBI MOXKET MPUBECTH K OOCYXKACHUIO UCTOPHUECKUX
COOBITHIA, COLMATBHBIX MPOOJIEM M KYJIBTYPHBIX IIEHHOCTEH, YTO CHOCOOCTBYET TIYOOKOMY
MMOHUMAHHUIO KYJbTYPHI U S3bIKA.

My3bika

My3biKka - 3TO YHUBEPCAIbHBIHN S3bIK, KOTOPBII MOXET COEAMHUTD JIFOJIEH HE3aBUCUMO OT UX
SI3bIKOBBIX M KYJIBTYPHBIX pa3nuuuid. M3yueHne My3bIKM MOMOTaeT pa3BUBATh CIYXOBbIE HABBIKH,
oboramaeT SMOIMOHATBHBIN OMBIT M CTUMYIUPYET KpEaTHBHOE MBIIIIIICHHE. B KOHTeKCTe U3ydeHUS
SI3bIKa MY3bIKa MPEJOCTABISIET YHHUKAJIbHBIE BO3MOXKHOCTU I YIYYIICHUS ayJupOBaHUs,
pacUIMpEeHHs CIOBAPHOTO 3araca U MOHUMAHUS KyJIbTYPHOTO KOHTEKCTA.

AynupoBaHue U MPOU3HOUIEHUE:
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CnymaHnue neceH Ha MHOCTPAaHHOM SI3bIKE IIOMOTAeT pa3BUBaTh ayJUTHBHBIE HABBIKU U
ylIydliats IpousHoulieHue. [leHne wnium panupoBaHUE 3a MY3BIKOW IO3BOJISIET IIPAKTUKOBATH
MHTOHAIIMIO, PUTM H aKLEHT, YTO CIIOCOOCTBYET YIYYLICHUIO YCTHOM peyH.

CnoBa U BbIpayKEHUS:

TexcTbl meceH coiep)kar OOMJIME Pa3IMYHBIX CJIOB W BBIPAKEHHH, KOTOPHIE MOTYT OBITh
IOJIE3HBI JUIA U3y4eHUs A3biKa. OOCyXKIeHHEe TEKCTOB MECEH U UX MEPEBO/Ia IOMOTaeT U3y4yaroluuM
SI3BIK ITOHATH KOHTEKCT UCIIOJIb30BAHMS CIIOB U BBIPAKEHUM, & TAKIKE YCBOUTDH HOBYIO JIEKCHUKY.

Kuno

KuHO - 3TO MOIIHBIN UCKYCCTBEHHBIH (pOpMaT, KOTOPBI 00BeIMHSIET B ceOe BU3yalbHEIE,
3BYKOBBIE U IIOBECTBOBATENIbHbIE ACIEKThI. V3yueHue (puibMoB Ha HHOCTPAHHOM SI3bIKE [IOMOTaeT
pPa3BUBATh AYAUTUBHBIE U BU3YAJIbHBIC HABBIKY, YJIY4IlIaTh IOHUMAHUE PEUYN U CUHTAKCHCA, a TAKXKE
IIOTPY/KAThCS B KYJIbTYPHBIN KOHTEKCT.

AynupoBaHHe U IOHUMAaHHE:

[IpocMoTp GMIBMOB Ha MHOCTPAHHOM SI3bIKE IPEJOCTABJIIET BO3MOXHOCTh MPAKTUKOBATH
ayIMpOBAaHME M yaydllaThb MOHUMAaHUE peuyd B pealbHOM KOHTeKcTe. CyOTUTPBI MOTYT CIIYXKHTb
BCIIOMOTATENbHBIM CPEACTBOM JI MOHUMAHHUS COJIEP’KaHUs U U3y4eHHUS! HOBBIX CJIOB U (ppas.

BrIpazutenbHOCTh U MHTOHALMS:

AxTepsl B (puibMax UCHOJIB3YIOT pa3IuyHble HHTOHAIIMH, KECThl U MUMHKY Ul Meperadyu
SMOLMH U cMmbIcia. M3ydyeHne peun M MOBEACHMs MEPCOHAXEH MOMOTraeT pa3BUBAaTh MOHWMAHHE
KYJIbTYPHBIX HIOAHCOB W yJy4lIaTh KOMMYHUKATHUBHBIE HABBIKU.

Jluteparypa

JlutepaTypa WUrpaer BaXHYIO pojib B (POPMHPOBAHHM SI3BIKOBBIX HABBIKOB U KYJIBTYPHOTO
IMOHMMaHMs. Yepe3 JMTEepaTypHbIE TPOU3BENCHHUS H3Yy4arolUMe S3bIK MOTYT IIOIPY3UTHCS B
pasIMYHBIE MHPBI M IEPEKMUBAHUA IEPCOHAXKEH, pACIIMPUTh CBOM KpYyro3op MU pa3BHUTh
KPUTHYECKOE MBIIICHHUE.

Urenne u aHamms:

UreHne IUTEpaTypHBIX IPOU3BEICHUN HA HHOCTPAHHOM SI3BIKE IIOMOTAeT U3y4YalOUIUM S3bIK
pacIIMpUTh CBOM CJIOBAPHBIA 3amac, yIYYIIWTh IOHMMAaHWE IPAMMATHYECKUX KOHCTPYKLHUHN WU
pa3BUTh HaBBIKM aHanmu3a Tekcra. OOCyXJeHHe CHKeTa, NEPCOHaXEW M TeMbl NMPOU3BEICHUS
CIOCOOCTBYET INyOOKOMY IIOHUMAHHUIO S3bIKa U KYJIbTYpBHI.

TBopueckoe nuceMo:

[InceMeHHOE M3y4EHHE JTUTEPATYPHBIX TEKCTOB MOJKET BIAOXHOBIIATh M3Y4YalOUIMX S3bIK HA
TBOPYECKOE MUCHMO, B TOM YHCJIE€ HAa HAIIMCAaHHE COOCTBEHHBIX PAcCKa30B, CTUXOB WM PELICH3HH.
TBopueckoe MUCEMO MO3BOJIAET U3YYAIOLIUM S3bIK Pa3BUBATh CBOE BOOOPAXKEHHE, CAMOBBIPAKEHUE
Y HaBBIKU IIMCbMEHHOU pEYH.

3aKJIroueHue

HckyccTBO, BO BCEX €0 NPOSIBICHUAX - KUBOIMCH, MY3BbIKH, KHHO U JIUTEPATYypbl, UIPAET
BAKHYIO pOJIb B IOBBIIICHUN SI3bIKOBBIX HABBIKOB M KyJbTYpHOTO IOHMMaHus. Yepe3 usyueHue
HCKYCCTBAa M3YyYaroIlMe S3bIK MOTYT HE TOJBKO PAaCIIMPUTh CBOM CIOBApHBIN 3amac U yIy4IIHUTb
[IOHMMAaHMWE $3bIKAa, HO M IIOTPY3UTHCA B pPA3JIUYHBIE ACHEKTbl KYJIbTYPbl M WICHTHUYHOCTH.
CtpemieHHE K HCCIEOBAHUIO HCKYCCTBAa KaK MHCTPYMEHTa A OOy4deHHs S3BIKY OTKPBIBAET
HOBBIE€ BO3MO’KHOCTH Il 00OTaIleHns 00pa3oBaTeIbHOTO MpOIecca U CTUMYIUPYET TBOPYECKOE
MBIIUICHUE CTYACHTOB.

Yepe3 B3auMOJEHCTBHE C pa3lIUYHBIMM (OPMAMU HCKYCCTBA, M3Y4alOIIUE S3BIK MOTYT
00OraTUTh CBOM OTMBIT, Pa3BUTh KPUTUUYECKOE MBIIUIEHWE W BHECTU CBOI BKJIaJ B pazHooOpazue
KYJIbTYpHOIO auanora. MICKkyccTBO HE TOJIBKO YIydIIaeT A3bIKOBbIE HABBIKY, HO U BJOXHOBJISET HAC
Ha MOTpYyKEHHE B MUPBI, KOTOpbIE HaM paHee ObUTH HEJOCTYITHBI.
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Tyiiin

By makanana arbUIIIBIH TUTIHAETT CO3JIK KOPJAbIH KEHEIOIHE 3aMaHayd OHEPJiH acepi 3epTTee/i.
O 3aMaHayu OHEpiH 9PTYpPJIl TYpJIepiH, COHBIH IIIHAE KECKIHIEME, MYCIH, COYJIeT, My3blKa, KHHO JKOHE
oedMeTTi 3epTTeii Il KoHe oNap/IblH aFbUIIIILIH TUTIHJIE KaHa Co3Jiep MEH co3 TipKecTepiH yhpeHyre Oiperei
MYMKIHIIKTepAl Kajaii OepeTiHiH TalKpLIaiapl. Makaiaza Kasipri 3aMaHfbl @HEPAIH TUl YHPEHYIILIepIiH
MOJICHU TYCIHII MEH IIbIFapMallbUIBbIK OIayblHa 9Cepi JIe KapaCThIPhLIaIbl.

Tyiiin co30ep: 3aMaHayH ©HEpP, aFbUIIIBIH T, CO3MIK KOPBIH TaMBITY, KeCKiHIeMe, MYCIH, COYJeT,
MYy3bIKa, KHHO, 9IcOMEeT, MOICH! TYCIHIK, IIBIFAPMAIIBUTBIK OUJIAY.

Abstract

This article explores the influence of contemporary art on the expansion of vocabulary in the English
language. She examines various forms of contemporary art, including painting, sculpture, architecture,
music, film, and literature, and discusses how they provide unique opportunities for learning new words and
expressions in English. The article also examines the impact of contemporary art on language learners'
cultural understanding and creative thinking.

Key words: contemporary art, English language, vocabulary development, painting, sculpture,
architecture, music, cinema, literature, cultural understanding, creative thinking.

CoBpeMEHHOE HCKYCCTBO UrpaeT KIIOYEBYI0 poOJIb B KyIbTYpPHOM cpezae, SBIAACH
HCTOYHHUKOM BJIOXHOBEHUS, pediuexcuu U auanora. OJHUM U3 UHTEPECHBIX aCIEKTOB €ro BIUSHUS
SBJISICTCS. €r0 BO3JCHCTBUE Ha PACIIMpPEHHE CIOBApPHOIO 3araca B aHITIMICKOM s3blke. B manHOM
CTaTb€ MBI PAaCCMOTPUM, KaK COBPEMEHHOE WCKYCCTBO, BKJIIOYas IKHBOIUCH, CKYJIBITYPY,
apXUTEKTYPY, MY3bIKY, KHHO M JIUTEpATypy, CIOCOOCTBYET O0O0OTrallleHUIO JIEKCUKOHA aHTJIMICKOTOo
A3BIKA.

Kusonuce u Ckynbnrypa

XKuBonuck W CKyAbOTYpa SIBJIAIOTCS BHM3YyaJlbHBIMU (OpMaMu HCKYCCTBa, KOTOpBIE
BJIOXHOBJISIFOT 3pUTENEH W 3PUTEIBHULl Ha OCMBICICHHE U OMOIMOHAIbHbIE peakiuuu. OHU Takke
MPEJOCTaBISIOT YHUKAJIbHBIE BO3MOXHOCTH JUI M3YyYEHMsI HOBBIX CJIOB M (ppa3 Ha aHIIUiiCKOM
A3BIKE.

Kusonucs:

PaboThl COBpEMEHHBIX XYyJ0’KHUKOB YacTO COJIEPKAT YHUKAIbHbIE KOHLEMIIMN, TEXHUKU U
TEMbl, KOTOpblE€ MOTYT OBITh OTPaXXEHbI B MX HA3BaHUAX M ONMHMCaHUAX. V3ydyeHue coBpeMeHHOH
KUBOIIMCH MOXET MO3HAKOMUTH H3YYAIOIIUX S3bIK C HOBBIMHU apT-TEPMHUHAMM, ONHUCATEIbHBIMU
NpujaraTelbHBIMU W BBIp@XKEHUSAMH, TakMMU Kak '"abstract expressionism" (aOCcTpaKTHBIH
9KCIpeccuoHu3M), "surrealism" (croppeanusm) u "contemporary art" (COBpeMEHHOE UCKYCCTBO).

Ckynsnrypa:
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CoBpeMeHHass CKyJAbNTYpa BOIUIONIACT pPA3JIMYHBIE WA M KOHICTIIUU B TPEXMEPHOU
¢dopme, 4TO MOXKET OBITh OTPAKEHO B HOBBIX CIIOBaX W (hpaszax, CBSI3aHHBIX C MaTepHUalIaMH,
TEXHUKaMH ¥ CTHJISIMU. PaccMoTpeHne paboT CKYJIBITOPOB MOKET MO3BOJHMTH M3YYAIOUINM SI3bIK
O03HAKOMHUTHCS C TepMHHAMH, TakuMu Kak "mixed media" (cMemannsle Mmatepuansi), "found
objects" (Halinennble penMeThl) U "installation art" (MHCTAIUISIIMOHHOE UCKYCCTBO).

ApxuTekTypa

Apxutektypa sBIsSeTcs (PyHIAMEHTaIbHBIM acleKTOM KYJIbTYpHOTO JaHamadra u
MpeJOCTaBIsieT OOraThlii HMCTOYHMK JIGKCHYECKWX BBIPAKEHHUH, CBSI3aHHBIX C Pa3IMYHBIMU
APXUTEKTYPHBIMU CTHUJISIMH, DJIEMEHTAMHU U KOHCTPYKLIUSMHU.

ApPXHUTEKTYpHBIE CTHIIN:

W3yueHne COBPEeMEHHOW apXUTEKTYphl MOJKET TI03HAaKOMHTH H3YYalOMIUX S3bIK C
pa3IMYHBIMU  CTWJIAMH, TakuMH Kak  "modernism"  (MoaepHusM), '"postmodernism"
(moctmoneprusm) u  "brutalism" (Opyrammsm). Kaxnelii CTHIb HMEET CBOM YHHKAJIbHBIE
XapaKTePUCTHUKH U BIUSHUE HA TOPOJICKOH Meii3ax u 00MIeCTBEHHOE MPOCTPAHCTBO.

ApXHUTEKTYpHBIC DJIEMEHTHI:

CoBpeMeHHBIE 3/1aHUSl YacTO COJEPKAT CJIOXKHBIE apXUTEKTYpHBIE DJIEMEHTHI W JCTalH,
KOTOPBIE MOTYT OBITH OIMCAHBI C UCIIOJIb30BAaHHEM CIEIHATN3UPOBAHHOTO JIEKCUKOHA. V3yueHue
apXUTEKTYPHBIX TEPMHUHOB, Takux kak "facade" (dacam), "skyscraper" (mebockpe6) m "atrium"
(aTpryMm), TOMOTAET N3YUYAIOIINUM SI3bIK TIOHATH CTPYKTYPY B (DYHKIIHIO COBPEMEHHBIX 3/IaHHH.

My3bika

CoBpemeHHasi My3blKa IpPEICTaBISIET COOO0W pa3HOOOpa3HblE >KaHPhl U CTUJIH, KOTOpBIE
OTPKAIOT KYIbTYpHBIE U COIMAJbHBIE TEHACHIIMM COBPEMEHHOTO OOImIecTBa. TeKCTHI
COBPEMEHHBIX TTeCEH MOTYT OBITh OOTAaThIM HCTOYHUKOM HOBBIX CJIOB M BBIPQXKCHUI Ha aHTIIMHCKOM
A3BIKE.

Kanpsl u crrnm:

PaznuuHble My3bIKaJIbHBIC XKAHPbI, TAKME KaK IO, POK, XUII-XOM U IEKTPOHHAsl MY3bIKa,
HMEIOT CBOU YHUKAJIbHBIE JIEKCUUECKHE OCOOCHHOCTHU U CIIEHTOBBIE BhIpa)keHUs. V3yueHne TeKCcToB
NIECEH MOMYJISPHBIX HUCIOJHUTENCH MO3BOJIAET M3YYArOIIUM SI3bIK MOTPY3UTHCS B MY3BIKAIBHYIO
KYJIBTYpY Y OBJIa/IeTh HOBBIMHU CJIOBAMHU U BBIPAXKECHUSAMHU.

Tembl 1 KOHLIETTIUY:

TexkcTbl meceH 4YacTo OTpPaXkaloT pa3iMyHble TEeMbl M KOHLEMNIMU, TaKUe Kak J100O0Bb,
1oTeps, CONPOTHUBICHUE M COLMAJIbHAs CIPAaBEAJIUBOCTb. AHAIN3 MECEHHBIX TEKCTOB MOMOIAET
M3YYaIOIIHUM S3bIK HOHATh KOHTEKCT MCIIOJIB30BaHUS CJIOB U BBIPRKEHUI B peallbHbIX CUTYaLUsAX U
OBJIZIETh 00JIee IUPOKUM CIOBAPHBIM 3aIaCOM.

Kuno

CoBpeMeHHOE KUHO MpeularaeT OrpOMHBIN BBIOOP aHPOB, CIOXKETOB M TEM, KOTOpbIE
MOTYT OBITh MCTOYHHMKOM HOBBIX CJIOB M ()pa3 Ha aHIVIMHCKOM s3blKe. Pa3zinuuHble acneKTsl
¢GWIBMOB, TakuMe Kak JMaJOrd, CIOKETHbIE IIOBOPOTHl M KHHEMarorpaduyeckue TEXHUKH,
IIPEJOCTaBIIAIOT YHUKAIbHbBIE BOZMOKHOCTH JUIsl 00OTaIlleHHUs JIGKCHYECKOTO 3araca.

Jl1anaoru u BeIpaKeHUS:

@unpMbl cofepKaT pPa3sHOOOpas3Hble AMAJIOIM M PA3TOBOPHBIE BBIPAKEHMS, KOTOpHIE
OTPaKalOT peayibHble CIOcoObl OOLIEHNUS Ha aHIVIMHCKOM s3bIKe. V3ydyeHue anuanoroB Mmomoraet
U3YYaIOIIUM SI3bIK HMOHSATh KOHTEKCTYyaJbHOE HCIOJIb30BaHHME CJIOB M BBIPAKEHHH B Pa3IMYHBIX
CUTYalUsX.

TeMbl 1 KaHpHI:

Paznuunble kaHpbl (QUIBMOB, TakMe Kak Jpama, KoMeaus, (aHTacTUKa M TpUILIED,
MPEJOCTABISIOT YHUKAJIbHBIC JIEKCHYECKHE BO3MOXHOCTH B 3aBHUCUMOCTH OT HMX CIOKETOB MU
TeMaTuku. V3yueHne GUiIbMOB pa3IHyuHBIX jKaHPOB MO3BOJISET U3YUYAIOIIMM SI3bIK PACIIUPUTH CBOU
CIIOBApHBIN 3amac U OBJIA/IETh PA3IMYHBIMU CTUISIMUA U PETUCTPAMHU SI3BIKA.

JIureparypa

CoBpeMeHHas JUTeparypa OTPa)KaeT pa3iMyHble aCHEeKThl COBPEMEHHOro oOliecTBa
MPEJOCTaBIIeT YHUKAIbHBIE BO3MOKHOCTH JIJISl U3YYEHUsS] pa3HOOOpa3HBIX TEM, CTUJIEH U KaHPOB.

140



UreHue COBpEMEHHBIX MPOU3BEACHUN MO3BOJSAET U3Y4alOUIUM SI3bIK PACIIUPUTh CBOW CIIOBAPHBIN
3arac M Morpy3uThcs B pa3HOOOpa3He KyJAbTYPHBIX U JTUTEPATYPHBIX KOHTEKCTOB.

JKanps! u crvin:

CoBpemeHHasi JuTepaTypa OXBaTbIBAE€T IIMPOKUM CIEKTp >KAHPOB U CTHJIEH, BKJIIOYas
pOMaHbI, paccKasbl, CTUXH, APaMbl U 3cce. M3ydeHne COBpEMEHHBIX JIMTEPATYPHBIX IPOU3BEACHUMN
MO3BOJISIET M3YYAIOLIUM  SI3bIK OBJAJAETh PA3IMYHBIMU JIEKCUYECKMMH OCOOEHHOCTSAMU U
CTWJINCTUYECKUMHU IIPUEMaMHU.

TeMbl 1 CUMBOJIHKA:

CoBpemeHHasi JUTeparypa 4YacTO OTPaXKaeT PpaszINYHbIE COLUAIbHbBIC, MOJIUTUYECKHE U
KYJIbTYPHBIE TEMbI, KOTOPbIE MOTYT ObITh UCTOYHMKOM HOBBIX CJIOB U BBIPQKEHHUH Ha aHIJIMKCKOM
sI3bIKE. AHAIN3 JIUTEPATYPHBIX IPOU3BEACHUN MOMOTaeT N3Y4aloIUM fA3bIK IOHATh CUMBOJIUYECKOE
3HAYEHUE CJIOB U BHIPAXKEHUI U OBIIAIETh 00Jiee rITyOOKUM MMOHUMAHHUEM SI3bIKa U KYJIbTYPBI.

CoBpeMEeHHOE HCKYCCTBO, BO BCE€X €ro TMpOSIBICHUAX - JKMBOIIMCH, CKYJBITYpE,
apXUTEKTYype, MYy3bIKe, KHHO U JIUTEpaType, SBISETCS MOIIHBIM MHCTPYMEHTOM JJISi pacIIMpeHHs
CIIOBApHOIO 3amaca B AaHIVIMMCKOM s3bIKe. Yepe3 B3auMOJEHCTBUE C DPA3IUYHBIMU (hopMaMu
HCKYCCTBa, HW3y4aloUlMe S3bIK MOTIYT O0O0OTraTUTh CBOW JIEKCMKOH, INOTPY3UTHCS B pPa3IUYHbIC
aCIEKThl KYyJbTYPHOIO M JIUTEPATYpPHOTO HACIEAHs W Pa3BUTh KPUTHYECKOE MBIIIICHUE H
TBOPYECKUN MOAXOJ K U3Y4EHHMIO si3bIKa. CTPEMIIEHHE K MCCIIEJOBAHUIO COBPEMEHHOTO MCKYCCTBA
KaK MCTOYHHMKA HOBBIX CJIOB U BBIPAKEHUH OTKPHIBAET HOBBIE TOPU3OHTHI JUIsl OOyUYEHUS S3BIKY U
CTUMYJIMPYET TBOPUYECKOE MBIIICHHE CTY/ICHTOB.

Uepes B3auMOJEWUCTBHE C pa3IWYHBIMU (POpMaMU HMCKYCCTBA, H3YYaloOIIHE SI3bIK MOTYT
000TaTUTh CBOW OIBIT, Pa3BUTh KPUTHUECKOE MBIILIEHWE U BHECTH CBOM BKJIaJ B pa3HooOpasue
KYJIBTYPHOTO Juanora. MICKyccTBO HE TOJIBKO YIy4YlIAeT S3bIKOBbIE HABBIKH, HO Y BJIOXHOBIIIET HAC
Ha MOTpyKEHNE B MUPBI, KOTOPbIE HAM paHee ObUIM HEJOCTYITHBI.
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THE ROLE OF IMPROVISATION AND ROLE-PLAYING GAMES IN THE
FORMATION OF COMMUNICATION SKILLS IN A FOREIGN LANGUAGE
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Tyiin

by makanana mer TiTiH yiipeHyie KOMMYHUKAaTUBTI JaFabpulapabl JaMbITyJaFbl UMIPOBHU3ALIUS MEH
POk OMBIHAAPIBIH MaHBI3Ab! peii 3eprreneni. O UMIPOBU3ALMSHBIH XOHE POJIIIK OMBIHAAPIBIH TNl
MEHTepyli KEHUIETETIH, epKiH CoiyieyiH apTThIpaThIH XOHE MOJEHW TYCIHYTe BIKIAJ €TETiH opTypdi
omicrepai 3eprrelai. TeopHsUIBIK Heri3Aepii, NpPaKTUKaIbIK KONAaHOamapAbl JKoHE IIeJarOruKalbiK
cTpaTervsuiapapl capanrtay apKbUIbl Oy Makana UMIPOBU3ALUS MEH POJAIK ONBIHAAPABI T YHPEHYAIH OKY
OarmapiaMarnapbeiHa eHTI3YAIH THIMAUIITIH KepceTyre OarbITTallFaH.

Tyuiin co30ep: MMIPOBU3ALMS, POJIIIK OMBIHAAP, KOMMYHHKATHBTI AAFIblIap, LIET TUIIH YHpeHy,
TINAI MEHTEpY, EPKIH coisiey, MOIEHH TYCIHY, IEAaroruKallblK CTpaTerusap.

Annomayus

B nmanHO# crarhe HMcciemyercss 3HaYMTENbHAs POJIb UMIPOBHU3ALMHN M POJIEBBIX MIP B Pa3BUTHU
KOMMYHHMKAaTUBHBIX HAaBBIKOB NPH HM3YYEHWH WMHOCTPAHHOTO S3blKa. B HEM paccMaTpuBalOTCsl pa3idyHbIE
CIOCO0bI, KOTOPHIMH HMIIPOBU3ALMSI U POJIEBBIE WIPHI CHOCOOCTBYIOT OBJIAJICHHIO S3BIKOM, MOBBILIAIOT
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0ernocThb pcun nu CHOCO6CTBy}OT KYJIbTYPHOMY B3aUMOIIOHUMAHUIO. HOCpCILCTBOM HU3YUYCHUA TCOPCTUUCCKUX
OCHOB, IMPAKTHYCCKOI'0 MNMPHUMCHCHHUA H INCAArOrM4CCKHUX CTpaTer Wil 3Ta CTaTbsd npu3BaHa NOAYCPKHYTH
3(1)(1)6KTI/IBHOCTI) BKJIFOUCHUS UMIIPOBU3ALIUU U POJICBBIX UI'P B y‘l€6HI>IC IMporpaMMbl U3YyUCHHS SA3bIKaA.

Knroueswvle cnosa: UMIIpOBU3alus, POJIEBbIC HUI'Pbl, KOMMYHUKATHBHBLIC HAaBBIKHM, HW3YUCHHC
HUHOCTPAHHOT'O A3bIKa, OBJIAACHUC SA3BIKOM, CBO60HHO€ BJIAICHUEC A3bIKOM, IIOHUMAaHHUEC KYJIbTYPHI,
NneJarorut4eCKue CTpaTeruu.

Effective communication skills are essential for successful language acquisition and
proficiency. While traditional language teaching methods focus on grammar, vocabulary, and
comprehension, the role of improvisation and role-playing games in language learning has gained
recognition for its ability to provide learners with authentic language use in real-life situations. This
article explores the theoretical foundations and practical applications of improvisation and role-
playing games in developing communication skills in a foreign language.

Theoretical Framework:

The use of improvisation and role-playing games in language learning is grounded in
sociocultural and constructivist theories, which emphasize the importance of interaction,
collaboration, and contextualized learning experiences. According to Vygotsky's sociocultural
theory, learning occurs through social interaction and participation in culturally meaningful
activities. Similarly, constructivist approaches highlight the role of active engagement and hands-on
experiences in knowledge construction and skill development.

Benefits of Improvisation and Role-Playing Games:

1. Authentic Language Use:

Improvisation and role-playing activities provide learners with opportunities to use language
in meaningful and authentic contexts, mimicking real-life communication situations.

2. Fluency and Spontaneity:

Engaging in improvisation promotes fluency and spontaneity in language production, as
learners must think quickly and respond in real time.

3. Cultural Understanding:

Role-playing games allow learners to explore cultural norms, customs, and perspectives,
enhancing their cultural understanding and intercultural competence.

Pedagogical Strategies:

1. Scenario-Based Role-Playing:

Design scenarios that simulate everyday situations, such as ordering food at a restaurant,
making travel arrangements, or participating in job interviews.

2. Character Development:

Encourage learners to develop characters with distinct personalities, backgrounds, and
motivations, fostering creativity and empathy.

3. Feedback and Reflection:

Provide constructive feedback and opportunities for reflection after role-playing activities,
allowing learners to identify areas for improvement and build confidence.

Practical Applications:

1. Language Classes:

Incorporate improvisation and role-playing activities into language classes to supplement
traditional teaching methods and enhance communicative competence.

2. Language Clubs and Workshops:

Organize language clubs or workshops where learners can engage in role-playing games and
practice communication skills in a supportive environment.

3. Online Platforms and Virtual Environments:

Utilize online platforms and virtual environments to facilitate remote improvisation and
role-playing activities, promoting interaction and collaboration among learners.

Improvisation and role-playing games offer valuable opportunities for developing
communication skills in a foreign language. By providing learners with authentic language use,
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promoting fluency and spontaneity, and fostering cultural understanding, these activities contribute
to the overall language acquisition process. Educators and language practitioners can harness the
power of improvisation and role-playing games to create dynamic and engaging learning
experiences that empower learners to communicate effectively in a foreign language.
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OoXK 811.111
AFBUJIHIBIH )KOHE KA3AK TIVIIEPIHAEI'l ®PASEOJIOTU3MAEP/IH,
KOJIJAHBIJIYbBI
KommribexoBa M.C. — Kazak Tini MmeH onebueri 611iM Oepy O6araapiaMachbiHbIH CTYIEHTI
FounsiMu sxerekmrici: Mmaructp okpITymibl, [llapaxeimbait A K.
O306ekani XKonibekoB ateiHarbl OHTYCTIK KazakcTaH nenarorukaiblK yHUBEPCUTET]
Pesiome
B crathe pacckaspiBaeTCs 0 €ro POJIM C HCIOIB30BaHWEM (pa3eoIoTU3MOB B AHTJIMMCKOM H Ka3aXCKOM
s3pIkaX. Jlaercs ompemeneHne OCHOBHBIX MPH3HAKOB TOTO, YTO (Ppa3eororu3Mbl MPEACTABISIOT COOOi
CaMOCTOATCIIbHYIO 06.]'IaCTB JIMHI'BUCTUKH, NPUBOIAATCA IPUMEPBI HAa Ka3aXCKOM U AHIJINIICKOM SI3BIKaX.
<Dpa3eonomqecxne Knaccmanaunn, BCTpCHAKOIMUECA B Ka3aXCKOM H AHTIINHCKOM SA3BIKO3HAHUU,
COOTHOCSITCSI ¢ MHCHHEM VYCHBIX. B 3aBHCHMOCTH OT 3Ha4YeHHS (hpa3eoIOorH3MOB IPUBEIACHBI MPUMEPHI
CEMaHTHUYECKMX TPYII Ha Ka3aXxCKOM, AHTJIMHUCKOM SI3bIKax. PaccMOTpeHBI (hpa3eoiaoru3Mbl Ka3axCKOTO
SI3BIKA, COOTBETCTBYIONIHE (hpa3eosiorm3MaM aHIJIMHCKOro  si3bIKa. OmpeneneHbl  THITOJIOTHISCKHE
0COOCHHOCTH (DPa3CoIOTM3MOB B Ka3aXCKOM M aHTJIMICKOM SI3BIKaX.
Kniouesvle cnosa: (dpaszeonorusi, Ka3axCKHil S3bIK, AQHTJIUHACKHNA SI3BIK, 3HAYCHHWE, CJIOBO, CTHIIb,
JIMHTBHCTHKA, HAUOMA, (pa3a, MOCIOBHUIIbI.
Summary
The article discusses its role with the use of phraseology in English and Kazakh languages. The main
features of phraseology, which in itself is an independent branch of linguistics, are defined and examples are
given in Kazakh and English. Phraseological classifications found in Kazakh and English linguistics are
linked and defined by scientists. Examples of semantic groups are given in Kazakh and English, depending
on the meaning of phraseology. Phraseologisms in the Kazakh language are considered, which correspond to
phraseologisms in English. Typological features of phraseology in the Kazakh and English languages are
identified.
Keywords: phraseology, Kazakh language, English language, meaning, word, style, linguistics, idiom,
phrase, proverb.

®pazeonorus — phrasis — «opam», logia — «yFbIM» J€reH TpeK TUTiHIH TepMuHI. Dpa3eosiorus exi
TYpJIi MOHJIE KOJIAHBUIAIBI. AJIFAIIKBICHI, TUTIMI3JEri THUSHAKTBI CO3 TIPKECTEepi Kazipri KOHE
TapuUXW JaMmy >KaFblHaH 3epTTETiH Tu1 OuliMiHIH Oip camacel OoJjca, ekiHIIici, Oenaruii Oip
(bpazeonoru3MIepiH TYTacC KUBIHTBIFBI eKeHiH kepceTei. Con cebenti (ppaseonoruzmaep Kexeire
KOHBIMJIbI IIAFbIH, YTKBIP 9p1 YTHIMBI CO3 OHEPIHIH TUIAIK, MOITHKAIBIK CaHaThlHA kaTajpl. Ce3
TipKecTepiHiH 06achIM K601 XalbIKThIH CaJIT-A3CTYPl MEH TYPMbIC—TIpUIUTIriHEe Kapai TybIH/aFaH.
Op XaIBIKTBIH ()pa3eosoru3MIepiHeH YITTHIK HAaKbIl, YITTBIK Oenruiep >KoHe KacHerTepi,
MEHTAIUTTEpiH Oaiikayra 601aabl. Onap Oip Me3eTTe YMBITBUIBII, KA3Ipri yaKbITKA JKeTIece, TyTac
Oip YITTBIH MOJEHHETI MeH Oara »KeTrec Ka3blHAchlHAH aiibIppuiap enai. dpaszeonorusmaepieH
WITTBIK MOJCHHU KopiHiC KeHiHeH kepceTuireH. CebeOi CoNl YITTBIH MOJCHHETIHEH KAaJbINTACKI,
HOp ajFaH ce3jep, (ppazeosorTmuep, Makali-MaTenaep, apopusmaep YIT MEHTAIUTETIH KoHe
XaJIbIK OMIPIHIH HIbIHABI O0JIMBICHIH aliKbIH Al 16l Dpazeonorusmaep — YIT eMipiHiH aifHachI.
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®dpazeonoruzmaepre uanoma, gppasa, Makai-moTeiep xaraasl. O.bonranbaiyiel xxone F.Kanues
seprreynepinae, Ddpaszeonorm3maepaiH 63 anablHAa JepOec JIMHTBUCTHKA Calachl CSKEHIITH
TaHBITATHIH HET131HEH yII Typ:i 6acTel Oenrici 6ap ekeHiH aitein oTTi. Onap:

1. masp KanmeIHIA KyMcary Oenrici

2. MaFbIHA TYTACTBIFbI

3.TIpKEC THSHAKTHIIBIFBI

1.®Dpa3zeosoru3mMaepaiH Aasp KaaIbIHIA KyMcany Oenrici epKiH €e3 TIPKECIMEH CalbICThIPFaH/Ia
aHbIK Oaiikanmanbl. OHBIH CBIPTKBI KYPBUIBIM - KYPBUIBICHI €PKiH TIPKECKE YKCaraHbIMEH COHIeM
IiHae KoJjaHFaHma OipTyrac masp KyiHzme xymcanaabl. Dpazeonoru3MACepAiH Iasp KaJlblH
CaKTal OTBHIPBIN KOJAAHBLUTYBI OHBIH €PKIiH CO3 TIPKECTEPIHEH epeKIIeNiriH OuaipeTin Oenriiepain
0ipi ekeHiH kepemi3. MpIcaibl: cabak OKy, Yili )KHHAY koHE clever man, to love music eren epkin
ce3 TIpKecTepl coilyiecy Ke3iHJle eMIH-EpKIH TIpKecyre MYMKIHAIK Oepenl. AJ, KO ay3blHaH IIeIn
anMac, Tyimezneinai tydenei ery skone small hours, husband is tea cusikrel Qpazeonorusmaep
TIPKECKEH KaJMbIHAA €CIMI3/Ie caKTajaJbl Ja, Ceisey COTiHJAe OyYphIHHAH TIpKecinm KOWFaH
KaJIIBIH/IA TYTac KaJIbIHAA KOJIJaHbLIAIbI.

2.®pa3zeostoru3MAEpAIH EKIHII Oenrici — MaFbIHa TYTAacThIFbI. dpa3eosioru3M OITKEHHIH O9piHae Jie
Oenriuni Oip MEHIIIKTI MarblHackl Oosafbl. Oy MaFblHA TYpPaKTbhl TIPKECT1 KYpPacCThIPYIIBI
CBIHApJIAPIbIH MarbIHAJIAPbIHA COUKECTICH I, OJIapFa TOyeJCi3, O3/IrHEH OMIp Cype/.

3.Tipkec TUSHAKTBUIBIFBI-(hpa3eosioru3mMaepaiy Heri3ri Oenrici. TussHaKThl co3 Ti30eriHjaeri cesnep
KaJIBIITACKaH OeNTiii )KyHeMeH OpHajacKaH.O3apa THIFBI3 KBIMIACHIIT OPHAJIACKAH CO3MIEPAIH XKiri
axbIpatbuiMaid Typaabl. Omap Oip — OipiMeH HiH TIpecimn, e3re ce30eH anMacThipyra s Ooimaca,
TYPAaKThl OpBIH TOPTIOIH e3repTyre KenMenai. Mpicalibl: MYpPHBIH KOKKE KOTepAl AeyIiH OpHbIHA
asFBIH KOKKE KOTEP/Il IECeK, MaFbIHACHIH TYOErein e3repTimn, epKiH TIpKECKe alHaJIbII TYP.

Kone ne red tape, kick the bucket neren typakrs! Tipkec Kypambiaaarsl red, kick neren cesnepain
opueiHa blue, give Hemece tape, the bucket neremniH opubeiHa radio,the ball meren cesmep
KOJITAaHBIMAMIBI: erep Oysiail eTilm e3repTcek, ojap TYPaKThl Tipkec OoJia anMaiipl, TYNKI SFHHA
HETI3T1 MaFbIHACHI TYCIHIKCI3, TIMTI CO3 TIpKECiHE alfHAJIBIN KETe/Tl.

®dpazeonoru3iMaepaiH TypIiepi.

®dpa3zeonoru3mMre TOH YII TYpJll opTak Oenri OOJFaHBIMEH e, ojlap apKbUIbl OIp-OipiMeH YHeMi
alIbIK TYpJE aXkbIpaTblia Oepmeiiai. by Genrinep, ocipece MarblHa TYTaCTBIFbI, OipeyiHEH alKbIH
KOpIHCE, EKIHIIICIHEH KOMECKIUJICHIN, YIIHIIICIHEH ©T€ COJFbIHAAy OOJIATBIHBIH OalKaiMBbI3.
CoHppIKTaH 113, ¢pa3eosoru3MIepal Typ-Typre Oesmin TonTacTepy TUT OUTIMIHIET1 €H KypAeni opi
KHBIH Mocesesiepinin Oipi. 3eprreymriiepaid O0ip TOOBI TYpakThl TIpKECTEPiH OIpTyTac MaFbIHACHI
MEH COJIapJblH KYpaMbIHJAFbl ChIHApJApIbIH apa KaTbHACBhIHA Kapail KikTenm Oesice, eKiHIILIepi
KYPBUIBIM-KYPBUIBICH JKaFbIHAH, YIIIHIIUIEP] aTKapaThlH KbI3METI MEH CTHJIBIIK MOHI KarbIHAaH
tonTacTeipaasl. COHBIMEH, Ka3ak Tull (pa3eosoTU3MAEPIHE TEepeH, opi KaH-KAKThl CHUIIaTTaMa
KacaraH oHe OoJamak 3eprreynepre OarbiT-Oarnap 6epren [.Kencebaes dhpazeonorusmaepain yi
OacTel OenriciHe (TYJIFa TYPAKTBUIBIFBI, MaFblHA TYTACTBIFbI, KOJIJAaHY THUSHAKTBUIBIFBI) CyHeHe
OTBIPBIIN €H HETI3T1 YJIKeH €Ki ToIKa Oee/i:

1. hbpa3eonorusbIK TYTaCThIK;

2. ¢pa3eosoTUsIIBIK TIpKEC.

byn enGekrepne ¢pazeonorusmaepain Herizi Oenriiepi aHbIKTaIbIN, OJapIbl CEMAaHTHKAIBIK KOHE
rpaMMaTUKAIBIK TYPFBIJIAH TalJan TONTACThIPY Kapaiabl.

K.AxanoB kazak T (ppazeonoruzmaepin B.B.Bunorpanos kinaccudpukanusceiHa CyiieHe OTBIPHITI,
CEMaHTHKAJIBIK TYPFBIJIAH:

1. ppazeonoTUsITBIK TYTACTHIK;

2. ppazeonoTHsIIBIK OIpIiK;

3. dbpazeonorusIbIK Ti30€K;

4. hpa3eonoTUsIIBIK COMIeMIIIe IET TONTACThIPAIbI.

Opsic Tini 6iniMinae B.B.BuHorpagoBTeiH KiaccupukanuscbiH Herisre anein O6eneni. Kasax sxone
aFbUIIIBIH TUT OUTIMIHAE A€ OCHI KIacCU(pHUKAIUAHBI OipAeH —Oip eTil Kelle )KaThIpMbI3 XKoHE oJ1ap:

1. ¢pazeonorusanbik TyTacThIK (phraseological fusions);
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2. dppazeonormsuibik Oipitik (phraseological unities);

3. dpaeonorusuteik Tiz0ek (phraseological collocations) Gombim, yin Tonka OemiHei. YIII TOMTHIH
OPKaNCBICHIH KEKE KapacThIPhIN KOPEHiK.

K.AxanoB: ®pa3eonoTusIbIK TYTACTHIK JeN OeJiHIl aXbIpaThUIMANTBIH, OEpeTiH MarbIHACHI
KarblHaH KYpaMbIHAAFbl CHIHAPBIHBIH MarbIHACHIMEH OalIaHbICIIal,biTICIN JKOHE TYTHICHIIT KETKEH
TOMara TYHBIK TIpKECTepai alTambI3, — Neii. MacelieH, MypHBIHAH MAHIIBUIBI KYP, MYPHBIHA CY
KETIe Al JereHHEeH KOJIbl TUMEI1, OYphIIyFa MypIIacsl 00JIMa bl IET€HIi HEMece aFbUIIIBIH TUTIHE:
to let the cat out of the bag nerenneH chip manry, Hemece aHIaMal Coey NereH i TYCIHEeMI3.

byn marbiHa OCBIHAAFBI YII CO3JIH TYTAC J>KUBIHTHIFBIHAH KEIiM IIbIFaabl. TyHOeK inriHmeri
KEKeJleTeH Tayjay )kacan, OipiH eKiHIIiCiHeH Oeim amyra Kenmeini. @pa3eosIoOTHSIIBIK TYTaCThIK
KEKe CO3JEpAiH TYTac >KUBIHTHIFBIHAH TMaiifa OOJFaHBIMEH, ojlap imTed Typii Oenmiexrepre
OeniHOeH, ic-opeKeTTi, cana MeH OenriHi, 3aT MeH KYObUIBICTHI Oip OYTIH aray peTiHae KepceTil
Oepe anapl.

Opazeonorusiblk  Oipiikke JI.AxaHOB MblHaHall aHbIKTamMa Oepexdi: «MarbpiHACHl KarbIHAH
aXbIpaTbUIMal, TyTacklMeH Oip OyTiH MarblHaHbl OUIAIpeTiH, Oipak ce3 TipkecTepiHiH Oip OyTIiH
MarblHaChl JIEKCUKAJBIK CBbIHApJApAbIH  MafFblHAJapbIHBIH ~ OIpIril  TYTacyblHaH  TYPAaKTbI
(bpazeosOTUAIIBIK CO3 TipKecTepi». byslapIpIH JEeKCHKAIBIK MarbIHACHI TOJIBIK CAKTaJIFaH CO3AEpIeH
Oipirim, TipKecTiH OYyTIH MarblHAChl €O3 TI30EriHIH MarblHACBIMEH acTapiiac, 00pa3fibl, acTapiibl
Oomanpl. MoceneH, e€cKi »KapaHBIH ay3blH amlThl JIETCHHEH OTKEHII KailTa KO3Faibl, YMBITHII
KETKEH/[I €CKe CaJJbl JEeTeH/I TYCiHeMI3. AJ aFbUIIIBIH TUTiHIE: to give a person a blacklook —
amrynasl HeMece ana Ke30eH Kapay. byl (pa3eonorwsuiblK MarbIHaHBIH JKacalyblHA, CO3 KOK, €H
aJIFaIIKbl €pKIH TIPKECTErl Typa MaFrbIHACHI HET13 OOJIFaH.

Keiine ¢pa3eosorusiiblK TYTACTHIK TEH apachblHAa albBIpMAmIbUIBIK —OalKanMmail —TypaThiH
dpazeonorumsmaep O6ap. MyHAarbl €CKEPTETIH HOpCE TYPAKThI TIPKEC MaFbIHAHBIH TEK KOHEIyIHE
0ailJIaHBICTBHI TYCIHY KepeK. MbIcalIbl: UT OachlHA IPKIT TOTUTY — «aFbUI-TErlUI, MOJIIBUIBIKY. CBIPT
TYIFAachl JKarblHaH (DPa3eoJIOTUSIIBIK OIpITIKKE YKcac, MaFbIHACBIHBIH THIM KOMECKUICHYIHEH
(bpas3eosoTUANBIK TYTACThIKKAa JAa ykcac. JKanmel anraHia (pa3eosoTUSIIBIK TYTACTHIKTAp MeEH
(dbpa3eonorusIIbIK OIPITIKTEP CO3/epre KaHAMAaJIbIK KaThICTa JKYMcallyblHa opai, keOiHe Oip Tomka
Oipire Oepemi. Dpa3eosIOTHIIBIK TYTACTHIK TMEH (Ppa3eosIOTHIIBIK OIpiikTep (Hpa3eosorusIbIK
TI30EKTEepACH CEeMaHTHKalblK TaOMFaThl MEH  KYpPbUIBIMBI  JKaFbIHAH  ©3reliellesieHel.
®pazeonoru3Maepl Kalbl MaFblHacChlHA Kapail: 1) Amamabl cumaTTailTeiH (pa3eosioru3Miep;
2)AnFeic  KOHE Kapreic MoHAI ¢pazeonormsmaep; 3) Koramabik-oneymMerTTik  (akTopra
OailyTaHBICTRITYbIHAAFaH (ppazeosoru3maep; 4)/liHM HAHBIM - CEHIMIe, CalT-IdCTYpre OailIaHBICThI
TyblHIaFaH  (paszeosorm3maep; S5) OmmeMaik YFeIMIApAbl OULAIpeTiH  (pa3eosioru3Miep;
6) Taburar KyObUTBICTApBIHA OalJIAHBICTBI (pazeosoTU3MILP Jen Oesie  OTHIPHIN, Keroip
(bpazenorusmaep MarblHAChl JKarblHAH OIpHEIe TOMKA KAaThICThI OOJIATHIHABIKTAH, OJIap/Ibl MYHAi
TakKbIPBINITBIK TONTapra Oedy[diH  MapTThl EKeHAIriH eckepreldi. Dpa3eosoru3Maep YITTHIK
MOJICHHETT1 MbIHA 1Al sKaFJaiiiap/ibl CUNaTTaybl MYMKIH:

1. Kemenni, SFHU TYpakThl TIPKECTEP KOMIIOHEHTTEP1 TYTACHIN KEJNil, WAMOMAJBIK MarblHaFa ue
OosrraH xkarmaiaa. Meicanel, Kazak Timinne «llbik 6epmec Llbiraiibaii» TipkeciHAEri KOJbI Tap,
capaH KeJeTiH Kazak OaiiblHa ToH 00pasnbl OciiHenelTin «l1IpiFaiibaii», aFbUIMIBIH TUTIHIE:

a doupting Thomas (Poma HeBepyrouwmii (EBanrenusnsik aHpizgaH enreH) (Kaszak TtimiHze
Cenbeymi Tomac). MyHpaii TipkecTep op XaJbIKTa TYPIIi TYCIHIKTEpre ue 6011a/bl 1a, MyHbI 6eiriii
WIT OKLI1 631HIH YJITTHIK MOJICHU OiTliMiHE CylieHe OTHIPHIN KaHa a)KbIpaTa anapl.

2. ¥ ITTHIK-MOJIEHH epeKIIeniKTep (hpa3eonoru3Maepii Kypaymbl KOMIOHEHTTEP KaTapblHaH
KepiHeni. Mpicanbl, Ka3ak TUTIHAET] alallThIH a3aMaTthl TIPKECIHAET! «aiamn» C€e3i, aFbUIIIBIH
tirigaeri Man Friday (cenimai, skaH kusip 1oc) Tipkecinae Friday cesi esre yiT exinaepine OipieH
TYCIHYT'€ KMBIH/BIK KENTIpepi.

3.®pazeosioru3MaepAeri YITTHIK MOJCHUET ©31HIH MPOTOTHII — €pKiH TipKecTep apKblIbl Ja Oepinyi
Mpicanbl, Ka3ak TUTIHAET1 KOH ilIiHae cepKeeit, TI3riHal 6ocaTy, aFbUTIIBIH TiTiHIe Live a cat

and a dog life (uT neH MbICHIKTal).
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AFBUIIIBIH KOHE Ka3ak TiulaepiHzae (paseomorusmaep aysi3iua,ka3da TUIAl CTUIIHIAE KOJJaHbICKA
ue. CTUIIb eNIreH/ 1l TIPIITIMN, eIIKEeHTe XKaH OITIpeTiH AyHHeE.

®pa3zeosoru3MAEpre TOH KaCHETTTED:

1. MaiibIH TinAik Oipilik peTiHae KOJIIaHbUTYBI;

2.Kanmeira Oipiel TaHBIMAI Opi OPTaK KOJIJIAaHY 3aHbI;

3. Kem nerenpie exi ce3qieH 00IMaybl THIC;

4.MarpiHa OIpIIiriHiH CaKTaIysl.

@pa3zeosoruzmaep Ka3ak KOHE arbUIINIBIH TULIEPIHIE NI JKeKe CO3MiH KbI3METiH aTkapansl. Koc
Tieri gpaseosorusmaepre OpTaKk KacHeT, KYpPaMbIHIAFbl CO3Jep JapajiaH0ail, MarblHACHIHBIF
TYTACTBIFBI MEH OIpJIiriHe OaFbIHBIIITHI XKOHE TOYeI 1 00JIBIT O0JIBIT, Oip CO3IIH OPHBIHA KYPEIi.
Exi tinzeri ¢paszeonorm3muep Ke3-KeiareH co3 TaOblHa OaFbIHBIIITHI OOJIBII, MOH-MaFbIHA JKaFbIHAH
01p yFeiMIbI Ounaipeni. bip ce3/iH opHbIHA XYpel e, COlsIeM MYIIECIHIH KbI3METIH aTKapaJibl.
Faneim  T'.CmarysioB: ®@pazenmorusmaepii c€e3 TaOblHAa JKAaTKhI3y MOCENECIH KapacThIpya
KOMIIOHEHTTEP KYPaMbIHBIH OEpETiH MaFrbIHACKIHA, MOP(HOIOTUSIIBIK )KOHE CHHTAKCHUCTIK KbI3METIHE
0aliyIaHBICThI €KEHIH aliTa OTHIPHII, 0JIapAbl 6 TOMKA JKIKTEreH.

1. ETicTik MarbIHAIBI (Ppa3eoru3MIep;

2. Ecim marbIHaAIBI (Ppa3esioru3Miep;

3. Ycrey marbiHaIBI (hpa3eoru3mMaep;

4. Oparaii TyJIFaisl (ppazenoru3mMiep;

5. Op TapanTsl ce3jep/ieH naiaa 6oaraH Gpa3eoIoTH3MIED;

6. Ceilsiey narapICbIHA KOJAAHBIIATEIH (PPa3eoIoTU3MIED.

AFBUIILIBIH TUTIHAE Keil ¢dpa3eosoTu3MAepAiH KypaMbIHIAFbl €TICTIKTep Tek KaHa Possive Voice
dopmaceina maiigananeutaael. Mocesen:be gathered to one is father (kaiiteic 60sy) be thrown on
one is beam — end(xasi MyIkim 601y)

Kemnrteren (ppazeonoru3smaepid 3at eciMaep KeKelle Typie HeMece KOIIe TYp/Ae KOJAaHbUIa/Ib.
Meicansr: keep one is head above water (aysiprmaneikieH kypecy); keep their heads above
water(apTbiHaH KaiMay).

BosbiMcBI3  Typae J1e KoJjaHbUIATBIH (paseonorusmzaep Oap. Mocenen: not to budge an
inch(aiitkansinan KaiiTmay); not to see the wood for the trees (emrene enemey).

AFBUTIIBIH TUTIHAE (pa3eoaoru3MIAep/IiH 0ackiM Kol MbuTay apKbLIbl XkKacanaabl. MaceneH, hit the
nail on the head (mem Tycy).

dpazeomoru3mMAEpaiH IIBUIAYChI3 Kenyl cupek kesmeceni. Meicansl: hold one is head high(esin
JKOFaphbl yCTay)

dpa3zeonoru3Miep MarblHAChIHA Kapaldl CEMaHTUKAIBIK TomnTapra Oemineni. OmapasiH OlpHemeyiH
KapacThIPBII KOPEHiK.

1. Comantukansik ¢pazeosorusmaep (Kypambinga kes,0ac, asK CHSIKTBI COMAaTU3MICPIIH
ke3zaecy.)Kazak TuiHAe: )KYpeK xKaiFay, *KYperinig Tyri 6ap, ay3sl — MYpHBI KucailmMacTaH, Kac MeH
KO3I[iH apachlHa, KOJI CO3bIM JKep, €Ki K31 TepT OOJIIbl, IIaml aj JeceH, 0ac anajabl KOJBIHMEH
icTereH i MOMHBIHMEH KOTep KbI3bLI KEHIPACK 00y, OHEII1 KbI3ap/bl, KbI3bLI OKIIe OO0JIIbI, ay3bIHA
maiHar OepreH/l )KyTa ajaMabl )KoHe T.0.

AFBUIIIBIH TUTIHIETI COMAaHTHKANIBIK (pazeosoruzmaep: something is on (at) the tip of somebody is
tonque (TUIAIH YIIBIHAA), in one ear and out the other (6ip Ky1akTaH Kipirl, eKiHIII KYJIaKTaH HIBIFY;
aKna KyJak), zip your lip — do not talk (ayb13as! Kysiblinmen Kyisinray); without talking his eyes(kxe3
anmMay);not belive his eyes (o3 ke3ine cendey); handyman (oH caycarbiHaH eHEp TaMFaH); sit on the
neck (MoitHbIHA MiHY)one is heart sank into one is boots/shoes (3kyperi Tac Tebecine mbIry); watch
one is tonque (ay3plHa ue 6oiy); wring smb. Heart (okyperine xapa cainy); on the face of rhe earth
(6et angpl); can an evil eye (ke31 OaitanIbl) xKoHE T.0.

2. JKan xaHyapmapra OalJaHbICTBI TYpakThl Tipkectep. Kaszak TimiHZe: jKeplieH >XKeTi KOSH
TamKaHJai, Oip OKMEeH eKi KOSH aThil any >koHe T.0. ArpummibiH TimiHzae: Every dog has his day
(xyHIepaix Oip KyH1 UTKe Jie OaKbIT KYHI Tyap) K9HE T.0.

AFBUIIIBIH TUTIHAETT (pa3eosoTU3IMAEPTe COMKeC KeNeTiH Ka3aK TUTIHAET (pa3eoaoru3Maepi
TONTACTHIPHIT KOPEHIK.
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Arputisia Titinge: All are full up and pleased.

Kazak Tutinge: lmken mMac, sxkereH ToK. Emkanmail yailbiM-KaiFbICHI )KOK JIETCH MaFbIHAIA.
Arputiibia TitiHge: He works best who knows his trade.

Kazak timinge: Kanaybis tamnca, kap skaHaasl. Huer 6osica, 0opiH jxacayra 00JaThIHBIH OUTAIpei.
Arpunineia TiTiHAE: TO Speak unceasingly.

Kazaxk Tininzge: Ay3bl ay3biHa KyKiay, (ke ceisey).

ArpunineiH TiTiHZE: TO be in easy circumstances, live a comfortable life.

Kazak tininge: Keiineri Kok, Tamarsl TOK.

ArpUTIIBIH TUTIHAE: Sumptous feast.

Kazak Turtiage: OThI3 KYH OHMBIH, KBIPBIK KYH TOMBIH jKacay.

Arpimineia TiniHZE: TO bear malice (resentment of a black, cauldron size).
Kazak tininge: Okneci kapa Ka3aHai.

Arputiieia TimiHge: Perfectly beautiful, without defect.

Kazak tininge: Tan 6ovbiHAa Oip MIH XKOK.

Arputiieia TiTiHIE: Very cheap, almost free of charge.

Kazak rininge: Cy TeriH.

Arputiisia TiTiHIE: Here goes (to be determine!).

Kazak Tutinge: Toyekenre 6en Oaiinay.

Arputieia Timiege: Climb, be on the climb, be going, some to do well.

Kazak tininge: Tacer epre momanay. Ici OHFapbUIBIN KaTKAHBIH OUTTIpET.
Arputineie TUTIHZE: Have heard plenty.

Kazax Tutinae: KysiakTbiH KypbIIbIH KaHABIPY. (KOI ThIHIAY JA€TeH MarblHAA).
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OOX 811.111
KA3IPI'TI KOJIJAHBICTATBI AFbIJIIIBIH TUITHEH EHI'EH TEPMUH/IEP
Kyanpim6ek K. A.ctynentrin To6s1:1701-53
Foupivu sxerexmi: [apaxeim6aii A.K.-MarucTp-oKbITYIIBI
O306ekani XKonidekoB ateiHgarsl OHTYCTIK KazakcTan nenarorukanbsik yHuBepcuTeri, LLIbIMkeHT
Pesrome

B nannoli pestome paccMaTpHUBAETCs Psi CIOB, KOTOPBIE MEPEHOCATCS C ONHOTO SI3bIKA Ha JIPYroM,
Hucxoas M3 1mpouecca noAacpKaHus B3aUMHOI0 JIMHI'BUCTHYCCKOI'O OajlaHca C HWHOCTpPaHHBIMH S3bIKaMH, a
TAKXXC TCPMUH Ka3aXCKHH SA3BIK U HWHOCTPAHHBIC SA3bIKH, KAK PE3YyJIbTAT CAMOOTBECPIKCHHOI'O TpyAa MO3TOB U
nicateneil. B pe3rome pacckasblBaeTcs O yUEHBIX,BIEPBBIE Pa3paOOTaBIIMX TEPMUH “Ka3zaXxCKHU s3bIK’.B
HYaCTHOCTHU, OGCY)KI[aIOTCH TEMBI 00 AKTYaJIbHOCTH CYHICCTBYIOIIUX TCPMHUHOB H IMEPEBOJAC 3KBUBAJICHTOB
POACTBCHHBIX TCPMHHOB Ha Ka3axXCKHM W aHTIUHCKUH A3BIKU, q)OpMI/IPOBaHI/II/I BOCTpeGOBaHHLIX
CHCLII/IaHLHOCTeﬁ Ha OCHOBC TCPMHUHOB.

Summary

In this article, a number of words that are transferred from one language to another, based on the
process of maintaining a mutual linguistic balance with foreign languages, as well as the term Kazakh
language and foreign languages, as a result of selfless works of poets and writers, are considered.The article
tells about the scientists who first developed the term “Kazakh language”. In particular, topics about the
relevance of the existing terms and the translation of the equivalents of related terms in Kazakh and English,
the formation of in-demand specialties based on the terms are discussed.
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Kazak Ttin OimiminiH TyOereimi 3eprrenmyi XX raceIpAblH 30-KbUITapbIHAA KOJFa ajbIHA
Oacraranbl Oenrini.Kazak TUTIHIH KOFaM eMIpIHAETi aca MaHbI3/bl FHUIBIM CaachlHA aliHATYBIHBIH
O3IHIK y3aK Tapuxbl 0ap IeceK,ylec KOCKAaH YIIbl TYIFalapJblH anap OpHBI epek.Tiirany
MalJJaHBIHBIH KONTEreH callalapblHA 3€PTTEy JKYMBICTAPBI KYPri3ulill,KYHABl TYKBIPBIMAAP
’KacaJbll,Ka3aKThIH YITTHIK TUT OUTIMIHIH asKKa Ka3 TYpbIILipre Te0yiHe MypbIHIBIK O0FaH AXMeET
Baiitypceinyisl, Kynaitbepren JKyOanoBmeH kaTap OipHemlne eHOEri epeH TyJiFajapisl aTam eTe
aJTaMBbI3.

Kynaiibepren XXy6aHoB Ka3ak TUTIHIH HET131H calymsliap peTiHe Ka3ak Tili TepMUHAEPiHIH
epeKIIeINIKTEPiH 3epTTEI, TEPMUHACPAIH 631HAIK YFBIMBIH TYKBIPBIM/IBI Al aaHbII,Ka3aKThIH TOJl
TePMUHJICP HETI31H KaJlayFa yJIeCiH KOCThI. O31HIIK Kapa MIaHBIPAFbIHBIH IPreCciH KaJlaraH Kaszak TiTi
OYTiHT1 TaHa XKaJbl YATTHIK MapTeOere ne.Ockl TycTa, “Y TyFbIpibl Tl Typaisl 6actama 2006
xbuibl, Kazakctan xankel  AccamOnesceinbiH — XII  KypeuiTaiibinga skapusi  etuiai.bacrama
HETI31HJIeTL,aFbUIIIBIH  TUTIHIH MakcaThl-)kahaHJbIK HSKOHOMMKAFa OWJarblail aTcaibiCy TUTL.
AFBUIIIBIH TUII MEH Ka3akK TUIIHIH Kipire OaliiaHbICy HOTHXKECIHAE KOFaM MEH JKacTap apachlHIa
aFbUIIIBIH  TUTIHEH €HIeH JKaproH,BapBapU3M,CJICHT,TCPMUHICP) KOMMYHHKATHBTI TYpPFbIIa
Ja,KaTTaHAbl ce3liep KarapblHAa KoJjjaHbulyna. AxmeT bBalTypchlHYJIBI TEpMHUHAIK HeEri3al
Kypaca,Enmec  Owmapynsl  reomerpusi  TepmuHiH,Markan  JKymaOaliyinpl  MeIaroruKaibk
tepmuHaepal, KycinOek ANMaybITyIbl TCHUXOJOTUSIBIK TepMuHIepal,Cynranoek Koxanyisl
MaTeMaTHKa CaJachbIHBIH TEPMHUH CO3ACPIHIH KAIBITITACYbIHA BIKITAJ €TTi .

Kazip,yATTBIK TEpPMUH CO3/Iep MEH aFbUINIBIH TUIIHEH €HTeH TePMHHJIEP aKTyaslbJl OOJIBII
oteIp. I {udpnanapipy Faceipeigarsl Instagram, account,blog Tarer 6acka ce3aep arbUIIIBIH TUTIHEH
enreH. Tym-TepkiHi aFpUIIIBIH TUTIHEH MIBIKKaH “offline” skoHe “online” TepMHUHAEPIHIH KOJIIAHBICHI
2019 xp1b1 opbiH anFad, “Covid-19” snuaeMUOIOTHSIIBIK aXyallbIH/a JKAIIbIFa TYCIHIKTI TEPMUH
00y KaneITacThl.OChl  TYCIHIKTEH FBUIBIM,OUTIM,dJIEYMET,casicaTTa Ka3aHbl OTTa KaWlHaI
TypFan,0ys1 TepMunzepaeH “online schooling,online marketing,online workshop”’ce3nepi eckepini.
An “offline”-aymutopusina 6eTrne-6€T HHCTPYKTOPMEH OIpre OTHIPHI,KOMMYHUKATUBTI OalIaHBIC
Kacay Typl. Bi3miH HapblKKa KeJin >KaTKaH jKaHa ce3aep KarapbelHaa ‘‘content”-Oenriri Oip,ic-
opekerTep MasMmyHbl.KapamaiibiM TypFbIa,Be0-caiTKa Kas3bplIFAaH TEKCTTI ‘‘content”  aeimis.
Kacrap apaceiagars! “insight”-uzaes,)kaHa HOpce/leH KYH/IbI aKmapar aiy.

Hazapra anaTeiH nyHHe,Ka3ak TUIIHE ©3T€¢ TULACH TEPMUHJEP MEH >KaHa Co3ep KOJAAHbLIY
OapbICBIHIA €K1 TYpJi JKOJIMEH eHel.BipiHmrici:TymHycKa TuIAe HeMece apajblK TUIIe Kaylai
xkaszpuica gonm  con  KanbinmeH (hacker-xakep) kaspuiaabl. Exiaini,hoHeTHKA-MOP(OTOTHSIIBIK
OciiHeCIH ©3repTin KaObUIAaylibl TUIMIH 3aHABUIBIFBIHA HKeMeNin (organizer-opraHuzaTop-
YUBIMIACTBIPYIILI) €HYl. AFBUIINIBIH TUIIHEH CHil,ajiaiijia, Ka3aKThlH TOJ CO31 CHIHIBI OOJIBII
KETKEH,TepMUH/IEPTe TOKTAJICAK:

backapMma HbICaHbBIH/1a:BHIIE,IPEMbEP,CITUKEP CHIHIIBI CO3/IEP KATaphl.

Crnopt  canaceinaa:0okc,pyrdom,6acker00o, TaiiM-ayT,TEHHUC €HCE,dNIEYyMETTIK TYpFbIIa-
MHBECTHUIIUS,MApKETUHT ,MEHEKep,ed ce3aepl KociOu TepMUHIEpP CaThIChIHA KOCBHLIABL. KapsKkel
cayaTTBUIBIFBIMBI3NIA:  KAIIOEK,0MTKOWH,0aHKPOT,00HyC ~ TEpMHUHJEPIH  KaOBUIAAABIK. 3amMaH
TajabblHa aca Oip  enTULIKTI  Tamam  eTeTiH MaMaHJBIKTap  KaTapbl  Ja,Tojacy
na.Onapra:SMM,businesswoman,moderator,ambassador »oHe XalblKKa KOMEK KOJIBIH CO3yFa
naiblH - volonter MaMaHABIKTApPBIH JKAaTKbI3aMbI3.ATall OTUITeH MAaMaHIBIKTaApJbIH TaMbIPbI
aFbUIIIBIH TUTIHEH eHTreH. TUIAIK TepMMHII KalbIITacThIpFaHAa e3Te TUIre aynapyra KeIMeHTiH
ce3iep TOObI Aa OapmibUIbIK. Typii TeXHHKamap araybl,O0peHa,alyaH TYpili HOMEHKIATYypablK
ataynap,cunyc,kocunyc,IPHONE,TOYOTA. Conpaii-ak, op TUIIIH €KiHIII TUIre aylapbUIMaiTbIH
OaramacsI3 TEepPMHUHEP1 ne Oap. KazakTsiH
“alfHanmaiibIH, IIBIPAFbIM, TEPME,alTHIC, TOMOBIPa, KETITeH,KYIaF U, aN ThIOAKaH, HAyphl3  KOXKe' ChIH/IbI
ce3llep/iH 0OamaMachkl KOK.AFBUIIIBIH TuUTiHAErT ‘“ambassador,instagram,football,basketball,time-
out” ce3ziepi el e3repicci3 KoJAaHbUIFaHbIHAAN Ka3aK TUTiHAer1 Oy TepMuHAepAe 0a3 KaJlblHIa
Kanajsl.(Ainalaiyn,dombra,kobyz,zhetygen)

“Tingepaid Teme-TeHIITH cakTay Mpolieci OipHele TUIAepIiH e3apa Oipirim KeTyiHe BIKIal
6oa Ma?”’ byn CYPaKTbIH HIemIiMi Tinaep apachIHAAFbI OaiiaHbICKa
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uerizaeneai.Ce6e01,KOIIaHbICTaFbl HEOJOTU3MIEP/IIH IIBIFY TAPUXbl MEH €HY TapUXbl CaKTajca,dp
TUIIIH 63 KYHIBUIBIFBI alThlIaabl. “Onemae KasakcTan Xankpl- oI Tl OUIETIH KOFapbl OLTIMII,
€JI peTiHAe TaHBLIYbl KepeK. byl Ka3ak TiUTi-MEMIIEKETTIK TUL0PBIC TUTI-YITApaIBIK KaThIHAC Tii
YKOHE aFBUIIIBIH TUTi-)kahaHJIbIK SKOHOMHKAMEH HOTHXKeEN bIKnanaacyasiH Timl.” H.O.Ha3zapbaes

CypakThlH KOWBUTY MakcaTblHa Keiep OOJIcak, arbUIIIBIH TUTIHEH €HI'eH TePpMHUHIEpPIiH 0a3
KaJIIbIH/IA JKa3bUIBII,Ka3aK TUTIHJE aylapMachl KapacThIPhUIFaHBIMEH COJI KaJIIbIH/A jKa3ybUTYbIHA
6aitnanpicTel INTERNET-ranamtop, ACCOUNT-napaxia nen aygapslica J1a,e3re TUIIeri HyCKachl
xui KoJmanbuiaael. CaiT,paiin,e-mail TepMUHIEpI aKTUB KOJAAHBICTA. AFBUINIBIH TUTI MEH Ka3ak
TUTIHIH TEPMUHOJIOTHSICHIHBIH JKEHUIAETUTYyl HoTmkeciHae bpeiditep M.A. “ AFbUTIIBIH TUTIHEH
KeNTeH KipMme ce3nepinid tapuxsl,Kpi3pipoBa O.M. “AFBUIIIBIH KipMe CO3JIEPIHIH Ka3aK TLTIHJIET1
ACCHUMIIALINSA YAepici” aTThl eHOCKTEPIH eCKepy KakKerT.

Herizneit xene, arbUIIIBIH TEPMUHOJIOTUSCH TeK,KazakcTanaa rana emec, TMJI ennepinae ae
Ka3aKk TUIH yHpery KkeHiHeH pambiraH. “University of Oxford” xa3zak TutiH y#peTeTiH
¥nsi6putanusagarsl OipiHIIl oKy opHbl Oonabl. Iller ennik cryaeHtrep yibl AOail TUTIH COHBIH
immminge, Ao6aiiabiH “Kapa cesnmep” XWHarbIHBIH ayaapMachblH MeHrepe Oactaapl. [losbimanbiy
KONTEreH university-jepinje OipHele Kbl OYpbIH, Ka3aK TUIIH OKbITAThIH MTOHJEP KaJIbINTACKAH.

Kazipri ke3meri yJATTBIK TEpPMUHIED ajFalIKbl KE3€HAEpPre KaparaHla aybI3fa Callblll,
anTapIJIBIKTall albIpPMAIIBUIBIKTAPEl MEH e3repicTepi kom. Kazak TimiHae FaHa eMec, KaJlbl TULIeT1
TEPMUHOJIOTHS FHUIBIMBIHBIH JKaHAPBIN,3aMaH aFbIMBIMEH TOJIACHITT OTHIPYHI XakK. TepMuH-Oenrimi
yakbITTap asChIHJA KOJJIAHBLIYbl MEH KhI3MET asiChl TepeH el OepeTin cama. An, “TinaiH MiHAETI-
aKbUIIBIH aH/IaybIH aHJIaFaHBIHINA,KUSUIIBIH MEH3CYIH MEH3ETCHIHIIEe,KOHUIIIH TYHIH TYWTeHIHIIEe
anTyra xapay.” AXmeT balTypChIHYIIBI.

ITaitmanansuirad oneduerTep:
1.baiitypceiaoB A. “Tin TarplIbIMBI-4456”
2.Ke13p1poBa ©.M. “AFBUIIIBIH KipMe CO3ACPiHIH Ka3aK TUTIHIET1 aCCHMIUISINS yaepici”
.T.baiimaxanosa,H.Oremea,H.baiitencen HTJIMCKAE TOTOBOPKA W HMX DKBUBAJICHTHL TEPMHUHBI B
3.T.baiimaxanosa,H.Otemena,H.baliteneeBa “ A CKHE€ TIOTOBO ) aje e
PYCCKOM M Ka3aXCKOM SI3BIKax”’
Bpeiir A BUINIBIH TUTIHEH KEITEeH KipM JEepIHIH TapUXbl’ -
4.Bpeiitep M.A. “Ar UTIHEH KeNr'eH KipMe CO3JIepiHiH Ta ” -2004
5. “¥nw1 mama tyrandapel- K.OKybanos™

OOX 811.111
AFBUIIIBIH TIJIIH MEHT'EPYJIE AYJHO )KOHE BEMHE KYPAJIJIAPJIbI
MAMJIAJTAHY 1bIH MAHBI3JIbLIbIF bl
Ayb6axkupona C.I1.-Ka3zak tini meH ofedueri Ou1iM Oepy OarmapiiaMachlHBIH CTYICHTI
Foueimu sxerekmrici: Hapaxeimbaii A.K. — MarucTp-oKbITYIIBI
O30ekani XKonibekoB ateiHaarbel OHTYCTIK KazakcTan nmenororukansik yHuBepcuTeTi, LIbIMKeHT
Pestome
B nmannoit crathe Oyner nsnmoxkeHa cdepa MPUMEHEHUS MPEUMYIIECTB U BHIOB ayIHO-H BHISOMAaTEPHUAIIOB,
WCIONB3yEeMbIX Ui OOy4YeHHs] AaHTIMHCKOMY SI3BIKY; TPOAHAJTM3HUPOBAHBI  ONpENeNeHns ayauo ' u
"BUmeoMaTepruanoB” W HU3JIOKEHBl SIBHBIC [I0KA3aTEJbCTBA IMPEHMYLIECTB HMX HCIONb30BAHUA;a TaKKe
onpeaciicHa 3(1)(1)6KTI/IBHOCTL HCIIOJIB30BAHHUA ayINO-U BUACOMATCPHAIIOB HA YpOKax AHTIMHCKOTO SI3BIKA M
nH(opMarus, TpemocTaBisieMas ydamiemycs;copMmupoBaHa 0aza IS TOBBINICHUS T03HABATEIHHON
CIIOCOOHOCTH ydaliuxcst K 3HAHUAM Ha YpPOKax AHTJIIMHACKOr0 SI3BIKA npeamnojaaracTca BHI/IMaHI/Ie.AyZ[I/IO-I/I
BHUICOMATCPHAJIBI yl"J'Iy6J'IeHH06 Pa3BUTHUC Y YHAIIUXCS HABBIKOB ayAHPOBAHUA,ITPOU3HOIICHUS, KOIIMPOBAHUS
W 4YTEHHUS, KOMMYHWUKAaTHBHBIX IMUPOKO PAacCMOTpeHa mpoOiieMa H3y4YeHHS TMporecca (OpMHUPOBAHHS
KOMIIETEHIIUH.
Summary

This article will outline the scope of the benefits and types of audio and video materials used for teaching
English; the definitions of "audio” and "video materials” are analyzed and clear evidence of the advantages
of their use is presented; and the effectiveness of using audio and video materials in English lessons and
information provided to the student is determined; a base is formed to increase the cognitive ability of
students to knowledge in English lessons. Attention is assumed.Audio and video materials in-depth
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development of students' listening, pronunciation, copying and reading, communicative skills the problem of
studying the process of competence formation is widely considered.

Keywords:motivation,cognitive,purpose, listening,abilities,understanding,speech,audio
recordings,video recordings,educational value.

Bbyn makanama OuriM OepeTiH yHBIMAApBIHAA aFbUIMIBIH TUTIH OKBITYJAFbl ayaHo-BUICO
MaTepHaIIAPABIH MaHBI3IBUIBI MEH aPTHIKIIBUILIKTAPBH €CKePEe OTHIPHII,KOJIAaHY MYMKIHIIKTEPIH
KapacTBIPYFa,HAKTHl JQJIENJIeMeNiep KeNTIpyre ThIPBICTBIM.byJl Makana apKbUIBl aKMapaTThIK
3aMaHJa eMip CYpIll jKaTKaH »acTapJblH KON MYMKIHIIKTepi 0ap €KeHIH KyJIaK KarbiC peTiHJe
KA3]BIM.

Enimiz skpumap OOWBI  aHCaFaH TOYEJICI3JIKKE KOJ OJKETKI3iCIMEeH, ImeT Tuml Je
MeMJICKEeTapallbIK TiT MopTebeciHe me Ooyimbl. EHIIrT Ke3ekTe IIeT TUTIHIH KOJJAHBUTY asiChIH
KEHEUTY Ke3eK KYTTipMec MaceneHiH Oipi 0osbl. Ockl opaiia MEeKTenTep/ie aFbUIIIBIH TUTI TTOHIHE
KOHUT Jie, BIKBLJIAC Ta JKBUIAAH KbUIFA apThIll, OHBI OKBITYIBIH THIMII OdIC - TOCUIIEpI,
TEXHOJIOTHsIapbl OOMBIHIIIA 3€PTTEY >KYMBICTAphbl, OJIap/bl TYHKIpUOEre eHrizy Iiapanapbl KOJFa
QJTBTH]TBI.

AFBUIIIBIH  TUTI cabarbl-0opiMi3  OUIETIHIEH MIET €1 MOJACHHUETIH YHPEHYIIH JKOHE
IPaMMAaTHUKAJIBIK TYPFBIJIa TYCIHY/IH,KOMMYHHUKATHUBTI JIaFAbUTApAbl TEPEHIPEK JaMBITYIBIH Opa3aH
30p 1€ I0TrOTUKAJIBIK Kypansl. X XI FaceIpa aKnapaTThIK KOMMYHUKAIUSIIBIK
TEXHOJIOTHSIAP/BL,OHBIH ~ INIHJE AayAHO-BHJEO KYpPaJIaphlH KOJIJAHY OKBITY IPOIECIH
KECNIETYre,YJIKEH KOMET1H TUT13e/I.

Byn OKBITYZIBIH €H KaKChl JKOHE THIMII JKOJBI JeN alWTcaK KaTeliecreirMi3. AFbIIIIBIH
TUIEpIHAE TEOPHUSUIBIK >KOHE MPaKTUKAJIbIK >KOJIMEH IIEUIUIeTiH MpoOlieManapblH apachlHaa
KOMMYHUKATHUBTIK KY3BIPETTUTIK KOHE OFAaH KOJI KETKI3y JKOJAAphl €Il KeAEprici3 )Ky3ere acaTblH
MocenieHIH Oipi. AFBUIIIBIH TUTIHAET1 KY3BIPETTUTIKTI Tal COJ eNiH e3iHAe Oonmail yHpeHimn,Kai
raHa urepy KubIH.CoJl ce0enTi,OKBITYIIBIHBIH 0acThl MIHAETI-OPTYPIl 9IIC-TOCUIACPIH MaiiagaHa
OTBIPBIM,AFBUIIIBIH T cabarblHAa KApbIM-KATBIHACTHIH HAKThl JKOHE >KaHama acleKTUIepiH
Kypy.byi1 npoGiemansl menryae OuTiM amyIibiFa OKbITBUIATHIH TaKbIPHITT OOMBIHINIA HAKTHI aKmapar
Oepyre,OKBITYIBIH KOPHEKUIITH apTThIpYyFa jKOHE TUT o1c01H OJ]aH CaibIH KETUIIIPyre opacaH 30p
naigacelH TUT3enl.OKyIIbl ochUIapAbl KOJJAaHY apKbUIbl COMliey OpeKeTiHIH MOTHBAIUSIChIHA
enoyip bIKNabiH THrizeni.Ka3ipri yakpITTa >KapHaMajblK JKOHE TeJEeIUIapIIbIK OaFmapiamMasapbl
oicreMerniepMeH OaillaHbICThIPbUIFaH: 0asiH 1Ay, IePEKTEP,)KapHaMaap,1dJeliep,cunaTraManap J1emn
Kapacteipcak Oonaapl. KonmgaHemaTeiH — oficTep OUTIM — alyIIBIHBIH JKac —epeKIIeNirine,oiim
JEHTeiHe Kapail TaHAaybl KEPEK.

AFBUIIIBIH TUTI cabaFbIH OpTapanTaHIBIPYABIH OPTYpJl oficTepi Oap,CoHBIH OipH-
ayIUOBU3YaIAbl OKY KypaJJapblH Maiijanany.

AynuoBu3yalipl OKBITY TEXHOJOTHSICHI JAETeHIMi3-MaTepHalapMeH >KYMBIC Kacay
OappICbIHAA ayAMOBHU3Yyalbl OKYy KYpalJapblH KOJNJAaHYMEH KaOJpIKTanraHn OutiM  Oepy
Kbi3MeTi.backaia aiiTkanaa,0eiiHenepai Tamanianay,ajiortapibl MYKUST ThIHAAY JKOHE Haessiap
YCBIHY MaKCaTbIHa KOMITBIOTEPIIIK OaFaapiaManap/ sl KOJIIaHy.

AFBUIIIBIH koHE Oacka na cabakTapAc ayauo >koHe OeifHe jka3banapipl Mmaiiganany
ceilliey OpeKeTIHIH TepT TYPIH(ThIHIAIBIM,aHThUIBIM,Ka3blJIbIM,0KbUIBIM)Ka3ipri  OuTiM  Oepy
yiBIMAApBIHBIH calak >kocrapiapbiHa OeKITLIiN OThIP.

Aynuo xazbamapiabl THIHAATY AapKbUIB OKBITY-TIEJIOTOTHMKA cajachlHAAFbl HETI3ri
acrekTiHiH Oipi. TeiHAay apKbUIbI OKBITY aJamiap apachblHAarbl akmapaT ajamacy Ke3iHeri 0acThl
Typl Oonbin TaObimaabl. TEIHIANBIMABI MEHTEPMEUIHIIE, TUIAI MEHIepy KOHE MIET TUTIH JKOFaphl
JeHreiie KouJaHy KUbIH OonafB.ANl THIHJIAY el OTBIPFAHBIMBI3 aKMapaTThl TYCiHEe Oimy,ecte
cakTay,KaObliai o1y.

Buneo wMarepuanmapapl Tamamianay OapbICBIHIA OKBITYIIBI BHUAEO  KA3BUIBIMJIBI
TOKTATBIN KOWBIM,OUTIM alymibliaH 00JbKay 9J1iCi apKbUIbI OUTIM alyIIBIHBIH THIHIAIBIM JEHTeHiH
OaxpLIai amaabl.
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AFBUIIBIH  TUTIH OKBITY Ke3iHJEe ayauo jka3lamapiapl maiianaHy apKbUIbl OpTYpIi
MakcaTTap/ia KbI3MET eTe alajbl:
1-mwigen, TangjanFad TapayAbl BU3yalbl WILTIOCTPAIMSICHI MEH TYBIHABIHBIH aTMoc(hepacblHa eHe
aapl;
2-1IeH,eK1 TYpJIi MIbIFapMaapablH Ma3MYHIAPBIH €CTY apKbLIbl CAJBICTBIPY,Tajlay KaOieTTepin
JAMBITA]IBI;ePKIH COMIICY YIIIH KOMMYHUKATHBTI KY3BIPETTUTIKTI apTTHIPAIbL;
3-mrinen,ayno xa3oamapabl THIHIAM OUTIM alylibl ©3iHiH JEKCHKAJIBIK KOPBIH OJaH dpi JaMbITa
ayajpl.

AFBUIBIIIBIH TUTIH OKBITY Ke3iHe OeliHeka30amap Il maijanany 1blH MaHbI3bI:
—bBeitHe)ka30aHbIH ~ KOMETIMEH HaTypaJiibl TUIAIK OpTa  JKacalallbl, HOTHKECIHIEC OKYTHI
OapbICBIHAAFBI KOPHEKLTIK TYTeNJICH KOFaphl ICHHT e e )Ky3ere achIpblIaIbl.

—Cabak 0apbICBIHJIAOKBITY JIEHT €1 OOMbIHIIA KelOlp OeMHEpPOIIMKTEPAIH coilliey JKbUIIaMIbIFbI
Te3 0oyaapl oJiap KeOiHE JUATOT,MOHOJIOT,TOJIMIIOTTAapAa Ke3/1eCe/1,COHBIH apKachIHAa aFbUIIIBIH
TUTIH/IE €pKIH ceisen yipeHyre 60aibl;

—DbeiiHe xa30aHbl TYCIHIN TaMamiajaraH OUIIM adylibl KOPBITHIHABLIAY,TaKbIPhIN OOMBIHIIA ©3-
Ce3IMEH CoiIIey SFHH,alTHUIBIM JIaF IbIJIAPBIH 1aMbITa aJla/ibl.

Kanmer anranga,aynmuo MeH OeiiHe »kazOanap/bl HaijajlaHy OKBITYABI JapallaHIbIpyFa
YKOHE OLTIM aTyIIbUIapBIH COUIIEY OPKETIHE JIETe€H MOTUBIH JaMBITYFa BIKIAJ €Te 1. AFBUIIIBIH TUTI
cabarpiHa OCWHEpPONMKTEpAl KOJJaHFaHAa MOTHBAlMSIHBIH €K1 Typl JIaMHUJIBI:031H-031
BIHTATAHJBIPY,DHUIIBM 031 KBI3BIKTHI OOJIFaH Ke3/Ie )KOHE MOTHBAITUS,0JI OKYIIBIFa YUPEHIIT OTHIPFaH
TUTIH TYCIHETIH/IIT1 KOpCETY ApPKBLTBI KOJI XKeTkizei.Jlereamen, otickepiep i
naifbIMIaybIHIITA, 0e i HEMaTepHaIIapIbl KOPY YaKbITBIHBIH Y3akThIFbl -10-15MuHYyTTAH acnays
kepek.Erep Oetineponuk 25-30MunyT 00Jica,0Ha OUTIM aIyIIBIHBIH BIHTACHl MEH 3€HiHI TOMEHIeH
Oacraiibl.

beitnemaTepuangapabl  OKpITY — OapbichiHIa OeliHe)ka30amapapl THIMII TMaijanaHyaa
MBbIHaal mmaprrap 6ap:

—KeckiH MeH JbIObIC aHBIK IIBIFYBI KEPEK;

—IlagananputiaTelH OCiiHE Marepuangap OUTIM alyIIBIHBIH JKac epeKIIeNiriHe,011iM JCHTeHiHe
Kapay Kepek;

—belinexxa30anap KoJAaHBLIATHIH TUIIIK HOpMaJlap CTaHJapTKa colikec 00JIybl KEpekK;

AfrpulbIH TUT1 cabarblHIA OKBITYLIBl MBIHAJail BHUIEOMOTEpHanIapisl IaiianaHyblHa
OoJIaIbl:

1) mynbThuUIBEMIED;
2)reneauuap *KaHaJabIKTapblH;
3)My3BIKAIIBIK OeitHenep;
4)xapHama;

5)Tapuxu OeliHecyperTep;

Ocbl TakbIpbIITAP/bl KOPBHITHIHABUIAN KeJe,ayJM0 MEH BUIEO jKka30anap/iblH pecypcTapbl MEH
MyJIbTUMEIUSIIApbl OKYIIBUIAP/bIH Ceiiey JaF/bpliIapbl MEH bIHTAJIApbIH JaMBITy OapbIChIHIA
aKTHBTI TYpPAE KYMBIC )Kacayra KEeH OJI alllajibl KOHE arbUILIBIH TUIIH UIepyIiH OKY HpPOLECiH
MEKTeN OKYLIblIapblHa apHajfaH jaecekte Oonazapl.Cabakra ayquo >KoHE BHIEO Kazdasap.ibl
naiianany KOChbIMILIA aKmapaT Ke3lH KOJIJaHy FaHa eMec €KeHIH eckepcek O0ousazpl. COHbIMEH
KaTap,0KpITy KypalJapblH Maiiianany OUIIM alylIblIapblH OMJIaHy OpKETIHIH op Typii
acTeKTUIepiH,eH alJbIMEH aKbUI-OM MEH ecTe cakray KaOuIeTiH JaMbITyFa YJIKEH YJIECiH
KOca/lbl. AyTUTOPHsIIa KOPIN,ThIHAAN OThIpFaH Ke3/le OIpJecKeH TaHBIMJBIK aTMocdepa Kakchl
KanpinTacanpl. OChIHIAN JKarnaiaa 3eifiHi Hamap OuUTiM alyIIbIHBIH Aa 3€WiHi KbI3BIKTBIPATHIH
aKnapaTKa IIOFbIpJIaHAThIH 00saabl. 3eHIHHIH KBUIIAMJBIFBl €CT€ CaKTay IpPOLECiHE BIKMAaIbIH
THUT13€/11.

Aymo >xoHe OeifHe jxaz0aynapibpl KOJJaHy aFbUILIIBIH Till cabaKTapblHAa OKYIbl Hrepy
carachlH apTThIpPYFa KOMEKTeCeI1,0UTiM alyllblfa aFbUILIbIH TUTIHJAE COMIEHTIH MeMJEeKeTTep.iH
eMIpi,ca-IocTypiepL, TUIIK HOPMAIBIK IIBIHABIFBl JKAaWIbl KOPHEKI OH calyFa MYMKIHJIK
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Oepeni.CoHBIMEH  KaTap,ayAHO JKoHe OCWHEepOJMKTepHl MaiijanaHy  aFbUIIIBIH  TUIIIH
KETICIECYIIUTITiH KOIFa KOMEKTECE OTBIPBII,OLTIM alylIbIHBIH OW-OPICIH KeHEHTe 1.

EnimMizaiH MemIiekeTapablK TUTi-aFbUIIIBIH TUTIHIH JKaHa TEXHOJOTHIIAP apKbUIbI OKBITY iC1
KYH CaiiblH ©3 MaHbBI3JbUIBIFBIH apTThipyaa. Tl aKmapaTThIK-KOMMYHUKATUBTIK TEXHOJIOTHS
apKbUIbI OKBITY-TUI UTepPYLIiHIH 63 OETIMEH TN YHpEeHY BIHTAaCBhIH apTThIpyFa HIi YJIECIH THTI3eTiH
TUIM/II KY#ie OOJIBIT TaObLIabI.
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O306ekamni XKonibekoB areiHaarbl OHTYCTIK KazakcTaH menarorukaiblK YHUBEPCUTET]
Tyuin
JKaparpuibicTany FHUIBIMIAPBIHIA &FBUIIIBIH TUTI HETI3T1 peJI aTKapaabl, 01 OYKLT oieM OOMBIHIIA
FBUIBIMU  KAyBIMJIACTHIK ApPACHIHIAAFBI ©3apa OpPEKETTeCY MEH CEpIKTECTIKTI KEHUIICTETIH
XaIIBIKAPAIBIK OAMIaHBIC Kypasibl peTiHIe opekeT erexdl. JKapusulaHbIMABIK 3epTTeysiep ascChbIHAA,
HeMece oJIeMIIK FhUIBIMU (dopyMmaapaa OOJICHIH, aFbUNIIBIH TUIl OUTIM ajamacy, XaJdblKapalibIK
FBUIBIMU OaliIaHBICTAPbl HBIFANTY JKOHE FHUIBIMHU JKETICTIKTEP/Il TYCIHYAET1 0aCThl KOMEKIII Kypas
Oombin TaObLIaAbl. by Makanazga FHUIBIMU KaybIMIACTBHIK YIIIH aFbUIIIBIH TUTIHIH MaHbBI3IbUIBIFbI
YKOHE OHBIH FBUIBIMU 3€PTTEYNIEPAl UIrepuIeTyAeri pesi 3epTTeneIl.
Kinm ce30ep: arbplUIIBIH TUTl, KapaTbUIBICTAHY FBUIBIMAAPHL, (QHU3UKA, XUMHUS, OHOJIOTHS,
TYHUEXKY3UTIK )KaHAIBIKTAp, 0aChLIBIMIAP, XabIKApaJIbIK 3epTTEYIep.
Pezome
B ecreCTBeHHBIX HAYKAX AHTVIMWCKUMA S3bIK WTPAET KIIIOYEBYIO POJb, BBICTYNAsS B KA4YeCTBE
MEXAYHAPOIHOTO CPEeAcTBa KOMMYHMKAIMH, CIIOCOOCTBYIOIIETO0 B3aWUMOACHCTBUIO U MAPTHEPCTBY
MEXAY HAy4YHbIM cO0OIIecTBOM 1O Bceil minanere. byap To B pamkax myONHMKAIIMOHHBIX
WCCIIEIOBAaHUN WM Ha TI0OaTbHBIX HAYYHBIX (QOpyMax, aHTIUHCKUN HEoOXoaum ais oOMeHa
3HAHUSIMH, YKPETUICHHs] MEKIyHAapOIHBIX HAYYHBIX CBSI3€M M COJCHCTBUS MOHUMAHHUIO HAYYHBIX
nocTkeHuil. B 92Toil cTatbe wucciemyercs BaXKHOCTh AHTJIMACKOTO sI3bIKA JUISI HAYYHOTO
cO00I1IeCTBa U €T0 POJIb B MPOABMKEHUN HAYYHBIX HCCIEIOBAHUN.
Kntouesvie cnosa: aHTIMICKUI S3bIK, ECTECTBEHHBIE HAYKH, (DU3HKA, XUMHUS, OMOJIOTHS, BCEMUPHBIE
OTKPBITHS, MyOTHKAIIUHU, MEKTyHAPOTHBIE UCCIIEIOBAHUS.

Nowadays it is important to know the natural sciences. They have made possible many
discoveries that have changed a person's life. For example, studying the structure of the atom
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allowed a person to obtain a huge amount of substances, including medicines and preservatives.
Knowledge about the work of cells and stem cells helps in the restoration of damaged tissues and
organs, as well as in the treatment of blood diseases. Given the force of gravity, people put satellites
into orbit, which leads to the rapid development of information and communication technologies.
Natural sciences describe and explain the laws of nature. Physics studies the general laws of nature
and the causes of phenomena, and also tries to describe the world as accurately as possible. Physical
laws are the basis of all other natural sciences. Chemistry is a natural science that studies substances
and their transformation into other substances; the changes that occur with substances are described
using physical laws. Biology is a natural science that studies wildlife. Living organisms are made
up of substances and are influenced by the environment, so knowledge of chemistry and physics is
necessary to understand the changes taking place with them. [1]

In recent years, scientists around the world have achieved tremendous success in physics,
chemistry, biology, and so on. English has also played an important role here, because the
development of science requires constant communication and cooperation between scientists around
the world. Especially when it comes to solving global problems of society, which require the
organization of international medical, environmental, economic and other conferences and round
tables. English is the language of discovery. For example, the world-famous physicist James
Maxwell. He was born in Edinburgh, Scotland in 1831. After school, he entered the University of
Cambridge, from which he graduated in 1854. For two years he taught and did experiments in
optics at Trinity College, engaged in self-education. In 1871, Maxwell became a professor of
physics and taught at Cambridge. At that time, students did not have such subjects as they do now,
they did not have laboratories. Maxwell organized laboratories for conducting electrical and
magnetic experiments — this is what made Cambridge so famous all over the world. His
laboratories studied the magnetic properties of electrics, molecular physics, optics, and mechanics.
Maxwell discovered the electromagnetic field almost simultaneously with the famous physicist
Faraday. Of course, now his works have been translated into many languages of the world, but
English still remains the original language of many discoveries in science and technology. [2]

The importance of learning and proficiency in a foreign language is indisputable today.
English is an international language and, among other foreign languages, is the most sought-after
language in our country. The expediency of studying it is dictated by objective reasons: all
electronic devices that have become firmly established in our lives are adapted in English. English
is in demand in technical, industrial, scientific, banking and other spheres of modern life, therefore,
knowledge of English provides great opportunities to master a promising profession in the future.
English is an indispensable way to share information. It can also be noted that in recent years,
scientists around the world have achieved significant success in various fields of natural sciences.

3]

The development of science requires constant communication and cooperation between
scientists from all over the world. English is the language of international conferences and
agreements on a variety of issues that are global in the modern world. With the development of any
science, the terminological base of this science is expanding. The history of biology is certainly
connected with the Greek and Latin languages, but in the 20th century there is an active
development of biology as a science. This development, among other things, is connected with the
discovery and description of the structure and role of DNA in the middle of the 20th century by
American and English researchers: the Hershey-Chase experiment on the role of DNA [4], the
description of the structure of DNA by the American Watson and the Englishman Crick [5].
Although the DNA molecule was discovered by a young Swiss doctor Johann Friedrich Miescher in
1869 in Germany. This contributed to the emergence of new scientific fields in biology such as
biotechnology, genetic engineering, and molecular biology. The centers of these sciences are
initially related to England and the USA. Research in the field of genetics, genetic engineering, and
genomics is currently being carried out in Kazakhstan. Currently, Russian scientists are actively
involved in the global Human Genome project. Knowledge of the structure of genes allows us to
understand the mechanisms of their functioning, determine the influence of heredity on the
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formation of properties and characteristics of the body, create new ways to diagnose and treat
hereditary diseases. Currently, many chemical discoveries and research are taking place in
international laboratories, where scientists from different countries work. In this context, knowledge
of a foreign language becomes very important, because it allows you to communicate with
colleagues and understand various scientific articles and publications. There are many specific
terms and designations in chemistry, and English is the main language for standardizing this
terminology. This facilitates understanding and communication between scientists, as well as
standardizes the learning and research processes. Conceptual and terminological standardization is a
key aspect of chemical science. Using a common language to define and exchange concepts and
terms facilitates understanding and communication both within the scientific community and with
the general public [6]. English has become the dominant language in this area for several reasons:

1. Historical foundations: The importance of the English language in chemistry is partly
determined by historical factors. Most of the major discoveries and developments in chemistry in
recent centuries have been made by scientists using the English language, such as Joseph Priestley,
John Davy and Louis Pasteur. This contributed to the formation of English as the main language for
the transfer of chemical knowledge.

2. The international role of the English language: English has become the international
language of communication in many fields, including science and technology. This is due to the
dominance of English-speaking countries in scientific research, education and publishing.
Therefore, English has become a natural choice for standardizing chemical terminology and
concepts.

3. Versatility and simplicity: English is characterized by simplicity and flexibility, which
makes it convenient to use in chemistry. Many chemical terms can be easily translated and
understood in English, which simplifies learning, research and information exchange between
scientists from different countries and cultures.

4. International Standards and Organizations: Many international organizations, such as the

International Association of Purely Applied and Theoretical Chemistry (IUPAC), set standards for
terminology in chemistry, and most of these standards are developed in English. [5]
This actively demonstrates that the use of English to standardize terminology in chemistry provides
a unified language of communication in the international scientific community, contributing to the
promotion of scientific knowledge, the exchange of ideas and the development of this important
field of science.

When it comes to the importance of English in physics, the historical context plays a
significant role. Many fundamental discoveries and theories that have shaped the foundations of
physics as a science have been made by English-speaking scientists or published in English. Here
are some examples:

1. Newton's Laws: The laws of motion, developed by lIsaac Newton in his work
«Mathematical Principles of Natural Philosophy» (1687), became fundamental for classical
mechanics. This work was originally published in Latin, which by that time was the usual language
of scientific literature. However, many comments and interpretations of these laws were made in
English, which strengthened his position in physical science.

2. Maxwell's Theory of Electromagnetism: The work of James Clerk Maxwell
«Mathematical Theory of Electrodynamics» (1865), also known as «Maxwell's Equations»,
formulated in English, largely determined the modern understanding of electromagnetism. This
theory combined electric and magnetic phenomena into a single field theory, and became the
foundation for the development of radio engineering, optics and many other fields of physics. [2]

3. Einstein's Theory of Relativity: Albert Einstein's works, such as «Fundamentals of the
Theory of Relativity» (1905) and «General Theory of Relativity» (1915), were published in
German, but many comments, interpretations and subsequent developments of these theories were
carried out in English. This made English a key language for the international dissemination and
understanding of Einstein's theories.
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The historical connection between important physical concepts and the English language
highlights its importance as the primary language for the transmission of knowledge and ideas in
this field of science. Thus, English has become not just a means of communication in physics, but
also a part of the cultural heritage of this discipline. [7]

Biology is a global science, and international cooperation plays an important role in
achieving scientific goals and solving global problems such as combating infectious diseases,
preserving biodiversity, etc. English is the main means of communication between scientists from
different countries. English is used to standardize terminology and nomenclature in biology. Many
biological terms and species names have their English equivalents, which are used in scientific
publications and communication to ensure clarity and unambiguity. Many leading scientific journals
that publish articles in the field of biology are published in English. These publications include such
authoritative publications as «Nature», «Science», «Cell», «Proceedings of the National Academy
of Sciences» (PNAS) and many others. Publication in such journals gives researchers wide
recognition in the global scientific community. Most scientific databases and archives, including
PubMed, Web of Science and Scopus, contain articles in English. This provides access to a wide
range of scientific information for scientists and researchers around the world. [7]

To sum up everything that has been stated so far, | want to say that English plays a key role
in the fields of chemistry, biology and physics as the main language of scientific information
exchange and communication. The importance of English is reflected in access to modern research,
scientific journals, conferences and other resources that form the basis for work and development in
these fields. Scientific articles, materials and textbooks are most often available in English, which
emphasizes the need for its development for scientists, students and professionals in these fields.
Thus, proficiency in English becomes an integral part of the success and advancement of scientific
research and development in natural sciences.
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Makanaga MOOWJIBIII KYPBUIFBIHBI MMaiAaanygbIH IIEeT TUTiH YipeHyzaeri pemi cunartanrad. CoHpaii-
aK IWeT TUIH TUIMII YHpeHyre apHajfaH TYpii MOOWJIBII KOCHIMIIAJIAPIBIH MBICAIAAPBl KENTipiireH.
MakanaHblH apKacblHIA IIeT TUIAEpiH YHWPEHYIIH MaHBI3ABUIBIFBI aWThUIAJbl , YHPEHyre KeMEKTEeceTiH
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MO6I/IJ‘II>IIi KOChIMIIAJIApAbl KapaCThIpaabl JKOHC KeJ'ITipFCH 6apn5n< MbICAJIAAPABIH €H JXKAaKChbl KOCBIMIIACHIH
KepceTei.
Pe3ome

B crathe ommchiBaercs POJIb HCIIOJIB30BAaHUU MOOMJIBHOT'O yCTpOﬁCTBa B M3YYCHUU HHOCTPAHHOI'O
sI3pIKa. Takxke MPUBOAUTCA MPUMCPBI PA3JTMYHBIX MOOMJIBHBIX HpHJ‘IO)KeHI/Iﬁ JUJIsL 3(1)(1)CKTI/IBHOFO HU3YyUCHHUA
HWHOCTPAHHOT'O s3bIKA. Bnaroaapﬂ CTaTb€ Mbl Y3HAa€M BaXHOCTb B H3YUCHUU HWHOCTPAHHBIX A3BIKOB,
paccMOTpuMm MO6I/IHLHLIC IMPpUIIOKCHUSA, KOTOPbBIC HaM IIOMOralOT B HM3YYCHUH, O3HAKOMHUMCI CO
CTaTUCTUKOM, KOTOPBIM NIOKaXXET HaM CaMO€ JIydllee PUIOKEHNE U3 BCEX NIEPEUUCICHHBIX IPUMEPOB.

Key words: mobile device, learning foreign languages; mobile applications.

President Kassym-Jomart Tokayev, in his message “The unity of the people and systemic
reforms are a solid foundation for the country’s prosperity,” identified the need for systemic
reforms and identified the main directions. One of the main directions is the national project of
quality education “Bilimdi Ult”, which states that thanks to a foreign language, the Republic of
Kazakhstan enters the world space.

People in the 21st century are searching for innovative, effective methods to learn a foreign
language due to modern technology. Many mobile applications are available, and the Internet
contains a vast amount of information about them. But to pick the correct one, you'll need to spend
a considerable amount of time getting to know each one. The time is insufficient, especially for
university students. Accordingly, my research will empower any student to take advantage of the
results of my work and quickly locate one of the top applications since time can be spent studying
and gaining knowledge.

Main part:

Nowadays it is difficult to imagine our life without phones. They are used by everyone:
from Kkids, who sometimes understand technology more than adults, to pensioners. And, of course,
all students use a huge variety of mobile applications.

So why don’t we benefit from this by downloading applications that are really necessary,
interesting and benefit us and improve our knowledge? Many people download apps on their
phones to learn foreign languages. With them we can learn a language at any time of the day or
night, sitting on the bus or relaxing while watching our favorite TV show.

We can use mobile applications:

- to replenish vocabulary;

- to study grammar;

- to learn how to understand foreign speech;

- to improve the level of the English language

Learning English by using mobile apps has a number of advantages:

1. No need to waste time on the road. By choosing mobile applications, we save our time
significantly. After all, most courses require mandatory attendance several times a week, and
usually you have to spend a decent amount of time on the road. By downloading a mobile
application, we improve our English without depending on anyone's schedule.

2. We can make our own schedule

3. We can start studying even if we do not know a single letter of the English alphabet.

4. Determining our level of knowledge using various tests, which are usually free to take.

5. Activities in the apps are always interesting, colorful, and often structured in a playful way.

In order to study the significance, usefulness and relevance of mobile applications for
learning English among students, | conducted a survey, which consisted of 7 questions.

After analyzing the results of the survey, | came to the conclusion that for 80% of students,
knowledge of English is very important; 45% study English using the Internet, 25% use educational
literature and 35% have various mobile applications and actively use them in learning English.

There are the most popular apps among students: Lingualeo, Duolingo, Quizlet, Puzzle
English, Ewa
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On the applications | researched, it was actually possible to take a test and choose your
level of English, then learn new words, grammar, communicate with native speakers and listen to
foreign speech.

LingualLeo

Perhaps the most popular application for learning English among Russian-speaking users.
Lingualeo was included in the list of the best mobile applications of 2018.

The Lingualeo app is made in the form of an exciting game that makes learning English fun,
but no less effective.

In this application, you can improve several language skills at once: listening, reading,
writing, vocabulary and grammar

Duolingo

Duolingo is an app which help us to learn foreign languages. As you move forward, the
program reminds you to review previously covered material. The lessons include exercises on
composing sentences, writing and translating words, and writing phrases by ear. Duolingo
functionality is completely free

Quizlet

Quizlet is the easiest way to learn and remember the study material you need. Create your
own cards and training modules or choose from millions already created by other users - the choice
is yours. More than 50 million students use Quizlet every month because it is the leading app for
learning languages, history, vocabulary, and science in an easy, effective way. And it's free!

Puzzle English

Puzzle English is an online platform (website and mobile applications) for self-learning
English. Develops practice in listening comprehension, reading, writing and speaking. The basis of
the training format in Puzzle English is training in listening comprehension of English. Phrases
voiced by English and American speakers are presented in the form of audio and video puzzles that
need to be assembled. In addition, the site has grammar video lessons and tasks to reinforce your
skills.

EWA: Learn English is a fun language learning app based in Singapore. The application
offers users to learn English by watching excerpts from films and TV series, reading bestsellers
with the ability to translate unfamiliar words and include them in the dictionary. EWA teaches
English, Spanish, French, German and Italian at various levels of difficulty. The courses cover a
variety of lexical and grammatical topics, which are practiced through different types of exercises:
choose the correct answer, compose a sentence, collect a word, listen and collect a phrase that the
hero says, etc. There are also chats with your favorite characters and user performance ratings.

In my opinion, the best and most convenient app for students is Duolingo. In this application
you can learn to read, speak, translate words, and compose sentences. Thanks to this application
you can improve your English speaking skills. This application is like a game, you need to complete
levels. You can also receive points and rewards. This increases the motivation for school students of
different grades to use this application.

Let’s review the stages of registration in Duolingo:

Step 1 you need to download and go to the app, the owl will shine

Step 2- you need to answer 7 questions about the app itself, also about your level

Step 3 you need to choose the language you want to learn

Step 4 Set a Goal

Step 5 you should choose a suitable study method for you, if you do not know the language
then start from the beginning, if you know the language then pass the test to determine the level

Step 6 go further and enjoy learning the language

Conclusion:

Based on research, the following conclusions can be drawn:

Based on the results of the survey, it was possible to find out that, according to the students of
our university, English is very popular these days.
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The survey also helped us understand that mobile applications for learning English are very
popular among students, and they actively use them in everyday life. It also became clear from the
survey that the most popular applications among students of our university are Lingualeo,
Duolingo, Puzzle English, Quizlet.
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Tyitinoeme

Makaama akpUI-Od OPEKETIHIH OPTYPil TYpJEpiHIH KOHIENTYaIH3aIlds IPOIEeCTEPl KOHE ONapIIbIH
arbUIIIBIH TUTIHAErT co3dik OeliHeney (GopMmanapsl TajmaHaabl. «AIaMHBIH IICUXHKAJIBIK OpPEKETIHIH»
KOHIIETITyaJIIbI aiMarblHa KATBICTBI TUIMIK OIpMIKTEpJiH MaFblHACBIHA HETI3NENTeH KeWOip Heri3ri
MeTadopalbIK cxemManap aHbBIKTaIARL. Kypaeauriri opTypii aeHrelaeri TUIik OipaikTepMeH YChIHBUTFaH OyT
KOHIIENTYaJIbl aMaKTHIH SpOip CErMEHTI ICUXUKAIBIK SPEKETTEeP Al KOHIENTYaIH3aHsIIayIblH KOHE TUIIIK
Oenrineyniy Oenriti Oip epeKIIeNikTepiHe ne eKeH Iir KOpCeTiTe .

Pesrome

B cratbe aHANMM3UPYIOTCA TPOIECCHl KOHIENTYyadW3allMd pPa3WYHbIX BHIOB  YMCTBEHHOM
JeITENLHOCTH W (OPMBI MX BepOaNbHOM perpe3eHTAIlMd B AHMJIMHCKOM s3yke. BblieneHbl HEKOTOophIe
0a3oBblc MeTaOpUYECKUE CXEMBI, JIOKANIHNEe B OCHOBE 3HAYCHUS SI3BIKOBBIX CIWHUI], OTHOCSIIHXCS K
KOHIICNITYaJIbHOH 00JIaCTH «YMCTBEHHAsI IESITENbHOCTh YenoBeKkay. [I0ka3aHo, YTO KaX/blii CErMEHT JTAHHOM
KOHIICNITYaJIbHOH 00JTaCTH, MPEJCTABICHHBINA S3bIKOBBIMH CIMHUIIAMH PA3HOTO YPOBHS CIOXKHOCTH, UMEET
omnpesieTIeHHbIC 0COOCHHOCTH KOHIICTITYATH3alUU U A3bIKOBOI0 0003HAYEHHSI YMCTBCHHBIX JCHCTBUH.
Key words: conceptualization; segment of the mental field; mental action.

“The future of Kazakhstanis lies in fluency in Kazakh, Russian and English”, - said
N.Nazarbayev.

Linguistic units related to the conceptual area of “human mental activity” have repeatedly
attracted the attention of researchers. Interest in this area of the lexical system of a language is far
from accidental and is primarily due to the fact that the study of mental vocabulary contributes to
solving one of the central problems of general linguistics - the question of the relationship between
language and thinking.

Among a number of directions in the study of lexical units of the mental field, an important
place is given to the cognitive paradigm of analysis, which helps to reveal the features of
conceptualization and linguistic representation of mental actions, processes and states.

Main part:
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The study of methods of conceptualization and linguistic representation of certain mental
actions can be carried out in relation to each individual segment of the mental field, which,
according to V. G. Gak, includes all lexical units related to the concept of “think™ [1] .

An analysis of the linguistic units that form a segment of the mental field, identified using the
lexemes “memory” and “remember smth.”, showed that the features of the conceptualization of
various memory operations are inextricably linked with the nature of the conceptualization of the
work of consciousness, since memory is one of the functions of consciousness.

Consideration of a group of phrases including the English lexemes “mind”, “memory” and
“head” revealed the leading role of cognitive metaphors “consciousness / memory is a container”
and “objects of memories are physical objects”.

1.

The process of storing and retrieving from consciousness/memory what is known or seen is
likened to the action of storing or retrieving a certain physical object from a container. For example:
"to store in the memory (to keep something in your memory)"; "to carry smth. in your head / mind
(to remember information correctly without having to write it down)"; "put smb. / smth. out of your
mind (to try to forget about someone or smth. unpleasant, even if only for a short time)" [2].

Reproduction / recollection of what was previously known as a mental operation can be of a
different nature, i.e., it can be a conscious action of the subject of mental activity or an action that
has the property of an event that occurs under the influence of some situation. In this case, the
agent-causer acts as the semantic subject. The semantics of units denoting the unexpected
reproduction of images or events of the past in a person’s mind is based on the conceptual metaphor
“memory is movement,” for example: “to come / spring to mind” (if something comes to mind,
suddenly you remember it or start to think about it) [2].

Likewise, forgetting can be an involuntary, uncontrolled and purposeful action, dictated by
the subject’s desire to erase the experienced event from memory. In both cases, the leading role in
the conceptualization of memory operations is given to the conceptual metaphor “consciousness /
memory is a container”, e. g.: "to slip your mind (if something slips your mind, you forget it)": "I
meant to invite him, but it completely slipped my mind” [2].

It can be assumed that each segment of the mental field, represented by linguistic units of
different levels, has certain features of conceptualization and linguistic designation of mental action.
From the study of phrasal verbs (PVs) of the conceptual area “mental activity”, carried out by V. G.
Egorova, it follows that the segment of the mental field, designated by the representative lexeme
“remember”’, includes PVs with the particle “back™, which indicates the direction of movement of
thought back , into the past [3]. The author provides convincing arguments in favor of the fact that
metaphorical transformations in these units are multiple in nature, i.e. the conceptual scheme “back
- forward” is, as it were, included in the projection or intersection of conceptual domains - source
and goal; the source domain is the conceptual domains of movement, physical activity, and
perception. In the FGs “to come back”, “come back to”, “cast back” and “look back™ the verbal
components “come”, “cast” and “look” represent the above conceptual areas.

Let us return in our reasoning about the features of conceptualization of the thought process
to the conceptual metaphor “consciousness is a container / receptacle.” It is important to note that
the productivity of this metaphor extends to other segments of the mental field. Thus, the analysis of
phrases including the lexeme “mind” and the prepositions “on / off” allows us to conclude that the
conceptual scheme in question exists in the English language system in two modifications: contact
or lack of contact of the object with the container. At the same time, the semantics of phrases with
the lexical components “mind” and “on / off” is based on the fusion of two metaphorical schemes;
the second is the structural metaphor “thoughts/ideas are physical objects.” The metaphorical
scheme “contact with an object” produces the meaning “to think about something.”

“Work is very much on her mind at the moment [2].

You seem quiet today. Do you have something on your mind? [2]. What’s on your mind, Bill? [4, p.
31].

She had mentional Rh factors and obtiously the subject was on her mind [4, p. 35].”
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The basis of the metonymic meaning of the lexeme “mind” (thoughts, attention) is the
conceptual version of the metaphorical scheme under consideration, in which thoughts,
conceptualized as moving physical objects, may or may not be in contact with another object, in the
case of the one being studied in this work in the conceptual area - with the object of thought. For
example:

“A good night will help take your mind off exams [2].”
Conclusion:

In conclusion, we note that the entire set of phraseological units included in the conceptual
area under study can be considered in relation to the basic components of the structure of a mental
action: the subject, the action itself and its object or result.
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Tyitinoeme
Makarnaia aHIMaKSIHBL 9e0neT cabaKTapblH/Ia aJaMIePIILTIKTEH albIpy YPAICIH TOMEHAeTyIiH Oip amici
perinie KoMAaHy CHITaTTaiFaH. XxXi FachIp/a KaHa KOMMYHUKAIHSIIBIK TEXHOIOTHSIIAP OKENTeH
MacelneNnepAiH menmimMin Taby Maceneci 3eprrenyae. Makanana aHIMaIus, OHBIH TYpJIepi, COHaai-ax
KOPKEM MOTIHI KaObUIIayJarbl pelli KapacThIPbUIaIbL.
Pesiome
B cratbe omnmcHIBaeTCsl HCIONB30BAaHUE aHuMalun KakK OJHOIro u3 CHOCO60B, KaK YMEHBIIUTH
TEHJICHITNIO JeTyMaHW3allud Ha YpOKax JHTepaTyphl. V3ydaercs BOMpoC MOWCKA pEIIeHUs MpooiieM,
KOTOPBIE IMPUHECIIN HOBBIE KOMMYHHKAIITMOHHBIE TEXHOJIOTUU B 21 Beke. B crathe IPOBOAUTCA HN3Y4YCHHE
aHMal 1, €€ BUI0B, a TAK)KE €€ POJIb B BOCIIPHUATUN XYTO0KECTBEHHOI'O TCKCTA.

The Head of State President of Kazakhstan Kassym-Jomart Tokayev in his speech on the
implementation of the “Digital Kazakhstan” State Program September 1, 2020 was “Digitalization
is not following a fashion trend, but a key tool for achieving national competitiveness™[1]

In the XXI century, the time of the development of information technology, mankind has
gained the opportunity to get acquainted with works without leaving home. But there was a problem
with the perception of a literary text — it is already difficult for a teenager to comprehend what he
has read. Nevertheless, multimedia systems and animation can provide support in the perception of
a literary text. Today | want to share my thoughts on an interesting and relevant topic.
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Relevance. The visual transmission of text promotes the dissemination of information through
images and images, which allows a person to create a clear picture of what he saw. There are
several types of visual transmission of artistic text using innovative technologies::

° Animated animation using figures made of plasticine
° Animated animation using the LEGO construction kit
° Puppet animation

° Computer 3D modeling

The relevance of this work lies in attracting the attention of the younger generation to reading
works of art, especially military prose. After all, there is a tendency for the modern generation to
lose memory of the exploits of Soviet soldiers-liberators. Therefore, it is necessary to restore the
memory of the events of the Great Patriotic War.

The most optimal way to restore the memory of the events of those years is to read fiction,
because it has the greatest effect on the feelings and emotions of the modern generation. However,
the current generation is mostly represented by visualizations, which means that the use of
multimedia and animation technologies in this area is the most appropriate.

The purpose of the study is to show the study of literary works through innovative
technologies using animation.

Research objectives:

1. To demonstrate the importance of information technology in the study of literature.

2. To show the possibilities of animation in the field of text perceptio

About animation and its propertie

The concept of animation is understood as the creation of images by superimposing elements
of characters on a sheet, which is akin to an application[2]. In modern animation, there are:

1) 2D (dynamic image that uses only width and height when created,;

2) 3D (animation using three-dimensional shapes;

3) Frame-by-frame (animation created from multiple frames;

4) Hand-drawn animation (animation using frame-by-frame filming of two-

dimensional drawings;

Each type of animation requires its own specific skills and knowledge. In addition, each type
of animation is divided into several subspecies. For example, stop-motion animation can be
plasticine, puppet, paper, and so on[3].

In this paper, the main type of animation that is being studied is frame-by-frame animation. In
frame-by-frame animation, the main feature is the shooting of stationary objects by frames. To
create a frame-by-frame animation, one scene is photographed, then minimal changes are made to
the previous scene and the scene is photographed again. Thus, the effect of a moving picture is
recreated.

In Kazakhstan, as well as all over the world, the field of animation is developing. «We have
authors who participate in international festivals, for example, Marzhan Zhubanysh and Ivan
Ardashev. Our student animation has grown, not only the number of student cartoons has increased,
but also the quality. There are also studios with private financing, such as Tasqyn Studio”»,said
Anita Chernykh[6].

Kazakhstani authors use the methodology of introducing philosophical and moral issues in the
creation of children's cartoons, which gives the creation more spiritual meaning.

Animation and its influence on perception

Animation has a huge impact on the perception of the world. Animation is a part of popular
culture. The cartoon character, both positive and negative, is an exponent of the moral norms and
values of modern society[4]. Many works of animation are based either on works of folk folklore or
on works of Russian classical literature. It can be assumed that the use of these works as primary
sources is an example of the use of animation as a repeater of cultural and moral values and
traditions.

According to the analytical resource "Check Index" of the OFD Platform company, 8,5
million viewers visited cinemas in 2020, 6,6 million in 2021, and 17 million in 2022[5]. This data,
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which covers only visitors to Kazakhcinemas. Nevertheless, given the total population of
Kazakhstan of 19 million people, we can say that cinema is an important tool for the transmission of
cultural values and traditions, covering a large part of the population.

Cinema and literature in the 21st century are a kind of competitors. But there are also
proposals for their joint activities to spread culture and art. Of course, cinema will never replace
careful reading of literature. Nevertheless, cinema gives the general picture to the viewer, creates
prerequisites for the formation of interest in literature among viewers and develops creative activity
among literature lovers.
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Pestome
B craTbe paccMaTpuBaCTCAd 3HAYUMOCTh KOMMYHUKAIIUNU U O6H_ICHI/I${ B 06y‘IeHI/II/I HHOCTPAHHOI'O A3BIKa U
pa3BUTHE KOMMYHHKATHBHBIX HAaBBIKOB OOydarommuxcs. Takke moapoOHO wH3ydaercss MHoroobpasme M
cnenrduka METOI0B, MPUMEHSIEMBIX Ha YPOKaX HHOCTPAHHOTO SI3BIKA.
KuroueBble crioBa: BUABI PEUEBOM 1E€ATENBHOCTH, CTUMYJIUPOBAHUE, KOMMYHUKAaTUBHBIE YIPAXKHEHUS
Tyitin
Makanaia et TUTiH OKBITYIaFbl KapbIM-KaThIHAC TTeH KOMMYHHKAIMSHBIH MaHBI3IbUTBIFEI JKOHE
OKYIIIBLTapABIH KOMMYHHUKATHBTI JIAFIBUTAPEIH TAMBITY Macesenepi Kapacteipsiianbl. [lleren Tim cabarbHma
KOJITAHBIIATHIH 9JIIC-TCUIIEPIIH SPTYPIUIITi MEH epeKIIeNiri 1e KaH-KaKThI 3epTTeNe .
Herisri ce3nep: ceiiney opekeTiHiH Typiepi, bIHTATAHIBIPY, KOMMYHHKATHBTI XKATTHIFyIap
Summary
The article discusses the importance of communication and communication in teaching a foreign language
and the development of students communication skills. The variety and specificity of methods used in
foreign language lessons are also studied in detail.
Kay words: types of speech activities, stimulation, communication exercises

Paccyxczlaﬂ O BHIax pequOﬁ ACATCIIBHOCTU HA  YpOKaX HWHOCTPAHHOI'O  A3bIKa
(FOBOpCHI/IC, ayaJupOBaHUC, YTCHHC, HI/ICLMO), CJIeayeT OTMCTUTBH, YTO O6y‘-ICHI/IC UM JOJI2KHO
OBITE KOMMYHUKATUBHO  HAIllPaBJICHHBIM. Bce HazpaHHBIE BHIBI pequoﬁ JACATCIIBHOCTHU
JOJIXKHBI OBITh NpEACTAaBJICHBI Ha 3aHATHAX 10 HWHOCTPAHHOMY A3BIKY B CICHUAJIBHBIX
KOMMYHUKATHBHBIX YHPA)XKHCHUAX (,Z[I/IaJ'IOTI/I, MOHOJIOTH, HaIIMCAHUEC OCJIOBOIr0 H OBITOBOTO
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MUChbMa, HHCIEHUPOBKA POJIEBBIX CUTYallMid W Jp.). Y4eOHBbIE TEKCTHI TAKXKe MPEAIOJIaraioT
KOMIUIEKC KOMMYHUKATHUBHBIX ynpakHeHHH. [Ipexxe Bcero, OHM JIOJDKHBI HOCHTH AyTEeHTHYHBIN
XapakTep, T.e. ATO JOJDKHBI OBITh COOCTBEHHO OPHUIHHAJBHBIE TEKCTBI, CO3/aBaeMble IS
peanbHBIX YCIOBUH. YTpakHEHHE MHTEPIPETUPYETCS B ICHXOJOTO-MEAarorHueckoM CIIOBape
KaKk MHOTOKPAaTHOE BHITIOJHEHUE YYAIIUMUCS OTPEAETICHHBIX NEHCTBUN C LENbI0O BBIPAOOTKH WU
COBEpIIICHCTBOBAHUS YMEHUN WM HAaBBIKOB B ydeOHOW pabore [1]. CremoBarenbHO, HCXOIS W3
JAHHOTO OIIPENeNICHUs], 0] KOMMYHHKATHBHBIM YIPaKHEHHEM MOKHO TIOHUMAThH BBIOJHEHHE
CTYICHTAMH ONPEICICHHBIX MOBTOPSIOUIMXCS JEHCTBHIA, HANpaBIEHHBIX Ha BBIPAOOTKY
(popMupoBaHre) y HUX KOMMYHHKATHBHBIX HABBIKOB W YMEHHWH Ui WX MPOoQecCHOHATBHON
JESATeITbHOCTH.

Kaxmomy srtamy oOy4eHHs MOJDKHBI COOTBETCTBOBATh YIPAXHEHUS, CTUMYIHUPYIOLIHE
KOMMYHUKAaTHBHO-PEUYEBYIO JIESTEIBHOCTh CTYACHTOB. TakuM 00pazoM, yIMpaKHEHHS JOJKHBI
CTUMYJHPOBATh CTYJCHTOB KaK Ha PETPOIYKTUBHOM, TaK M Ha MPOTYKTUBHOM YPOBHE.

Bce ympakHeHuWs [UIs yCTHOW peYH MOTYT KIACCH(HUIMPOBATHCS MO ABYM JIMHHUSM B
3aBUCHMOCTH OT 1) BHIa pedeBOW JeATENLHOCTH (TOBOpPEHHE — CIyllaHue); 2) JTamna
CTaHOBJIEHUS CJIO’KHOTO PEYEBOT0 YMEHMsI TOBOPUTH WIIM CITyIIaTh [2].

CymHOCTP  KOMMYHHKATHBHBIX — YIPaXHEHHH €CTh  Heperyjqupyemas, KOHKPETHO-
HEHarnpaBisieMasi aKTUBU3aIWs S3IKOBOTO MaTepuana B YCIOBUSX pEUEBOM TPAKTUKU TpH
peleHn KOMMYHHUKAaTHBHBIX M COJepKaTelnbHbIX 3a1ad [3]. Ha ocHOBe mccienoBaHus mpoliecca
CTaHOBJIEHUS! YCTHO-peueBbIX ymeHui B.JI. CkankuH ¢opmynaupyeT cienyromue TpeOGoBaHUS K
KOMMYHHKATHBHBIM yIIpakHeHUsIM. OHU JI0JDKHBI:

-co00MIaTh yJamuMcst HHPOPMAIINIO, KOTOPO OHA MOTYT «IOJIEITUTHCS;
-CTUMYJIMPOBATh IPOAYIIUPOBAHNE CBSI3HON peYH Ha OCHOBE JKU3HEHHOTO OITBITA;
-ObITh KOMMYHUKAaTUBHBIMH KaK MO MaTepHaly, Tak U M0 IpoLEeaAypeE;

-CTPOUTHCS Ha MPOPAOOTAHHOM M IOCTATOYHO YCBOCHHOM MaTepuae;
-IpeaycMaTpuBaTh (POpMUPOBAHUE OJHOTO U3 BUJIOB PEYH;

-00ecreunBaTh €CTECTBEHHOE PEUEBOE IMMOBEICHUE 00YUaIOITUXCS.

B cooTBercTBUM ¢ AAaHHBIMH TPEOOBAHUSMHU ABTOP BBIAEISET CIEAYIOIINE OCHOBHBIE TUIIBI
yOopaxHeHu: 1) pecrnoHCUBHBIE (BONMPOCHO-OTBETHBIC, PEIIMKOBBIC, YCIIOBHas Oecena); 2)
CUTYaTHBHBIC; 3) penpolyKTUBHbIC; 4) onucaTelbHbIe; 5) AUCKYTHUBHBIC;, 6) KOMIO3UIIMOHHBIE; 7)
WHUIMATUBHBIC [4].

W3BecTHO, 4TO M10OBIE YHpPa)XXHEHHS JIOJDKHBI [0 CBOEMY XapaKTepy COOTBETCTBOBATH IIENIU
oOyuenus. CreoBaTeNbHO, KOMMYHUKATHUBHBIC YIIPAKHEHUS JOJKHBI COOTBETCTBOBATH PEAIbHBIM
CBOMCTBaM Ipoliecca KOMMYHUKAIIUU, €r0 JTUHTBUCTUYECKUM M MCUXOJIOTMUYECKUM OCOOCHHOCTSIM.
Ji1s Toro uyTOOBI yrpa)KHEHHE MOTJIO Ha3bIBATHCSA KOMMYHUKATUBHBIM, OHO JIOJIKHO:

1) ObITh CUTYaTUBHBIM, T.€. COCTOSITh W3 psAla OJAHOTHUIHBIX PEUEBBIX CUTYallUd, COJEpPIKAIIMX
aBTOMATU3UPYEMbIH TpaMMaTHYECKU 3HAK UIIU CTPYKTYPY;

2) ObITh >KM3HEHHBIM B KaXXJIOM M3 CBOHUX 3JEMEHTOB: 3JEMEHTHI YIPAXKHEHHH MOJIKHBI OBITh
TUMUYHBIMU BapHaHTaMU PEUEBBIX CUTYAIMH ISl JaHHOTO BU/1a KOMMYHUKAIUH;

3) olecrneunBaTh aKTUBHOE OTHOIICHHE OOYYAIOMIErocs K MarepHally, BBINOJHITHCS B CBS3U C
HaJIM4YMEM OTNpeAeNIeHHOW KOMMYHUKATUBHOM 3a/1aui, aJleKBaTHOM 3a/laue rOBOPSIIIETO;

4) uckmo4aTh HEOOXOAMMOCTh IpaMMaTHUecKoW peduiekcuu. BHuMaHMe TOBOPAIIETO J0JKHO
ObITh HaNpaBJIeHO Ha TO, YTO CKa3aTh M 3a4eM CKa3aTh, TO, KaK CKa3aTh, YCBaMBaeTCS
HEMPOU3BOJIBHO, O1arojapsi COOTBETCTBEHHO OPraHU30BAHHBIM YIPAKHEHUSAM;

5) MCKITI0YaTh BO3MOXHOCTb MEPEKIIOUECHUSI CO3HAHUS HA POJHOM SA3bIK;

6) obecrieunBaTh 0E30IMIMOOYHOCTh MX BBHIMOJIHEHHUS, TIOCKOJIBKY YCIHEeX BBITIOTHEHHS NEHCTBUS —
3TO OCHOBA MPOYHOTO HABHIKA, a TMOCTOSHHBIE OIMIMOKKA B pEYHM HE SBIAIOTCS MOJOKUTEIbHBIM
MOJIKPEIJICHHEM, B pe3yJIbTaTe Yero AMHAMHUUYECKUIl CTepeoTHIl He 0Opa3yeTcs.

Jis Toro 4rtoObl yIpakHEHWs OO0Najaiu BCEMHU IEPEUMCIICHHBIM CBOMCTBamMH (ObLH
KOMMYHHKATHBHBIMU), OHHU, OYEBHJHO, JIOJDKHBI OBITH OCHOBAHBI Ha TeX JK€ MPHUHIIMIAX, Ha
KOTOPBIX OCHOBAH MPOIECC KOMMYHHKAIMH. KaKkoBBI e 3T IPUHIUTIBI?

ComnocTaBuM JiBa auasora.
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1. - A s Buepa kynuna miatee. - lHlepcrsanoe?

- Jla. 5l naBHO XOTena Takoe. - 3eyeHoe?

- Her, uepnoe. U coBcem Hepoporoe — 400 pyomneit.

- Jla, 3T0 B caMOM JieJie ACIIeBO.

2. - Toel xkynuia Buepa miaaree? - [la, s Kynua.

- Kakoe mnatee Th1 Kyniuna? - Sl Kymuia mepcTsHOE IaThe.

- Te1 kyniuna 3enenoe mnatee? - Her, s kynuiia yepHoe IjarTbe.

- DTO JOpOroe WiM JieneBoe mwiarbe? - JTO AELIEBOE IJIaThe.

- CxosbKO cTOHT TBOE IaThe? - Moe miatke crout 400 pyoneit.

[To comepkanuto oba auanora OAWHAKOBBI, OJHAKO MO (OpPME BBIPAKECHUS — Pa3INUHBIL.
Kaxnas ¢pasa BTOporo amanora B OTACIHHOCTH BO3MOXKHA B PEYM, HO B COBOKYIHOCTH, OHH,
0e3yciI0BHO, ManioBeposTHBL. [lepBbIit Bonpoc nuanora «Tel Kynuia Buepa miaThe?» MOXKHO 33]1aTh
TOJIBKO B O4YEHb omnpeaeneHHoN curyanuu. C TOUKU 3peHHs 00yqarommuXcsl, BIIOJIHE JOITMYHO ObLIO
OBl OTBETUTD: «A 51 U HE ObLJIa BU€pa B MarasuHey. ITo, OJHAKO, aOCOTIOTHO HEPUEMIIEMO C TOUKH
3peHusi HeOOXOIMMOCTH TIOCTPOEHUS YIPAXKHEHUs Ul aBTOMAaTU3allMK ONpPECJICHHOM, 3aJaHHON
CTPYKTYphl WJIH 3HaKa, TaKk Kak yIIpaKHEHHE B ATOM cllydae «pa3BajuBaercsi». Jpyroe nemno —
coolIieHne: «A s Buepa Kynuija IuiaTeey». braromaps Hanuuuio B 3TOH (pase JOrH4ecKOro
KOHTEKCTa CO3JaeTcs MPearochliKa s peueBoi cuTyauu. MoHO ¢ yBEpEHHOCTHIO CKa3aTh, YTO
B MOOBIX yciioBusaX cobecemanniia cpocut: «lllepctsHoe?», «Kakoro mera?», «I'ne?» u T.1I.

Crnenyer 3aMeTUTh, YTO JUANA30H JIOTMYECKOTO KOHTEKCTa OYeHb IHUPOK. ONHO U TO XKe
BBICKa3bIBAHUE B CHJTY MHOTHX ITPUYHMH MOJKET BBI3BATh pa3HbIe peakiuu (perumkn). Ho mocKobKy
peub ujaer o0 aBToMaTU3alMKM KaKoi-InOo ompenesieHHON rpaMmMaTiieckoi (JopMbl, yrpaKHEeHHE
CllelyeT OpraHu30BaTh TakK, YTOOBI peIUIMKa KaJIoro oOywaromierocs Oblia ogHo3HaAyHOW. MHave
rOBOpPS, JIOTMYECKUH KOHTEKCT JIOJDKEH BCKPBIBATHCS B OJHOM, HY)KHOM JJIsi aBTOMaTU3alluu
rpaMMaTuyeckoi (popMbl HarmpaBICHUH.

OcCymiecTBUTh 3TO MOYKHO TMPU OJHOM YCIOBUM — M3MEHUTh YCTAHOBKU yHpakHeHuul. Jlo
CUX TOp YacTo HCHOJb3yI0TCs cieaytouine yctaHoBkU: «llocraBbre mpemnoxenue B Perfekty mnn
«IloctaBpTe oTpunanms nicht, kein». DTH ycTaHOBKM TOOYXKIAIOT JIMIIb K OMNPEIACICHHBIM
rpaMMAaTHYECKUM MpPeoOpa3oBaHUsAM, JHUIIEHHBIM BCSKOTO MHTEpeca, TaK KaKk OHM HE COJepKaT
KOMMYHHMKATHBHBIC 3a/1a4M. 3a7aueii TOBOPSILEro HUKOTIa HE SBJISETCS — MOCTAaBUTh MPEI0KEHHE
B Perfekt mnm ymorpebuts nicht mim kein. Ero 3amaueit siBiseTcss BBIpaKEHHUE OINPEICICHHOU
MBICIIA, CY)K/IEHUS, BBI3BAaHHBIX, HAlPUMEp, >KEJIAHHEM OCBEIOMUTHCSA, HE MPOUCXOIWIO JIU
JeicTBHE B MPOIIOM (TorAa oH ynmoTtpeouT Perfekt), nim xenanuem oTpuiaTh MbICIb cOOECETHUKA
(Torma oH ynmotpeOuT B cBoel peruiuke nicht niau kein).

CrnenoBarenbHO, U YCTAHOBKHM NPU BBITIOJIHEHUU YIMPaKHEHUN JTOJDKHBI COOTBETCTBOBATH
MHOT000pa3ui0 CTUMYJIOB, MOOYKIAIONIMX K BbICKa3biBaHUIO0. BmecTo oObiyHOTO «IlocTaBhTe B
Perfekt» MoxHO ckazaTh «S1 Oy1y TOBOPUTH O TOM, YTO 51 OOBIYHO JIeJIar0, a Bbl CIIPALIUBACTE MEHS,
JieNai JIu 5 3TO PAHbLIEH.

Hampumep:

- Jeden Abend lese ich ein wenig.

- Haben Sie gestern Abend auch gelesen?
- Natdrlich.

Bmecro «O6pa3yiite popmy Imperativy MoxkHo cka3aTh «llompocure MeHs He JenaTh TOTO,
YTO 51 COOUPAIOCH CIIENAThY.

- Ich will heute fortfahren.
- Fahren Sie nicht fort!

Bmecto «IloctaBpTe OkOHUaHUS MpuiIaraTenbHbIX» - «[lomHTepecyldTech KauecTBOM TOTO
mpeaMeTa, 0 KOTOpoM s yromsiHy». Hampumep:
- Ich habe ein Kleid gekauft.

- Ein seidenes (ménkosoe) Kleid?
- Nein, ein wollenes (mepcrsaoe).
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Takum 00pa3oM, TEpPBBEIM MPUHIMIIOM TIOCTPOCHUS KOMMYHUKATUBHBIX YIPaKHEHUN
SABJIETCSd NPUHLUI HMMHUTAlMM KOMMYHUKATHBHOW 3agauu TroBopsiero. OnHako Haaudue
KOMMYHHMKAaTUBHOM 3a/lauM B YIPaXHEHUH €IL€ HE JIeNAeT €ro yIpaXHEHUEM AJIs aBTOMATU3ALUU
OTIpEICIEHHOW TrpaMMarudeckol ¢opmbl. st 3TOH 1enu ympaxKHEeHUE JOJDKHO — OBITh
OpPraHu30BaHO TaK, 4TOOBI YCBOEGHHE TI'paMMATHYECKOH (OpMBI MPOXOAUIO OJHOBPEMEHHO C
BBIPA)KEHUEM TOW MJIM MHOM KOMMYHHUKAaTUBHOU 3a/1a4M.

Ha nmocke mpeacrasieH peueBoit oOpasell, Mo yieyKanuii yCBOCHHUIO. Y YallluicCsl, BHITTOTHSS
ONpE/EICHHYI0 KOMMYHUKAaTUBHYIO 3aJady, CJEQyeT JaHHOMY oOpasly, yHnoTpeOssieT psj
aHaJOTHYHBIX (pa3 ¢ aBromMaru3upyemoud ¢opMoil, m y Hero oOpasyercs ITUHAMHYECKHHA
CTEpPEOTHIl. YTOTpeOJIeHHE TPaMMaTHYEeCKOH (HOPMBI TMPOHMCXOUT IOJCO3HATENBHO, KaK ObI Ha
BTOPOM IUIAHE CO3HAHMS, B TO BpPEMs KaK CaMOCO3HAHHWE HAIPABJIEHO HENOCPEJCTBEHHO Ha
BBIPA)KEHUE MBICIH B COOTBETCTBUU C 3a7a4eii TOBOPSIIETO.

Hactynaer Bpems, korja HeoOXOIMMOCTb Cl€A0BaTh 00pa3lly OTHAAaeT, MOCIEeNyIoINe
(dbpa3bl yuanuics TpoOU3HOCUT TI0 aHAJIOTHUHU ¢ 00pa30BaBIIEHCS CTPYKTYPHON MOJIETBIO, HA OCHOBE
JMHAMHYECKOTO  cTepeoTuna M npuodpereHHoro uyBcTBa (opmbl. I[locienoBatenbHas
MHOTOKpaTHasi IMOBTOPSEMOCTh OJHOW M TOM K€ TrpaMMaThyeckod ¢OpMbI B pasHbIX (HO
OJIHOTHUIHBIX) (pa3ax U B pa3HbIX PEUYEBBIX CUTYyalUsX O0OECIeYMBAET aBTOMAaTHU3AlMI0 JaHHOU
rpaMMaTtudyeckoil Qopmbl, T.e. OOECHeunBaeT CO3JaHHe MPOYHOTO I'PaMMATHYECKOIO HAaBbIKA.
Hampuwmep:

1. - Ich habe gestern ein Buch gelesen. - Ein interessantes Buch?
- Nein, ein sehr langweiliges.

2. - Ich habe ein Zimmer bekommen. - Ein groRes Zimmer?

- Ja, ein grolRes und helles Zimmer.

CrnenoBaTenbHO, BTOPHIM MNPHUHIMIOM TOCTPOCHHS KOMMYHUKATHBHBIX YHOPKHEHUI
SBJIETCS TPUHIUII aHAJOTUM B YCBOEHUM TIpaMMaTHyeckux ¢GopM. 3aMedyeHo, OJHAKO, YTO
aBTOMaTU3UpOBaHHas Gopma cama 1o cede ellle He SBISETCS TOCTaTOYHOM Uil YMEHUS BbIPaXKaTh
CBOE MHEHHE Ha MHOCTPAHHOM si3bIKe. HacTo ciydaercs Tak, 4TO y4yallHuiics B OTPbIBE OT OOIICHUS
MOXeT o0pa3oBaTh Ty Wid HHYIO (GopMmy, ckaxem, Perfekt, HO eciam OH MOJDKEH CIPOCHUTH UTO-
HUOYIIb O TPOIIIOM, OH HE B COCTOSIHUM 3TOTO caenarh. [Ipoucxoaut 3to motomy, uto Perfekt B
JAHHOM CJIy4ae OCO3HAaeTCs MM JIMIIb KaK Hekas (0JHa M3 MHOTUX) (popma riarojia, HO He Kak
dbopma s BBIpaKEHUS MPOIIEANIEro BpeMeHu B peud. [logoOHble ciaydad - TakKe pes3ylbTaT
JIeNIeHUs] YIPaKHEHU Ha A3BIKOBbIE (YIPaXKHSIONINE B 3HAKOOOPAa30BaHUU B OTPHIBE OT (PYHKIIUU
3HaKa) U peueBbie (BhIpadaThIBAIONIUE YMEHHUS YHNOTpeOWUTh JaHHBIC 3HAKU B peun). B mporecce
KOMMYHHKAIINH, OJTHAKO, (opMa HEPA3phIBHO CBSI3aHA C €€ 3HAUCHHUEM U yIOoTpeOJIeHHeM B peud, ¢
ee GyHKIMeH [5].

CnenoBaTenbHO, TPETbUM IPUHLHUIIOM TMOCTPOCHHS KOMMYHUKATHUBHBIX YIPaKHEHUU
SBJIIETCS MPUHIMI CBs3U GopMbl ¢ ee GyHKIHer B peun. [IpeanmaraeMble TPUHLHUIBI TO3BOJISIOT
MOCTPOUTh OTPOMHOE KOJMYECTBO PA3HOOOpPA3HBIX YIPAKHEHWH [UIsI aBTOMAaTH3allUU JHOO0TO
IrpaMMAaTUYECKOTO0 3HAaKa WM CTPYKTYpbl. OTHU yhpakHeHus oOnanaioT (mpu coOoIeHun
METOJIMKH WX BBIMOJHEHHS) BCEMU HEOOXOIMMBIMH KauyecTBaMU. PaccMOTpUM BO3MOKHBIE BUIbI
KOMMYHUKATUBHBIX yIpaxHeHU. KOMMYyHMKaTHBHBIE YIPAXHEHUs CIEAYyeT pa3iaudarb [0
COCTaBy, 10 CIOCO0Y BBIMOJIHEHHS], TI0 UX YCTaHOBKaM [6].

I. ITo cocTaBy paznuuaroTcs OSATh BUI0B KOMMYHUKATUBHBIX YIPa)KHEHUM.

1. JIByusieHHBIE, B KOTOPBIX PEUYEBBIE CUTYAllMU COCTOSIT U3 JIBYX PEIIUK - IPENOIaBaATENs U
yuamierocsi. Hanpumep — «Bpipaszute xenanue (WM HeXelaHWE) clenaTh TO JKe, 4To coOupaercs
JieNaTh Ball COOECETHUKY.

- Ich werde heute Abend zu Besuch gehen.

- Ich will auch heute Abend zu Besuch gehen.

2. TpexuneHHble yIpaXHEHHsI, B KOTOPHIX BTOpasi perinKa TpeOyeT BHOBb

peruku nepBoro codeceqnuka. Hanpumep: «Cripocute, Bee Jin MPeAMETHI, KOTOpPBIE

Ha30BeT coOeCeTHUK, 001aIal0T TAKUM e KayeCTBOM»:

- Die Goethestral3e ist sehr schon.
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- Sind alle Stral3en (der Stadt) so schon?

- Nein, nicht alle.

3. Pa3BepHyThIE MpeIOKECHHSI, IPEICTABISAIONINE COOO0I MPOTOKEHHBIC

ynpaxxnenus. Hanpumep: «IloarBepaute, 4To Bl MOXKETE (HE MOYKETE) CAENIAThH

TO, 4YTO ACJIACT Balll C06CCCIIHI/IK>>.

- Ich spreche deutsch. - Ich kann auch deutsch sprechen.

- Und ihr Freund? - Er kann auch deutsch sprechen.

- Und ihr Vater? - Er kann es nicht.

[ToroOHBIE yrpakHEHUS AAI0T y4alleMycsi BOBMOKHOCTh IMOBTOPUTH aBTOMAaTH3UPOBAHHYIO
rpaMMaTHYeCcKyto (popMy B peud MHOTO pa3 MO,

4. KoMIUIEKCHBIE YIIpaKHEHUS, PEACTABIISIONINE COOOH Psii pEUEBBIX CUTYallUl, MOCTPOSHHBIX Ha
OCHOBE KOMILJIEKCa ycTaHOBOK. Hampumep, mpukaszanue (mpocrda), 0TKa3, yoex1eHne, corjiacue.

- Sprich lauter! - Ich kann es nicht.

- Du muf3t lauter sprechen. Wir héren doch hicht.

- Schon. Ich versuche es.

OTU ynpaXXHEHWs! BBINOJIHSAIOTCS Kak o00o0O0Iaroniue, B HUX BKJIIOYAETCS HECKOJIBKO
YCBOCHHBIX PaHEC IrpaMMAaTHYCCKUX 3HAKOB U CTPYKTYP.

5. Tematuueckue YIIPpAXXHCHUSA, HAIIPABJICHHBIC HA yHOTpe6nerle HECKOJIBKHUX 3HAKOB, CBs3aHHBIX
OJHOU TpaMMaTUYECKON TEMOM.
Hamnpuwmep: «Yranaitre!»

- Im Korridor steht ein Mann. Er will jemand von Ihnen sehen.

- Mich? Ihn? Sie?

HpenonaBaTen}o CJICOAYCT, KOHCYHO, OTBCUATH HA BOIIPOCUTECIIbHBIC PCTIIIMKU YHAIITUXCA.

II. Tlo cmocoOy BBIMOJHEHUS ClEAyeT pa3inyaTh 4 BHAa KOMMYHUKATUBHBIX YIPaXKHEHUMN:
MMHTATHBHBIC, TTOJCTAHOBOYHBIC, Mapadpasupyronie u penpoayKTHBHBIE.

1. UMuTaTUBHBIMHU KOMMYHUKATUBHBIMHU YIIPAXKHCHHUAMU MOXXHO Ha3BaTb TaKUC, IIPHU BBIIIOJTHCHUN
KOTOPBIX YYaIIHecs IS BRIPAKCHUS OTPEICTICHHON MBICIH HAXOIAT S3BIKOBBIC (DOPMBI B PEILTUKE
nmpenoaaBaTeiid U UCIIOJIB3YET UX B PCUN, HC NU3MCHSIA.

Hanpumep: «IloarBepaute, 4To 3TO TaK».

- lwanow ist ein guter Schuler, nicht wahr? - Ja, er ist ein guter Student.

OtH YIIPAXHCHUSA B KOPHEC OTIHMYAKOTCA OT TOr0O MEXaHHYCCKOI'O IMOBTOPCHHUA, K KOTOPOMY
Hepeako mpuberaroT Ha mnpakTuke: «lloBropure 3a MHOIY. [logoOHOE MOBTOpeHHE BCiea 3a
YUUTEIIEM HE PE€Ub, TaK KaK IIEPEC roBOPAIIUM HE CTABUTCA HUKaKOI KOMMYHHKaTHBHOﬁ 3aa4yu.

2. HOI[CTaHOBO‘IHI)Ie VIIPAXHCHUA XapaKTCPU3YIOTCA TEM, YTO B HHUX IMPOHUCXOIWUT IIOACTaHOBKaA
JICKCMYCCKHNX CIUHUIL] B (bopMe JaHHOT'O I'paMMaTHU4YCCKOI'0 3HaKa UJIM CTPYKTYPHEI.
Hanpumep, «Bo3paszute!».

- Das ist ein kleines Zimmer. - Nein, das ist ein gro3es Zimmer.

Wmn: «Cl'[pOCI/ITe 0 KauecTBE 00BLEKTa.

- Er hat einen Vortrag gehalten. - Einen interessanten VVortrag?

Ot YIIpa’)KHCHUA HE CJICAYET CMCIINBATL C IOACTAHOBOYHBIMHU Ta6JII/II_IaMI/I. 3,[[60]:
MMpOUCXOAUT B IMOJIHOM CMBICIIC IMMOACTAHOBKA 3JIEMCHTOB, 4 HC KOHCTPYUPOBAHUC Hpe,I[JIO)I(CHPlﬁ,
KaK B IIOACTAaHOBOYHBIX Ta6J'II/ILIaX.

U rnaBHOE - BCE 3TO HE OTOPBAHO OT ITPOLECCA PEUH.

3. [apadpasupyrolnye KOMMYHUKAaTUBHBIE YIIPaKHEHUS MPEAINOJaralT onpeiesieHHbI napadpas
PCIUIUKH ITPEIoAaBaTelIA, YTO BbIPpAKACTCA B UISMCHCHHUU NTOPSAAKA CJIOB, JIMIA I'JIarojia, majacixa ujmn
qucia CymeCTBUTCIIbHOTO, BpEMCHU I'J1aroJia u T.II.

Hanpuwmep: «IloarBepaute, 4To TaHHBIM (PaKT COOTBETCTBYET JEHCTBUTEIBHOCTHY.

- Dieser FluB ist tief. - Ja, das ist ein tiefer Fluf3.

Niu: «Ilepenaiite ToBapuily TO, 4TO 51 CKaXYy».

- Ich habe diesen Roman nicht gelesen. - Er sagt, dal? er diesen Roman nicht gelesen hat.

B MOCJICOAHEM IPUMEPC HN3MCHCH TAKXKE TOPAIOK CJIOB (T.e. COACPIKUT HC OIHY, a IBC
TPYZIHOCTH).
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4. PenpoaykTUBHbIE KOMMYHUKATHBHBIC YIPAXKHEHHUS MPEANOJIAraloT BOCIPOU3BEIACHUE B
pEIUIMKaxX yYalluxcsl YCBOCHHBIX B MIPEABIAYIIUX YIIPAKHEHUAX 3HAKOB HIIA CTPYKTYP.
Hamnpuwmep: «Yranaiite!»

- Ich habe gestern etwas gekauft. Wie denken Sie, was? - Ein neues Kleid?

- Ja, es stimmt.

Nnu: «Crpocute, nenai au s CEroHs TO, YTO JIeJat0 0OBIYHOY.

- Ich bade jeden Tag. - Haben Sie auch heute gebadet?

- Natdrlich.

OnHako pa3po3HEHHBIE, MYCTh Aaxke 3P PeKTUBHBIC, BUABI YIIPAKHEHUN HE JAAYT KEITAeMbIX
pe3ynbTaToOB, €CIM OHU HE NPHUBEACHBI B cucTeMy. B nmaHHOM ciiydae moj '"cucremMou'" Mbl
[IOHMMAaeM KOMIUIEKC YIPaXKHEHUH JUId aBTOMAaTU3alUU KaKoM-1uOO OJHOW, OTAEIBHO B3ATOM
rpaMMaTHYECKON (OPMBI.

JIutepatypa:

1. Ilcuxonoro-nemarornyeckuii cioBapsk. [lom.pen. B.A. MxepukoBa. —Poctos-na-/lony: ®enuke, 2013

2. HactompHast KkHHMra mpenogaBareniss HWHocTpaHHoro s3bika: Crpas.mocodne/ E.A.Macnbiko, I1.K.
Babanckas, A.®. byabko, C.U. Ilerpoa. —5-¢ uzn., non. —Musnck: Beicur.ik., 2000.

3. ®opmanosckas H.U. Brr ckazanu 3npaBcTByiiTe! PeueBoii aTuker B Hamem obmiernu. —M.:3nanue, 2009.
4. Cxankua B.JI. KoMmMyHUKaTUBHBIE YIMpakHEHHS Ha aHTIMMCKOM s3bike. [locobme misydwmrens. -M.:
[Ipocsemenne, 2013.

5. I'ansckosa, H. [I. CoBpemeHHast Meronuka 00ydeHUs HHOCTPAHHBIM sI3bIKaM: mmocobue myst yunrens / H.
. TI'anbckoBa. - M.: APKTH, 2003. -192 c.

6. E.B. Pozen. O HEKOTOPBIX KJIWIIIE HEMENKOH YCTHOW peun // MHocTpaHHbIi 361K B TKoIe. — 2004. - Ned.
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Tyiiin. Makamaga aFbUTIIBIH JKOHE Ka3aK OHOMATHKACBIHIAFRI (DaMHIUSIIAPIBIH — SpeKIIeITiKTepi
KapacTBIPBLIAIBL.

KinTTik ce31ep: oHOMAacTHKa, TETi, TAPUXBI, MAFBIHACHI, BIKIATHI.

Pe3iome. B crathe paccMaTpuBaroTCs 0COOCHHOCTH (PaMIUTHN B aHTIIMUCKOW M Ka3aXCKOW OHOMATHKH.
KuroueBble c10Ba: OHOMACTHKA, (PaMHUITUH, UCTOPHS, 3HAUCHHE, BIVSHHE.

Proper names and surnames are hugely culturally and nationally important. They are a very
important part of our lives. The science that studies names in all their aspects is called onomastics
(or onomatology—an obsolete word). It is the branch of lexicology devoted to the study
of names and naming, especially the origins of names. Onomastics is originated from the Greek
word onoma, ‘name'.

Here is a short history of English names and proper names:

1 When communities were small each person was identifiable by a single name, but as the
population increased, it gradually became necessary to identify people further - leading to names
such as John the butcher, William the short, Henry from Sutton, Mary of the wood, Roger son of
Richard. Over time many names became corrupted and their original meaning is now not easily
seen.

2 After 1066, the Norman barons introduced surnames into England. Trades, nicknames, places of
origin, and fathers' names became fixed surnames - names such as Fletcher and Smith, Redhead and
Swift, Green and Pickering, Wilkins
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and Johnson.
3 By 1400 most English families had adopted the use of hereditary surnames. Most Saxon and early
Celtic personal names — names such Oslaf, Oslac, Oswald, Oswin and Osway ('Os' meaning God) -
disappeared quite quickly after the Norman invasion.
4 New surnames continued to be formed long after 1400, and immigrants brought in new ones.
Many Irish and Highland Scottish names derive from Gaelic personal names, as do those of the
Welsh, who only began to adopt the English system of surnames following the union of the two
countries in 1536.

Surname may be derived from a place, such as Lancaster, for example, or an occupation,
such as Weaver, but this is not necessarily of relevance to your family history.
Here are examples of surnames in England generally developed from the following
sources:Patronymic and matronymic surnames. These are surnames derived from baptismal or
Christian names to indicate family relationship or descent. Some baptismal or given names have
become surnames without any change in form. Others added an ending. son may have formed his
surname by adding -s (more common in the South and West of England) or -son (preferred in the
northern half of England) to his father's name. The latter -son suffix was also sometimes added to
the mother's name. English surnames ending in -ing (from the British engi, "to bring forth," and -
kin generally indicate a patronymic or family name as well.Occupational Surnames. Many
surnames are taken from jobs e.g. if a man was a carpenter he might be called John Carpenter and
because sons very often followed their father's occupation the surname stuck. Smith - kysHerr,
Potter - ronuap, Cooper- nerycrarop, Mason - kamenmuk, Tailor or Taylor - moptHo#, Spinner -
npsauiasuk, Weaver -tkau, Dyer - kpacuibiuk, Thatcher - kposenbmiuk and other: Tyler, Slater,
Miller, Baker, Cheeseman, Spicer, Cook, Fisher, Shepherd, Carter, Clarke, Skinner and Gardener.
Surnames from Personal Names.
1. Many people were given surnames like Robinson or Williamson.
Benson, Stevenson, Dickson, Robertson, Richardson, Jackson, Wilson and Johnson. Wat was short
for Walter so we also have the surname Watson.
2. An 's' at the end of a personal name also meant 'son of' so we have surnames like Andrews,
Stevens, Rogers, Hughes, Jacobs and Williams.
Surnames from Place Names. Sometimes people were given a surname because they lived near a
certain geographical feature such as Heath, wood or woods. Other surnames are Hurst (an old word
for a wooded hill), Green or Greene (for somebody who lived by the village green), Hill, Banks,
Brooke, Beck and Bywaters. Shaw is a northern word for a wood. A bradshaw was a broad shaw. A
holt was a small wood. Hollis means a dweller by the holly trees.

Surnames from Nicknames. Many English surnames are derived from nicknames People who were
arrogant might be called king, prince, bishop or abbot. (Although surnames like Bishop and Abbot
may have come about because somebody worked for a bishop or an abbot.

Some people might get a surname from their physical appearance such as little, small, and
cruikshank (crooked legs).

Descriptive Surnames - Based on a unique quality or physical feature of the individual, these
surnames often developed from nicknames or pet names. Most refer to an individual's appearance -
color, complexion, or physical shape - such as Armstrong. A descriptive surname may also refer to
an individual's personal or moral characteristics, such as Goodchild, Puttock (greedy) or Wise.
English personal names have come a long way of historical development; it is closely linked with
the history of the English people and the English language.

In ancient times Anglo-Saxons have

Simple name:

Froda — (poetic) wise, old

Hwita - white, bright, brilliant

Simple names were gradually replaced by a compound, two-component names; after the XI11-th
century.
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Compound name:
Aethelbeald - noble, excellent, excellent + bold, steadfast, courageous
Eadgar — (poetic) ownership, possession, property: happiness; rich + poet, spear
Here are examples of compound names:
Frithuwulf - peace and security; shelter, shelter + wolf
Wigfrith - fight; dispute, discord; war + peace; security; refuge shelter
Anglo-Saxons believed in the magical properties of compound names components for example
"benevolent” - protection and patronage, wealth, health, prosperity, courage, honor, honor.
At present stage British people have only one of the ancient simple names: woman's name Hilda (a
short form of names Brunhild(e) and Hildegarde)
Most having reached Old English names till present time are two-based:
/Eodelgar - &dele (noble) + gar (spear)
Eadgifu - ead (wealth, prosperity, luck, happiness) + gifu, gyfu (a gift, a gift)
Eadweard - ead (wealth, prosperity, good luck, happiness) + weard (guardian, custodian)
This group of names includes the following Old English words:
beorn — (poetic) people, warrior, hero
eald — old, former
gar — (poetic) spear
gifu, gyfu - gift, grace and mercy
god - good; virtuous, favorable, useful, appropriate, skilled, good, gif,; property gold — gold
We can say that Kazakh surnames generally developed the same way as in English. Based
on the results of investigation we have prepared the table of comparison of English and Kazakh
surnames:

Occupational Surnames
English language Kazakh language
Miller Zhilkishiev
Carpenter Koishiev
Local Surnames
Hill Medeuov
Wales Aralov
Animal, bird surnames
Fox Burkitov
Griffin Koshkarov
Colour surnames
White | Sariev

To conclude it is important to say that names and surnames take a significant place in the
vocabulary of any language. It is so important for everyone to feel not a single person whose age is
not long, but part of the whole family, a link in the chain of generations.

Bibliography:
1. Abate, F. R. (Ed.). American places dictionary: A guide to 45,000 populated places, natural features, and
other places in the united states ... in four volumes. Detroit, Mich.: Omnigraphics. Reference E 154.A48.
1994,
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Annotation

This article is dedicated to modern technologies and their use in teaching languages to students of the digital
generation. The authors point out the factors that contribute to the introduction of new technologies, consider
the psychological characteristics of modern learners and suggest ways to take these characteristics into
account when choosing types of technologies for teaching foreign languages. The authors emphasize that the
quality of foreign language teaching in higher education at the current stage directly depends on the
introduction of modern information and communication technologies and the use of their potential in the
educational process, which is a trend in the development of society. Digital narratives, clips, podcasts, web
quests, and trailers are created using the video camera of any mobile device with direct. Internet access and
can be accessed by any student, anytime, anywhere convenient. It is presented a variety of exercises with
mobile devices that provoke a great response from both teachers and students.

Keywords: learning, communication, technology, education, integration, digital generation, clip thinking,
mobile devices

Interactive teaching is one of the popular methods in modern social psychology concept. The most
important feature which recognizes a person’s ability social interaction of people as interpersonal
communication, to imagine how it is perceived by the communication partner and interpret the
situation accordingly and design your own actions within the framework of this concept. Interactive
teaching methods are being developed within the framework of the project “Reading and writing for
the development of logical thinking” which is implemented jointly by teachers of many countries.
The main objective of the project is to implement into pedagogy methods that develop critical
thinking of students of all ages, regardless of the subject being [1]. These methods can be
effectively used intraditional forms of education. The main idea of interactive methods is to develop
critical thinkingskills as a constructive intellectual activity, which is offered meaningful perception
of information and its subsequent assimilation. Critical thinking is a complex mental process that
begins with familiarizing the new information and the exact decision. At the challenge stage,
interactive methods of teaching and learning have been improved, consisting of the semantic stage
and stages of reflection. Moreover, students interest in a new topic is awakened with relying on
previous knowledge and language experience to make predictions regarding content of new
information which is carried out with the text, of new material and integrate the ideas contained in
the text with their own ideas in order to come to an understanding of new information at the stage of
comprehension [4]. The most important characteristics of learning technologies are the following:
a) performance effectiveness
b) productivity economic efficiency (a larger amount of
educational material is assimilated with the less expenditure of effort on mastering the material per
unit of time;
c) ergonomics (learning process takes place in an atmosphere of cooperation, positive emotional
microclimate, in the absence of overload and overwork);
d) high motivation in the study of the subject, which contributes to an increase in interest in classes
and allows teachers to improve the students’ best personal qualities, to reveal their reserve
capabilities.
Game-based technology. Game technology is the most productive direction in the educational
process when teaching a foreign language. A.S. Vygotsky and A.N. Leontyev considered the game
as one of the main types human activity. Learning by playing — this is how this technology can be
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described in a nutshell. During the game, more information is absorbed, and the quality of
assimilation also improves. Participants in the game learn to compare and analyze the educational
material

provided to them, and then draw appropriate conclusions. Students may be provided with situational
props, such as cups, saucers, tea, sugar for conversation at a table in a cafe, or fake money and
documents for dialogue in the bank. There are two concepts in English: challenge and game. In
essence, both are game, but only the first one is competitive in nature and requires more than one
person, there is a division into teams, and the second one is of a gaming (entertaining) nature, this
type of game is quite suitable for training one person. According to the researchers Game based
technology is classified in different grounds [12].

Table 1

Characteristics of the pedagogical process

Educational games help students acquire new knowledge;

Practical games during the game the development of certain knowledge and skills occurs not only in
theory, but is also supported by practice;

Controlling games the purpose of this game is to repeat and test previously acquired knowledge.
Project technologies. Based on the student’s preferences, the topic of the project is organized by the
teacher and performed independently by the student. Since one of the teacher’s tasks in the lesson
foreign language — organize the student’s communicative activity, the result completion of the
project is provided by the student orally, followed by an expression opinions on the topic raised,
both by the author of the project and the class as a whole [13, p. 228-235]. Technology for the
development of critical thinking. Application: using several examples of word formation, the
teacher shows students how to form from one part of speech another, and invites students, based on
the example, to make pairs of words followed by their translation. Also, when working on a text
with known content, the teacher offers students can guess the translation of unknown words without
using a dictionary. Similar the technology of using critical thinking skills helps not only to avoid
routine memorization of new words, but also to understand grammatical ones in more detail and
lexical phenomena in a foreign language. Digital narration is a popular language learning tool that is
attractive to students. Moreover, it practices basic literacy skills. Since this is digital learning,
mobile devices, as well as various digital media, are simply necessary. This may include text, audio,
images (images - photos) or video. Digital narration provides new opportunities for creativity and
learning, as students feel complete freedom by expressing themselves through combinations of
digital media, using mobile devices. For example, they can make a simple photo story, a more
complex video story, or even stop-motion animation [3]. Digital storytelling has several advantages
for language learning as well. The creation of stories is an effective way to practice and consolidate
the language. The narrative makes us use many linguistic grammatical phenomena: tenses with
adverbs of mode of action, direct and indirect speech, etc. Another advantage of digital storytelling
is the ability to increase involvement in the learning process. It gives students the opportunity to
work together on a project to achieve a well-defined result and develop their ideas, learning from
each other. Trailer is a short video to advertise a movie. We suppose we can use the concept of a
trailer to create a digital history on a mobile device. On all Apple mobile devices, you can
download Apple's iMovie. This is a powerful video editing application that provides templates to
turn your own photos and movies into a movie. The mobile application includes the "trailers"
function, which provides universal trailer templates for many movie genres. If no one in the group
has an Apple device, then an alternative could be a mobile app such as VideoShow or Movie
Maker. It takes a lot of time to create trailers.

Results

Despite the fact that there are a huge number of smartphones in the world, teachers in Kazakhstan
unfortunately often possess not the most advanced mobile devices, which, in turn, can make us
reluctant to use them with students. Moreover, mobile technologies are constantly changing.
Although the functionality of a mobile device can remain fairly fixed, the differences between

171



operating systems and constant updates can make them even more unmanageable. Mobile learning
can make teachers nervous for all these and many other reasons. The teachers will not know

what to do or where to start. Speaking of digital technology on a larger scale, i.e. in the educational
process, it should be noted that it is directly related to the term “e- learning”. E-learning refers to the
use of electronic devices, such as computers and the Internet during education process. When
students have access to a language learning program or website they learn outside the classroom.
With the increasing use of mobile devices, the term “mobile learning” is being widely used [11].
Mobile devices open up a whole world of learning opportunities. They can be used as a simple
means of interaction; or, at the other end of the scale, to create impressive multimedia presentations.
Most teachers turn to technology to improve their classes and more effectively teach a foreign
language, while using a tape recorder, a projector or video cameras, typical smartphones and tablets.
The latter have easy-to- use operating systems based on touch, gestures, and voice, which makes
them easier to use than other types of technology. No doubt that information and communication
technologies contribute to a qualitatively new level of interaction between a teacher and a student;
they change the role and functions of the teacher, who from a source of new knowledge is
transformed into an instructor and consultant; they increase the student's activity by including it in
various types of information retrieval activities, operating knowledge and using acquired
knowledge; they optimize the learning process as well as motivate the student to educational
activities [8].

Conclusion

Summing up, it should be noted that in order to use new opportunities for mobile learning in the
educational process, organizational, research and methodological work is needed to introduce
modern strategies, forms and methods of mobile learning into the educational process. For the
modern digital generation of students, it is necessary to develop such technologies that would
harmoniously use the benefits of traditional and information education. This problem is fully
applicable to the teaching of a foreign language, the process to which should be aimed at improving
both the foreign language communicative competence and the foreign

language information competence necessary in the conditions of the new information society.
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